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INTRODUCTION

Practical significance and scientific novelty of the problem. In
the context of global challenges, the phenomenon of national identity is
analysed in a variety of aspects. This is influenced by the national cul-
ture, historical traditions and experience, as well as by the geopolitical
situation and the relationship between openness and closure. The con-
cept of globality is defined as a network of interrelations and depend-
ency, typical of contemporary social life, rapidly evolving and con-
stantly getting denser (Tomlinson, 2002).

A number of authors deal with global changes and highlight the con-
troversial issue of the impact of globalisation processes on an individ-
ual, his or her identity and the world that individual inhabits (Held;
McGrew; Goldblatt; Perrason, 2002; Bauman, 2007; Giddens, 2000;
etc.). On the one hand, globalisation is regarded positively as a factor
strengthening the individual’s relationships with the world. On the other
hand, it is defined as a factor weakening the relationship with the local
community and weakening the national identity.

Currently, the problem of national identity and its development at-
tracts a lot of attention: to solve the problem, conferences and discus-
sions for scientific researchers, policy makers and public figures are
held, articles are written, and lectures are given. Many people dealing
with this issue unanimously agree that national identity has to be pre-
served; moreover, they are looking for ways how to do this. Neverthe-
less, there are sceptics who call those involved in the analysis of the
theme Europhobes, and who, being unable to find anything uniquely
Lithuanian, claim that uniqueness is something that is not even worth
looking for, and thus give preference to the analysis of the social and
historical experience of specific Central and Eastern European regions
(Vasiliauskaité, 2006).

It is noticeable that the concept of national identity changes with
each historical period because, according to B. Kuzmickas, it “mani-
fests as a certain harmony between continuity and renewal, the nature of
which is influenced by the circumstances” (Kuzmickas, 2004, 11).



A number of authors actualise the importance of nationality and na-
tional culture in their works and emphasise their relation to the person’s
education (learning) process. For example, M. LukSiené defined the
relation between education and national culture back in 1988. L. Jovaisa
has described national education as the development of young people
and adults, which is based on the culture of one nation in order to incul-
cate respect and love for the national language, national history, and
spiritual values. (Jovai$a, 2007, 299). I. Cepiené notes that a person’s
love for his or her homeland begins with the perception of their identity
(Cepiené, 2001). In the opinion of S. Salkauskis, national education
creates a person as a national individual and prepares him or her to
serve for the sake of their nation (Salkauskis, 2002). A. Maceina actual-
ises the significance of personality in his opinion, as long as national
individuality is only in embryo and does not have its distinct national
gender, individual’s activities are not valuable, and the nation does not
bring up personalities. The author points out that a person educated in
the light of nationality becomes a real national individual (Maceina,
1991). V. Aramaviciiité (2005) emphasises the role of culture in order
to nurture national consciousness. According to the author, “it is the
culture that shapes and nourishes national and emotional relations that
connect the community and its spiritual life” (Aramaviciaite, 2005, 43).

Foreign researchers also analyse different aspects of national iden-
tity and its development. Thus, for example, S. Hall (1991) analyses the
issues of harmonisation of national identity with globality, T. R. Gurr
(2000) justifies the importance of nationality development, U. Hannerz
(1996) points out the importance of knowledge of the cultural heritage
of one’s own region and emphasises the ideas of its harmonisation with
interculturalism.

In fact, the importance of national identity is actualised not only in
the works of researchers and philosophers, but also emphasised in dif-
ferent international and national legal documents, such as the National
Strategy for Sustainable Development (2003), the General Curriculum
and Educational Standards for Pre-School, Primary and Basic Educa-
tion (2003), the UNESCO Convention for the Safeguarding of the In-
tangible Cultural Heritage (2003), the Law on Education of the Repub-
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lic of Lithuania (2003), the National Education Strategy 2003-2012
(2003), etc.

The National Education Strategy 2013-2022 continues the topic of
the importance of national identity development and raises the objective
to guarantee the strengthening of the national and civic identity of
Lithuania. The Strategy is based on the principles of cognition of na-
tional identity, knowledge of history, continuity of tradition, and open-
ness to cultural diversity.

In the independent Lithuania, because of the emphasis on national-
ity, it has marked the curricula of all the disciplines taught since 1989.
In 1994, after the preparation of the Draft General Programmes, a sepa-
rate programme of civic education came into existence, which formed
an integral part of national education; in 1997, it was replaced by the
General Civic Education Programme, which in turn was replaced by the
Civic Education Programme in 2004, and eventually replaced by the
Long-Term Programme of National and Civic Education in 2006. In
accordance with the Programme, the Draft Strategy of Development of
Lithuanian Ethnic Culture in General Education Schools was prepared
in 2006, and in 2007, the General Civic Education Programme came
into existence. Later, in 2009, the Strategy for the Development of Eth-
nic Culture in Educational Institutions was approved, finally, in 2010,
the programme “State and Nation: Heritage and Identity”, and in 2012,
the General Programme of Ethnic Culture for Basic Education were
approved.

Such a rapid change of programmes and provisions suggests that
Lithuania does not have a clear vision on how to solve the problem of
development of nationality and national identity. L. Duobliené (2009),
in reference to T. S. Popkewitz (2000), assumes that due to education
reforms that are strongly affected by the process of globalisation, the
power to educate the citizens of its own nation is lost, education be-
comes hybrid by integrating the most diverse experiences, theories, and
models, meanwhile many-voiced speaking is merely a fiction, over-
shadowed by the voice of globalisation.

R. Dobranskien¢, while analysing conflicting approaches to the edu-
cation reform, notes that when improving schooling much depends on



the teacher’s personality, his or her competence for educational activity,
and on the critical assessment of their own experience (Dobranskiené,
2007, 54). Thus the problem of teacher’s personality and teacher’s
competence to develop the national identity of pupils is arising. Be-
cause of that, L. Jovaisa (2001) highlights the importance of teacher’s
personality in the process of national education. According to the au-
thor, a national personality “is pursuing national ideals: the nation's
prosperity and its high estimation. This everlasting pursuit creates na-
tional and international prestige and grants the personality the status of
an honourable countryman” (Jovaisa, 2001, 107). L. Jovaisa also gives
the model of teacher’s personality orientation. This model is composed
of the educational activity motivation and professionalism (vertical
axis) and educational character and abilities (horizontal axis) (JovaiSa,
2001, 107). Based on the person’s identity concept provided by
J. S. Phinney, D. A. Rosenthal (1992), three phases can be distinguished
within its paradigm: 1) resources for action; 2) purposeful action, and
3) responsibility — realisation, deepening, fostering and strengthening of
ideas. This definition complements L. Jovaisa’s approach to the person-
ality’s national orientation.

change among senior school pupils, expresses an idea that there is a
lack of empirical research which would justify the possibilities of ex-
pression of the national identity of different-age pupils.

J. Piaget, L. Kohlberg and N. Eisenberg, who are the representatives
of the cognitive theory, specify that the formation of national identity at
a younger school age depends on the cognitive development of a child
(Zukauskiené, 2002). E. Erikson (1994) emphasises the risk of a psy-
chosocial crisis in this age period as well as its relevance in the system-
atic context: the ability to cope with the adolescent-age crisis will de-
pend on the resources accumulated in the earlier period. E. J. Marcia
(1994) argues that only one-third of the people construct their identity
purposely, meanwhile, the majority of the population do not construct it
at all, but rather transfer the identity of their childhood to the adult life.
Thus, an early school age is a crucial time to shape the national identity
of a person.



There are quite a few theoretical studies in Lithuania and abroad that
describe the problem of development of national identity, but empirical
research is still very fragmentary. The essential problem is a huge vari-
ety of themes. However, research works are dedicated to the identifica-
tion of the expression of national identity of senior pupils, adolescents
and students or to the disclosure of educational opportunities
2003; etc.). The above-mentioned research works analyse the develop-
ment of national identity principally on the basis of a single activity
(Tijunéliené, 2003; Klimka, 2006; Sutiniené, 2009; Stoskuviené et al.,
2009; Stoskuviené, 2010; Stundzieng, 2010; Zuoza, 2010; etc.) and dis-
cuss the integration of education of national identity and ethnic culture
(Luksiené, 2000; C‘epiené, 2001; Sajiené, 2002; Klimka, 2006; Urba-
naviciené, 2010; etc.).

Meanwhile, there is a lack of research works which would aim at the
disclosure of the national identity of younger school-age pupils, the
relationship between teachers and pupils regarding the development of
national identity, and the relation between the national orientation of
teacher’s personality and the expression of pupils’ national identity. It is
important to reveal these relations in order to ensure purposeful and
targeted intervention into the processes of national identity development
in a primary school. Taking into consideration the practical significance
of the issue and a lack of scientific research, it is important to analyse
the national identity development in a primary school (at a younger
school-age).

The object of the research is the influence of the national orienta-
tion of the primary school teacher’s personality on the national identity
of pupils.

The research problem is elaborated on the basis of the following
questions:

1) What is the expression of the national orientation of a primary
school teacher’s personality?



2) What is the expression of the national identity of primary school
pupils?

3) What is the correlation between the national orientation of the
primary school teacher’s personality and the national identity of pupils?

4) What is the influence of the national orientation of the primary
school teacher on the national identity of pupils?

The aim of the research is to disclose the influence of the national
orientation of the primary school teacher’s personality on the national
identity of pupils.

The objectives of the research:

1) To analyse the phenomenon of national identity in the educa-
tional, historical, anthropological, and psychosocial aspects.

2) To theoretically justify the aspects of primary school pupils’ na-
tional identity development in the context of the changing educational
paradigm, actualising the problem of competence of primary school
teachers to develop national identity;

3) To disclose the expression of the national orientation of the pri-
mary school teacher’s personality and the expression of the national
identity of pupils;

4) To empirically justify the influence of the national orientation of
the primary school teacher’s personality on the development of the na-
tional identity of pupils.

Hypothesis. The national orientation of the primary school teacher’s
personality has a direct influence on the national identity of primary
school pupils: the stronger is the level of expression of the national ori-
entation of teacher’s personality, the higher is the level of expression of
the national identity of pupils.

The work is based on the following theoretical and methodological

provisions:
e The provision that ethnic and national identities are
among the most important values of humanity in the
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global society (Levi-Strauss, 1992; Grigas, 2004; etc.)
justifies the importance of this dissertation and allows the
development of this dissertation research.

The idea of national identity as one of the fundamental
identities of a persons in the surrounding social
environment (Smith, 1986; Gellner, 1983; Castells, 2006;
etc.), underpinning the importance of identity formation
for person’s mental and social development (Erikson,
1968; Marcia; 1966), justifies the importance of this
dissertation and allows the development of this dissertation
research.

The concept of national identity as a model of behaviour
that can be learnt (LukSiené, 1988; Maceina, 1990;
Salkauskis, 1991; Jovaisa, 2003). This concept allows the
unfolding of the issue of national identity development, as
only the view that national identity can be developed allows
the analysis of the problem of such development. The
concept also highlights the importance of national
institutions in the development of national identity. This
aspect, along with:

the provision that education is an integral part of a
specific culture and that it is determined by the education
system and the culture in which it operates, is among the
factors contributing to the creation of culture (National
School. The Concept of Secondary General Education
School of Lithuania, 1989), and

the provision that primary education is based on <...> the
principles of nationality (General Programmes, 2008),
allows the development of this dissertation research in the
context of formal primary education.

Reflective learning theories that emphasise the systematic
approach to the education (learning) process by linking the-
ory to practice and developing critical thinking (Atkins,
Murphy, 1994; Kolb, 1984; etc.).
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The positivist research paradigm that emphasises the
appropriateness of quantitative research to solve social
problems (including educational problems) (Creswell, 2009;
Bell, 2010; Collins, 2011; Muijs, 2011; Moses, Knutsen,
2012; etc.). The empirical research was carried out and the
relation between the cause and effect of the national identity
of teachers and their pupils were researched within the
frame of this paradigm, using questionnaire surveys and
statistical analysis of quantitative data.

H. Dekker and D. Malova’s (1997) model of formation of
positive attitudes towards national identity, and
L. Jovaisa’s (2003) model of personality structure allow
the development of the research instrument.

The theoretical novelty of the research

1.

The theoretical and empirical justification of the influence of
the national orientation of teacher’s personality on the devel-
opment of the national identity of pupils in a primary school.
The empirical justification of the specific importance of ac-
tiveness of teacher’s personality when developing the national
identity of primary school pupils in the context of other ele-
ments of the national orientation of teacher’s personality.

The practical significance of the research

1.

The research, carried out in Lithuania for the first time, al-
lowed the assessment of the level of expression of the national
identity of primary school pupils. The adapted instrument of
assessment of this expression preconditions the targeted inter-
vention into the ongoing processes of development of the na-
tional identity of pupils and allows the assessment of the
change.

The disclosure of the correlation between the national orienta-
tion of teacher’s personality and the national identity of pri-
mary school pupils is significant because it allows the identifi-
cation of the factors of development of the objects in question,
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preconditions purposeful actions and targeted intervention into
the ongoing processes of preparation and continuous training
of teachers in order to ensure their development and achieve
better results of the development of national identity of pupils.

An overview of the structure and contents of the dissertation

The paper consists of an introduction, three main parts, discussion,
recommendations, conclusions, the list of literature, and appendices.
The volume of the dissertation is 143 pages (the appendixes are pro-
vided on a CD). The paper contains 45 visual aids: 16 tables and 29
figures. The dissertation research was based on 232 sources of litera-
ture. The empirical research involved 2 268 respondents; 2 268 ques-
tionnaires were processed by the SPSS software.

The contents of the dissertation

1. THEORETICAL REASONING OF THE NATIONAL IDEN-
TITY DEVELOPMENT IN A PRIMARY SCHOOL

1.1. The Conceptual Analysis of the Development of National Iden-
tity

1.1.1. Development of National Identity in the Context of Global
Challenges

1.1.2. Development of Nation Identity in the Anthropological Per-
spective

1.1.3. Development of Nation Identity at the Psychosocial Level

1.2. Development of the Nation Identity of Primary School Pupils in
the Context of the Changing Educational Paradigm

1.2.1. The Context of Educational Paradigm Based on Interaction

1.2.2. The Psychosocial Characteristics of the Primary School Pu-
pils’ Age Group as a Prerequisite for the Development of National
Identity

1.3. Competence of Primary School Teachers to Develop National
Identity of Pupils
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1.3.1. The National Orientation of Teachers’ Personality as an Em-
powering Condition in the Process of Development of National Identity
of Pupils

1.3.2. The Theoretical Presumptions of (Self-)Preparation of Pri-
mary School Teachers to Develop National Identity of Pupils

2. THE METHODOLOGY OF THE RESEARCH OF THE IN-
FLUENCE OF THE NATIONAL ORIENTATION OF THE PRI-
MARY SCHOOL TEACHERS’ PERSONALITY ON THE NA-
TIONAL IDENTITY OF PUPILS

2.1. The Rationale of the Research

2.2. Justification for the Selection of the Research Strategy

2.3. The Sample of the Research

2.4. The Collection of Data

2.5. The Research Instrument

2.6. The Research Ethics

3. THE RESEARCH RESULTS OF THE INFLUENCE OF THE
NATIONAL ORIENTATION OF THE PRIMARY SCHOOL
TEACHERS’ PERSONALITY ON THE NATIONAL IDENTITY OF
PUPILS

3.1. The Expression of the National Orientation of the Primary
School Teachers’ Personality

3.2. The Expression of the National Identity of Primary School Pu-
pils

3.3. The Correlation between the National Orientation of the Pri-
mary School Teacher’s Personality and the National Identity of Pupils

3.4. The Prediction of the Influence of the National Orientation of
the Primary School Teacher’s Personality on the National Identity of
Pupils

DISCUSSION

LITERATURE

APPENDIXES (provided on a CD)

After the introduction, the first part Theoretical Reasoning of the

National Identity Development in a Primary School analyses scientific
literature and documents in order to explore the phenomenon of na-
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tional identity in the educational, historical, anthropological, and psy-
chosocial aspects, and to theoretically justify the aspects of primary
school pupils’ national identity development in the context of the
changing educational paradigm, by actualising the problem of compe-
tence of primary school teachers.

The subpart The Conceptual Analysis of the Development of Na-
tional Identity analyses the development of national identity in the edu-
cational, historical, anthropological, and psychosocial aspects. The pro-
vided variety of approaches allowed the disclosure of the versatility of
the national identity phenomenon; moreover, this variety revealed the
social and pedagogical relevance of the issue in Lithuania in the past
and the present. The overview also disclosed the fact that although the
phenomenon of national identity, as well as the assessment of its devel-
opment, changes with time and gains different shades, it still remains
relevant.

The following subpart Development of the National Identity of Pri-
mary School Pupils in the Context of the Changing Educational Para-
digm analyses the interaction-based context of educational paradigm;
the psychosocial characteristics of the primary school pupils’ age group
is assessed as a prerequisite for the development of national identity. It
was disclosed that childhood experiences become of special importance
when a person, realising his or her identity with the nation, takes over
its traditions, customs, and the system of symbols, the historical experi-
ence, norms and values.

The subpart Competence of Primary School Teachers to Develop
National Identity of Pupils discusses the features of the national orienta-
tion of teacher’s personality as a prerequisite for the development of the
national identity of pupils, and states that there is a lack of empirical
research on this matter. The discussion of the personality theories and
concepts contributed to the selection of L. Jovaisa’s concept of person-
ality for the empirical research model, as well as to the formulation of
the hypothesis of the dissertation. The subpart The theoretical Presump-
tions of (Self-)Preparation of Primary School Teachers to Develop Na-
tional Identity of Pupils discusses the problem of (self-)preparation of
teachers in the historical perspective and nowadays. The theoretical
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analysis has revealed that after Lithuania has regained its independence
and after the obvious, aggressively expressed risk to our nationality has
disappeared, the attitudes of higher education institutions regarding the
issue of significance of national identity development are changing, and
while shifting from the classical educational paradigm towards the free
educational paradigm, there is a tendency to give value to other things.
Nevertheless, having highlighted the idea that the society expects that a
school will equip pupils with cultural knowledge, national attitudes and
values, the issue of teacher’s competence to act in the context of the
changing educational paradigm has been raised.

Having disclosed the specifics of the phenomenon of national iden-
tity and having described the main aspects of the development of pri-
mary school pupils’ national identity, the empirical research methodol-
ogy was developed in order to assess the influence of the national orien-
tation of the teachers’ personality on the national identity of pupils. The
methodology is based on the positivist research paradigm. Thus, the
second part of the dissertation The Methodology of the Research of the
Influence of the National Orientation of the Primary School Teachers’
Personality on the National Identity of Pupils describes the empirical
research methodology developed for the assessment of the influence of
the national orientation of teachers’ personality on the national identity of
pupils. This part consists of five subparts. The first subpart Justification
for the Selection of the Research Strategy defines the methodological
requirements for the research strategy, describes the general procedure
of the research, and justifies the selection of the research strategy. The
subpart The Sample of the Research discusses the formation of the sam-
ple (378 respondents are teachers, 1 890 respondents are pupils of these
teachers) and tests the representativeness of the sample in terms of dif-
ferent socio-demographic aspects. The following subparts analyse the
collection of data, the ethics of the research, the developed instruments
(questionnaires), and describe the procedures of data collection and
their analysis (Cronbach’s alpha coefficient, correlation analysis, mul-
tiple linear regression analysis).

The third part of the dissertation is The Research Results of the In-
fluence of the National Orientation of the Primary School Teachers’
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Personality on the National Identity of Pupils. It provides the results of
the empirical research: the research results of the expression of the na-
tional orientation of teachers’ personality, the research results of the
expression of the national identity of pupils, the correlation between the
expression of the national orientation of teachers’ personality and the
expression of the national identity of pupils, and the prediction of the
influence of the national orientation of teacher’s personality on the na-
tional identity of pupils.

DISCUSSION

The object of the research is the development of pupils’ national
identity in a primary school.

Since the concept of national identity is still interpreted in different
ways (this mostly depends on the context where it is applied), attempts
have been made to analyse the essence of national identity and the spe-
cifics of the issue inasmuch as it is related to the issues of education.
Thus, the analysis of national identity in terms of education sciences
currently leads to the most common encounter with globality and its
challenges. Nevertheless, in the processes of globalisation, when states
join into various unions, the very fact of joining into cross-border struc-
tures does not determine national levelling; it is determined, however,
by the attitude of the state and its people to national identity as well as
the relation to the national values as a whole. The assessment of this
approach in Lithuania reveals an ambiguous situation. On the one hand,
national identity formation is emphasised in, and regulated by, various
national and international legislation, on the other hand, the problem
lacks an in-depth approach — research works reveal gaps concerning the
development of nationality, gaps at schools, gaps preparing methodo-
logical materials, gaps in teacher training for the development of na-
tional identity. Therefore, we can assume that the question of national
identity formation lacks an in-depth approach as well as comprehensive
and continuous scientific research on the basis of which conclusions
could be drawn, recommendations could be provided and targeted
changes to the education system could be introduced. The ideas for
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recommendations and for the directions of changes can be found in the
historical perspective of national identity and in the insights that come
from research in cultural anthropology. Each culture has its own meth-
ods that help to expand and form the skills necessary for a child’s life,
thus, in order to preserve cultural traditions, it is important to apply
specific ways of cultural transmission, especially in the initial stage of
enculturation of children (Sadochin, 2004). The first objective of the
paper, which aimed at the analysis of the phenomenon of national
identity in the educational, historical, anthropological and psycho-
social aspects, provided ideas which can be used not only in this
research work, but also in the future research works. In addition,
the insights resulting from this overview provide the basis for pre-
paring recommendations on the issues of national identity devel-
opment.

In order to theoretically justify the aspects of development of pri-
mary school pupils’ national identity in the context of the changing
educational paradigm, the problem of primary school teachers’ compe-
tence to develop national identity of pupils has been actualised. Assess-
ing the actual situation at school, researching and disclosing the peculi-
arities of education (learning) of national consciousness, I. Cepiené
argues that the objectives for the formation of national and civic self-
consciousness, specified in the documents for schools, are realised in-
effectively in the educational process of school (Cepiené, 2001). In the
opinion of the author of the paper, one of the reasons for this could be
decreasing attention to the development of national identity when train-
ing teachers in the study process of higher education institutions. It was
found that after Lithuania has regained its independence and after the
obvious, aggressively expressed risk to our nationality has disappeared,
the attitudes of higher education institutions regarding the issue of sig-
nificance of national identity development are changing, and while
shifting from the classical educational paradigm towards the free educa-
tional paradigm, there is a tendency to give value to other things.
Therefore, the second objective of the paper, which aims at the
overview of the issues of competence of primary school teachers to
develop national identity, disclosed the relevance and problems of
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the issue. This shows that Lithuania lacks a forward-looking, com-
prehensive policy of national identity. In addition, the historical
overview of teacher training gives ideas for preparing recommen-
dations regarding the contemporary competence of teachers to de-
velop national identity of pupils.

The insights of the theoretical part of this work are not limited to the
provision of useful information about competence of teachers to de-
velop national identity in the primary school of today’s Lithuania. In
addition, the necessity of research on a wider scope regarding the activi-
ties implemented by teachers in order to develop national identity of
pupils has been actualised. Having described various activities consid-
ered significant in the historical perspective and having justified the
idea of integration of primary education into ethno-cultural education, it
is assumed that it would be valuable and meaningful to conduct further
research on teachers’ activities and national identity of pupils, which
would explore the importance of different activities and the efficiency
of tasks in developing national identity of pupils.

The empirical research, based on the positivist research paradigm
and conducted by applying the quantitative data collection method, was
carried out in order to disclose the relation between the national identity
of teachers and pupils and to empirically justify the influence of the
national orientation of teacher’s personality on the national identity of
pupils.

When conducting the research, it was a big challenge to select the
national identity model and the research strategy that would be appro-
priate for the assessment of the attitudes of primary school pupils, and
to create the instrument for the assessment of the expression of national
identity that would be appropriate for the assessment of the national
identity of primary school pupils.

Although there are researchers who have analysed the development
of national identity at school, for example, I. Cepiené (1999) analysed
the approach of the heads of school to the development of national iden-
tity, D. UrbanaviGiené (2012) explored the situation of the 5"-12"-
formers’ national identity development, A. Grabauskiené¢ (1999) re-
searched the national values of students, etc., it is still assumed that in
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Lithuania there are no research works on the establishment of national
identity of primary school pupils. It should be noted that generally it is
avoided to measure national attitudes of pupils. Because of the high-
lighted problems of research works that involve children as respon-
dents, it was decided to look for a national identity model and / or in-
strument, which would be validated and applicable to the research in
Lithuania, instead of creating a new instrument for measuring the ex-
pression of national identity. Therefore, it was decided to use
H. Dekker’s (1997) model created on the basis of positive attitudes to-
wards national identity. The selection of this model for the empirical
research is motivated by the fact that it provides a detailed structure of
national identity as well as the opportunity to assess its individual ele-
ments. It is considered that decomposition of the structure into individ-
ual elements enables a researcher to measure national identity. Another
important motive for selecting the model was the fact that on the basis
of the model its authors have created a questionnaire to investigate na-
tional identity of children, i.e. the wordings of questions are formed in
such a way that they are understandable for a child and avoid ambigu-
ity. It is also important to note that Lithuania is not the first state that
used this questionnaire. It has already been used for the research of na-
tional identity of children living in the Netherlands, Spain, Hungary,
Slovenia and other countries. Therefore, the empirical research,
which was carried out for the first time in Lithuania, allowed the
evaluation of the level of expression of primary school pupils’ na-
tional identity. In addition, the instrument for the assessment of this
expression adapted for Lithuania preconditions the targeted intervention
into the ongoing processes of development of the national identity of
pupils and allows the assessment of the change.

It is necessary to mention that, when carrying out the empirical re-
search described in the work, certain limitations of the research have
been faced — first of all, the adaptation of the questionnaire of the na-
tional identity attitudes for the use in Lithuania. When the questionnaire
was translated from English to Lithuanian, the comprehension of the
statements was discussed in groups of researchers and teachers. The
questions about the national supremacy and several statements about
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public spirit have been perceived and evaluated as rather ambiguous.
After debates and adjustment of the meaning comprehension, finally, it
was decided to withdraw these statements from this research. This lim-
its the possibility to compare the results of Lithuania and other coun-
tries, where this questionnaire was used.

Another limitation of the research is a possible insufficient represen-
tativeness of the sample, as it is assumed that the national identity of
primary school pupils is being analysed, meanwhile, only the third-
formers and the fourth-formers have participated in the survey. This
was motivated by the fact that the formation of national identity takes
more than a year, and therefore, it takes time to evaluate the influence
of the educator (teacher). Nevertheless, this can undermine the validity
of the research conclusions. However, given the fact that the representa-
tiveness of the sample was tested in terms of certain aspects of respon-
dents’ social and demographic characteristics, it is believed that the
research data can be analysed in the dissertation research.

For the sake of the research, two partially original questionnaires
have been formed — one for teachers and one for pupils. Both of them
had one common part designed for the assessment of expression of the
national identity of respondents, i.e. to measure the level of expression
of national feelings, national interests, national pride, national prefer-
ence, and public spirit. The questionnaire designed for teachers also
included scales to assess the expression of the national orientation of
teachers’ personality. The use was made of L. Jovaisa’s (2007) model
of the personality structure concept. The selection of this model was
partially determined by the fact that “compared to other theories, the per-
sonality concept of L. Jovaisa is particularly convenient in the field of edu-
cation sciences, [...] it was empirically justified and its educational validity
was approved by a number of researchers” (Paulauskas, 2010, 68). More-
over, this model is convenient for creating the instrument, as the decompo-
sition of the personality structure into individual elements allows the re-
searcher to measure the expression of personality. It is believed that the
use of questionnaires served the purpose in this work, and therefore,
their wider applicability for national identity research can be discussed
and analysed.
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To ensure reliable results of the research, the research involved the
participation of primary school teachers and their pupils from all the
selected municipalities of Lithuania, including all those who have
agreed to participate in the research. Therefore, according to D. C. Mutz
(2011), the research may be considered to be nationwide, and its results
can be assessed as revealing the general situation in Lithuania on the
issue in question.

Specifically analysing the research results, first of all, a high level of
national identity of pupils and teachers was determined. Comparing to
the national identity research results obtained by the authors of models
who have analysed national identity abroad, the expression of public
spirit in Lithuania is especially strong among both, teachers and pupils.
It is possible that this is because of the national education policy and
civic education programmes oriented towards civic education. It is
worth remembering that in 1994, after the preparation of the Draft Gen-
eral Programmes, a separate programme of civic education came into
existence, which formed an integral part of national education; in 1997,
it was replaced by the General Civic Education Programme, which in
turn was replaced by the Civic Education Programme in 2004, and
eventually replaced by the Long-Term Programme of National and
Civic Education in 2006. Nevertheless, in the opinion of the author of
the paper, it would be wrong to believe that a strong civil society can be
built without strong foundations of nationality. Remembering the
scheme of compatibility of identities and its interpretation, as well as
following the arguments of H. Dekker, D. Malova and R. Theulings
(1996), H. Dekker, D.Malova (1997), L. Hagendoorn, G. Csepeli,
H. Dekker, R. Farnen, (2000), H. Dekker, D. Malova, S. Hoogendoorn
(2003), who claim that strengthening of public spirit should start with
the strengthening of national feelings and raise up as shown in the
model of hierarchy of positive attitudes towards national identity, it is
assumed that strengthening of public spirit should start with the devel-
opment of nationality, and the primary school programmes of civic
education should be replaced by the programmes of nationality devel-
opment.
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After the importance of a teacher in the context of a modern educa-
tional environment has been justified in the theoretical part of the work,
the empirical research was devoted for searching of a correlation be-
tween the national orientation of teacher’s personality and the national
identity of primary school pupils. It was found that there is a statisti-
cally significant and linear functional correlation between the na-
tional identity of primary school pupils and the national orientation
of teacher’s personality. This correlation shows that those primary
school pupils, whose teachers demonstrate a stronger expression of na-
tional orientation of a personality, more often express their national
identity stronger. The research results complement a number of opin-
ions (e.g. Salkauskis, 1991; Johanessen et al., 1997; Cepiené, 1999;
JovaiSa, 2007; MartiSauskien¢, 2008; etc.) that underpin the influence of
teacher’s personality on pupils, however, they bring novelty to the ex-
isting theories due to the linearity and significance of the correlation
between the expression of the national orientation of teacher’s personal-
ity and the national identity of pupils.

These results provide a clear and unambiguous answer to one of the
problematic issues of the research and allow formulating the conclu-
sion that there is a direct relationship between the national orienta-
tion of teachers’ personality and the national identity of pupils — the
stronger is the expression of the national orientation of teacher’s per-
sonality, the higher is the level of expression of national identity of pu-
pils. Consequently, the strength of the national orientation of teacher’s
personality has a positive impact on the national identity of pupils. This
conclusion confirms the hypothesis that the national orientation of
teacher’s personality has a direct influence on the national identity
of primary school pupils: the stronger is the expression of the na-
tional orientation of teacher’s personality, the higher is the level of
expression of the national identity of pupils.

The assessment of the prognostic model of the national identity of
primary school pupils and the analysis of variables that have the great-
est impact on the national identity of pupils, i.e. the activeness of
teacher’s personality with respect to the development of pupils’ national
identity, the abilities (knowledge and skills) of a teacher to develop
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pupils’ national identity, the national childhood experiences that formed
the teacher’s nature and character, the teacher’s values and national
identity, show a statistically significant linear causal relationship.
The work includes calculation, assessment and justification of the sig-
nificance of each component. All five of them explain over 50 percent
of causal factors that influence the national identity of pupils. The con-
clusions of this empirical research confirm the theoretical insights of
some authors, who ground the importance of a teacher by claiming that
the changing social conditions lead to the declining educational role of
the family — gradually less and less ethno-cultural experience has been
taken over from parents and grandparents, and this leads to the actuali-
sation of the influence of the school, and especially of the teacher, on
the national identity of pupils (Cepien¢, 1999, 2001; Urbanavi¢iené,
2010; Stonkuviené, 2011; etc.).

Based on the attitude that national identity is a model of behaviour
that can be learnt and taken over through the institutions that have the
state authority, A. Ranonyte (2004) justifies the idea that the education
system, with all its network of formal and informal institutions, is con-
sidered to be one of the most important sources of national identity
formation and maintenance at the stage of secondary socialisation. The
empirical research contributed to this knowledge by disclosing the fact
that teacher’s personality contains more than 50 percent of causal fac-
tors that have influence on the national identity of pupils. The empirical
research also revealed a special importance of the component of ac-
tiveness of teacher’s personality in the development of national
identity of pupils, while also confirming the idea expressed by
A. Grabauskiené that the smaller the child, the bigger the influence of
teacher’s personality is exposed on him or her (Grabauskiené, 1999).
The empirical disclosure of the importance of the component of
teacher’s activeness also adds to the ideas expressed by
E. Krukauskien¢ and I. Trinkiiniené. They assume that the subjective
factor — teachers-enthusiasts, who currently are most active and the only
disseminators of ethnic culture, — is still prevailing when transmitting
ethnic culture. In schools, where such teachers work, ethno-cultural
events, movements and tours are held, and pupils demonstrate positive
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interest and attitudes in relation to ethnic culture (Krukauskiené,
Trinktiniené, 2002). Therefore, this empirically confirmed knowledge
opens new opportunities and prospects for the development of pupils’
national identity at school.

Thus, we can assume that the prognostic model of the national iden-
tity of primary school pupils as well as the calculated research results,
showing that the national orientation of teacher’s personality has a di-
rect influence on the national identity of pupils, not only confirm the
hypothesis of the dissertation, but also contribute to the theories of de-
velopment of teacher’s personality and national identity.

Taking into account the research results, the derived insights allow
the formulation of certain recommendations.

Recommendations for researchers:

e Since the theoretical part of the work has disclosed that the issue of
national identity development lacks an in-depth approach as well as
comprehensive and continuous scientific research on the basis of
which conclusions could be drawn, recommendations could be pro-
vided and targeted changes to the education system could be intro-
duced, the need for continuous and in-depth scientific, and espe-
cially empirical, research of national identity has been emphasised.

e The empirical research that has disclosed an important functional
and causal relationship between the national orientation of teacher’s
personality and the national identity of pupils provides the basis for
the longitudinal research. Such research and targeted changes in the
process of teacher training and continuous education can lead to the
disclosure of new important aspects of the development of the
processes.

Recommendations for higher education institutions:

e Based on the modern competence-oriented study programmes and
the principles of their design, to prepare special disciplines on na-
tional identity development, with a special emphasis on the devel-
opment of the ethno-cultural competence of students.
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Higher education institutions should create and maintain partner-
ship-based relationships with various cultural and educational insti-
tutions and create conditions and environments for students — future
teachers — for successful development of their cultural compe-
tences.
Recommendations for teacher training institutions:

e The dissertation provides a basis and actualises the necessity
and importance of primary school teachers’ continuous en-
hancement of national identity development skills. The en-
hancement of such skills of teachers may become one of the
main aspects of the future-oriented policy of national iden-
tity.

Recommendations for education policy makers:

e Having justified the idea that, in order to preserve cultural
traditions, it is important to apply specific ways of cultural
transmission, especially in the initial stage of enculturation
of children, it is advisable to analyse the historical perspec-
tive of national identity when looking for the ideas for rec-
ommendations on national identity development and for the
directions of changes, as well as to analyse the insights that
have come from the research in cultural anthropology.

e Since it has been determined that Lithuania lacks the future-
oriented concept of national identity policy, the necessity to
create such a concept has been highlighted.

Recommendations for the heads of schools:

e To pay more attention to strengthening of the cultural com-
petence of primary school teachers.

e To pay more attention to strengthening of the primary
school teachers’ skills, necessary for the development of
national identity of pupils.

e To provide the resources for the creation of a favourable
educational environment for the national identity develop-
ment at school.

26



Dissemination of the dissertation research results

Scientific publications:

1. Skarbalius, E. (2014). Education of National Identity in Primary
Forms: Activity Implemented by Teachers. Pedagogika / = Pedagogy,
vol. 113, No. 1, pp. 240-249.

2. Skarbalius, E. (2011). Pradiniy klasiy mokytojy poziiiris j etninés
kalbos (tarmés) vartojima pradin¢je mokykloje / = The Attitude of Pri-
mary Teachers to the Usage of Ethnic Languages (Dialects) at Primary
School. Tiltai / = Bridges, No. 3 (56), pp. 181-190.

3. Skarbalius, E. (2010). Ponp sTHHYeckoro s3plka B TpoLecce
saykaruu. Valodu apguve: problémas un perspektiva: zindtnisko rakstu
krajums, VIL. Liepaja: LiePA.

4. Skarbalius, E. (2010). Kalbos vaidmuo, siekiant iSsaugoti tautinj
identiteta / = Role of Language in the Process of National Identity Pres-
ervation. Kultiry dialogas ir asmenybé / =Cultural Dialogue and Per-
sonality. Klaipéda: Klaipéda University Publishing House; pp. 161—
173.

Participation in scientific conferences:

1. Tautinio tapatumo ugdymas pradinése klasése /= Education of
National Identity in Primary Forms (Conference at the Faculty of Hu-
manities of Klaipéda University, “Etninés kultiiros ugdymas — §vietimo,
kultiiros jstaigy ir bendruomeniy sgveika” /= “Ethnic Culture Devel-
opment — Interaction between Educational, Cultural Institutions and
Communities”, 12/09/2014).

2. Tautinio tapatumo patirtys realaus gyvenimo kontekste /= Na-
tional Identity Experiences in the Context of Real Life (Scientific-
Practical Conference of Klaipéda Teachers’ Centre for Education and
Culture “Praeities ir dabarties kultiiros zenklai” /= “Cultural Signs of
the Pasts and the Present”, 21/02/2014).

3. Tautinis tapatumas gyvenimo kokybés kontekste /= National
Identity in the Context of Quality of Life (International Scientific Con-
ference at the Faculty of Health Sciences of Klaipéda University “So-
cialinio darbo profesionalizacija: dinamika ir evoliucija” /= “Profes-

27



sionalization of Social Work: Dynamics and Evolution”, 18-
19/04/2013).

4. Education of National Identity in Primary Forms: Activity Im-
plemented by Teachers (International Scientific Conference at Lithua-
nian University of Educational Sciences “Changes of National Identity
in the Process of Globalisation”, 25/05/2012).

5. Pradiniy klasiy mokytojy pozitiris j etninés kalbos (tarmés) varto-
jimg pradinéje mokykloje /= The Attitude of Primary Teachers to the
Usage of Ethnic Languages (Dialects) at Primary School (Conference
of Klaipéda University “Pilietinis asmens tapatumas — visuomenés daliy
jungiamoji grandis” / = “Civic Personal Identity — the Connecting Link
of the Parts of Society”, 06/04/2011).

6. Kalendorinés Sventés: tarp sacrum ir profanum / = Calendar Fes-
tivals: Between Sacrum and Profanum (Interdisciplinary Scientific
Conference at Klaipéda University “Tradicijos ir modernumo dermé,
prieSpriesa, raidos perspektyvos” /= “Traditions and Modernity: The
Harmony, Opposition and Prospects for Development”, 11—
12/11/2010).

7. The Role of Ethnic Languages (Dialects) in the Educational Proc-
ess (International Scientific Methodological Conference at Liepaja Uni-
versity “Learning Languages: Problems and Perspectives”, 26/03/2010).

8. Role of Language in the Process of National Identity Preservation
(International Scientific Conference at the Faculty of Humanities of
Klaipéda University “Cultural Dialogue and Personality” 19—
20/11/2009).

During the preparation of the dissertation, participation in the
Erasmus exchange programme, and from 1 April 2014 to 30 June 2014,
accomplishment of practice at the Ioannina University (Greece).

In the academic year 2010-2011, the dissertation research was

funded by the Lithuanian State Science and Studies Foundation, and in
2014 — by the Lithuanian Science Council.

28



About the author in brief

Education

In 1990, graduation from Klaipéda University, Faculty of Arts. Mas-
ter’s degree in the specialty of organisation of cultural and educational
work.

In 2000-2004, work at the Parliament of the Republic of Lithuania:

e Member of the Education, Science and Culture Committee
of the Baltic Assembly;

e Participation in the creation and approval of the National
Long-Term Development Strategy, in 2003—-2012 — the Na-
tional Education Strategy, the Law on Education (2003),
etc.;

e At the researcher’s proposal, the preservation of ethno-
cultural and national values was included in the legislative
acts of the Republic of Lithuania that are related to the na-
tional security of the state;

In 2000-2004, work at the Council for the Protection of Ethnic Cul-
ture (at the Parliament of the Republic of Lithuania), at the Regional
Council for the Protection of Ethnic Culture;

Since 2011, participation in the activities of the Committee on Edu-
cation, Science and Culture of the Club of Former Lithuanian Parlia-
mentarians. Participation in the activities of the Union of Lithuanian
Teachers of Ethnic Culture after it was founded in 2014.

Research interests

Formation of personal and collective identity; personality formation;
creation of educational environments.

29



IVADAS

Problemos praktinis reik§mingumas ir mokslinis naujumas.
jamas jvairiais aspektais. Jtaka tam daro Salies kulttra, istoriné tradicija
ir patirtis, geopolitiné padétis, atvirumo ir uzdarumo santykis. Globalis-
kumo sgvoka apibiidinama kaip Siuolaikiniam socialiniam gyvenimui
buidingas, greit besiplétojantis ir nuolat tankéjantis tarpusavio rySiy ir
priklausomybés tinklas (Tomlinson, 2002).

Nemazai autoriy nagrinéja globalinius pokycius ir iSryskina priesta-
ringg globalizacijos procesy poveikj zmogui, jo tapatybei ir asmens
gyvenamam pasauliui (Held; McGrew; Goldblatt; Perrason, 2002;
Bauman, 2007; Giddens, 2000 ir kt.). Viena vertus, globalizacija verti-
nama teigiamai, kaip stiprinanti asmens rysius su pasauliu, kita vertus —
kaip silpninanti rysj su vietine bendruomene, silpninanti tautinj tapatu-
ma.

B. Kuzmicko teigimu fapatumo savoka savo platesnigja prasme néra
nauja — ,;jau nuo tautinio prisikélimo XIX amziuje pradzios lietuvisko-
joje rastijoje buvo aptarinéjami tos sgvokos turinj sudarantys dalykai:
tauta, kalba, tautosaka, istorija, paprociai* (Kuzmickas, 2007, 6).

Tautinio tapatumo ir jo ugdymo problemai Siuo metu skiriama daug
démesio: jai spresti rengiamos mokslo tyréjy, politikos formuotojy,
visuomenininky konferencijos, diskusijos, raSomi straipsniai, skaitomos
paskaitos. Daugelis §j klausimg nagrinéjan¢iy asmeny vienbalsiai suta-
ria, kad tautinis tapatumas turi biiti saugomas, be to, ieSkoma biidy, kaip
tai turéty biiti daroma. Vis délto yra ir skeptiky, kurie temos nagrinéto-
jus vadina eurofobais, nieko unikaliai lietuvisko neranda ir teigia, kad
unikalumo net neverta ieskoti, geriau tiesiog analizuoti konkreciy Vidu-
rio ir Ryty Europos regiony socialing ir istoring patirtj. (Vasiliauskaité,
2006).

Pastebima, kad kiekvienu istoriniu laikotarpiu tautinio tapatumo
samprata kinta, nes, kaip teigia B. Kuzmickas, ,,pasireiSkia kaip tam
tikra testinumo ir atsinaujinimo dermé, kurios pobiidj veikia aplinky-
bés* (Kuzmickas, 2004, 11).
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Nemazai autoriy savo darbuose aktualizuoja tautiSkumo, tautinés
kultiros svarbg ir pazymi ry$] su asmens ugdymo(si) procesu.
M. LuksSiené ugdymo ir tautinés kultiiros sgsajas apibrézé dar 1988 me-
tais. L. JovaiSa tautinj ugdymg apibiidina kaip jaunimo ir suaugusiyjy
ugdyma, remiantis vienos kurios tautos kultiira, siekiant diegti pagarba
ir meile gimtajai kalbai, tautos istorijai ir dvasinéms vertybéms (Jovai-
$a, 2007, 299). I. Cepiené pazymi, kad asmens meilé tévynei prasideda
nuo savo tapatumo suvokimo (Cepiené, 2001). S. Salkauskio nuomone,
tautinis aukléjimas kuria zmogy kaip tautinj individg ir parengia jj tar-
nauti savo tautos uzdaviniams (Salkauskis, 2002). A. Maceina aktuali-
zuoja asmenybés reikSminguma, jo nuomone, kol tautiné individualybé
yra tik uzuomazga, neturi ryskios tautinés lyties, tol Zmogaus darbai
néra vertingi, o tauta nesusilaukia asmenybiy. Autorius pabrézia, kad
tautiSkai aukléjamas zmogus tampa tikru tautiniu individu (Maceina,
nant tauting savimong. Autorés teigimu ,,butent kultiira formuoja ir pu-
seléja nacionalinius ir emocinius rysius, jungian¢ius bendruomeng ir jos
dvasinj gyvenimg“ (Aramavicitite, 2005, 43).

Tautinj tapatumg ir jo ugdyma jvairiais aspektais tyrinéja ir uzsienio
valstybiy mokslininkai. S. Hallas (1991) nagrinéja tautiSkumo derinimo
su globalumu klausimus, T. R. Gurras (2000) grindzia tautiSkumo ug-
dymo svarbg, U. Hannerzas (1996) pazymi savo krasto kultiirinio pa-
veldo pazinimo svarbg ir pabrézia jo derinimo su tarpkulttiriSkumu idé-
jas.

Tautinio tapatumo svarba aktualizuojama ne tik mokslininky ir filo-
sofy darbuose, bet pazymima ir jvairiuose tarptautiniuose bei nacionali-
niuose teisinivose dokumentuose: Nacionalinéje darnaus vystymosi
strategijoje (2003); Bendrosiose programos ir i$silavinimo standartuose
prieSmokykliniam, pradiniam ir pagrindiniam ugdymui (2003); UNES-
CO priimtoje Nematerialaus kultiros paveldo apsaugos konvencijoje
(2003); Lietuvos Respublikos Svietimo jstatyme (2003); Valstybinéje
Svietimo strategijoje 2003—2012 m. (2003) ir kt.

2013-2022 m. Valstybinéje Svietimo strategijoje tgsiama tautinio ta-
patumo ugdymo svarbos tema ir keliamas uzdavinys uZztikrinti tautinés,
pilietinés Lietuvos tapatybés stiprinimg. Strategija grindZziama tautinés
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tapatybés, istorijos pazinimu, tradicijos tgstinumo ir atvirumo kultiiry
vairovei principais.

Dél pazymimos svarbos nepriklausomoje Lietuvoje tautiSkumas
zenklino visy mokomyjy dalyky programas nuo pat 1989 mety.
1994 metais, parengus bendryjy programy projekta, atsirado atskira
PilietiSkumo ugdymo programa, kuri neatskiriama nuo tautinio ugdy-
mo, ja 1997 metais keicia Bendroji pilietiSkumo ugdymo programa,
vietoje jos 2004 metais jsigalioja Pilietinio ugdymo programa, o 2006
metais — [lgalaiké tautinio ir pilietinio ugdymo programa. Pagal jg 2006
metais parengtas Lietuvos etninés kultiiros ugdymo bendrojo lavinimo
mokyklose strategijos projektas, o 2007 metais — Bendroji pilietiSkumo
ugdymo programa. Véliau — 2009 metais — patvirtinta Etninés kulttiros
plétros Svietimo jstaigose strategija, 2010 metais — programa ,,Valstybé
ir tauta: paveldas ir tapatumas®, 2012 metais patvirtinta Pagrindinio
ugdymo etninés kultiiros bendroji programa.

Tokia sparti programy ir nuostaty kaita leidzia daryti prielaidqg, kad
Lietuvoje tautiSkumo ir tautinio tapatumo ugdymo problemai spesti
aiskios  vizijos  néra. L. Duobliené  (2009), remdamasi
T. S. Popkewitziumi (2000), teigia, kad dél Svietimo reformy, stipriai
veikiamy globalizacijos proceso, prarandama galia ugdyti savo tautos
piliecius, ugdymas tampa hibridinis, integruojant pacias jvairiausias
patirtis, teorijas, modelius, o daugiabalsis kalbéjimas taip pat yra tik
fikcija, uzgoziama globalizacijos balso.

R. Dobranskiené, analizuodama prieStaringus pozitrius j Svietimo
reformg, pastebi, jog tobulinant mokykla daug kas priklauso nuo moky-
tojo asmenybés, jo pasirengimo pedagoginei veiklai, kritiSko savo patir-
ties vertinimo (Dobranskiené, 2007, 54). Taigi iSkyla mokytojo asmeny-
bés ir mokytojo pasirengimo ugdyti mokiniy tautinj tapatumg problema.
Dél to L. Jovaisa (2001) iSryskina mokytojo asmenybés svarbg tautinio
ugdymo procese. Tautiné asmenybé autoriaus teigimu ,,siekia tautinio
idealo — tautos klestéjimo ir didzio jos vertinimo. Tas nuolatinis sieki-
mas kuria asmenybés tautinj ir tarptautinj prestiza, teikia jai garbingo
tautieCio statusg™ (Jovaisa, 2001, 107). Autorius pateikia ir mokytojo
asmenybeés kryptingumo modelj, kaip istekliy tikslingai veikti. Sj mode-
li sudaro pedagoginés veiklos motyvacija, profesionalumas (vertikalioji
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kryptis) ir pedagoginis charakteris, pedagoginiai sugebé¢jimai (horizon-
talioji kryptis) (ten pat). Remiantis asmens tapatumo samprata, kurig
pateikia J. S. Phinney, D. A. Rosenthal (1992), jos paradigmoje galima
i§skirti tris etapus: 1) resursai veikti; 2) tikslingas veikimas; 3) atsako-
mybé — idéjy realizavimas, gilinimas, puoseléjimas, stiprinimas. Tai
papildo L. JovaiSos (2007) poziiirj  tautinj asmenybés kryptinguma.
niame mokykliniame amziuje, iSreiSkia mintj, jog triksta empiriniy
tyrimy, kurie pagristy jvairaus amziaus tarpsnio mokiniy tautinio tapa-
tumo raiskos galimybes.

Kognityvings teorijos atstovai: J. Piaget, L. Kohlberg, N. Eisenberg
nurodo, kad tautinio tapatumo formavimasis jaunesniame mokyklinia-
me amziuje priklauso nuo kognityvinio vaiko vystymosi (Zukauskiené,
2002). E. Eriksonas (1994) akcentuoja $io amziaus tarpsnio psichoso-
cialinés krizés rizikg ir aktualumg sisteminiame kontekste: paauglystés
amziaus tarpsnio krizés (identifikacija prie§ vaidmeny netvarka) jvei-
kimas priklausys nuo iStekliy, sukaupty ankstesniame laikotarpyje.
E. J. Marcia (1994) teigia, kad samoningo tapatumo formavimo/si ir
kiirimo keliu eina tik trecdalis visy Zmoniy, o dauguma jo dazniausiai
visai nekuria, tik perkelia savo vaikystés tapatumg ] suaugusiyjy gyve-
nimg. Tad ankstyvasis mokyklinis amzius yra labai svarbus laikotarpis
asmens tautiniam tapatumui formuoti (s).

Teoriniy darby, kuriuose analizuojama tautinio tapatumo ugdymo
problema, pasaulyje ir Lietuvoje yra nemazai, taciau empiriniai tyrimai
vis dar lieka fragmentiski. Pastebima esminé problema — didziulé temy
jvairové, taCiau tyrimai skirti vyresniojo mokyklinio amziaus vaiky,
studenty, jaunimo tautinio tapatumo raiSkai nustatyti ir ugdymo gali-
mybéms atskleisti (Aramaviciiité, 1998; Antiniené, 2002; Trinkiiniené,
2002; Tijanéliené, 2003 ir kt.). Minétuose tyrimuose tautinio tapatumo
ugdymas remiasi tik kokia nors viena veikla (Tijunéliené, 2003; Klim-
ka, 2006; Sutiniené, 2009; Stoskuviené et al., 2009; Stoskuviené, 2010;
Stundziené, 2010; Zuoza, 2010 ir kt.), diskutuojama dél tautinio tapa-
tumo ir etninés kultiiros ugdymo integravimo (Luksiené, 2000; Cepiené,
2001; Sajiené, 2002; Klimka, 2006; Urbanaviciené, 2010 ir kt.).
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O tyrimy, kuriais buty siekiama atskleisti jaunesniojo mokyklinio
amziaus vaiky tautinj tapatuma, mokytojo ir mokiniy santykius tautinio
tapatumo ugdyme, rySius tarp mokytojo asmenybés tautinio kryptingu-
mo ir mokiniy tautinio tapatumo raikos pasigendama. Siuos rysius
atskleisti svarbu, siekiant tikslingos ir kryptingos intervencijos j tautinio
tapatumo ugdymo pradinéje mokykloje procesus. Atsizvelgiant j prakti-
nj klausimo reikSmingumag ir mokslinj neistirtumg, tikslinga tyrinéti
tautinio tapatumo ugdyma pradingje mokykloje (jaunesniame mokykli-
niame amziuje).

Tyrimo objektas — pradinés mokyklos mokytojo asmenybés tauti-
nio kryptingumo jtaka mokiniy tautiniam tapatumui.

Moksliné problema detalizuojama Siais klausimais:

1) Kokia yra pradinés mokyklos mokytojo asmenybés tautinio kryp-
tingumo raiska?

2) Kaip reiskiasi pradinés mokyklos mokiniy tautinis tapatumas?

3) Koks rySys sieja pradinés mokyklos mokytojo asmenybés tautinj
kryptingumg ir mokiniy tautinj tapatumag?

4) Kokig jtaka pradinés mokyklos mokytojo tautinis kryptingumas
daro mokiniy tautiniam tapatumui?

Tyrimo tikslas — atskleisti pradinés mokyklos mokytojo asmenybés
tautinio kryptingumo jtaka mokiniy tautiniam tapatumui.

Tyrimo uzdaviniai:

1) ISanalizuoti tautinio tapatumo ugdymo sampratg istoriniu, eduko-
loginiu, antropologiniu, psichosocialiniu aspektais;

2) Teoriskai pagrjsti pradinés mokyklos mokiniy tautinio tapatumo
ugdymo aspektus kintan¢ios ugdymo paradigmos virsmo kontekste,
aktualizuojant pradinés mokyklos mokytojo pasirengimo tautinio tapa-
tumo ugdymui problema;

3) Atskleisti pradinés mokyklos mokytojo asmenybés tautinio kryp-
tingumo ir mokiniy tautinio tapatumo raiska;
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4) Empiriskai pagristi pradinés mokyklos mokytojo asmenybés tau-
tinio kryptingumo jtaka ugdant mokiniy tautinj tapatuma.

Hipotezé: pradinés mokyklos mokytojo asmenybés tautinis kryptin-
gumas daro tiesioging jtakg jo mokiniy tautiniam tapatumui: kuo auks-
tesnis mokytojo asmenybés tautinio kryptingumo raiskos lygmuo, tuo
aukStesnis mokiniy tautinio tapatumo raiskos lygmuo.

Darbe remiamasi Siomis teorinémis ir metodologinémis nuostato-

mis:

Nuostata, jog tautinis savitumas ir tapatumas yra viena i$
reikSmingiausiy Zmonijos vertybiy globaléjancioje
visuomenéje (Levi Strauss, 1992; Grigas, 2004; ir kt.),
pagrindzia Sio disertacinio tyrimo svarbg ir leidzia §j
disertacinj tyrimg plétoti.

Tautinio tapatumo, kaip vieno pagrindiniy asmens
tapatumuy ji supancioje socialinéje aplinkoje idéja (Smith,
1986; Gellner, 1983; Castells, 2006; ir kt.), grindZianti
tapatumo formavimosi svarba asmens psichosocialinei
raidai (Erikson, 1968; Marcia; 1966) pagrindzia Sio
disertacinio tyrimo svarbg ir leidzia §j disertacinj tyrima
plétoti.

Tautinio tapatumo, kaip iSmokstamo elgsenos modelio,
koncepcija (Luksiené, 1988; Maceina, 1990; Salkauskis,
1991; Jovaisa, 2003). Si koncepcija leidZia plétoti tautinio
tapatumo ugdymo klausimg, nes tik laikantis poziiirio, kad
tautinis tapatumas yra ugdomas, galima tyrinéti tokio
ugdymo problemg. Koncepcijoje pazymima ir valstybiniy
institucijy reiksmé ugdant tautinj tapatuma. Sis aspektas,
kartu su

nuostata, kad Svietimas yra neatsiejama konkrecios
kulturos dalis, kad jj lemia kultura, kurioje jis veikia, ir
Svietimo sistema, yra vienas i§ kulttirg kurianciy veiksniy
(Tautiné mokykla. Lietuvos vidurinés bendrojo lavinimo
mokyklos koncepcija, 1989), ir
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nuostata, kad pradinis ugdymas grindZiamas <..>
tautiSkumo principais (Bendrosios programos, 2008),
leidzia plétoti §j disertacinj tyrimg formalaus pradinio
ugdymo kontekste.

Reflektyvaus mokymosi teorijos, akcentuojancios sistemi-
nj pozitirj j ugdymo(si) procesa, susiejant teorijg ir praktika,
ugdant kritinj mgstyma (Atkins, Murphy, 1994; Kolb, 1984;
ir kt.).

Pozityvistiné tyrimo paradigma, pabrézianti kiekybiniy
tyrimy tinkamuma socialinéms problemoms (tarp jy ir
edukologinéms) spresti (Creswell, 2009; Bell, 2010; Collins,
2011; Muijs, 2011; Moses, Knutsen, 2012; ir kt.).
Vadovaujantis Sia paradigma, atliktas empirinis tyrimas bei
iStirti mokytojy ir jy mokiniy tautinio tapatumo prieZasties ir
pasekmés rysiai, tuo tikslu naudojant anketines apklausas ir
kiekybiniy duomeny statisting analize.

H. Dekkerio ir D. Malovos (1997) teigiamy tautiSkumo
nuostaty formavimo modelis ir L. JovaiSos asmenybés
struktiiros modelis (2003) suteikia galimybe tyrimo
instrumento formavimui.

Tyrimo teorinis naujumas

1.

Teoriskai ir empiriskai pagrista mokytojo asmenybés tauti-
nio kryptingumo jtaka ugdant mokiniy tautinj tapatumg pra-
dinéje mokykloje.

Empiriskai pagrista ypatinga mokytojo asmenybés aktyvu-
mo, ugdant pradiniy klasiy mokiniy tautinj tapatuma, svarba
kity mokytojo asmenybés tautinio kryptingumo elementy
kontekste.
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Tyrimo praktinis reik§mingumas

1. Atliktas tyrimas leido pirma kartg Lietuvoje jvertinti pradi-
niy klasiy mokiniy tautinio tapatumo raiskos lygmen;.
Adaptuotas Sios raiskos vertinimo instrumentas sudaro prie-
laidas tikslinei intervencijai j vykdomus mokiniy tautinio ta-
patumo ugdymo procesus ir pokycio vertinimus.

2. Mokytojo asmenybés tautinio kryptingumo ir pradiniy kla-
siy mokiniy tautinio tapatumo rysiy atskleidimas reikSmin-
gas tuo, kad padeda nustatyti nagrinéjamy objekty tobulini-
mo veiksnius, sudaro galimybes kryptingai veikti, daryti
tikslingg intervencija i vykdomus mokytojy rengimo ir jy
testinio mokymo procesus, siekiant juos tobulinti ir gauti ge-
resnius mokiniy tautinio tapatumo ugdymo rezultatus.

Disertacijos struktiiros ir turinio apzZvalga

Darbg sudaro jvadas, trys pagrindiniai skyriai, diskusija, rekomen-
dacijos, iSvados, literatliros sgraSas ir priedai. Disertacijos apimtis
143 psl. (priedai pateikiami kompaktingje ploksteléje). Darbe pateiktos
45 vaizdinés priemonés: 16 lenteliy ir 29 paveikslai. Disertaciniam ty-
rimui naudota 232 literatiiros Saltiniai. Empiriniame tyrime dalyvavo
2 268 respondentai, SPSS programa apdoroti 2 268 klausimynai.

Disertacijos turinys

1. TAUTINIO TAPATUMO UGDYMO PRADINEJE MOKYK-
LOJE TEORINIS PAGRINDIMAS

1.1. Tautinio tapatumo ugdymo konceptualioji analizé

1.1.2. Tautinio tapatumo ugdymas antropologinéje perspektyvoje

1.1.3. Tautinio tapatumo ugdymas psichosocialiniu lygmeniu

1.2. Pradinés mokyklos mokiniy tautinio tapatumo ugdymas eduka-
cinés paradigmos virsmo kontekste

1.2.1. Saveika grindziamos ugdymo paradigmos kontekstas

1.2.2. Pradinés mokyklos mokiniy amziaus tarpsnio psichosocialiné
charakteristika kaip prielaida tautiniam tapatumui ugdyti
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1.3. Pradinés mokyklos mokytojy pasirengimas ugdyti mokiniy tau-
tinj tapatuma

1.3.1. Mokytojo asmenybés tautinis kryptingumas kaip jgalinanti sa-
lyga mokiniy tautinio tapatumo ugdymo(si) procese

1.3.2. Pradinés mokyklos mokytojy rengimo(si) ugdyti mokiniy tau-
tinj tapatuma teorinés prielaidos

2. PRADINES MOKYKLOS MOKYTOJO ASMENYBES TAU-
TINIO KRYPTINGUMO ITAKOS MOKINIU TAUTINIAM TAPA-
TUMUI TYRIMO METODOLOGIJA

2.1. Tyrimo logika

2.2. Tyrimo strategijos pasirinkimo pagrindimas

2.3. Tyrimo imtis

2.4. Duomeny rinkimas

2.5. Tyrimo instrumentas

2.6. Tyrimo etika

3. PRADINES MOKYKLOS MOKYTOJO ASMENYBES TAU-
TINIO KRYPTINGUMO [ITAKOS MOKINIU TAUTINIAM TAPA-
TUMUI TYRIMO REZULTATALI

3.1. Pradinés mokyklos mokytojy asmenybés tautinio kryptingumo
raiSka

3.2. Pradinés mokyklos mokiniy tautinio tapatumo raiska

3.3. Pradinés mokyklos mokytojo asmenybés tautinio kryptingumo
ir mokiniy tautinio tapatumo rysSys
3.4. Pradinés mokyklos mokytojo asmenybés tautinio kryptingumo po-
veikio mokiniy tautiniam tapatumui prognozé
DISKUSIJA
LITERATURA
PRIEDALI (pateikiami kompaktinéje ploksteléje)

Po jvado pirmajame skyriuje Tautinio tapatumo ugdymo pradinéje
mokykloje teorinis pagrindimas, siekiant iSanalizuoti tautinio tapatumo
fenomeng istoriniu, edukologiniu, antropologiniu, psichosocialiniu as-
pektais, taip pat teoriSkai pagristi pradinés mokyklos mokiniy tautinio
tapatumo ugdymo aspektus kintanc¢ios ugdymo paradigmos virsmo kon-
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tekste, aktualizuojant pradinés mokyklos mokytojy pasirengimo pro-
blema, analizuojama moksliné literatiira ir dokumentai.

Poskyryje Tautinio tapatumo ugdymo konceptualioji analizé tautinio
tapatumo ugdymas nagrinéjamas edukologiniu, istoriniu, antropologi-
niu, psichosocialiniu aspektais. Pateikiama pozitriy jvairové leido at-
skleisti tautinio tapatumo reiSkinio jvairiapusiskuma, kartu parodé, koks
aktualus socialiniu—pedagoginiu pozitriu $is klausimas buvo ir yra Lie-
tuvoje. Apzvalga taip pat atskleidé, jog nors tautinio tapatumo fenome-
nas ir jo ugdymo vertinimas laikui einant kinta ir jgauna vis kitokj at-
spalvj, taiau svarbos nepraranda.

Poskyryje Pradinés mokyklos mokiniy tautinio tapatumo ugdymas
edukacinés paradigmos virsmo kontekste nagrinéjamas sgveika grin-
dziamas ugdymo paradigmos kontekstas; pradinés mokyklos mokiniy
amziaus tarpsnio psichosocialiné charakteristika jvertinama kaip prie-
laida tautiniam tapatumui ugdyti, atskleista, kad vaikystés patirtys tam-
pa ypac svarbios, kai asmuo, jsisgmonindamas priklausomybe tautai,
perima jos tradicijas, paprocius, simboliy sistema, istorin¢ patirtj, nor-
mas ir vertybes.

Poskyryje Pradinés mokyklos mokytojy pasirengimas ugdyti mokiniy
tautinj tapatumgq aptariama mokytojo asmenybés tautinio kryptingumo
bruozai kaip jgalinanti salyga ugdant mokiniy tautinj tapatumg ir kons-
tatuojamas tokig jtaka jrodanciy empiriniy tyrimy trukumas. Asmeny-
bés teorijy ir koncepcijy aptarimas padéjo empirinio tyrimo modeliui
pasirinkti L. JovaiSos asmenybés koncepcija, taip pat ir suformuluoti
disertacinio darbo hipoteze. Poskyryje Pradinés mokyklos mokytojy
rengimo/si ugdyti mokiniy tautinj tapatumq teorinés prielaidos anali-
zuojama mokytojo rengimo/si problema istorinéje ir ntidienos perspek-
tyvoje. Teoriné analizé atskleidé, kad Lietuvai atgavus nepriklausomy-
be ir nebelikus akivaizdaus, agresyviai iSreikSto pavojaus miisy tautis-
kumui, auks$tyjy mokykly nuostatos tautinio tapatumo ugdymo reiks-
mingumo klausimu mazta, pereinant nuo klasikinés link laisvosios ug-
dymo paradigmos, verte linkstama suteikti kitiems dalykams. Visgi
iSrySkinus mintj, kad visuomené viliasi, jog mokykla suteiks mokiniams
kultiiriniy ziniy, tautiniy nuostaty ir vertybiy, iSkeltas mokytojo pasi-
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rengimo veikti kintanCios edukacinés paradigmos virsmo kontekste
klausimas.

Atskleidus tautinio tapatumo fenomeno specifikg ir apibiidinus svar-
biausius pradinés mokyklos mokiniy tautinio tapatumo ugdymo aspek-
tus, sukurta mokytojo asmenybés tautinio kryptingumo jtakos mokiniy
tautiniam tapatumui empirinio tyrimo metodologija, kuri grindziama
pozityvistine tyrimo paradigma. Taigi antrajame disertacijos skyriuje
Pradinés mokyklos mokytojo asmenybés tautinio kryptingumo jtakos
mokiniy tautiniam tapatumui tyrimo metodologija aprasoma sukurta
mokytojy asmenybés tautinio kryptingumo jtakos mokiniy tautiniam tapatumui
empirinio tyrimo metodologija. Skyriy sudaro penki poskyriai. Pirma-
jame poskyryje Tyrimo strategijos pasirinkimo pagrindimas pateikiami
strategijai keliami metodologiniai reikalavimai, pristatoma bendroji
tyrimo eiga, pagrindziamas tyrimo strategijos pasirinkimas. Poskyryje
Tyrimo imtis aptariamas imties sudarymas (378 respondentai — mokyto-
jai, 1 890 respondenty — $iy mokytojy mokiniai), jvairiais sociodemog-
rafiniais aspektais tikrinamas imties reprezentatyvumas. Tolesniuose
poskyriuose aptariamas duomeny rinkimas, tyrimo etika, sukurti inst-
rumentai (klausimynai), aprasytos duomeny rinkimo procediiros ir jy
analizé (Cronbacho alpha koeficientas, koreliaciné analizé, daugialypé
tiesiné regresiné analize).

Treciasis disertacijos skyrius — Pradinés mokyklos mokytojo asme-
nybés tautinio kryptingumo jtakos mokiniy tautiniam tapatumui tyrimo
rezultatai. Jame pateikiami empirinio tyrimo rezultatai: mokytojy as-
menybés tautinio kryptingumo raiskos tyrimo rezultatai, mokiniy tauti-
nio tapatumo raiskos tyrimo rezultatai, mokytojy asmenybés tautinio
kryptingumo raiskos ir mokiniy tautinio tapatumo raiskos rySys bei mo-
kytojo asmenybés tautinio kryptingumo poveikio mokiniy tautiniam
tapatumui prognoze.
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DISKUSIJA

Sio darbo objektu pasirinktas mokiniy tautinio tapatumo ugdymas
pradinéje mokykloje.

Kadangi tautinio tapatumo samprata vis dar sulaukia jvairiy interpre-
tacijy (dazniausiai tai tiesiog priklauso nuo konteksto, kuriame ji taiko-
ma), buvo bandoma tautinio tapatumo esmg¢ ir klausimo specifikg iSnag-
rinéti tiek, kiek ji susijusi su ugdymo klausimais. Taigi nagrinéjant tau-
tinj tapatumg edukologiniu poziiiriu, dabartiniu metu dazniausiai susi-
duriama su globaliSkumu ir jo keliamais i$Stkiais. Visgi veikiant globa-
lizacijos procesams ir valstybéms jungiantis j jvairias sagjungas, ne pats
jungimasis ] tarpvalstybines struktiiras lemia tauting niveliacijg, o tik
pacios valstybés ir visuomenés poziliris j tautinj tapatuma ir santykis su
tautiniy vertybiy visuma. Vertinant §j pozitrj Lietuvoje, aptinkama
dviprasme situacija. Viena vertus, tautinio tapatumo ugdymas yra pa-
zymimas ir reglamentuojamas jvairiuose valstybiniuose bei tarptauti-
niuose teisés aktuose, kita vertus, problemai giluminis démesys néra
skiriamas — tyrimai atskleidzia spragas, susijusias su tautiSkumo ugdy-
mu, spragas mokyklose, taip pat rengiant metoding medziagg, rengiant
mokytojus tautiniam tapatumui ugdyti. Todé¢l galima daryti prielaida,
jog tautinio tapatumo ugdymo klausimui tritksta giluminio poZziirio,
iSsamiy ir testiniy moksliniy tyrimy, kuriy pagrindu galima biity formu-
luoti isvadas, teikti rekomendacijas ir inicijuoti tikslinius pokycius svie-
timo sistemoje. Rekomendacijoms ir pokyciy kryptims idéjy galima rasti
tautinio tapatumo istorinéje perspektyvoje bei jzvalgose, kilusiose is
kultiirinés antropologijos tyrimy. Kiekviena kulttira turi savus metodus,
padedancius iSskleisti ir formuoti vaiko gyvenimui reikalingus jgidzius,
todel, siekiant saugoti kulttring tradicija, yra svarbu taikyti savus kulta-
rinés transmisijos biidus, o ypaC pirminiame vaiky jkultiirinimo etape
(Sadochin, 2004). Pirmasis darbo uzdavinys, kuriuo siekta iSanali-
zuoti tautinio tapatumo fenomena edukologiniu, istoriniu, antropo-
loginiu, psichosocialiniu aspektais, suteiké idéju, kurios gali biiti
naudojamos ne tik Siame, bet ir ateities moksliniuose tyrimuose.
Taip pat kilusios jZvalgos, kaip Sios apZvalgos rezultatas, suteikia
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pagrinda rekomendacijoms tautinio tapatumo ugdymo klausimais
rengti.

Siekiant teoriSkai pagrjsti pradinés mokyklos mokiniy tautinio tapa-
tumo ugdymo aspektus kintancios ugdymo paradigmos virsmo konteks-
te, aktualizuota pradinés mokyklos mokytojy pasirengimo ugdyti moki-
niy tautinj tapatumg problema. Vertindama realig situacija mokykloje,
tirdama ir atskleisdama tautinio sgmoningumo ugdymo(si) ypatumus,
I. Cepiené teigia, kad tautinés ir pilietinés savimonés formavimo uzda-
viniai, keliami mokykloms reglamentuotuose dokumentuose, nepakan-
kamai efektyviai realizuojami mokyklos ugdymo procese (Cepiené,
2001). Darbo autoriaus nuomone, viena to priezas¢iy galéty buiti mazé-
jantis démesys tautinio tapatumo ugdymui, rengiant mokytojus aukstyjy
mokykly studijy procese. Nustatyta, kad Lietuvai atgavus nepriklauso-
mybe ir nebelikus akivaizdaus, agresyviai iSreiksto pavojaus miisy tau-
tiSkumui, auk$tyjy mokykly nuostatos tautinio tapatumo ugdymo
reikSmingumo klausimu mazta, pereinant nuo klasikinés link laisvosios
ugdymo paradigmos, verte linkstama suteikti kitiems dalykams. Todél
antrasis darbo uzdavinys, kuriuo siekta apZvelgti pradinés mokyk-
los mokytoju pasirengimo ugdyti mokiniy tautinj tapatumg klausi-
mus, atskleidé Sio klausimo aktualumg ir problemiskuma. Tai rodo,
kad Lietuvai triiksta j ateit] orientuotos visapusés tautinio tapatu-
mo politikos. Kartu istoriné mokytojuy rengimo apzZvalga suteikia
idéjy kuriant Siuolaikinio mokytoju pasirengimo ugdyti mokiniy
tautinj tapatuma rekomendacijas.

Teorinés Sio darbo dalies jzvalgos ne tik pateikia naudingos infor-
macijos apie mokytojy pasirengima ugdyti tautinj tapatuma Siandieniné-
je Lietuvos pradinéje mokykloje. Kartu aktualizuojama didesnés apim-
ties tyrimy, skirty mokytojy veikly, ugdant mokiniy tautinj tapatuma,
biutinybé. ApraSius jvairias istorin€je perspektyvoje svarbiomis laiko-
mas veiklas ir pagrindus pradinio ugdymo integravimo j etnokulttirinj
ugdyma idéja, manoma, jog vertingi ir prasmingi biity tolesni mokytojy
veikly ir mokiniy tautinio tapatumo tyrimai, nagrinéjantys skirtingy
veikly svarbg ir uzduociy veiksminguma, ugdant mokiniy tautinj tapa-
tuma.
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Empirinis tyrimas, pagristas pozityvistine tyrimo paradigma ir vyk-
dytas taikant kiekybiniy duomeny rinkimo buda, atliktas siekiant at-
skleisti mokytojy ir mokiniy tautinio tapatumo rySius bei empiriSkai
pagristi mokytojy asmenybés tautinio kryptingumo jtakg mokiniy tauti-
niam tapatumui.
pasirinkimas, tyrimo strategijos, tinkamos jvertinti pradiniy klasiy mo-
kiniy nuostatas, pasirinkimas ir tautinio tapatumo raiskos jvertinimo
instrumento, tinkamo jvertinti pradiniy klasiy mokiniy tautinj tapatuma,
sukiirimas.

Nors yra tyréjy, nagrinéjusiy tautinio tapatumo ugdyma mokykloje,
pavyzdziui, I. Cepiené (1999) nagrinéjo mokykly vadovy poziarj j tau-
tinio tapatumo ugdyma, D. Urbanavic¢iené (2012) nagrinéjo 5—12 klasiy
mokiniy tautinio tapatumo ugdymo situacijg, A. Grabauskiené (1999)
tyré studenty tautines vertybes ir pan., visgi pazymima, kad Lietuvoje
apskritai nevykdyti tyrimai, siekiant nustatyti pradiniy klasiy mokiniy
tautinj tapatumg. Pazymétina ir tai, kad apskritai vengiama matuoti mo-
kiniy tautines nuostatas. D¢l pazymimos tyrimy, kuriuose respondentai
— vaikai, problematikos, nutarta ne kurti naujg tautinio tapatumo raiskos
matavimo instrumenta, bet ieskoti tautinio tapatumo modelio ir / ar inst-
rumento, kuris biity validuotas ir pritaikomas tyrimui Lietuvoje. Todél
nutarta naudoti H. Dekkerio (1997) teigiamy tautinio tapatumo nuostaty
pagrindu sukurta modelj. Sio modelio pasirinkimas empiriniam tyrimui
motyvuojamas tuo, kad jame tautinio tapatumo struktiira detalizuota ir
suteikia galimybe jvertinti atskirus elementus. Laikoma, kad struktiiros
iSskaidymas ] atskirus elementus jgalina tyréja tautinj tapatumg iSma-
tuoti. Kitas svarbus motyvas, pasirenkant §j modelj, buvo tas, kad mo-
delio pagrindu jo autoriai yra sukiir¢ klausimyng tirti vaiky tautinj tapa-
tuma, t. y. klausimy formuluotés sudarytos tokios, kad biity supranta-
mos vaikui ir nebiity dviprasmiSkos. Svarbu pazyméti ir tai, kad Lietuva
néra pirmoji valstyb¢, kurioje Sis klausimynas naudojamas. Jis jau buvo
naudojamas tiriant Nyderlanduose, Ispanijoje, Vengrijoje, Slovénijoje ir
kitose valstybése gyvenanciy vaiky tautinj tapatumg. Taigi atliktas
empirinis tyrimas leido pirma karta Lietuvoje jvertinti pradiniy
klasiy mokiniy tautinio tapatumo raiSkos lygmenij. Be to, Lietuvai
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adaptuotas Sios raiSkos vertinimo instrumentas sudaro prielaidas tiksli-
nei intervencijai ] vykdomus mokiniy tautinio tapatumo ugdymo proce-
sus ir poky¢io vertinimus.

Reikia paminéti, kad atliekant darbe apraSomg empirinj tyrimg susi-
durta su kai kuriais Sio tyrimo apribojimais. Visy pirma, tautinio tapa-
tumo nuostaty klausimyno pritaikymas naudojimui Lietuvoje. Klausi-
myna iSvertus i$ angly j lietuviy kalba, teiginiy suvokimas buvo aptartas
mokslininky ir mokytojy grupése. Klausimai apie tauting virSenybg ir
keli teiginiai apie pilietiSkumg buvo suprasti ir jvertinti itin dviprasmis-
kai. Po diskusijy ir prasmés suvokimo derinimo, visgi nutarta Siy teigi-
niy Siame tyrime atsisakyti. Tai apriboja galimybe¢ lyginti Lietuvos ir
kity valstybiy, kuriose naudotas klausimynas, rezultatus.

Kitas tyrimo apribojimas — galimas imties nereprezentatyvumas, ka-
dangi laikoma, jog nagrinéjamas pradiniy klasiy mokiniy tautinis tapa-
tumas, taciau apklausoje dalyvauja tik 3 ir 4 klasiy mokiniai. Tai moty-
vuota tuo, jog tautinis tapatumas formuojamas ne per vienerius metus, o
jvertinti ugdytojo (mokytojo) jtaka reikalingas laikas. Visgi tai gali
menkinti tyrimo iSvady patikimumga. Taciau atsizvelgiant j tai, kad im-
ties reprezentatyvumas buvo patikrintas tam tikry socialiniy ir demogra-
finiy respondenty savybiy aspektais, manoma, jog tyrimo duomenys
gali biiti nagrinéjami disertaciniame tyrime.

Tyrimui buvo sudaryti du i dalies originaliis klausimynai — mokyto-
jams ir mokiniams. Abu jie turéjo vieng bendra dalj, skirtg respondenty
tautinio tapatumo raiskai jvertinti, t. y. iSmatuoti tautiniy jausmy, tauti-
niy pomégiy, tautinio pasididziavimo, tautinés pirmenybés ir pilietis-
kumo raiskos lygmenj. Mokytojams skirtame klausimyne taip pat
jitrauktos skalés, skirtos mokytojy asmenybés tautinio kryptingumo
raiSkai jvertinti. Naudojimui pasirinktas L. JovaiSos (2007) asmenybes
struktiiros koncepcijos modelis. Sio modelio pasirinkima i§ dalies 1émé
tai, jog ,,lyginant su kitomis teorijomis, L. Jovai$os asmenybés koncepcija
ypa¢ paranki edukologijos srityje, [...] ja empiriskai pagrindé ir jos eduko-
loginj validumg patvirtino ne vienas tyréjas* (Paulauskas, 2010, 68). Taip
pat $is modelis parankus kuriant instrumentg, kadangi asmenybés strukti-
ros iSskaidymas ] atskirus elementus jgalina tyréja asmenybés raiska
iSmatuoti. Manoma, kad klausimyny naudojimas darbe pasiteisino, to-
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del gali buti diskutuojamas ir svarstomas platesnis jy pritaikomumas
tautinio tapatumo tyrimams.

Siekiant patikimy tyrimo rezultaty, tyrime kviesti dalyvauti visy at-
rinkty Lietuvos savivaldybiy pradiniy klasiy mokytojai ir jy mokiniai, ir
dalyvavo visi sutikusieji. Todél tyrimas, remiantis D. C. Mutz (2011),
gali biiti laikomas nacionaliniu, o jo rezultatai gali buti vertinami, kaip
atskleidziantys bendra Lietuvos situacija nagrinéjamu klausimu.

Konkreciai nagrinéjant tyrimo metu gautus rezultatus, visy pirma
nustatytas aukstas mokiniy ir mokytojy tautinio tapatumo lygmuo. Ly-
ginant su modeliy autoriy kitose valstybése gautais tautinio tapatumo
tyrimy rezultatais, Lietuvoje ypac stipri tiek mokytojy, tieck mokiniy
pilietiSkumo raiska. Gali biiti, kad tai lémé ] pilietiSkumo ugdyma orien-
tuota valstybés Svietimo politika ir pilietiSkumo ugdymo programos.
Primename, kad 1994 metais, parengus bendryjy programy projekta,
atsirado atskira pilietiSkumo ugdymo programa, kuri neatskiriama nuo
tautinio ugdymo, jg 1997 metais keic¢ia bendroji pilietiSkumo ugdymo
programa, kurig 2004 metais keicia pilietinio ugdymo programa, o 2006
metais priimta ilgalaiké tautinio ir pilietinio ugdymo programa. Vis
délto, darbo autoriaus nuomone, neteisinga biity manyti, kad stipri pilie-
tiné visuomen¢ gali biiti kuriama be stipriy tautiSkumo pagrindy. Prisi-
minus tapatumy suderinamumo schemg ir jos aiSkinimga, taip pat re-
miantis H. Dekkerio, D. Malovos ir R. Theulingso (1996), H. Dekkerio,
D. Malovos (1997), L. Hagendoorno, G. Csepeli, H. Dekkerio,
R. Farneno, (2000), H. Dekkerio, D. Malovos, S. Hoogendoorno (2003)
argumentais, jog pilietiSkumo stiprinimas turi prasidéti nuo tautiniy
jausmy stiprinimo ir kilti virSun, kaip nurodoma teigiamy tautinio tapa-
tumo nuostaty hierarchijos modelyje, manoma, kad pilietiSkumo stipri-
nimas turi prasidéti nuo tautiSkumo ugdymo, o pradiniy klasiy pilietis-
kumo ugdymo programas turéty keisti tautiSkumo ugdymo programos.

Teoringje darbo dalyje pagrindus mokytojo svarbg visame Siuolaiki-
nés edukacinés aplinkos kontekste, empiriniame tyrime ieSkota sgsajy
tarp mokytojo asmenybés tautinio kryptingumo ir pradiniy klasiy moki-
niy tautinio tapatumo. Nustatyta, kad pradiniy klasiy mokiniy tautinj
tapatuma ir mokytojo asmenybés tautinj kryptinguma sieja statis-
tiSkai reik§mingas ir tiesinis funkcinis rysys. Sis rysys rodo, kad tie
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pradiniy klasiy mokiniai, kuriy mokytojai pasizymi stipresne asmeny-
bés tautinio kryptingumo raiska, dazniau stipriau isreiskia savo tautm;
tapatuma. Sie tyrimo rezultatai papildo daugelj nuomoniy (pvz., Sal-
kauskis, 1991; Johanessen ir kt., 1997; Cepien¢, 1999; Jovaisa, 2007;
Martisauskiené, 2008; ir kt.), grindzian¢iy mokytojo asmenybés jtaka
mokiniams, ta¢iau ] esamas teorijas jneSa naujumo, kadangi atskleistas
rysio tarp mokytojo asmenybés tautinio kryptingumo raiskos ir mokiniy
tautinio tapatumo tiesiSkumas bei reik§mingumas.

Sie rezultatai pateikia aisky ir nedviprasmj atsakyma j viena i§ pro-
bleminiy darbo klausimy ir leidZzia formuluoti i§vada, kad mokytojuy
asmenybés tautinj kryptinguma ir mokiniy tautinj tapatuma sieja
tiesioginis rysys — stipréjant mokytojo asmenybés tautinio kryptingumo
raiskai, didéja mokiniy tautinio tapatumo raiskos lygmuo. Vadinasi,
mokytojo asmenybés tautinio kryptingumo stiprumas daro teigiamag
jtaka mokiniy tautiniam tapatumui. Si i$vada patvirtina ir iSkelta hipo-
teze, jog mokytojo asmenybés tautinis kryptingumas daro tiesiogine
jtaka pradiniy klasiy mokiniy tautiniam tapatumui: kuo stipresné
mokytojo asmenybés tautinio kryptingumo raiSka, tuo aukStesnis
moKkiniy tautinio tapatumo raiskos lygmuo.

Vertinant sudarytg pradiniy klasiy mokiniy tautinio tapatumo pro-
gnostinj modelj ir analizuojant kintamuosius, darancius didziausig jtakg
mokiniy tautiniam tapatumui, t.y. mokytojo asmenybés aktyvumas
mokiniy tautinio tapatumo ugdymo atzvilgiu, mokytojo gebéjimai (Zi-
nios ir jgidziai) ugdyti mokiniy tautinj tapatuma, mokytojo budg ir cha-
rakter] formavusios tautinés vaikystés patirtys, mokytojo vertybés ir
mokytojo tautinis tapatumas, nustatytas statistiSkai reikSmingas tiesi-
nis priezastinis rySys. Darbe apskaiCiuota, jvertinta ir pagrista kiekvie-
no démens svarba. Jie visi penki paaiskina daugiau nei 50 proc. priezas-
tiniy veiksniy, daranéiy jtaka mokiniy tautiniam tapatumui. Sios empi-
rinio tyrimo i$vados patvirtina kai kuriy autoriy, grindzian¢iy mokytojo
svarba, teorines jZvalgas, jog pasikeitus socialinéms salygoms konsta-
tuojamas mazéjantis auklé¢jamasis Seimos vaidmuo — vis maziau peri-
mama tévy ir seneliy etnokultiiriné patirtis, todél aktualizuojama mo-
kyklos ir ypaé mokytojo jtaka mokiniy tautiniam tapatumui (Cepiené,
1999, 2001; Urbanavi¢iené, 2010; Stonkuviené, 2011; ir kt.).
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Remdamasi nuostata, kad tautinis tapatumas yra valstybine galig tu-
rinCioms institucijoms padedant iSmokstamas ir perimamas elgsenos
modelis, A. Ranonyté (2004) grindzia idéja, kad Svietimo sistema su
visu formaliy ir neformaliy institucijy tinklu yra laikoma viena svar-
biausiy tautinio tapatumo formavimo(si) ir palaikymo Saltiniy antrinés
socializacijos etape. Empirinis tyrimas papildé Sias zinias, atskleisda-
mas, jog mokytojo asmenybéje yra daugiau nei 50 proc. priezastiniy
veiksniy, daranCiy jtakg mokiniy tautiniam tapatumui. Empirinis tyri-
mas atskleidé ir ypatinga mokytojo asmenybés aktyvumo démens
svarba ugdant mokiniy tautinj tapatuma, kartu patvirtindamas
A. Grabauskienés mintj, jog kuo mazesnis vaikas, tuo didesnis jam mo-
kytojo asmenybés poveikis (Grabauskien¢, 1999). Mokytojo aktyvumo
démens svarbos empirinis atskleidimas papildo ir E. Krukauskienés bei
I. Trinktinienés keliamas id¢jas. Jos teigia, kad perduodant etning kulti-
ra vis dar vyrauja subjektyvus veiksnys — mokytojai entuziastai, kurie
Siuo metu ir yra aktyviausi bei vieninteliai etninés kultiiros skleidéjai.
Kur tokiy mokytojy esama, ten vyksta ir etninés kultiros renginiai, ak-
cijos, Zygiai, ten moksleiviy interesas ir nuostatos etninés kultiiros at-
zvilgiu pozityvios (Krukauskiené, Trinkiiniené, 2002). Todél Sis, empi-
riSkai patvirtintas, Zinojimas atveria naujas galimybes ir perspektyvas
mokiniy tautinio tapatumo ugdymui mokykloje.

Taigi galima teigti, kad sukurtas pradiniy klasiy mokiniy tautinio ta-
patumo prognostinis modelis ir apskaiciuoti tyrimo rezultatai, parodan-
tys, jog mokytojo asmenybés tautinis kryptingumas daro tiesioging jta-
ka mokiniy tautiniam tapatumui, ne tik patvirtina keltg disertacijos hi-
potezg, bet ir jnesa indélj | mokytojo asmenybés bei tautinio tapatumo
ugdymo teorijas.

Atsizvelgiant | tyrimy rezultatus, kilusios jzvalgos leidzia formu-
luoti ir kai kurias rekomendacijas.

Rekomendacijos mokslo tyréjams:
e Teorin¢je darbo dalyje atskleidus, jog tautinio tapatumo
ugdymo klausimui triiksta giluminio poziiirio, iSsamiy ir
testiniy moksliniy tyrimy, kuriy pagrindu galima bty dary-
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ti i§vadas, teikti rekomendacijas ir daryti tikslinius poky-
¢ius Svietimo sistemoje, pazymima testiniy ir giluminiy tau-
tinio tapatumo moksliniy tyrimy, o ypa¢ empiriniy, biitiny-
be.

Atliktas empirinis tyrimas, atskleides svarbius funkcinius
bei priezastinius mokytojo asmenybés tautinio kryptingumo
ir mokiniy tautinio tapatumo rySius, suteikia pagrindg lon-
gitudiniam tyrimui. Vykdant tokj tyrima, darant tikslinius
pokyc¢ius mokytojy rengimo ir tgstinio mokymo procese,
gali biti atskleisti nauji svarbiis procesy tobulinimo aspek-
tai.

Rekomendacijos auk$tosioms mokykloms:

Remiantis Siuolaikinémis j kompetencijy ugdyma orientuo-
tomis studijy programomis ir jy konstravimo principais, pa-
rengti specialius tautinio tapatumo ugdymo studijy dalykus,
ypac¢ akcentuojant studenty etnokultiirinés kompetencijos
ugdyma.

Aukstosios mokyklos turéty kurti ir palaikyti partneryste
gristus santykius su jvairiomis kultiiros bei ugdymo institu-
cijomis ir sudaryti studentams — busimiems mokytojams —
salygas ir aplinkas kultiirinéms kompetencijoms s¢kmingai

ugdytis.

Rekomendacijos pedagoguy kvalifikacijos tobulinimo instituci-

joms:

Disertacija suteikia pagrindg ir aktualizuoja pradiniy klasiy
mokytojy tautinio tapatumo ugdymo geb¢jimy nuolatinio
stiprinimo biitinuma ir svarbg. Siy mokytojy gebéjimy stip-
rinimas gali tapti vienu i$ pagrindiniy j ateit] orientuotos tau-
tinio tapatumo politikos aspekty.

Rekomendacijos Svietimo politikos formuotojams:

Pagrindus idéja, kad, siekiant saugoti kultiiring tradicija, yra
svarbu taikyti savus kultiirinés transmisijos btdus, o ypac
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pirminiame vaiky jkultirinimo etape, sitiloma idéjy tautinio
tapatumo ugdymo rekomendacijoms ir pokyc¢iy kryptims
ieskoti tautinio tapatumo istorinéje perspektyvoje bei jzval-
gose, kilusiose i§ kultirinés antropologijos tyrimy.

e Nustacius, jog Lietuvai triiksta j ateit] orientuotos tautinio
tapatumo politikos koncepcijos, pazymima jos kiirimo biiti-
nybé.

Rekomendacijos mokykly vadovams:
e  Skirti daugiau démesio stiprinant pradiniy klasiy mokytojy
kultiiring kompetencija.
e  Skirti daugiau démesio stiprinant pradiniy klasiy mokytojy
gebéjimus, reikalingus mokiniy tautiniam tapatumui ugdyti.
e  Skirti iStekliy palankiai tautinio tapatumo ugdymo edukaci-
nei aplinkai mokykloje kurti.

Disertacinio tyrimo rezultaty sklaida

Mokslinés publikacijos:

1. Skarbalius, E. (2014). Education of national identity in primary
forms: activity implemented by teachers. Pedagogika, t. 113, Nr. 1,
p- 240-249.

2. Skarbalius, E. (2011). Pradiniy klasiy mokytojy pozitiris j etninés
kalbos (tarmés) wvartojimg pradinéje mokykloje. Tiltai, Nr. 3 (56),
p- 181-190.

3. Skarbalius, E. (2010). Ponp STHHYECKOTO sI3bIKa B IpOIIECCE
saykaruu. Valodu apguve: problémas un perspektiva: zindtnisko rakstu
krajums, V1L Liepaja: LiePA.

4. Skarbalius, E. (2010). Kalbos vaidmuo, siekiant iSsaugoti tautinj
identiteta. Kultiry dialogas ir asmenybé. Klaipéda: KU leidykla;
p- 161-173.

PraneSimai mokslinése konferencijose:

1. Tautinio tapatumo ugdymas pradinése klasése (Klaipédos univer-
siteto Humanitariniy moksly fakulteto konferencija ,,Etninés kultiiros
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ugdymas — Svietimo, kultiros jstaigy ir bendruomeniy sgveika®,
2014 09 12).

2. Tautinio tapatumo patirtys realaus gyvenimo kontekste (Klaipé-
dos miesto pedagogy Svietimo ir kultiiros centro moksliné-praktiné kon-
ferencija ,,Praeities ir dabarties kultiros zenklai, 2014 02 21).

3. Tautinis tapatumas gyvenimo kokybés kontekste (Klaipédos uni-
versiteto Sveikatos moksly fakulteto tarptautiné moksliné konferencija
»docialinio darbo profesionalizacija: dinamika ir evoliucija®,
2013 04 18-19).

4. Tautinio tapatumo ugdymas pradinése klasése: mokytojy vykdo-
my veikly tyrimas (Lietuvos edukologijos universiteto tarptautiné
moksliné konferencija ,,Tautinio tapatumo pokyc¢iai globalizacijos pro-
cese®, 2012 05 25).

5. Pradiniy klasiy mokytojy pozitiris j etninés kalbos (tarmés) varto-
jimg pradinéje mokykloje (Klaipédos universiteto konferencija ,,Pilieti-
nis asmens tapatumas — visuomenés daliy jungiamoji grandis®,
2011 04 06).

6. Kalendorinés Sventés: tarp sacrum ir profanum (Klaipédos univer-
siteto tarpdalykiné moksliné konferencija ,,Tradicijos ir modernumo
dermé, prieSpriesa, raidos perspektyvos®, 2010 11 11-12).

7. Etninés kalbos (tarmés) vaidmuo ugdymo procese (Liepojos uni-
versiteto tarptautiné moksliné metodologiné konferencija ,,Learning
Languages: Problems and Perspectives®, 2010 03 26).

8. Kalbos vaidmuo tautinio identiteto iSsaugojime (Klaipédos uni-
versiteto Humanitariniy moksly fakulteto tarptautiné mokslin¢ konfe-
rencija ,,Kultiiry dialogas ir asmenybé* 2009 11 19-20).

Disertacijos rengimo metu dalyvauta Erasmus mainy programoje
ir 2014 m. nuo balandzio 1 d. iki birzelio 30 d. atlikta praktika Joaninos

universitete (Graikija).

2010-2011 m. m. disertacinj tyrima rémé Lictuvos valstybinis
mokslo ir studijy fondas, 2014 m. — Lietuvos mokslo taryba.
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Trumpos Zinios apie autoriy

ISsilavinimas

1990 metais baigtos studijos Klaipédos universiteto Meny fakultete.
Suteiktas kultiiros ir Svietimo darbo organizavimo specialybés magistro
laipsnis.

2000-2004 metais — darbas LR Seime:

e Baltijos Asambléjos Svietimo, mokslo ir kultiros komiteto
narys;

e Dalyvavimas kuriant ir tvirtinant Valstybés ilgalaike raidos
strategija, 2003—2012 m. Valstybés $vietimo strategija, Svie-
timo jstatymg (2003) ir kt.;

e Tyr¢jo sitilymu etnokultiiros ir tautiniy vertybiy saugojimas
jtrauktas j Lietuvos Respublikos teisés aktus, susijusius su
nacionaliniu valstybés saugumu.

2000-2004 m. — darbas Etninés kulttiros globos taryboje (prie
LR Seimo), Etnokultiiros globos regioninéje taryboje.

Nuo 2011 m. — dalyvavimas Lietuvos eksparlamentary klubo Svie-
timo, mokslo ir kultiiros komiteto veikloje, nuo 2014 m. ir jsteigtos
Lietuvos etninés kultiiros ugdytojy sajungos veikloje.

Moksliniai interesai

Asmeninio ir kolektyvinio tapatumo formavimas; asmenybés forma-
vimas; edukaciniy aplinky kiirimas.
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