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Summary

Scientific Relevance of the Research. In the face of the present-
day challenges such issues as personal integrity, life harmony and
meaningfulness are becoming a key concern, thus, educational efforts
to humanize people's lives, to help raise and seek answers to the ques-
tions of life meaning and purpose are particularly important. Accord-
ing to the National Education Strategy of 2003-2012, Lithuanian edu-
cation is based on the key values of national, European and world cul-
ture: person’s value and dignity, human equality, human rights and
freedoms, tolerance, and democratic relations in the society. Modern
school is required to organize the educational process by creating hu-
man values-based relationship. Humanity is a positive approach to a
person, to the life as the essential value, love and respect; it is also the
assertion of freedom of choice and responsibility. Humanity implies
the concern for people's welfare, and the prevention of harmful acts
inconsistent with the tolerance of inhumane ideas and actions, and
close to altruism by its meaning (Bitinas, 2004).

General Curriculum Framework for Primary and Basic Education
(2008) states that the teaching content should encourage students re-
flect on the diversity of their country and world cultural heritage, hu-
man values, the need of their conservation and enhancement, and de-
velop respect for the country's culture and tolerant approach to physic-
al, religious, social, cultural variations between people. However, it
does not provide the specific humanity teaching methods and tech-
niques. The schools have an objective to enable the development of
human internal power to become a human, spiritual personality during
the period of education (learning) time (Cibulskaité, 2000). However,
A. Zemgulien¢, S. Montvilaité (2008) indicate that education human-
ization and democratization trend defined in education reform docu-
ments wears off in real life with the rapidly growing manifestation of
school violence facts. After starting the school junior schoolchildren
expand their cognitive opportunities, enrich their emotional world, and



form their empathy and behavior. However, primary school pupils of-
ten experience difficulty in communicating (Augien¢, 2002; Bakutyte,
2002), because the relationship between this age group children often
lacks support, attentiveness and respect for each other (Cibulskaité,
2000; Bakutyté, 1998).

At school, every child should feel important and safe, but the sur-
veys indicate that a significant proportion of children at schools are
becoming the victims of aggression and bullying (Zaborskis, Cirtau-
tiené , Zemaitiené, 2005), and the increasing children's aggression and
bullying at school is becoming a more relevant problem of the society
(Rupsiené, Placeniené, 2002; Vareikiené, 2009). According to global
and Lithuanian statistics violence and bullying tendency among chil-
dren is gaining scale in Lithuania (Gumuliauskiene, Juodaityté, Malin-
auskiené 2010; Girdvainis, Pocevi¢iené, 2009). The acts of violent be-
havior at schools are becoming more brutal, eventually establishing
themselves in the minds of pupils and becoming a regular phenomen-
on (Gailiené, Kuklinskaité, 2004). Lithuanian schools face an almost
critical situation which can become uncontrolled in the future without
taking urgent measures (Vareikiené, 2011); thus, it is important to de-
velop pupils' humanity, create friendly relations and a safe learning
environment starting from the very primary school lessons.

Schoolchildren’s emotions, their value orientation, physical, verbal
and non-verbal forms of aggression are revealed in physical education
lessons during play situations, and the moments of victory or defeat
(Zariené, Ruzgien¢, 2001). Physical violence or abusive words can be
used in conflict situations. Therefore, teachers must notice the conflict
and timely and properly address it in physical education lessons, not
allowing the children to hurt or insult each other. Teachers must put
an immediate end to pupils’ bad behavior and find a constructive solu-
tion to the conflict. The child's emotional state can be best seen during
the game. According to M. Joniliené (2008) this also applies to the at-
tempts of solving the long-accumulated internal problems and acting
according to certain norms of behavior that may not always be accept-
able and insulting other children’s dignity. Junior schoolchildren’s hu-
manistic education in physical education lessons is a very important



and relevant issue due to the conflicts during play situations and the
lack of children’s support, attentiveness and respect for each other.

A. Gumuliauskien¢ (2001) points out that junior school age is the
most important phase of developing humanistic values of an individu-
al, because it is an intense period of child's personality development,
their relationship with oneself and the world, the collection of new ex-
perience and information (Pileckaité-Markoviené, 2005). It is there-
fore necessary to take into account the specificity of this age group
and children’s receptivity in internalization of humanistic values and
development of comprehensive personality that develops only by in-
teracting with the environment and people. Children at this age need
to be provided with the conditions to express their individuality by
physical activities, to develop communication and collaboration skills
and to foster humanistic values. Although different levels or dimen-
sions of humanity issues have been explored and the problems of hu-
manistic education have been discussed, but there have been no stud-
ies concerning junior schoolchildren’s humanistic education in physic-
al education lessons. This prevents a composite picture about this age
group children’s humanity status in physical education lessons.

Therefore, a scientific problem emerges: how to plan junior
schoolchildren’s physical education lessons in order to expand not
only their physical and mental powers, but also to develop their hu-
manity.

The object of the research - the junior schoolchildren’s humanist-
ic education in physical education lessons.

The aim of the research - to specify the concept of humanity and
reveal the assumptions of humanistic education in physical education
lessons. To achieve this, the objectives of the research have been set:

1. On the basis of theoretical analysis of scientific sources to

specify the concept of humanity and theoretical discourse of
humanistic education.

2. To analyze theoretical research assumptions of junior school-

children’s humanistic education in physical education les-
sons.



3. To identify the fundamental humanity manifestations in
physical education lessons.

4. By means of humanistic education program simulation, to
identify humanity changes in the junior schoolchildren’s be-
haviour, assessing relationship between them and teachers in
physical education lessons.

5. To assess junior schoolchildren’s humanity expression
changes in cognitive, emotional and connotative aspects.

Defended thesis statements:
e Highly favorable conditions of humanistic education are
formed for junior schoolchildren in physical education lessons by
the simulation of and realization of the program together with tra-
ditional teaching methods in educational practice.
e  Most reflected humanistic manifestations and features distin-
guished in physical education lessons essential in this age group:
sensitivity (support, empathy, attentiveness), openness (honesty,
honesty, trust), dignity (self-esteem, respect, forgiveness) and re-
sponsibility (honesty, responsibility, voluntarism).
e  Realization of junior schoolchildren’s humanistic education
program in physical education lessons leads to positive changes in
children’s humane behavior, when the curriculum is supplemented
with the material highlighting the humanistic values, when role
plays are simulated in some lessons and learners observe the beha-
vior of other children, and experience positive or negative emo-
tions, assess their behavior and decide to act humanely, when chil-
dren are taught to compassion and comfort their peers, when the
teachers observe the educational process and change bad children’s
behavior.

e  Physical education teachers working under our program and

implementing the principles of humanity reach the changes both in

junior schoolchildren’s and their teachers’ behavior towards hu-
manity.



Research methodology

The methodology is based on philosophical, pedagogical and
psychological theories and provisions:

e  Humanistic education theory formulates one of the key prin-
ciples of the education system - the principle of humanism, stating
the recognition of the value of each person, humane relationship
and bringing personal choice and responsibility to the top hierarchy
of values, encouraging learners 'actualization' and emotional exper-
iences (Pukelis, 1998), as the man, being open to their experience,
confident in their abilities, realizes oneself and becomes a harmoni-
ous resident (Rogers, 1983).

e Humanistic psychology theory (Maslow, 1971; Rogers,
1969; Lepeskiene, 1996), states that a person actualizes oneself
fully aware of the reality, and is able to accept oneself as it is, lives
a rich emotional life, open to new experiences and challenges, is
able to communicate with others based on human values, and ma-
tures and implements a tendency to self-expression when appearing
in a safe, free and respectful environment, characterized by hon-
esty, loyalty, and empathy.

e  Empiricist theory emphasizes the importance of personal ex-
perience in the process of personal growth. The representatives of
the theory J J. Locke, J. J. Rousseu, J. Dawey and others asserted
that the child must be educated taking into account his nature,
physical, emotional, and cognitive development.

e Pragmatism theory (Dewey, 1997), explains that the indi-
viduality manifests itself in the society, and the true spread of indi-
viduality as the interaction of personal choice and freedom with
objective conditions is not possible without humane and democrat-
ic social conditions.

e Democratic theory of education emphasizes active learning
methods based on cooperation among members of the school com-
munity, partnership relations, human solidarity and the consolida-
tion of democratic norms in educational institutions (Jackiinas,
1997, 2005).



e Theory of confluent education underlies the most important
provision of humanistic psychology of human wholeness and indi-
visibility (Lepeskiené, 1996), when the teaching and learning pro-
cess integrates sensual, intellectual and psychomotor aspects, so
that each learner becomes a unique personality.

e Idea of a non-directive teaching states that the role of edu-

cator changes in the education process - the educator-learner rela-

tionship is based on respect, equal communication, and openness.

There is a transition from the leadership to the promotion of devel-

opment (Miskinis, 2002; Bitinas, 2000).

e Principle of versatile education recognizes the person as the

highest value and thus is the starting point for the school education

(Stulpinas, 1995).

The research methods

1. Theoretical:

Method of theoretical analysis. Analysis and summary of philo-
sophical, pedagogical and psychological literature, which allowed re-
vealing the concept of humanistic education, highlighting the prob-
lems of the concept, defining the manifestations of humanity, justify-
ing the methodological approach of value orientations as the construct
of humanity.

2. Empirical:

2.1. Quantitative research methods - a survey, which aimed at
identifying junior schoolchildren’s humanity changes, assessing rela-
tionship among the learners and teachers in physical education les-
sons.

2.2. Descriptors of humane characteristics manifestations, positive
and negative experiences, and the significance of self-determination,
which have been used to study junior schoolchildren’s humanity ex-
pression in physical education lessons on the cognitive - conceptual,
emotional - evaluative, connotative or potential behavioral levels.

2.3. Observation. Direct observation of children interaction in a
natural environment, recording the events and contexts seen (Sugai,
Lewis, 1996). Observation was carried out by a systematic method of
observation collecting junior schoolchildren’s empirical research data

10



on their behavior in physical education lessons in an effort to do it in
as much as possible natural environment using pre-compiled behavior
coding systems and recording them.

2.4. Content Analysis - it is a formalized method of document text
study, based on the analysis of features that are important for the re-
searcher. Content analysis is used in dissertation research for analyz-
ing observation reports, and descriptors of humanity manifestations
significance (Leedy, Ormrod, 2005).

2.5. Educational experiment. Junior schoolchildren’s humanistic
education program in physical education lessons has been tested by an
educational experiment which aimed at developing children’s human-
istic education.

2.6. Simulation. Simulation in the dissertation research is under-
stood as a creation of constructive systems of social interaction among
children and environment, support for the child, planning and imple-
mentation process for the educators. Simulation provides an opportun-
ity to combine theoretical concepts and empirical data (Hitchman,
2004).

3. Statistical:

Data from the questionnaire survey, descriptors of humane charac-
teristics manifestations, positive and negative experiences, and the sig-
nificance of self-determination, as well as the observation and educa-
tional experiment has been processed by SPSS 10.0 software. Analys-
is of the data correlation has been carried out and the variations and
reliability of the survey results have been identified.

Junior schoolchildren’s humanistic behaviour research pattern was
made on the basis of the interpretation of humanism in philosophy,
psychology and pedagogy (Figure 1).
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Organization and stages of educational experiment
The following research organization phases have been set to
study the assumptions of junior schoolchildren’s humanistic
education in physical education lessons.

First phase of the research (11-2004 — 04-2006). Analysis of sci-
entific and methodological literature, formulation of the research
problem, research objective, purpose, goals and thesis statements was
carried out. The research methodology was prepared as well as the
program of junior schoolchildren’s humanistic education in physical
education lessons. E group teachers actively participated in the devel-
opment of the program, and then got familiarized with a developed
program, and used it in physical education lessons.

Second phase of the research (05-2006 — 05-2007). Two Klai-
peda city schools (2006-09-01 ) launched the educational experiment.
Schools were chosen randomly so that all of Klaipeda city schools
would have a probability not equal to zero to enter this sample. A rep-
resentative sample was formed randomly, i.e., there was a list of Klai-
peda city schools and every third school on the list was selected. The
schools randomly selected: Klaipeda Gedminai Basic School, and Vy-
diinas Secondary School. In a similar manner E and K groups of re-
spondent lessons were selected in these schools. 123 respondents from
Klaipeda Gedminai Basic School and 40 schoolchildren from Vy-
diinas Secondary School participated in the educational experiment.
There were two homogeneous research groups. In the experimental
(E) group there were 81 children and in the control group (K) - 82
children. E and K groups’ homogeneity was determined by Mann's -
Whitney (U) test to determine the reliability of data variations among
the groups. It was discovered that the E and K groups did not differ
significantly before the educational experiment. "When implementing
educational experiment or any other type of research, the research
groups should be composed of 30 or more cases. When n >30 attribute
values in variation row are distributed almost normally” (Vaisvila,
1974, p. 40). Other authors indicate the same numbers (Kardelis,
1997; Sakalauskas, 1998). In addition to E and K group children more
junior schoolchildren participated in the research. Thus, a large num-
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ber of respondents have been studied. In our opinion the children rep-
resented junior schoolchildren’s set pretty well, because a random
sample is considered to be reliable when the number of observed units
varies from 300 to 1000 (Bitinas, 2006).

The research involved 20 primary school teachers: five teachers
from Vydiinas Secondary School and fifteen teachers from Klaipeda
Gedminai Basic School. The pricipals of educational institutions al-
lowed carrying out educational experiments (09-2006 - 05-2007), and
the children and the teachers agreed to participate in it. E group
schoolchildren were educated according to the Lithuanian General
Education Curriculum and Education Standards (2003) integrating the
program of junior schoolchildren’s humanistic education in physical
education lessons. The K group schoolchildren were educated in phys-
ical education lessons only according to general curriculum.

During the educational experiment (09-2006 - 05-2007) Group E
teachers worked according to the program of junior schoolchildren’s
humanistic education in physical education lessons twice a week. Tak-
ing into account lesson objectives they used to provide the children
with knowledge of humanistic values, encouraged their humane feel-
ings, and shaped the children's decision to behave humanely. In the
main or the final part of the lessons, the teachers used psycho gym-
nastic exercises, role plays and active games, and nurtured the chil-
dren's humane behavior.

Group E schoolchildren were provided with knowledge of human-
istic values in physical education lessons, they were taught to feel and
experience them, and to make moral decisions taking them into con-
sideration. Humanistic values that were formed during cognitive pro-
cesses when assessing information and revealed themselves through
the perception of personal and social sense formed a humanistic con-
tent of cognitive - semantic component, performing the cognitive
function and helped the children choose to behave humanely.

Positive emotions in physical education lessons played an import-
ant role in Group E children’s humanistic education process. They en-
couraged the children perceive humanistic values, and make decisions
with regards to the values. During the processes of cognition and eval-
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uation of values the significance of learners' emotions was revealed.
The significance of experiences indicated the children's tendency to
behave in a humane way; thus, it could become the motive of behavi-
or, and made an emotional - evaluative component of humanistic be-
haviour.

Various scenarios were simulated for Group E children in physical
education lessons. The schoolchildren had to make decision to behave
in one way or another, then the children were asked to evaluate other
children's and their own behavior during these situations. Since the de-
cision to humanely behave is reflected in the behavior itself, the
schoolchildren were constantly monitored by physical education
teachers, and, if necessary, an inappropriate behavior was corrected in
case of physical abuse, insult or otherwise hurting each other. If chil-
dren behaved humanely in physical education lessons, the teachers
praised them in front of the class, and encouraged them to continue
doing so in the future. However, in case of inappropriate behavior in
physical education lessons, the teacher talked to schoolchildren indi-
vidually and analyzed the reasons for such behavior. Children's de-
termination to behave humanely manifested itself by a specific beha-
vior and its repetition, when the teacher used to encourage and
strengthen such behavior of children. It made a connotative or poten-
tial behavioral component which mostly revealed schoolchildren’s hu-
manity.

Basic (E and K groups) program variations. The content of juni-
or schoolchildren’s humanistic education program in physical educa-
tion lessons (Group E) has been more systematic, broader and more
targeted at junior schoolchildren’s humanistic education than the gen-
eral education program (group K). Junior schoolchildren’s humanistic
education program in physical education lessons has been structured
so that its realization in the pedagogical practice of physical education
lessons would have a more effective humanistic education. General
programs (group K) put more emphasis on satisfying children's mobil-
ity needs, expression of movement and self-expression, acquisition of
physical experience and development of physical characteristics, but
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little attention is paid on encouraging children’s humanistic feelings,
and their determination to behave in a humane way.

Third phase of the research (06-2007 — 06-2008). Results of the
research were systematized, and statistically analyzed. The scientific-
theoretical interpretation was carried out and the thesis statements
were justified. The conclusions and recommendations have been de-
veloped.

Scientific novelty of the thesis. For the first time in Lithuania the
assumptions of junior schoolchildren’s humanistic education in phys-
ical education lessons were analyzed: 1) the school curriculum content
was supplemented with the material emphasizing the humanistic val-
ues, familiarizing schoolchildren with the concepts of sensitivity,
openness, dignity, and responsibility; 2) various situations were simu-
lated in which schoolchildren observed the behavior of others and ex-
perienced emotions, assessed their behavior and made decisions to act
humanely; 3) the use of exercises and games aimed at humanistic edu-
cation, the children were taught to comfort and compassion others; 4 )
positive changes in schoolchildren’s humanistic behavior .in the
classroom were expected by monitoring and changing their inappro-
priate behavior.

Practical significance. Junior schoolchildren’s humanistic educa-
tion program in physical education lessons verified by the experiment
can be successfully applied in the education process of physical edu-
cation lessons. So far, there was no methodology which teachers could
use to educate children’s humanistic behavior in physical education
lessons.

Thesis structure and scope
The thesis consists of introduction, four chapters, conclusions,
discussion, recommendations, references and appendices. It con-
tains 30 visual aids, of which 27 figures, 3 tables. Appendices
are provided at the end of the thesis. Scope of the thesis is 179
pages (excluding bibliography and appendices). Reference list is
made of 369 entries.
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RESEARCH RESULTS OF JUNIOR
SCHOOLCHILDREN’S HUMANISTIC
EDUCATION IN PHYSICAL EDUCATION
LESSONS

The implementation of junior schoolchildren’s humanistic educa-
tion program in physical education lessons showed the significant im-
provement of Group E children's behavior with other children in their
class. After the educational experiment Group E children's behavior
with others has become more humane. Meanwhile, the Group K chil-
dren's behavior during the same period has changed relatively slightly.
Group K children lacked sensitivity and understanding in their rela-
tionship with their peers (as in the first study).

After the educational experiment positive changes have been indic-
ated in Group E children’s determination to behave humane. A tar-
geted children’s humanistic education by the implementation of junior
schoolchildren’s humanistic education program in physical education
lessons, had a positive impact on children's behavior in Group E - it
has become more humane. In the second phase of research it was
found out that Group E children have become more sensitive to their
classmates in physical education lessons, they always tried to cheer a
classmate (variation 11.3%, Z=-3.68, p<0.001), to comfort (variation
16.3%, 7Z=-6.248, p<0.001), to assist (variation 50.6%, Z=-6.423,
p<0.001), to praise for achievements in physical education lessons
(variation 18.4%, Z=-5.3; p<0.001); they behaved with dignity, didn’t
cheat or play double (variation 8.4%, Z=-1.995, p<0.046). A statistic-
ally significant difference has been determined between the Groups E
and K. Therefore, other children happily interacted and got on well
with Group E children who behaved humanely.

After the educational experiment Group E children considered
physical education teachers as an example of humanity because they
more often listened to children (variation 16.6%, Z=-3.359, p<0.001),
noticed the pupils’ bad mood and talked to them (variation 19.0%, Z=-
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4.903, p<0.001), comforted them (variation 11.6%, Z=-4.771,
p<0.001), helped them (variation 22.8%, Z=-5.025, p< 0.001), and
praised for their accomplishments (variation 15.4 %, Z=-2.761,
p<0.01). A statistically significant difference has been determined
between the Groups E and K.

Study of significance of cognitive-semantic component of junior
schoolchildren’s humanity in physical education lessons attempted to
clarify which human values respondents considered to be most im-
portant. Although during the educational experiment Group E children
were provided with theoretical knowledge on humanistic values and
humane behaviour, but after a year there were children in Group E
who, like most children in Group K, did not behave more humanly.

Given the specificity of this age group and analyzing the cognitive-
semantic component, the respondents were asked to identify human-
istic values which they considered to be most important. In the second
phase of research, there was an increase in the number of Group E
children considering these values to be important: support, empathy,
attentiveness, self-esteem, respect, forgiveness (p=0.000), frankness
(p=0.001), confidence (p=0.007), responsibility (p=0.015), voluntar-
ism (p=0.002) and honesty (p=0.03). Statistically significant increases
in the number of Group E children who consider such values as im-
portant ones: help (p=0.000), empathy (p=0.000), attentiveness
(p=0.000), and forgiveness (p=0.000).

Analyzing Group E survey data by gender, it was determined an in-
crease in the number of Group E boys during the second phase of re-
search who considered these values to be important and very import-
ant: support (p=0.001), empathy (p=0.001), sincerity (p=0.000), frank-
ness (p=0.009), confidence (p=0.016), self-esteem (p=0.000), respect
(p=0.003), forgiveness (p=0.000) and voluntarism (p=0.010). There
was a statistically reliable and highly reliable difference between the
first and second phase of research results. In a year there was an in-
crease in the number of girls who considered these values to be im-
portant: support (p=0.017), empathy (p=0.014), attentiveness
(p=0.001), sincerity (p=0.002), respect (p=0.031), forgiveness
(p=0.002). There was a statistically reliable and highly reliable differ-
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ence the first and second research phase results. In order to sum up the
research results of cognitive - semantic component of Group E chil-
dren’s humanity in physical education lessons, it can be said that the
implementation of experimental program of junior schoolchildren’s
humanistic education proved to be successful, as the Group E children
during the second phase of research became more aware of the im-
portance of humanistic values and more often based their decisions to
behave humanely in physical education lessons.

The analysis of the results of the significance of cognitive - se-
mantic component of the Group K children’s humanity in physical
education lessons showed only a slight increase in the number of chil-
dren who considered help, compassion and attentiveness to be import-
ant. Therefore, it can be said that the lack of importance of humanistic
values may affect their decisions to behave in a humane way and fur-
ther shaping of children's behavior. The study found out that Group E
children, both during the first and the second phase of research, con-
sidered support, empathy, attentiveness and sincerity as very import-
ant. Group K children considered these values as less important, so it
can be assumed that Group K children having insufficient knowledge
about humanistic values considered them as unimportant and did not
experience strong moral feelings as compared to Group E.

The research of emotional-evaluative component of humanistic
values was based on the approach of moral emotions, forming the
emotional-evaluative component content, which unfolds through the
cognition and evaluation process of values. It was analyzed which
emotions the children felt the need for, and which of them were able
to directly affect their behavior. Most of the Group E respondents
strongly experienced altruistic emotions towards other classmates.

In the second phase of research, there was an increase in the num-
ber of Group E children who experienced positive emotions and felt
happy when they were playing with other children in physical educa-
tion lessons (p=0.003), when they were able to help other children (p
0.001), when they felt the friendliness and support (p=0.012), gratit-
ude when they received support (p=0.045). The number of children
who were sad when others were unlucky increased (p=0.000) and the
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number of children who enjoyed to be admired in physical education
lessons decreased (p=0.01). There was a statistically reliable and
highly reliable difference between the first and second research phase
results. The number of Group E children who experienced strong pos-
itive emotions when other children admired them in physical educa-
tion lessons increased (p=0.01), when they were playing with other
children (p=0.003), when they did something good to other children
(p=0.001), when they could help other children (p=0.001), when they
felt the friendliness and support from other children (p=0.012), and
gratitude when they received support (p=0.045), they felt satisfaction
when comforted and cheered a sad child (p=0.000), felt good when
they praised another child (p=0.000). There was a statistically reliable
and highly reliable difference between the first and second research
phase results. The analysis of the results by gender of the significance
of emotional-evaluative component of human values shows the in-
crease in the number of Group E boys who considered it important or
very important and felt happy when: they were playing with other
children in physical education lessons (p=0.020), when they could
help other children (p=0.010), when they did something good
(p=0.014), and the respondents were sad when the other children
failed (p=0.001) and felt satisfaction when comforted and cheered sad
children (p=0.009), and felt good when they praised another child (p=
0.001). There was a statistically reliable and highly reliable difference
between the first and second research phase results. There was an in-
crease in the number of Group E girls who considered such issues as
important or very important: when other children admired them in
physical education lessons (p=0.048), when they felt the friendliness
and support from other children (p=0.018), when they did something
good (p=0.019), they felt good when they praised, comforted and
cheered sad children (p=0.019), and were displeased when other chil-
dren failed (p=0.000). There was a statistically reliable and highly reli-
able difference between the first and second phase of research results.
In order to sump up the research results of emotional- evaluative com-
ponent of Group E children’s humanity and positive emotions in phys-
ical education lessons, it can be said that in most cases schoolchil-
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dren’s humanistic education in physical education lessons had a posit-
ive impact on Group E children who have been educated using an ex-
perimental curriculum. There were positive changes that allowed the
formation of children's determination to behave humanely.

In the second phase of research there was an increase in the num-
ber of Group E children who experienced strong negative emotions
and felt bad in physical education lessons when no one sympathized
them (p=0.03), when no one praised for their achievements (p=0.000),
and when they behaved badly (p=0.001). There was a statistically
highly reliable and reliable difference between the first and second re-
search phase results. There was an increase in the number of Group E
children who experienced strong negative emotions and felt bad in
physical education lessons when they offended somebody (p=0.000),
when others behaved badly (p=0,001), when they ill-behaved them-
selves (p=0.001), when other children insulted or abused them
(p=0.034) , when no one comforted them (p=0.03), when no one
praised for their achievements (p=0.000), when no one assisted in case
of exercise failure (p=0.000) and they got angry when other children
lied (p=0.000). There was a statistically highly reliable and reliable
difference between the first and second research phase results.

Analyzing the research results by gender, it was determined that
there was an increase in the number of Group E boys who strongly ex-
perienced negative emotions and felt bad when they insulted someone
(p=0.005) or behaved badly (p=0.020), when others behaved badly
(p=0.011), when other children insulted or abused them (p=0.033),
when no one comforted (p=0.036) or praised for achievements in
physical education lessons (p=0.005), when no one helped in case of
failure to perform an exercise (p=0.001 ) and got angry when other
children lied (p=0.015). There was a statistically reliable and highly
reliable difference between the first and second research phase results.
There was an increase in the number of girls who had gone through
very strong negative emotions and felt bad when they insulted
someone (p=0.019) or behaved badly (p=0.011), when others behaved
badly (p=0.001), when other children insulted or abused them
(p=0.027), when no one praised for achievements in physical educa-
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tion lessons (p = 0.021) and no one helped in case of failure to per-
form an exercise (p=0.014), and got angry when other children lied
(p=0.009), and cheated (p=0.060). There was a statistically reliable
and highly reliable difference between the first and second research
phase results. In order to sum up the research results of emotional-
evaluative component of Group E children’s humanity and negative
emotions in physical education lessons, it can be said that most Group
E children understood the meaning and relevance of human values by
suffering negative emotions and feeling bad for their classmates’ and
their own inhumane behavior. By taking this as an evaluation cri-
terion, the schoolchildren developed their determination to behave hu-
manely.

Group K children during both the first and the second phase of re-
search strongly experienced positive emotions, when they succeeded
in physical education lessons, when they played with other children,
and they felt gratitude for children whom they received help from.
There was s statistically significant increase in the number of Group K
children who experienced strong positive emotions in physical educa-
tion lessons when other children admired them (p=0.001). There was a
highly reliable difference between the first and second research phase
results. The analysis of Group K children's positive experiences by
gender shows that the number of both boys (p=0.019) and girls
(p=0.009) who considered it important and were happy when other
children admired them in physical education lessons increased. There
was a statistically reliable difference between the first and second re-
search phase results.

During the first study, Group K children strongly experienced neg-
ative emotions and felt bad in physical education lessons when they
offended somebody or behaved badly, suffered criticism from other
children and were angry for other children's lies and impersonation.
But mostly Group K children suffered and felt bad for the other chil-
dren's misbehavior toward them, when other children insulted or acted
offensively, and none of the children comforted them. During the
second study fewer respondents in Group K experienced negative
feelings, when badly behaving with other children. The was an in-
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crease in the number of Group K children who went through very
strong negative emotions and felt bad in physical education lessons
when no one helped in the failure to perform an exercise (p=0.032).
There was a statistically reliable difference between the first and
second research phase results.

There wasn’t a statistically reliable difference between the first and
second research phase results concerning Group K boys’ negative ex-
periences. However, the number of Group K girls who went through
very strong negative emotions and felt bad in physical education les-
sons increased during the second study. They felt bad when other chil-
dren behaved badly or they did it themselves, they were angry seeing
other children lying. In order to sum up the research results of emo-
tional- evaluative component of Group K children’s humanity and
negative emotions in physical education lessons, it can be said that the
research results of Group K children deteriorated. The number of
cases when Group K children experienced negative emotions and felt
bad for the other children’s misbehavior increased.

The analysis of the connotative or potential behavior component
helped to determine how children evaluate their own and other chil-
dren's behavior in different situations. During the first study, the ma-
jority of Group E children’s determination to behave humanely in
physical education lessons was purposeful, while in the second study
it was even more purposeful. There were more cases during the
second study when Group E children whose determination to behave
humanely was very purposeful found it important to comfort fallen
down children (p=0.004), and during the game or in the event of a dis-
pute, to control themselves and not to push or insult other children
(p=0.022). A year later there was a significant increase in the number
of cases when children whose determination to behave humanely was
purposeful and who considered it important to compete fairly and to
comply with rules of the game (p=0.001), to help children in failure to
complete the exercise or other task (p=0.003), to be on good terms
with all children in a lesson (p=0.001), to deal with respect with weak-
er children (p=0.000), not to blame the other children for the failure in
the game (p=0.01), in case of disagreement to listen and understand
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the opinion of other children (p=0.034) to control themselves and not
to push or insult other children during the game or in the event of a
dispute (p=0.011), to respond to the teacher's comments and instruc-
tions (p=0.013), not to hinder a lesson or irritate other children
(p=0.011) and deal with problems calmly (p=0.01). There was a stat-
istically reliable and highly reliable difference between the first and
second research phase results.

There was an increase in the number of cases when Group E boys
whose determination to behave humanely was purposeful and who
considered it important to compete fairly and to comply with rules of
the game (p=0.044), to help children in failure to complete the exer-
cise or other task (p=0.026), to be on good terms with all children in a
lesson (p=0.014), to deal with respect with weaker children (p=0.002),
control themselves and not to push or insult other children during the
game or in the event of a dispute (p=0.019), not to hinder a lesson or
irritate other children (p=0.012 ) and deal with problems calmly
(p=0.048). There was a statistically reliable difference between the
first and second research phase results.

In a year there was an increase in the number of cases when Group
E girls considered it very important or important to compete fairly and
to comply with rules of the game (p=0.005), to comfort fallen down
children (p=0.010), to be on good terms with all children in a lesson
(p=0.031), to deal with respect with weaker children (p=0.018), not to
blame the other children for the failure in the game (p=0.027), to re-
spond to the teacher's comments and instructions (p=0.044). There
was a statistically reliable difference between the first and second re-
search phase results. In order to sum up the research results of connot-
ative or potential behavior component of Group E children it can be
said that most children in Group E had a very purposeful determina-
tion to behave humanely. Group E children were determined to be-
have humanely with other children in their class and to meet their own
and other children's needs, related to humanistic values. Group E chil-
dren after the educational experiment were more purposefully determ-
ined to behave humanely. Thus, they more often implemented self-de-
termination than Group K children.
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During the first study, more than a half of Group K respondents’
determination to behave humanely in physical education lessons was
very purposeful, but during the second study, there was a significant
reduction in the number of cases when the children found it very im-
portant to help the children in failure to complete an exercise or other
task (p=0.021), to comfort fallen down children (p=0.015), not to
boast after performing an exercise or other task well (p=0.048), to ac-
knowledge their guilt on the failure during the game (p=0.007) and to
respond to the teacher's comments and instructions in the lesson
(p=0.045). There was a statistically reliable difference between the
first and second research phase results.

Analysis of the research results of a connotative or potential beha-
vior component by gender showed a reduction of cases of Group K
boys, whose determination to behave humanely has been very pur-
poseful and considered to be important praising children when they
succeeded performing an exercise or other tasks (p=0.032). There was
a statistically reliable difference between the first and second research
phase results. There was an increase in the number of cases of Group
K girls whose determination to behave humanely has been very pur-
poseful and they considered to be important to comfort fallen down
children (p=0.019) as well as accept their guilt on the failure during
the game (p=0.010). There was a statistically reliable and highly reli-
able difference between the first and second research phase results. In
order to sum up the research results of a connotative or potential beha-
vior component in physical education lessons, it can be said that the
majority of Group K children’s purposeful determination to behave
humanely significantly decreased during the second research.

Since the person’s decision to behave humanely is best reflected in
his behavior, children's behavior in physical education lessons has
been monitored and examined as to how the children realized their de-
termination to behave humanely by their specific actions. Observation
of individual Group E children during the second research revealed
that in most cases their behavior had become more humane. The num-
ber of cases when Group E children in physical education lessons en-
joyed other children's success (5 times change, p=0.033, t=-2.646), got
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on well with other children (9 times change, p=0.003, t=-3.375), in-
creased and this behavior was stable. The number of cases when chil-
dren argued with others in their class diminished (4 times change,
p=0.040, t=2.280) and their behavior was not stable, unlike Group K
group children. There was a statistically reliable difference between
the first and second research phase results. While in many cases
Group E children’s behavior has become more humane, there was no
statistically significant difference between the first and second re-
search phase results. Therefore, it can be stated that these statistically
insignificant changes in Group E children’s humanistic behavior may
have been impacted by the fact that the children did not always behave
naturally when being observed by someone else. They put more effort
in showing their abilities, were naughty, didn’t always listen to the
teacher's instructions, were tense and nervous, and thus often made
mistakes and tried to make everything right and were checking if the
observer noticed or not. Lessons observation had an impact on teach-
ers as well as their interaction with the schoolchildren. The commu-
nication was sometimes tense and too formal, which could have had
an impact on children's behavior in physical education lessons.
Analyzing the changes in Group E by gender, in most cases boys’
behaviour in physical education lessons has become more humane.
The number of cases when Group E boys in physical education les-
sons enjoyed other children's success, and followed teacher\s instruc-
tions increased. Such behaviour was stable. However, a statistically
significant difference between the first and second research phase res-
ults was determined only among the boys who got on well with others
in physical education lessons (4 times change, p=0.013, t=-3.162), and
their behavior was stable. During the second study Group E girls, like
Group E boys, more often enjoyed other children's success, shared
their sports kit with them, addressed the disagreements peacefully,
competed fairly, followed the rules of the game, and followed teacher\
s instructions. Such behaviour was stable. However, unlike the boys’
results, a statistically significant increase in the number of girls who
were talking to the other girls in class, and often were reluctant to re-
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spond to the teacher's comments was determined (3 times change, p=
0.045, t=2.333). Their behavior was stable.

The analysis of monitoring results of individual Group K children
shows that in many cases respondents’ behavior remained the same as
in the first research or became even worse. Group K children’s beha-
vior with other children has become less humane. In the second study,
there was a slight increase in the number of cases when Group K re-
spondents comforted fallen down children, didn’t push other children,
but such behavior was not stable. The number of cases when Group K
respondents didn’t help or comfort other children, were unhappy about
other children's success, teased the others during the game (pulled the
hair or clothing), pushed the other children, were reluctant to follow
the teacher's instructions and did not feel guilty decreased. No statist-
ically significant difference between the first and second research res-
ults has been found. The analysis of monitoring results of individual
Group K children suggests that Group K children could have con-
sciously behaved well, in order to favor the teacher or in fear of pos-
sible penalties for their misbehavior. The analysis of change in Group
K children’s behaviour by gender shows that the behaviour of Group
K boys and girls in physical education lessons remained the same or
slightly improved, but such behavior was not stable.

The analysis of the whole class monitoring results showed that in
most cases Group E respondents’ behavior became more humane. In
the first study there were no Group E respondents who helped other
classmates when they fell down or performed an exercise, comforted
in case of exercise or assignment failure. In a year time, the cases
when Group E children behaved humanely with others were recorded.
The children helped other classmates when they fell down or failed to
perform an exercise, comforted in case of exercise or assignment fail-
ure, praised for a successfully performed task, didn’t blame other chil-
dren for failures in the games; they also felt guilty when they behaved
badly, and such behavior was stable. It can therefore be assumed that
practical implementation of education program in physical education
lessons could have affected Group E children's behavior as well as
their conscious determination to behave humanely. After the imple-
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mentation of the experimental program, when monitoring Group E
children's behavior it was stated that in some cases children were
angry with their classmates for pushing them, they boasted, didn’t ad-
mit their fault, blamed for failures, argued with other children, talked
to them during games and didn’t respond to the teacher’s comments
on their misbehavior. However, such Group E children’s behaviour
was not stable, more casual than regular. It is important to emphasize
that in a year the whole class behavior with other children has become
more humane.

In the second study, there was a significant increase in the number
of Group K children, unlike Group E children, who didn’t help others
when they fell down, didn’t comfort in case of exercise or assignment
failure, followed the teacher’s instructions reluctantly. There were
cases when Group K children treated other children destructively, i.e.
violated classmates’ dignity, blamed them for failures, and pushed
them. Such behavior was stable. Therefore, it can be said that not only
anti-social but also destructive children’s behavior can be expected if
primary school teachers would not provide additional humanistic edu-
cation both in physical education and other lessons.

CONCLUSIONS

1. Humanity as one of the greatest manifestations of man's spiritual
being, in itself implies a number of other values that make up the con-
tent and nature of morality: it is openness to another person, tender-
ness, compassion, and kindness, the assertion of an individual’s free-
dom of choice and responsibility. Teachers’ work clearly reveals the
principle of integration, the existence of which is confirmed by an idea
of personality development raised by scientists and educators. Moral
development is closely related to other parts of education, develop-
ment of all human powers. Thus, the importance of humanistic educa-
tion and the need to rely on the nation's humanistic values is emphas-
ized.
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2. When organizing the educational process the teacher of physical
education is guided by the principle of humane pedagogical relation-
ship where the educator -learner relationship is based on mutual re-
spect, sincerity, friendship, support, tolerance and justice. So, physical
education lessons are becoming the result of a teacher and student hu-
mane relations, a creative collaboration oriented to humanism and cul-
ture-based democracy.

3. The most noticeable manifestations and signs of junior school-
children’s humanistic behaviour in physical education lessons are as
follows: sensitivity (support, empathy, attentiveness), openness (hon-
esty, candor, trust), dignity (self-esteem, respect, forgiveness) and re-
sponsibility (honesty, responsibility, volunteerism).

4. The implemented humanistic education program was designed
to determine junior schoolchildren’s humanistic behavior changes that
revealed through the better learners’ behavior, and more positive
learner -teacher relationship. Positive behavior changes have been
achieved by conveying knowledge of humanistic values for children
in physical education lessons, by experiencing them and behaving ac-
cordingly. After the educational experiment children in the experi-
mental group as compared to the control group ones, were more sens-
itive and responsive when communicating with other children in their
class. Changes in the behavior of the experimental group children af-
fected changes in the relationship among control group children and
their teachers. It has become more sincere and sensitive.

5. The evaluation of changes in junior schoolchildren’s humanistic
behavior by cognitive, emotional and connotative aspects indicated
that:

e After the educational experiment and training in accordance with
our developed program in physical education lessons, most of the chil-
dren in the experimental group realized the importance of humanistic
values, and they based their humanistic behavior on them.

31



e Strong emotional experiences of experimental group children re-
vealed stronger as compared to the control group. Children in the ex-
perimental group felt the need for positive emotions more often than
the control group children, which influenced their humanistic beha-
viour.

e There was a significant increase in the number of experimental
group children whose determination to behave humanely was purpose-
ful.

6. Positive changes in the experimental group suggest that human-
istic education can be expressed as a multifunctional phenomenon by
the implementation of the education program, to be effective in facilit-
ating the development of favorable conditions implicating humanistic
values and reflecting on ones own and other children’s behavior mak-
ing moral decisions, developing relationship based on sensitivity,
openness, dignity and responsibility.

RECOMMENDATIONS

Developing junior schoolchildren’s humanistic behavior, the teach-
ers of physical education should find acceptable and effective educa-
tion strategy that includes cognitive, emotional and behavioral levels
and to impart knowledge about humanistic values, to allow greater ac-
cess to sensitivity, openness, dignity and responsibility content and to
waken up children’s humane feelings, to shape their attitudes and de-
termination to behave humanely. Based on our research findings the
following recommendations can be made.

In the preparatory part of the physical education lessons while im-
plementing the aims and objectives, it is necessary to select and sup-
plement the training material about humanistic values and to introduce
the content of humanity to the children which would reveal to the
learners the essence of humanistic values, and to provide with ex-
amples of humanistic behavior from famous people’s or classmates’
lives.
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Teachers in all physical education lessons must emphasize, observe
and assess the children's relationship based on sensitivity, dignity,
honesty and responsibility. They must apply educational strategies to
create a supportive emotional environment for children and to develop
humane teacher relationship based on respect, help, kindness and em-
pathy. Humanistic values must be discussed, and during active or mo-
bile games the conditions to feel them, experience and reflect must be
provided. Schoolchildren must be taught to make moral decisions, to
draw attention to other classmates' experiences, expression, and fail-
ure. Educational activities are organized in a secure, supportive envir-
onment where pupils experience success and a sense of self-confid-
ence.

In the final part of physical education lesson it is important to
praise the children not only for their achievements, but also for their
ability to listen to the other class members’ opinion, to solve conflicts
appropriately and to comfort children who failed in doing something.

Teachers should involve parents in the educational process of de-
veloping humanistic behavior. Parents would maintain internalization
of humanistic values in a safe home environment and successfully
continue the development of developing humanistic behaviour started
in physical education lessons.
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Santrauka

TNV —

opi tampa asmens integralumo, jo gyvenimo darnos ir prasmingumo
problema, todél ypac¢ svarbios darosi Svietimo pastangos humanizuoti
Zmoniy gyvenima, padeéti kelti ir ieSkoti atsakymy { Zmoniy gyvenimo
prasmés ir paskirties klausimus. Valstybinés Svietimo strategijos
2003-2012 mety nuostatose Lietuvos Svietimas yra grindziamas
pagrindinémis tautos, Europos ir pasaulio kultiiros vertybémis: asmens
nelygstamos vertés ir orumo, artimo meilés, prigimtinés Zmoniy
lygybés, zmogaus laisviy ir teisiy, tolerancijos, demokratiniy
visuomenés santykiy teigimu. Siandieninei mokyklai keliamas
reikalavimas organizuoti ugdymo procesa, kuriant
bendrazmogiskomis vertybémis pagristus, humaniskus tarpusavio
santykius. Humaniskumas, arba zmoniskumas, yra pozityvus pozilris
1 Zmogu, 1 jo gyvybe, kaip esming vertybe, meilés ir pagarbos objekta,
tai ir asmens vertingumo, jo pasirinkimo laisvés ir atsakomybés
teigimas. HumaniSkumas implikuoja rGpinimasi Zmoniy gerove ir
jiems  kenkianCiy veiksmy prevencija, nesuderinamas  su
antihumanisky idéjy ir veiksmy tolerancija bei savo reikSme artimas
altruizmui (Bitinas, 2004).

Pradinio ir pagrindinio ugdymo bendrosiose programose (2008)
teigiama, kad ugdymo turinys turi skatinti mokinius apmastyti savo
Salies ir pasaulio kulttiros paveldo ivairove, ZzmogiSkasias vertybes, ju
i§saugojimo ir puoseléjimo bitinybe, ugdytis pagarba savo Salies
kultiirai ir tolerantiSka pozifiri i fizinius, religinius, socialinius,
kulttirinius  Zmoniy skirtumus, taciau konkrefiy humaniskumo
ugdymo metody ir biidy nepateikia. Mokyklai keliamas uzdavinys —
sudaryti salygas Zmogaus vidiniy galiy plétotei, humaniskos,
dvasingos asmenybés tapsmui mokymo(si) metu (Cibulskaite, 2000).
Tadiau A.Zemguliené, S.Montvilait¢ (2008) nurodo, kad
reglamentaciniuose reformos dokumentuose nubrézta ugdymo
humanizavimo ir demokratizavimo kryptis realiame gyvenime
nublanksta prie§ vis daZniau pasireiskiancius mokyklinio smurto
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faktus. Jaunesniojo mokyklinio amziaus vaikams pradéjus lankyti
mokykla, pleciasi pazintinés galimybés, turtéja ju emocinis pasaulis,
formuojasi empatija ir elgesys. Taciau pradiniy klasiy mokiniai neretai
patiria bendravimo sunkumy (Augiené, 2002, Bakutyté, 2002 b), nes
§io amziaus vaiky tarpusavio santykiuose neretai pasigendama
pagalbos, démesingumo ir pagarbos vienas kitam (Cibulskaité, 2000;
Bakutyte, 1998).

Mokykloje kiekvienas vaikas turéty jaustis reikSmingas ir saugus,
taciau mokiniy apklausos rodo, jog nemaza dalis vaiky mokyklose
tampa agresijos ir paty¢iy aukomis (Zaborskis, Cirtautien¢, Zemaitiené,
2005), o didéjantis vaiky agresyvumas ir paty¢ios mokykloje — vis
aktualesne visuomenés problema (RupSiené, Placeniené, 2002,
Vareikiené, 2009). Remiantis pasauline ir Lietuvos statistika, smurto ir
patyCiy raiSkos tendencijos tarp vaiky jgauna vis platesnj masta
(Gumuliauskiené, Juodaityté, Malinauskiené, 2010; Girdvainis,
Poceviciené, 2009), o smurtinio elgesio aktai mokyklose yra vis
ziauresni, ilgainiui isitvirtina mokiniy samonéje ir tampa jprastiniu
reiskiniu (Gailiené, Kuklinskaité, 2004). Lietuvos mokyklose yra
susidariusi beveik kritiné situacija, kuri ateityje, nesiimant skubiy
priemoniy, gali biiti nekontroliuojama (Vareikiené, 2011), todél svarbu
jau nuo pradiniy klasiy ugdyti mokiniy humaniS$kuma, kurti
draugiskus vaiky tarpusavio santykius ir saugia ugdymosi aplinka.

Kuno kultiiros pamokose Zzaidybiniy situacijy metu, pergalés ar
pralaiméjimo akimirkomis aktyviai reiSkiasi mokiniy emocijos, ju
vertybinés orientacijos, fizinés, verbalinés ir neverbalinés vaiky
agresyvumo formos bei riiSys (Zariené, Ruzgiené, 2001). Daznai
konfliktiniy situacijy metu vaikai apsizodziuoja arba net naudoja vieni
prie§ kitus fizini smurta. Todél mokytojai, kiino kultiros pamokuy
metu pastebéje kilusius konfliktus, privalo juos laiku ir tinkamai
i§spresti, neleisdami vaikams vieniems kitus skriausti ar iZeidinéti,
butina nedelsiant nutraukti netinkama auklétiniy elgesi ir ieSkoti
konstruktyviy konflikto sprendimo biidy. Zaidimo metu galima
geriausiai matyti vaiko emocing bikle ir, pasak M. Jonilienés
(2008 b), bandymus spresti ji jaudinancias ir seniai susikaupusias
vidines problemas bei elgtis pagal tam tikras elgesio normas, kurios
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kitiems vaikams ne visada gali biiti priimtinos ir ZeidZiancios ju
oruma. Dél zaidybiniy situaciju metu daznai kylanciy konflikty ir
vaiky pagalbos, démesingumo ir pagarbos vienas kitam stokos
jaunesniojo mokyklinio amziaus vaiky humaniskumo ugdymas kiino
kulttros pamokose yra labai svarbus ir aktualus.

A. Gumuliauskiené (2001) nurodo, kad pats svarbiausias amziaus
tarpsnis ugdant humanistines asmens vertybes yra jaunesnysis
mokyklinis amzius, nes tai yra intensyvaus vaiko asmenybés, jo
savivaizdzio raidos periodas, tai jo santykis su savimi ir pasauliu
(Pileckaité-Markoviené, 2005) bei naujos patirties ir informacijos
kaupimas. Todél biitina atsizvelgti | Sio amziaus specifiSkuma ir vaiky
imluma internalizuojant humanistines  vertybes bei ugdant
visapusiskas asmenybes, kurios vystosi tik sgveikaudamos su aplinka
ir zmonémis. Jaunesniojo mokyklinio amziaus vaikai labai imlis,
judris, norintys pazinti pasaulj ir save, todél Siame amziaus tarpsnyje
turi buti sudaromos salygos vaikams patirti judéjimo dziaugsma,
skatinti juos biiti fiziSkai aktyvius. Kiino kultiira pradinése klasése
teikia galimybg patirti iSlavinto, stipraus, sveiko kiino ir graks¢iuy
judesiy verte bei ugdytis fizing ir dvasing iStverme, stiprinti valia,
ryzta, patirti judéjimo dziaugsma. Sio amziaus vaikams bitina
sudaryti salygas ju prigim¢iai artima fizine veikla iSreikSti savo
individualuma, saviraiSska, ugdytis bendravimo ir bendradarbiavimo
igidzius bei puoseléti humanistines vertybes. Nors skirtingais
lygmenimis ar aspektais tyrinéti humaniskumo klausimai, gilintasi i
humaniskumo ugdymo problemas, taciau tyrimy, kuriuose bty
nagrin¢jamas jaunesniojo mokyklinio amziaus vaiky humaniSkumo
ugdymas kiino kultiiros pamokose, nerasta. Tai neleidzia susidaryti
visuminio vaizdo apie $io amziaus vaiky humaniskumo biiklg kiino
kultiiros pamokose.

Todé¢l iskyla moksliné problema: kaip, zidirint i§ vertybiniy
pozicijy, organizuoti jaunesniojo mokyklinio amziaus vaiky kiino
kulttiros pamokas, kad buty plétojamos ne tik juy fizinés ir psichinés
galios, bet ir ugdomas vaiky humaniskumas.

Tyrimo objektas — jaunesniojo mokyklinio amziaus vaiky
humaniskumo ugdymas kiino kulttiros pamokose.
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Tyrimo tikslas — konkretizuoti humaniskumo samprata ir atskleisti
humaniskumo ugdymo kiino kulttiros pamokose prielaidas.
Siekiant Sio tikslo iSsikelti tyrimo uZdaviniai:

1.

Remiantis moksliniy $altiniy teorine analize konkretizuoti
humaniskumo samprata ir humaniskumo ugdymo teorini

diskursa.

ISanalizuoti teorines jaunesniojo mokyklinio amziaus vaiky
humaniskumo ugdymo kiino kultiros pamokose tyrimo

prielaidas.

ISskirti esmines humaniSkumo apraiSkas kiino kulttros

pamokose.

Sumodeliavus humaniskumo ugdymo programa, nustatyti

jaunesniojo mokyklinio amziaus mokiniy humaniSkumo

poky€ius, vertinant mokiniy tarpusavio ir mokytoju bei

mokiniy santykius kiino kultiiros pamokose.

Ivertinti jaunesniojo mokyklinio amziaus vaiky humaniskumo
raiSkos pokycCius kognityviniu, emociniu ir konatyviniu

aspektais.

Ginamieji disertacinio tyrimo teiginiai

Jaunesniojo  mokyklinio amziaus vaiky humaniskumo
ugdymo(si) modeliavimas kiino kultiiros pamokose, programos
realizavimas greta tradiciniy mokymo metody pedagoginéje
praktikoje sudaro labai palankias salygas humaniskumo
ugdymui(si) kiino kulttiros pamokose.

Kuno kultiros pamokose ugdant jaunesniojo mokyklinio
amziaus vaiky humaniSkuma iSskiriamos esminés Sio amziaus
vaiky humaniSskumo apraiSkos ir ju pozymiai, kurie labiausiai
atsispindi  jautrumu (pagalba, uzuojauta, démesingumu)
atvirumu  (nuoSirdumu, tiesumu, pasitikéjimu), orumu
(savigarba, pagarba, atlaidumu) ir atsakingumu (saziningumu,
pareigingumu, savanoriskumu).

Jaunesniojo  mokyklinio amziaus vaiky humaniskumo
ugdymo(si) kiino kultiros pamokose programos realizavimas,
kai ugdymo turinys yra papildomas medziaga, iSrySkinancia
humanistines  vertybes; kai pamokose modeliuojamos
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zaidybinés situacijos, kuriy metu mokiniai, stebédami kity
vaiky elgesi ir patirdami teigiamy arba neigiamy emociju,
vertina ju elgesi ir priima sprendimus humaniskai elgtis; kai
zaidimy metu, vaikai yra mokomi jausti $alia esanti, ji paguosti
ir uzjausti bei, mokytojams stebint ugdymo procesa ir
koreguojant netinkama mokiniy elgesi, leidzia pasiekti teigiamy
jaunesniojo mokyklinio amziaus vaiky humanisko elgesio
poky¢iu.

o Kiino kultiros pamokose mokytojams dirbant pagal miisy
parengta programa ir ugdymo procese realizuojant
humaniskumo principus pasiekiami ne tik jaunesniojo
mokyklinio amziaus vaiky, bet ir juos ugdanciy pedagogu
elgesio pokyciai humaniskumo linkme.

Tyrimo metodologija

Tyrimo metodologinj pagrinda sudaro filosofinés, pedagoginés

ir psichologinés teorijos bei nuostatos:

e Humanistiné ugdymo teorija formuluoja viena pagrindiniy
Svietimo sistemos principy — humanizmo principq, teigianti apie
kiekvieno asmens vertés pripazinimg, humaniskus santykius, i
vertybiu hierarchijos virSung iSkeliant asmens pasirinkimo
laisve ir atsakomybg, skatinant ugdytiniy ,,saviaktualizacija* bei
emocinius iSgyvenimus (Pukelis, 1998), nes Zzmogus, btidamas
atviras savo patirCiai, pasitikédamas savo sugeb¢jimais,
realizuoja save ir tampa harmoningai gyvenanciu (Rogers,
1983).

e Humanistinés psichologijos teorija (Maslow, 1971; Rogers,
1969; Lepeskiené, 1996), teigianti, kad save aktualizuojantis
zmogus aiskiai suvokia realybe, geba priimti save toki, koks
yra, gyvena turtingg emocini gyvenima, atvira naujiems
remiasi bendrazmogiskomis vertybémis, o patekgs 1 saugia,
laisva ir pagarbia aplinka, kuriai biidingas nuoSirdumas,
palankumas ir empatija, auga, bresta ir jgyvendina polinkj i
saviraiSka.
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Empirizmo teorija, pabrézianti zmogaus patirties svarba
asmenybés tapsmo procese. Sios teorijos atstovai J. Locke, J. J.
Rousseu, J. Dawey ir kiti teigé, kad vaika reikia ugdyti
atsizvelgiant | jo prigimti, fizini, emocini, kognityvini
vystymasi.

Pragmatizmo teorija (Dewey, 1997), aiskinanti, kad
individualybé pasireiskia sociume, o tikroji individualybés kaip
asmeninés pasirinkimo ir laisvés saveikos su objektyviomis
salygomis sklaida neimanoma be humanisky ir demokratiniy
socialiniy salygu.

Demokratinio ugdymo teorija, pabrézianti aktyvius mokymo
metodus, grindziamus mokyklos bendruomenés nariy
bendradarbiavimu, partneriskais santykiais, ZmogiSkuoju
solidarumu ir demokratiniy normy jtvirtinimu S§vietimo
institucijy veikloje (Jacktinas, 1997, 2005).

Susiliejan¢io (visuminio) ugdymeo teorija, pagrindzianti
svarbiausia humanistinés psichologijos nuostata apie Zmogaus
visybiskuma ir nedalomuma (Lepeskiené, 1996), kai mokymo ir
ugdymo procese integruojami jausminiai, intelektualiniai ir
psichomotoriniai aspektai, kai kiekvienas ugdytinis tampa
unikalia asmenybe.

Nedirektyvaus mokymo idéja skelbia, kad ugdymo proceso
metu keiCiasi ugdytojo vaidmuo — ugdytojo ir ugdytinio
santykiai remiasi pagarbos, lygiateisio bendravimo, atvirumo
nuostatomis, nuo vadovavimo pereinama prie skatinimo ugdytis
(Miskinis, 2002; Bitinas, 2000).

VisybiSko ugdymo principu Zmogus pripazistamas
auksc¢iausia vertybe ir yra viso mokyklos ugdymo iSeities taskas
(Stulpinas, 1995).
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Tyrimo metodai

1. Teoriniai:

Teorinés analizés metodas. Filosofinés, pedagoginés,
psichologinés literatiiros analizé ir apibendrinimas, leidgs
iSsiaiskinti humaniSkumo samprata, isrySkinti tos sampratos
problemiskuma, apibrézti humaniskumo apraiskas, pagristi
vertybiniy  orientacijy, kaip  humaniSkumo  konstrukto,
metodologing prieiga.

2. Empiriniai:

2.1. Kiekybinio tyrimo metodas — anketiné apklausa, kuria
siekta nustatyti jaunesniojo mokyklinio amziaus mokiniy
humaniskumo pokyc€ius, vertinant mokiniy tarpusavio bei vaiky ir
mokytojy tarpusavio santykius kiino kultiiros pamokose.

2.2. Humaniskumo apraisky pozZymiy, teigiamy ir neigiamy
isgyvenimy bei apsisprendimo reik§mingumo aprasai, kuriais buvo
tirta jaunesniojo mokyklinio amziaus vaiky humaniskumo raiska
kiino kultiros pamokose kognityviniu-prasminiu, emociniu-
vertinamuoju, konatyviniu arba potencialaus elgesio lygmeniu.

2.3. Stebéjimas. Tiesioginis vaiky, saveikaujanciy tarpusavyje,
stebéjimas nattralioje aplinkoje, uzraSant matytus jvykius ir
kontekstus (Sugai, Lewis, 1996). Steb¢jimas buvo atliekamas
sisteminiu stebéjimo metodu renkant jaunesniojo mokyklinio
amziaus vaiky empirinius tyrimo duomenis apie juy elgesi kiino
kultiiros pamokose, stengiantis tai atlikti kiek galima nattiralesnéje
aplinkoje, naudojant i§ anksto sudarytas elgesio kodavimo sistemas
ir jas fiksuojant.

2.4. Turinio analizé — tai formalizuotas dokumento, teksto
tyrimo metodas, kai remiamasi pozymiy, kurie yra svarbis tyréjui,
analizé. Turinio analizé disertaciniame tyrime taikoma analizuojant
stebéjimo protokolus, humaniskumo apraisky reikSmingumo
aprasSus (Leedy, Ormrod, 2005).

2.5. Ugdomasis eksperimentas. Ugdomuoju eksperimentu buvo
patikrinta musy parengta jaunesniojo mokyklinio amziaus vaiky
humaniskumo ugdymo(si) kiino kultiiros pamokose programa,
kuria vadovaujantis siekta ugdyti vaiky humaniska elgesi.
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2.6. Modeliavimas. Modeliavimas disertaciniame tyrime
suprantamas kaip konstruktyviy vaiko ir aplinkos socialiniy
saveiky sistemos kiirimas, pagalbos vaikui, pedagogams planavimo
ir realizavimo procesas. Modeliavimas suteikia galimybg derinti
teorinius konceptus ir empirinius duomenis (Hitchman, 2004).

2.7.

3. Statistiniai:

Anketinés apklausos, humaniSkumo apraisky pozymiy,
teigiamy ir neigiamy iSgyvenimy bei apsisprendimo reikSmingumo
apraSy, stebéjimo, pedagoginio eksperimento duomenys apdoroti
SPSS 10.0 kompiuterine programa. Atlikta duomeny koreliaciné
analizé, nustatyti gauty tyrimo rezultaty skirtumai ir patikimumas.
Jaunesniojo mokyklinio amziaus vaiky humaniSkumo tyrimo
modelis buvo sudaromas remiantis humaniSkumo interpretacija
filosofijoje, psichologijoje ir pedagogikoje (1 pav.).
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SOCIALINIS KULTURINIS INSTITUCINIS
Humani$kumo interpretacija TYRIMO Mokykla, mokytojai, tévai
filosofijoje, psichologijoje ir KONTEKSTAS ir vaikai
pedagogikoje
TYRIMO OBJEKTAS
4 L

Jaunesniojo mokyklinio amzZiaus vaiky humaniskumo

ugdvmas kiino kultiiros namokose

Vaiky priimami
moraliniai sprendimai
remiantis turimomis
ziniomis apie
humanistines vertybes
(kognityvinis lygmuo)

1<

Vaiky humanistiniy
vertybiy pazinimo ir
vertinimo procesy
metu patiriamos
emocijos ir
iSgyvenimai
(emocinis lygmuo)

Vaiky apsisprendimas
humaniskai elgtis
(internalizuoty
humanistiniy vertybiy
realizavimas
praktiskai)
(elgsenos lygmuo)

\l \VZ

1T

\/h V

Jaunesniojo mokyklinio amZiaus vaiky
humaniskumo ugdymo(si) kiino Kkultiiros

pamokose programa

iyt

Humaniski vaiky tarpusavio santykiai

kiino kultiiros pamokose

1T

Respondenty apklausa naudojant anketas ir aprasus, pavieniy
vaikuy ir visos klasés stebéjimas

TYRIMO METODAS

1 pav. Jaunesniojo mokyklinio amziaus vaiky humaniskumo tyrimo medelis
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Ugdomojo eksperimento organizavimas ir jo etapai

Tiriant jaunesniojo mokyklinio amziaus vaiky humaniskumo
ugdymo prielaidas kiino kultiiros pamokose buvo laikomasi tokios
tyrimo organizavimo ir jo etapy sekos.

Pirmas tyrimo etapas (2004-11-2006-04). Analizuojama
moksliné ir metodiné literatiira, formuluojama tyrimo problema,
tyrimo objektas, tikslas, uzdaviniai ir ginamieji disertacinio tyrimo
teiginiai. Rengiama tyrimy metodika ir jaunesniojo mokyklinio
amziaus vaiky humaniskumo ugdymo(si) kiino kultiiros pamokose
programa. E grupiy mokytojai aktyviai dalyvavo rengiant
programa, po to susipazino su jau parengta programa bei dirbo
pagal ja jaunesniojo mokyklinio amziaus vaiky ugdyma kiino
kulttiros pamokose.

Antras tyrimo etapas (2006-05-2007-05). Dviejose
Klaipédos miesto mokyklose (2006-09-01) pradétas vykdyti
ugdomasis eksperimentas, kurio metu atsitiktinés atrankos biidu,
t.y. taip, kad visos Klaipédos miesto mokyklos tur¢jo tam tikra
tikimybe, nelygia nuliui, patekti i Sig imtj. Reprezentatyvioji imtis
buvo formuojama atsitiktinés atrankos budu, t.y. buvo sudarytas
Klaipédos miesto mokykly sarasas ir i§ jo atsitiktine tvarka atrinkta
kas treCia mokykla. Taip atsitiktinés atrankos biidu buvo
pasirinktos Klaipédos Gedminy pagrindiné mokykla ir Vydiino
viduriné mokykla. Analogisku biidu minétose mokyklose buvo
pasirinktos E ir K grupés respondenty klasés. Ugdomajame
eksperimente dalyvavo 123 Klaipédos Gedminy pagrindinés
mokyklos mokiniai ir 40 Vydino vidurinés mokyklos auklétiniy.
Buvo sudarytos dvi homogeninés tiriamosios  grupés.
Eksperimentingje (E) grupéje buvo 81 vaikas ir kontrolinéje (K) —
82 vaikai. E ir K grupiy homogeniskumas buvo nustatytas taikant
Mann’o ir Whitney (U) testa duomeny skirtumy tarp grupiu
patikimumui nustatyti. Nustatyta, kad E ir K grupés pries ugdomaji
cksperimentg statistiSkai  reikSmingai nesiskyré. ,,Atliekant
pedagogini eksperimenta arba kitokio pobudzio tyrimus,
dazniausiai tiriamasias grupes reikia sudaryti i§ 30 ir daugiau
atveju. Esant n > 30, pozymio reikSmés variacingje eiléje
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pasiskirsto beveik normaliai“ (VaiSvila, 1974, p.40). Toki
orientacini skai¢iy nurodo ir kiti autoriai (Kardelis, 1997;
Sakalauskas, 1998). Tyrime, be E ir K grupés mokiniy, dalyvavo ir
daugiau jaunesniojo mokyklinio amziaus vaiky. Taigi buvo istirtas
pakankamai didelis respondenty skaiCius ir, miisy nuomone, tirti
vaikai gana gerai reprezentavo jaunesniojo mokyklinio amziaus
vaiky aibe, kadangi atsitiktiné imtis laikoma patikima, kai
stebéjimo vienety skaicius svyruoja nuo 300 iki 1000 (Bitinas,
2006).

Tyrime dalyvavo 20 pradiniy klasiy mokytoju: penkios
mokytojos i§ Vydiino vidurinés mokyklos ir penkiolika mokytoju
i§ Klaipédos Gedminy pagrindinés mokyklos. Mokykly vadovai ju
vadovaujamose ugdymo istaigose leido vykdyti ugdomaji
eksperimenta (2006-09-2007-05), o vaikai ir mokytojai sutiko
jame dalyvauti. E grupése mokiniai buvo ugdomi pagal Lietuvos
bendrojo lavinimo mokyklos bendrasias programas ir issilavinimo
standartus  (2003) integruojant misy parengta jaunesniojo
mokyklinio amziaus vaiky humaniSkumo ugdymo(si) kiino
kulttiros pamokose programa. K grupés mokiniai kiino kulttiros
pamokose buvo ugdomi tik pagal Lietuvos bendrojo lavinimo
mokyklos bendrasias programas ir iSsilavinimo standartus (2003).

Ugdomojo eksperimento metu (2006-09—2007-05) E grupése
mokytojai, kurie du kartus per savait¢ dirbo pagal miisy parengta
jaunesniojo mokyklinio amziaus vaiky humaniSkumo ugdymo(si)
kiino kulttiros pamokose programa, atsizvelgdami i pamokos
uzdavinius, kiekviena pamoka parengiamojoje ir pagrindingje jos
dalyje nuolat vaikams teiké ziniy apie humanistines vertybes,
skatino vaiky humaniskus jausmus, formavo vaiky apsisprendima
humaniskai elgtis. Pagrindinéje arba baigiamojoje pamokos dalyje
mokytojai naudojo psichogimnastikos pratimus, vaidybinius ir
judriuosius zaidimus bei ugdé¢ vaiky humaniska elgesi.

Kuno kultiros pamokose E grupés vaikams buvo pateikiama
ziniy apie humanistines vertybes, vaikai buvo mokomi jas pajausti,
iSgyventi ir jprasminti bei jomis vadovaujantis priimti moralinius
sprendimus. Humanistinés vertybés, kurios formavosi ugdytiniy
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pazintiniy procesy metu vertinant gaunama informacija ir
atsiskleidé per vaiky humanistiniy vertybiy asmeninés bei
socialinés prasmeés suvokima, sudaré humaniSkumo kognityviojo-
prasminio komponento turini, atlikusi pazinting funkcija ir padéjo
vaikams apsispresti humaniskai elgtis.

Labai svarbia vieta E grupés vaiky humaniSskumo ugdymo
procese uzémé kiino kultiros pamokose vaiky patiriamos
teigiamos emocijos, kurios skatino pazinti humanistines vertybes,
0 ju pagrindu priémé moralinius sprendimus, skatinusius vaiky
humaniska elgesi su kitais klasés vaikais. Vertybiy pazinimo ir
vertinimo procesy metu atsiskleidé vaiky patiriamy emociju
reikSmingumas, ugdytiniy vertybiy iSgyvenimas ir vertinimas, o
iSgyvenimy reikSmingumas parodé¢ vaiky polinki humaniskai elgtis
ir galgjo tapti net elgesio motyvu bei sudaré humaniskumo
emocinj-vertinamaji komponenta.

E grupés vaikams kiino kultiiros pamokose zaidimuy metu
buvo modeliuojamos jvairios situacijos, kuriy metu vaikams
reikédavo apsispresti vienaip ar kitaip pasielgti, véliau vaiky buvo
prasoma jvertinti savo ir kity klasés vaiky elgesi tu situacijy metu.
Kadangi apsisprendimas humaniskai elgtis labiausiai atsispindi
elgesyje, vaikai kiino kulttiros pamokose mokytojo buvo nuolat
stebimi ir esant reikalui, t. y. vaikams susistumdzius, jzeidus ar
kitaip nuskriaudus vieniems kitus, buvo koreguojamas netinkamas
ugdytiniy elgesys. Jeigu vaikai kiino kultiros pamokose
pasielgdavo humaniskai, mokytojai juos bitinai prie§ visa klase
pagirdavo bei paskatindavo ir ateityje taip elgtis — tokiu biidu ju
elgesi stiprindavo. Taciau vaikams kiino kultiiros pamokose
pasielgus netinkamai, mokytojas su jais kalbédavosi atskirai nuo
visos klasés ir aiskinosi tokio vaiky elgesio priezastis. Vaiky
apsisprendimas humaniskai elgtis labiausiai pasireiské konkreciu
elgesiu ir jo pasikartojimu, kai mokytojas uz humaniska vaiky
elgesi juos paskatindavo ir toki vaiky elgesi pastiprindavo, o tai
sudaré konatyvaus arba potencialaus elgesio komponenta, kuris
labiausiai atskleidé ugdytiniy humaniskuma.
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Pagrindiniai (E ir K grupiy) programy skirtumai.
Jaunesniojo mokyklinio amziaus vaiky humaniSkumo ugdymo(si)
ktino kultiiros pamokose programa (E grupé) turinio atzvilgiu buvo
sistemingesné, platesné ir kryptingesné jaunesniojo mokyklinio
amziaus vaiky humaniSkumo ugdymo(si) pozitriu nei Lietuvos
bendrojo lavinimo mokyklos bendrosios programos ir i$silavinimo
standartai (2003) (K grupé). Jaunesniojo mokyklinio amziaus
vaiky humaniSkumo ugdymo(si) kiuno kultiros pamokose
programa buvo sudaryta taip, kad ja realizavus pedagoginéje
praktikoje kiino kultiiros pamokose bty efektyviau ugdomas vaiky
humaniskumas. Lietuvos bendrojo lavinimo mokyklos bendrosiose
programose ir iSsilavinimo standartuose (2003) (K grupé) labiau
buvo akcentuojamas vaiky judé¢jimo poreikiu Zzadinimas ir
tenkinimas, iSraiSka ir saviraiSka judesiu, fizinés patirties igijimas
ir fiziniy ypatybiy lavinimas, ta¢iau mazai démesio buvo skiriama,
t.y. ne daugiau nei numatyta Lietuvos bendrojo lavinimo
mokyklos bendrosiose programose ir iSsilavinimo standartuose
(2003), vaiky zinioms apie humanistines vertybes perteikti,
humaniskiems vaiky jausmams skatinti, vaiky apsisprendimui
humaniskai elgtis formuoti ir humaniskam vaiky elgesiui ugdyti.

Trecias tyrimo etapas (2007-06-2008-06). Sisteminti,
statistine analize apdoroti tyrimy rezultatai, atlieckama moksliné-
teoriné interpretacija, pagrindziami ginamieji disertacinio tyrimo
teiginiai, formuluojamos disertacinio darbo i§vados ir rengiamos
rekomendacijos.

Darbo mokslinis naujumas. Pirma karta Lietuvoje buvo tirtos
jaunesniojo mokyklinio amziaus vaiky humaniSkumo ugdymo
kiino kultliros pamokose prielaidos: 1) pamoky ugdymo turinys
buvo papildytas medziaga, iSry$kinan¢ia humanistines vertybes,
mokinius  supazindinant su jautrumo, atvirumo, orumo,
atsakingumo  savokomis ir ju apraiSky poZymiais; 2)
modeliuojamos jvairios zaidybinés situacijos, kuriy metu mokiniai,
stebédami kity vaiky elgesi ir patirdami emocijy, vertino ju elgesi
ir priém¢ sprendimus humaniskai elgtis; 3) naudojant
humaniskuma ugdancius pratimus ir Zzaidimus, vaikai buvo
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mokomi jausti Salia esantj, ji paguosti ir uzjausti; 4) pamokose,
vaikus nuolat stebint ir koreguojant netinkama ju elgesi, buvo
siekiama teigiamy mokiniy humanisko elgesio pokyciu.

Praktinis reikSmingumas. Miisy parengta ir ugdomuoju
eksperimentu patikrinta, jaunesniojo mokyklinio amziaus vaiky
humaniskumo ugdymo(si) kiino kultiiros pamokose programa,
kuria naudojantis galima sékmingai ugdyti jaunesniojo mokyklinio
amziaus vaiky humaniskuma kino kultiros pamokose, nes
metodikos, kuria pedagogams naudojantis buty galima ugdyti
vaiky humaniskuma kiino kultiiros pamokose, iki Siol dar nebuvo
sukurta.
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JAUNESNIOJO MOKYKLINIO AMZIAUS
VAIKU HUMANISKUMO UGDYMO KUNO
KULTUROS PAMOKOSE TYRIMO
REZULTATAI

Pedagoginéje praktikoje igyvendinus miisy parengta jaunesniojo
mokyklinio amziaus vaiky humaniskumo ugdymo(si) kiino kulttiros
pamokose programa, nustatytas rySkus E grupés vaiky elgesio kiino
kultiiros pamokose su kitais klasés vaikais pageréjimas, t.y. po
ugdomojo eksperimento daugumos E grupés vaiky elgesys su
aplinkiniais tapo humaniskesnis. K grupés vaiky elgesys per tiriamaji
laikotarpi pasikeité nezymiai. K grupés vaiky tarpusavio santykiuose
(kaip ir pirmojo tyrimo metu) su kitais klasés vaikais triiko jautrumo ir
tarpusavio supratimo.

Atlikus ugdomaji eksperimenta, nustatyti teigiami E grupés vaiky
apsisprendimo humaniskai elgtis ir humanisko elgesio pokyciai.
Tikslingas vaiky humaniskumo ugdymas, igyvendinus jaunesniojo
mokyklinio amziaus vaiky humaniskumo ugdymo(si) kiino kulttiros
pamokose programa, teigiamai paveiké E grupés vaiky elgesi — jis
tapo humaniskesnis. Antrojo tyrimo metu buvo nustatyta, kad E
grupés vaikai kuno kultiiros pamokose tapo jautresni savo klasés
draugams, visada savo klasés draugus stengési pradziuginti (pokytis
11,3%, 7Z=-3,68; p<0,001), paguosti (pokytis 16,3%, Z=-6,248;
p<0,001), padéti (pokytis 50,6%, Z=-6,423; p<0,001), pagirti uz
pasiekimus kiino kultiros pamokose (pokytis 18,4%, Z=-53;
p<0,001), su jais elgési oriai, neapgaudinéjo ir neveidmainiavo
(pokytis 8,4%, Z=-1,995; p<0,046), todél kiti klasés vaikai su E
grupés vaikais, kurie su aplinkiniais elgési humani$kai, noriai
bendravo ir gerai su jais sutaré. Tarp E ir K grupiu buvo nustatytas
statistiSkai reik§mingas skirtumas.

Misy tyrimo metu, po ugdomojo eksperimento, E grupés vaiky
nuomone, kiino kultliros pamokose mokytojai, bendraudami su savo
klasés auklétiniais, jiems buvo humaniskumo pavyzdziu, kadangi
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pamokuy metu vaikus dazniau iSklausydavo (pokytis 16,6%, Z=-3,359;
p<0,001), pastebédavo auklétiniy bloga nuotaika ir juos uzkalbindavo
(pokytis 19,0%, Z=-4,903; p<0,001), juos paguosdavo (pokytis
11,6%, Z=-4,771; p<0,001), vaikams padédavo (pokytis 22,8%, Z=-
5,025; p<0,001) ir pagirdavo uz ju pasiekimus (pokytis 15,4%, Z—=-
2,761; p<0,01). Tarp E ir K grupiy buvo nustatytas statistiSkai
reik§mingas skirtumas.

Tiriant jaunesniojo mokyklinio amziaus vaiky humaniskumo
kognityviojo-prasminio komponento kiino kultiros pamokose
reikSminguma, buvo méginta iSsiaiSkinti, kokias humanistines
vertybes, sudarancias Sio komponento raiskos pagrinda, respondentai
laiké svarbiausiomis. Nors ugdomojo eksperimento metu E grupés
vaikams buvo perteikiamos teorinés zinios apie humanistines vertybes
ir humaniska elgesi, taciau ir po mety E grupéje buvo vaiky, kaip ir
daugelio K grupés vaiky, kurie nesielgé humaniskiau.

Atsizvelgiant i Sio amziaus vaiky specifiSkuma ir aptariant
humaniskumo kognityvyji - prasmini komponenta, tyrimo metu
respondenty buvo paprasyta i$skirti humanistines vertybes, kurias jie
laiké svarbiausiomis. Antrojo tyrimo metu padaugéjo E grupés vaiky,
mananciy, kad pagalba, uzuojauta, démesingumas, savigarba, pagarba,
atlaidumas (p=0,000), tiesumas (p=0,001), pasitikéjimas (p=0,007),
pareigingumas (p=0,015), savanoriskumas (p=0,002) ir saziningumas
(p=0,03) yra svarbu. StatistiSkai reikSmingai padaugéjo E grupés
vaiky, mananciy, kad pagalba (p=0,000), uzuojauta (p=0,000),
démesingumas (p=0,000) ir atlaidumas (p=0,000) yra labai svarbu,
tarp pirmo ir antro tyrimo rezultaty buvo nustatytas statistiSkai
patikimas ir ypac patikimas skirtumas.

Analizuojant E grupés vaiky tyrimo duomenis lyties aspektu
nustatyta, kad antrojo tyrimo metu padaugéjo E grupés berniuky,
kuriems buvo svarbu ir labai svarbu pagalba (p=0,001), uzuojauta
(p=0,001), nuoSirdumas (p=0,000), tiesumas (p=0,009), pasitikéjimas
(p=0,016), savigarba (p=0,000), pagarba (p=0,003), atlaidumas
(p=0,000) ir savanoriskumas (p=0,010), o tarp pirmo ir antro tyrimo
rezultaty buvo nustatytas statistiSkai patikimas ir ypa¢ patikimas
skirtumas. Po mety padaugéjo mergai¢iy, mananciy, kad joms buvo
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svarbu pagalba (p=0,017), uZuojauta (p=0,014), démesingumas
(p=0,001), nuosirdumas (p=0,002), pagarba (p=0,031), atlaidumas
(p=0,002), o tarp pirmo ir antro tyrimo rezultaty buvo nustatytas
statistiSkai patikimas ir ypa¢ patikimas skirtumas. Apibendrinant E
grupés vaiky humaniskumo kognityviojo-prasminio komponento kiino
kultiros pamokose tyrimo rezultatus, galima teigti, kad
eksperimentinés jaunesniojo mokyklinio amziaus vaiky humaniskumo
ugdymo programos taikymas pedagoginéje praktikoje pasiteisino, nes
E grupés vaikai antrojo tyrimo metu labiau suprato humanistiniy
vertybiy svarba ir kiino kultiiros pamokose dazniau jomis grindé savo
priimamus sprendimus humaniskai elgtis.

Analizuojant K grupés vaiky humaniskumo kognityviojo-
prasminio komponento kino kultiros pamokose reikSmingumo
rezultatus nustatyta, kad tik nezZymiai padaugéjo vaiky, kuriems buvo
svarbu pagalba, uzuojauta ir démesingumas. Todél galima teigti, kad
nepakankama humanistiniy vertybiy svarba gali turéti reikSmés ju
apsisprendimui humaniskai elgtis bei tolimesniam vaiky elgesio
formavimuisi. Tyrimo metu nustatyta, kad E grupés vaikams, tiek
pirmojo, tiek ir antrojo tyrimo metu buvo labai svarbu ir svarbu
pagalba, uZuojauta, démesingumas ir nuoSirdumas, o K grupés
vaikams S$ios vertybés buvo maziau svarbios, todél galima daryti
prielaida, kad K grupés vaikai, turédami nepakankamai ziniy apie
humanistines vertybes, nelaiké ju svarbiomis ir nepasizyméjo tokiais
stipriais doroviniais iSgyvenimais kaip E grupés vaikai.

Atliekant humanistiniy vertybiy emocinio-vertinamojo
komponento tyrima buvo vadovautasi pozitrio i dorovines emocijas,
sudarancias emocinio-vertinamojo komponento turini, atsiskleidzianti
per vertybiy pazinimo ir vertinimo proceso metu patiriamy emocijy
reikSminguma. Tirta, kokioms emocijoms vaikai jauté poreiki ir kurios
tiesiogiai galéjo veikti ju elgesi. Dauguma E grupés respondenty labai
stipriai i§gyveno kitiems klasés vaikams altruistines emocijas.

Antrojo tyrimo metu padaugéjo E grupés vaiky, kurie labai stipriai
iSgyveno teigiamas emocijas ir dziaugési, kai kiino kultiiros pamokose
jie zaidé su kitais vaikais (p=0,003), kai galéjo padéti kitiems vaikams
(p=0,001), kai jauté kity vaiky draugiSkuma ir pritarima (p=0,012) bei
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dékinguma vaikams, i§ kuriy sulauké pagalbos (p=0,045), padaugéjo
vaiky, kurie litidéjo, kai kitiems vaikams nepasisekdavo (p=0,000), bei
sumazgjo vaiky, kurie dziaugési, kai kiino kulttiros pamokose kiti
vaikai jais zavéjosi (p=0,01); tarp pirmo ir antro tyrimo buvo
nustatytas statistiSkai patikimas ir ypac¢ patikimas skirtumas.
Padaugéjo E grupés vaiky, kurie stipriai i§gyveno teigiamas emocijas,
kai kiino kultiiros pamokose kiti vaikai jais zavéjosi (p=0,01), kai
zaidé kartu su kitais vaikais (p=0,003), kai kitiems vaikams
padarydavo ka nors gero (p=0,001), kai galédavo padéti kitiems
vaikams (p=0,001), kai jauté kity vaiky draugiSkuma ir pritarima
(p=0,012) bei dékinguma vaikams, i§ kuriy sulauké pagalbos
(p=0,045), jauté pasitenkinima, kai paguosdavo ar pradziugindavo kita
vaika, kai §is buvo litidnas (p=0,000), gerai jautési, kai pagirdavo kita
vaika (p=0,000); tarp pirmo ir antro tyrimo buvo nustatytas statistiskai
patikimas ir ypa¢ patikimas skirtumas. Aptariant vaiky humanistiniy
vertybiy emocinio-vertinamojo komponento tyrimo rezultatus lyties
aspektu, nustatyta, kad padaugéjo E grupés berniuky, kuriems buvo
svarbu arba labai svarbu ir jie dZiaugési, kai kiino kultiiros pamokose
jie zaidé su kitais vaikais (p=0,020), kai galéjo kitiems vaikams padéti
(p=0,010), kai jiems padaré¢ ka nors gero (p=0,014), ir respondentams
buvo litidna, kai kitiems vaikams nepasisekdavo (p=0,001), bei jauté
pasitenkinima, kai paguosdavo ar pradziugindavo kita vaika, kai $is
buvo litidnas (p=0,009), ir gerai jautési, kai pagirdavo klasés drauga
(p=0,001); tarp pirmo ir antro tyrimo rezultaty buvo nustatytas
statistiSkai patikimas ir ypa¢ patikimas skirtumas. Padaugéjo E grupés
mergaiciy, kurioms buvo svarbu arba labai svarbu ir respondentés
dziaugési, kai kiino kultiiros pamokose kiti vaikai jomis Zavéjosi
(p=0,048), kai jauté kity vaiky draugiSkuma ir pritarima (p=0,018), kai
jiems padarydavo ka nors gero (p=0,019), gerai jautési, kai pagirdavo,
paguosdavo ar pradziugindavo kita vaika, kai Sis buvo litidnas
(p=0,019), bei liud¢jo, kai kitiems vaikams nepasisekdavo (p=0,000),
tarp pirmo ir antro tyrimo rezultaty buvo nustatytas statistiskai
patikimas ir ypac patikimas skirtumas. Apibendrinant E grupés vaiky
humaniskumo emocinio-vertinamojo komponento teigiamy
i8gyvenimy reik§mingumo kiino kultiiros pamokose tyrimo rezultatus

55



galima teigti, kad daugeliu atveju vaiky humaniskumo ugdymas kiino
kultiiros pamokose turéjo teigiama poveiki E grupés vaikams, kurie buvo
ugdomi naudojant misy parengta eksperimenting humaniSkumo
ugdymo programa, atsirado teigiamy pokyCiy, o tai sudaré galimybeg
formuotis vaiky apsisprendimui humaniskai elgtis bei humaniskam ju
elgesiui.

Antrojo tyrimo metu padaugéjo E grupés vaiky, kurie labai stipriai
iSgyveno neigiamas emocijas ir kiino kultiros pamokose jautési
blogai, kai niekas ju neuzjausdavo (p=0,03), kai niekas i§ vaiky
nepagirdavo uz pasiekimus (p=0,000), bei kai patys blogai elgési
(p=0,001), tarp pirmo ir antro tyrimo buvo nustatytas statistikai ypac
patikimas ir patikimas skirtumas. Padaugéjo E grupés vaiky, kurie
stipriai i§gyveno neigiamas emocijas ir kiino kultiiros pamokose
jautési blogai, kai patys ka nors iZeisdavo (p=0,000), kai kiti blogai
elgési (p=0,001), kai patys blogai elgési (p=0,001), kai kiti vaikai juos
izeidingjo ar uzgauliai elgési (p=0,034), kai niekas ju neuzjausdavo
(p=0,03), kai niekas i§ vaiky nepagirdavo uz pasiekimus (p=0,000),
kai niekas nepadédavo nepavykus atlikti pratimo (p=0,000), bei
pykdavo, kai kiti vaikai meluodavo (p=0,000); tarp pirmo ir antro
tyrimo buvo nustatytas statistiSkai ypa¢ patikimas ir patikimas
skirtumas.

Aptariant tyrimo rezultatus pagal lyti, nustatyta, kad padaugejo E
grupés berniuky, kurie labai stipriai iSgyveno neigiamas emocijas ir
jautési blogai, kai patys ka nors izeidé (p=0,005) ar blogai pasielgé
(p=0,020), kai kiti blogai elgési (p=0,011), kai kiti vaikai jzeidinéjo ir
uzgauliai elgeési (p=0,033), kai niekas neuzjauté (p=0,036) ar nepagyre
(p=0,005) uz pasiekimus kiino kultiros pamokose, kai niekas
nepadéjo nepavykus atlikti pratimo (p=0,001), bei pyko, kai kiti vaikai
melavo (p=0,015); tarp pirmo ir antro tyrimo rezultaty buvo nustatytas
statistiSkai patikimas ir ypa¢ patikimas skirtumas. Padaugéjo
mergaiciy, kurios labai stipriai i§gyveno neigiamas emocijas ir jautési
blogai, kai pacios ka nors izeidé (p=0,019) ar blogai pasiclgé
(p=0,011), kai kiti blogai elgési (p=0,001), kai kiti vaikai izeidinéjo ir
uzgauliai elgési (p=0,027), kai niekas uz pasiekimus kiino kulttiros
pamokose nepagyré (p=0,021) ar nieckas nepadéjo nepavykus atlikti
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pratimo (p=0,014), bei pyko, kai kiti vaikai melavo (p=0,009),
pataikavo ar apsimetingjo (p=0,060); tarp pirmo ir antro tyrimo
rezultaty buvo nustatytas statistiSkai patikimas ir ypa¢ patikimas
skirtumas. Apibendrinant E grupés vaiky humaniSkumo emocinio-
vertinamojo komponento neigiamy iSgyvenimy reikSmingumo kiino
kultiiros pamokose tyrimo rezultatus galima teigti, kad dauguma E
grupés vaiky labai stipriai iSgyvendami neigiamas emocijas,
jausdamiesi blogai dél savo paciy ar kity klasés vaiky nehumanisko
elgesio, giliau patyré humanistiniy vertybiy prasme ir ju
reikSminguma bei remdamiesi tuo, kaip vertinimo kriterijumi,
formavo savo apsisprendima humaniskai elgtis.

K grupés vaikai tiek pirmojo, tiek ir antrojo tyrimo metu labai
stipriai i§gyveno teigiamas emocijas, kai kiino kultiiros pamokose
jiems gerai sekdavosi, kai zaisdavo su kitais vaikais ir jausdavo
dékinguma vaikams, i§ kuriy sulaukdavo pagalbos. Statistiskai
reikSmingai padaugéjo tik K grupés vaiky, kurie stipriai iSgyveno
teigiamas emocijas, kai kiino kultiros pamokose kiti vaikai jais
zavédavosi (p=0,001); tarp pirmo ir antro tyrimo buvo nustatytas ypac
patikimas skirtumas. Analizuojant K grupés vaiky teigiamy
i§gyvenimy tyrimo rezultatus pagal lyti, buvo nustatyta, kad tiek tarp
berniuku (p=0,019), tiek ir tarp mergaiciy (p=0,009) padaugéjo vaiky,
kuriems buvo svarbu ir jie dziaugési, kai kiino kultiiros pamokose kiti
vaikai jais Zavéjosi, o tarp pirmo ir antro tyrimo rezultaty buvo
nustatytas statistiSkai patikimas skirtumas.

Pirmojo tyrimo metu K grupés vaikai labai stipriai iSgyveno
neigiamas emocijas ir kiino kultiiros pamokose jautési blogai, kai ka
nors izeisdavo ar blogai pasielgdavo, patyré priekaisty i§ kity vaiky ir
pyko dél kity vaiky melo, pataikavimo ir apsimetinéjimo. Taciau
labiausiai K grupés vaikai i§gyveno ir jautési blogai dél kity vaiky
netinkamo elgesio savo atzvilgiu, kai kiti vaikai juos jzeidinédavo ar
uzgauliai elgdavosi bei niekas i§ vaiky ju neuzjauté. Antrojo tyrimo
metu maziau K grupés respondenty patyré neigiamy i§gyvenimy, kai
blogai elgési su kitais vaikais. Padaugéjo K grupés vaiky, kurie labai
stipriai i§gyveno neigiamas emocijas ir kiino kultliros pamokose
jautési blogai, kai jiems niekas nepadéjo nepavykus atlikti pratimo
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(p=0,032); tarp pirmo ir antro tyrimo rezultaty buvo nustatytas
statistiSkai reikSmingas skirtumas.

K grupés berniuky neigiamy iSgyvenimy tarp pirmo ir antro tyrimo
rodikliy statistiskai patikimo skirtumo nebuvo nustatyta, taciau
antrojo tyrimo metu padaugéjo K grupés mergaiciy, kurios labai
stipriai i§gyveno neigiamas emocijas ir kiino kultiros pamokose
jautési, kai kiti ir kai jos pacios blogai elgési, bei pyko matydamos
kitus vaikus pataikaujancius ar apsimetinéjancius. Apibendrinant K
grupés vaiky humaniSkumo emocinio-vertinamojo komponento
neigiamy iSgyvenimy reikSmingumo ktino kultiiros pamokose tyrimo
rezultatus galima teigti, kad po mety daugeliu atveju K grupés vaiku
tyrimo rezultatai pablogéjo. Padaugéjo atvejy, kai K grupés vaikai
kiino kultiros pamokose patyré neigiamy emocijy ir jautési blogai dél
kity klasés vaiky blogo elgesio su jais ir jauté neigiamy i§gyvenimy,
nesusijusiy su humanistinémis vertybémis.

Analizuojant vaiky humaniSskumo konatyvyji, arba potencialaus
elgesio, komponenta buvo siekiama iSsiaisSkinti, kaip vaikai vertina
savo paciy ir kity vaiky elgesi ivairiose situacijose. Pirmojo tyrimo
metu daugumos E grupés vaiky apsisprendimas kino kulttros
pamokose humaniskai elgtis buvo tikslingas, o §tai antrojo tyrimo
metu Sis E grupés vaiky apsisprendimas humaniskai elgtis buvo dar
tikslingesnis. Antrojo tyrimo metu Zymiai padaugéjo atvejy, kai E
grupés vaikai, kuriy apsisprendimas ktno kultiiros pamokose
humaniskai elgtis buvo labai tikslingas ir kuriems buvo labai svarbu
paguosti pargriuvusius vaikus (p=0,004), zaidimo metu, kilus gincui,
susitvardyti, nestumdyti ir neizeidinéti kity vaiky (p=0,022). Po mety
pastebimai padaugéjo atvejy, kai vaikai, kuriy apsisprendimas
humaniskai elgtis buvo tikslingas ir kuriems buvo svarbu saziningai
rungtyniauti ir laikytis Zaidimo taisykliy (p=0,001), padéti vaikams,
neatlikusiems pratimo ar kitos uzduoties (p=0,003), pamokos metu
gerai sutarti su visais vaikais (p=0,001), pagarbiai elgtis su
silpnesniais uz save vaikais (p=0,000), nekaltinti kity vaiky dél
nesékmés zaidimo metu (p=0,01), iskilus nesutarimams mokéti
iSklausyti ir suprasti kity vaiku nuomong (p=0,034), zaidimo metu,
kilus ginCui, susitvardyti, nestumdyti ir nejzeidinéti kity vaiky
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(p=0,011), reaguoti | mokytojo pastabas ir vykdyti nurodymus
(p=0,013), pamoky metu netrukdyti ir neerzinti kity vaiky (p=0,011),
zaidimo metu taikiai spresti iSkilusius nesutarimus (p=0,01). Tarp
pirmo ir antro tyrimo buvo nustatytas statistiSkai patikimas ir ypaé
patikimas skirtumas.

Padaugéjo atvejuy, kai E grupés berniukai, kuriy apsisprendimas
kiino kultiros pamokose humaniskai elgtis buvo labai tikslingas arba
tikslingas ir kuriems buvo labai svarbu arba svarbu saZiningai
rungtyniauti ir laikytis zaidimo taisykliy (p=0,044), padéti vaikams,
neatlikusiems pratimo ar kitos uzduoties (p=0,026), pamokos metu
gerai sutarti su visais vaikais (p=0,014), pagarbiai elgtis su
silpnesniais uz save vaikais (p=0,002), zaidimo metu kilus gincui,
susitvardyti, nestumdyti ir nejzeidinéti (p=0,019), netrukdyti ir
neerzinti kity vaiky (p=0,012) bei taikiai spresti iSkilusius nesutarimus
(p=0,048), tarp pirmo ir antro tyrimo rezultaty buvo nustatytas
statistiSkai patikimas skirtumas. Po mety padaugéjo atvejuy, kai E
grupés mergaités, kurioms buvo labai svarbu arba svarbu saziningai
rungtyniauti ir laikytis Zzaidimo taisykliy (p=0,005), paguosti
pargriuvusius vaikus (p=0,010), pamokos metu gerai sutarti su visais
vaikais (p=0,031), pagarbiai elgtis su silpnesniais uz save (p=0,018),
nekaltinti kity vaiky dél nesékmés zaidimo metu (p=0,027), reaguoti |
mokytojo pastabas ir vykdyti nurodymus (p=0,044); tarp pirmo ir
antro tyrimo rezultaty buvo nustatytas statistiSkai patikimas skirtumas.
Apibendrinant E grupés vaikuy konatyviojo, arba potencialaus elgesio,
komponento kiino kultiros pamokose tyrimo rezultatus galima teigti,
kad daugumos E grupés vaiky apsisprendimas humaniskai elgtis buvo
labai tikslingas, t. y. E grupés vaikai buvo apsisprende su kitais klasés
vaikais elgtis humaniskai bei patenkinti ne tik savo, bet ir kity vaiky
poreikius, turinfius ry$i su humanistinémis vertybémis. E grupés
vaikai po ugdomojo eksperimento buvo tikslingiau apsisprende
humaniskai elgtis ir véliau humaniskai elgdamiesi dazniau jgyvendino
§i savo apsisprendima nei K grupés vaikai.

Pirmo tyrimo metu daugiau nei pusés K grupés respondenty
apsisprendimas ktino kultiiros pamokose humaniskai elgtis buvo labai
tikslingas, taCiau antrojo tyrimo metu labai sumazéjo atvejy, kai K
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grupés vaikai, kuriy apsisprendimas humaniskai elgtis buvo labai
tikslingas ir kuriems buvo labai svarbu padéti vaikams, neatlikusiems
pratimo ar kitos uzduoties (p=0,021), paguosti pargriuvusius vaikus
(p=0,015), nesigirti prie§ kitus vaikus gerai atlikus pratima ar kita
uzduoti (p=0,048), pripazinti savo kalt¢ dél nesékmés zaidimo metu
(p=0,007) bei pamokos metu reaguoti | mokytojo pastabas ir vykdyti
nurodymus (p=0,045), tarp pirmo ir antro tyrimo buvo nustatytas
statistiSkai patikimas skirtumas.

Analizuojant konatyviojo, arba potencialaus elgesio, komponento
tyrimo rezultatus pagal lyti nustatyta, kad sumazéjo atvejuy, kai K
grupés berniukai, kuriy apsisprendimas humaniskai elgtis buvo labai
tikslingas ir kuriems buvo labai svarbu pagirti vaikus, jei Sie gerai
atlikdavo pratima ar kita uzduoti jiems (p=0,032); tarp pirmo ir antro
tyrimo rezultaty buvo nustatytas statistiSkai patikimas skirtumas.
Padaugéjo atvejuy, kai K grupés mergaités, kuriy apsisprendimas
humaniskai elgtis buvo tikslingas ir kurioms buvo svarbu paguosti
pargriuvusius vaikus (p=0,019) ir pripazinti savo kalte dél nesékmés
zaidimo metu (p=0,010); tarp pirmo ir antro tyrimo rezultaty buvo
nustatytas statistiSkai patikimas ir labai patikimas skirtumas.
Apibendrinant K grupés vaiky konatyviojo, arba potencialaus elgesio,
komponento kiino kultiiros pamokose tyrimo rezultatus galima teigti,
kad daugumos K grupés vaiky labai tikslingas apsisprendimas
humaniskai elgtis antrojo tyrimo metu Zymiai sumazéjo.

Kadangi Zzmogaus apsisprendimas humaniskai elgtis geriausiai
atsispindi jo elgesyje, kiino kultliros pamokose stebint vaiky elgesi
buvo tiriama, kaip vaikai realizavo savo apsisprendima humaniskai
elgtis konkreciais savo veiksmais. Pavieniy E grupés vaiky antrojo
tyrimo stebéjimo metu paaiskéjo, kad daugeliu atvejy E grupés vaiky
elgesys tapo humaniskesnis. Padaugéjo atveju, kai E grupés vaikai kiino
kultiros pamokose dziaugési kity vaiky sékme (pokytis — 5 Kkartai,
p=0,033, t=-2,646), gerai sutaré su vaikais (pokytis — 9 Kkartai,
p=0,003, t=-3,375) ir toks ju elgesys buvo stabilus. Sumazgjo atvejuy,
kai vaikai, apimti emocijy, gincijosi su kitais klasés vaikais (pokytis —
4 kartai, p=0,040, t=2,280), ir toks ju elgesys nebuvo stabilus,
skirtingai nei K vaiky grupéje. Tarp pirmojo ir antrojo tyrimo buvo
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nustatytas statistiSkai reik§mingas skirtumas. Nors daugeliu atvejy E
grupés vaiky elgesys tapo humaniSkesnis, statistiSkai reikSmingo
skirtumo tarp pirmojo ir antrojo tyrimo rezultaty nebuvo nustatyta.
Todél galima teigti, kad Siems statistiSkai nereik§mingiems E grupés
vaiky humanisko elgesio pokyciams gal¢jo turéti itakos ir tai, kad
vaikai, kiino kultiros pamokas stebint pasaliniam asmeniui, ne visada
elgési naturaliai, t.y. labiau stengési parodyti savo gebéjimus,
i8dykavo, ne visada klausé mokytojo nurodymy, jaudinosi ir buvo
isitempg, todél dazniau darydavo klaidy arba stengési nesuklysti ir vis
zitiréjo, ar pamoka stebintis zmogus to nepastebéjo.Be abejo, pamoku
steb¢jimas turéjo itakos ir mokytojo darbui bei jo bendravimui su
auklétiniais. Pastarasis kai kada budavo kiek itemptas ar per daug
oficialus, kas galéjo turéti jtakos ir vaiky elgesiui kuno kulttiros
pamokose.

Aptariant E grupés vaiky pokycius lyties aspektu daugeliu atveju
berniuky elgesys kiino kultiiros pamokose tapo humaniskesnis.
Padaugéjo atvejy, kai E grupés berniukai dziaugési kity vaiky sékme,
dalijosi su jais sporto reikmenimis, taikiai sprendé iSkilusius
nesutarimus, saziningai rungtyniavo ir laikési zaidimo taisykliy,
kontroliavo vaikus, kad jie saziningai rungtyniauty ir laikytysi
zaidimo taisykliy, vykdé mokytojo(-os) nurodymus ir toks ju elgesys
buvo stabilus. Taciau statistiSkai reikSmingai skirtumas tarp pirmojo ir
antrojo tyrimo rezultaty buvo nustatytas tik tarp berniuky, kurie kiino
kultiiros pamokose gerai sutaré¢ su kitais klasés vaikais (pokytis — 4
kartai, p=0,013, t=-3,162), o ju elgesys buvo stabilus. E grupés
mergaités, kaip ir E grupés berniukai, antrojo tyrimo metu kiino
kultiiros pamokose dazniau dziaugési kity vaiky sékme, dalijosi su jais
sporto reikmenimis, taikiai sprendé iSkilusius nesutarimus, saziningai
rungtyniavo ir laikési zaidimo taisykliy, vykdé mokytojo(-0s)
nurodymus ir toks ju elgesys buvo stabilus, taciau, skirtingai nei
berniuky tyrimo rezultatuose, buvo nustatyta, kad statistiSkai
reikSmingai padaugéjo mergaiciy, kurios kiino kultiros pamokose
kalbéjosi su kitomis klasés mergaitémis ir daznai nenoriai reagavo {
mokytojo pastabas (pokytis — 3 kartai, p=0,045, t=2,333) ir toks ju
elgesys buvo stabilus.
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Analizuojant K grupés pavieniy vaiky steb¢jimo rezultatus
daugeliu atvejuy respondenty elgesys liko toks pat kaip ir pirmojo
turimo metu arba net pablogéjo, t. y. K grupés vaiky elgesys su kitais
vaikais tapo maziau humaniskas. Antrojo tyrimo metu, nors ir
nezymiai, taCiau padaugéjo atvejy, kai K grupés respondentai
paguosdavo pargriuvusius vaikus, apimti emocijy nestumdydavo kity
klasés vaikuy, taciau toks ju elgesys nebuvo stabilus. Sumazéjo atveju,
kai K grupés respondentai kitiems klasés vaikams nepadédavo ir
nepaguosdavo, kai nesidziaugé kity vaiky sékme, kai erzindavo kitus
(juos tampé uz plauky ar drabuziy), zaidimo metu stumdydavo vaikus
ir nenoriai vykdé mokytojo nurodymus bei nesijauté kalti, kai blogai
elgdavosi. StatistiSkai reikSmingo skirtumo tarp pirmojo ir antrojo
tyrimo rezultaty nebuvo nustatyta. Aptariant K grupés pavieniy vaiky
steb¢jimo rezultatus galima daryti prielaida, kad K grupés vaikai
galéjo gerai elgtis ir samoningai, norédami jsiteikti mokytojui ar
baimindamiesi galimy nuobaudy dél netinkamo savo elgesio.
Analizuojant K grupés vaikuy pokycCius lyties aspektu K grupés
berniuky ir mergaiciy elgesys ktino kulttiros pamokose liko toks pat
arba nezymiai pager¢jo, taciau toks ju elgesys nebuvo stabilus.

Aptariant visos klasés vaiky steb¢jimo rezultatus paaiskéjo, kad
daugelyje atveju E grupés respondenty elgesys tapo humaniskesnis.
Pirmojo tyrimo nebuvo E grupés respondenty, kurie kiino kulttiros
pamokose padédavo kitiems klasés vaikams, jiems pargriuvus ar
atliekant pratima, paguosdavo neatlikus pratimo ar uzduoties, o po
mety jau buvo uzfiksuota E grupés vaiky humanisko elgesio su
aplinkiniais atvejy, kai vaikai padédavo kitiems klasés vaikams
pargriuvus ar nepavykus atlikti pratimo ar uzduoties, juos paguosdavo
ir uz gerai atlikta pratima ar uzduoti juos pagirdavo, dél nesékmés
zaidimo metu nekaltino kity klasés vaiky ir ju nebestumdydavo bei
jausdavosi kalti, kai blogai pasielgdavo, bei toks ju elgesys buvo
stabilus. Todél galima daryti prielaida, kad humaniskam E grupés
vaiky elgesiui galéjo turéti jtakos milsy parengta ir praktiskai
igyvendinta humaniskumo ugdymo ktino kultiiros pamokose programa
bei samoningas E grupés vaiky apsisprendimas humaniskai elgtis. Po
eksperimentinés programos realizavimo, stebint visos klasés E grupés
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vaiky elgesi, buvo uZzfiksuota ir tokiy atveju, kai vaikai supykdavo ant
kity klasés vaiky, kai Sie netyCia juos pastumdavo ar uzklitidavo,
gyrési ar didziavosi pries kitus vaikus, neprisipazindavo klyde,
kaltindavo kitus dél nesékmés, apimti emocijy gincijosi su Kkitais
klasés vaikais, zaidimo metu kalbéjosi su vaikais ir nenoriai
reaguodavo | mokytojo pastabas dél netinkamo elgesio pamokos metu,
taciau toks E grupés vaiky elgesys nebuvo stabilus, labiau atsitiktinis
nei désningas. Svarbu pabrézti, kad po mety, stebint visos klasés vaiky
elgesi, E grupés vaiky, skirtingai nei K grupéje, elgesys su kitais
klasés vaikais buvo humaniskesnis.

Antrojo tyrimo metu Zymiai padaugéjo atvejy, kai K grupés vaikai,
skirtingai nei E grupéje, kiino kulttiros pamokose nepadédavo kitiems
klasés vaikams jiems pargriuvus, nepaguosdavo, kai nepavykdavo
atlikti pratimo ar uZduoties ir nenoriai vykdydavo mokytojo(-0s)
nurodymus. Stebéjimo metu buvo nustatyta ir tokiy atvejy, kai K
grupés vaikai su kitais klasés vaikais elgési destruktyviai, t.y.
zemindavo kity klasés vaiky oruma, kaltindavo juos dél nesékmés, o
apimti emocijy kitus vaikus stumdydavo ir toks ju elgesys buvo
stabilus. Todél galima teigti, kad pradiniy klasiy mokytojams tiek
kiino kultiiros pamoky, tiek ir kity pamokuy metu papildomai neugdant
vaiky humaniskumo galima tikétis ne vien tik prosocialaus, bet ir
destruktyvaus vaiky elgesio apraisky.

ISVADOS

1. Humaniskumas, kaip viena didziausiy zmogaus dvasinés biities
apraisky, savyje implikuoja daug kity vertybiy, kurios sudaro dorovés
turin ir esme: tai ir atvirumas kitam zmogui, kuri laiduoja jautrumas,
kito atjauta ir gerumas, tai ir asmens vertingumo, jo pasirinkimo
laisvés ir atsakomybés teigimas. Pedagoguy darbuose aiskiai
atskleidziamas integracijos principas, kurio egzistavima patvirtina
mokslininky ir $vietéjy keliama pilnutinés asmenybés ugdymo idéja,
bandant dorovini tapsma glaudziai sieti su kitomis ugdymo dalimis,
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visy Zzmogaus galiy plétote, todél pabréziama humaniskumo ugdymo
svarba, blitinyb¢ remtis tautos humanistinémis vertybémis.

2. Mokytojas, kino kultiiros pamokose organizuodamas ugdymo
procesa, vadovaujasi humanisky pedagoginiy santykiy principu, kur
ugdytojo ir ugdytinio tarpusavio santykiai remiasi pagarba,
nuoSirdumu, draugiSkumu, pagalba, tolerancija ir teisingumu, o kiino
kultiiros pamokos tampa mokytojo ir mokinio humanisky santykiy,
kurybinio bendradarbiavimo rezultatas, orientuotas i humanizmu,
kultiira grista demokratija.

3. Labiausiai pastebimos kiino kultiros pamokose Sios esminés
jaunesniojo mokyklinio amziaus vaiky humaniSkumo apraiskos ir ju
pozymiai: jautrumas (pagalba, uzuojauta, démesingumas), atvirumas
(nuosirdumas, tiesumas, pasitikéjimas), orumas (savigarba, pagarba,
atlaidumas) ir atsakingumas (saZiningumas, pareigingumas,
savanoriskumas).

4. Realizuota humaniskumo ugdymo programa sudaré salygas
nustatyti jaunesniojo mokyklinio amziaus mokiniy humaniskumo
poky¢iams, kurie pasireiSké geresniu mokiniy elgesiu, pozityvesniais
mokiniy ir mokytoju tarpusavio santykiais. Kiino kultiiros pamokose
perteikiant vaikams ziniy apie humanistines vertybes, ugdytiniams i
jas isijauciant, vertybes iSgyvenant ir pagal jas humaniskai elgiantis,
buvo pasiekta teigiamy eksperimentinés grupés vaiky elgesio pokyciy
humaniskumo linkme. Po ugdomojo eksperimento eksperimentinés
grupés vaikai, palyginti su kontrolinés grupés vaikais, bendraudami su
kitais klasés vaikais, buvo jautresni ir démesingesni. Keiiantis
eksperimentinés grupés vaiky elgesiui, keitési kontrolinés grupés
vaiky ir ju mokytoju tarpusavio santykiai, tape nuosirdesni ir jautresni.

5. Ivertinus jaunesniojo mokyklinio amziaus vaiky humaniskumo
raiSkos pokycius kognityviniu, emociniu ir konatyviniu aspektais
nustatyta, kad

e po ugdomojo eksperimento kiino kultiros pamokose vaikus
mokant vadovaujantis miisy parengta programa ir ugdant juy
humaniskuma, dauguma eksperimentinés grupés vaiky suprato
humanistiniy vertybiy svarba bei jomis grindé savo humaniska elgesi.
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e Stipriis eksperimentinés grupés vaiky teigiami emociniai
iSgyvenimai pasireiske stipriau palyginti su kontrolinés grupés vaikais.
Eksperimentinés grupés vaikai dazniau nei kontrolinés grupés vaikai
jauté poreiki teigiamoms emocijoms, kurios véliau veiké ju humaniska
elgesi.

e Zymiai padaugéjo eksperimentinés grupés vaiku, kuriy
apsisprendimas kiino kultiiros pamokose humaniskai elgtis buvo
tikslingas.

6. Eksperimentinéje grupéje ivyke pozityvis pokyciai leidzia teigti,
kad humaniSskumo ugdymas gali reikStis kaip daugiafunkcinis
fenomenas jgyvendinant miisy parengta jaunesniojo mokyklinio
amziaus vaiky humaniskumo ugdymo(si) kiino kultiros pamokose
programa, buti efektyvus jaunesniojo mokyklinio amziaus vaikams
sudarant palankias humaniskumo ugdymo(si) salygas, implikuojant
humanistines vertybes, reflektuojant savo ir kity klasés vaiky elges;,
priimant dorovinius sprendimus, kuriant jautrumu, atvirumu, orumu ir
atsakingumu pagristus tarpusavio santykius, bei suponuoja humaniska
vaiky elgesi.

REKOMENDACIJOS

Mokytojai, kiino kultiiros pamokose ugdydami jaunesniojo
mokyklinio amziaus vaiky humaniskuma, turéty atrasti priimtiniausia
ir efektyviausia ugdymo strategija, apimancia kognityvini, emocinj ir
elgesio lygmenis, ugdytiniams perteikti Zinias apie humanistines
vertybes, sudaryti galimybe iSsamiau susipazinti su jautrumo,
atvirumo, orumo ir atsakingumo apraisSku turiniu, taip zadinant vaiky
humaniskus jausmus, formuojant ju nuostatas, apsisprendima
humaniskai elgtis. Remiantis misy tyrimy rezultatais gali bati
teikiamos tokios rekomendacijos.

Parengiamojoje kiino kultiros pamokos dalyje, igyvendinant
numatytg tikslg ir uzdavinius, bitina atrinkti ir papildyti mokomaja
medziaga apie humanistines vertybes bei supazindinti vaikus su
humaniskumo turiniu, atskleidzian¢iu ugdytiniams humaniskumo ir
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humanistiniy vertybiy esme, pateikti humanisko elgesio pavyzdziy i§
Zymiy Zmoniy, i§ savo ar i§ klasés vaiky gyvenimo.

Mokytojai per visas kiino kultiiros pamokas turi nuolat akcentuoti,
pastebéti ir jvertinti vaiky jautrumo, orumo, atvirumo ir atsakingumo
humanistinémis vertybémis grindziamus tarpusavio santykius. Taikyti
ugdymo strategijas, padedancias kiino kultiiros pamokose sukurti
palankia emocing aplinka, plétoti humaniskus vaiky ir mokytojo
tarpusavio santykius, grindziamus pagarba, pagalba, geranoriskumu ir
empatija. Su ugdytiniais aptariamos humanistinés vertybés, o
vaidybiniu ir judriyju Zaidimy metu sudaromos salygos i jas isijausti,
iSgyventi, reflektuoti savo ir kity klasés vaiky elgesi priimant
dorovinius sprendimus, atkreipti vaiky démesi i kity klasés draugu
iSgyvenimy raiSka, mokyti uzjausti nesékmg¢ patyrusiems klasés
vaikams, iSsakyti savo jausmus. Ugdomoji veikla organizuojama
saugioje, tarpusavio  pasitikéjimo, pagarbos, pagalbos ir
geranoriSkumo aplinkoje, kur wugdytiniai patiria pasisekimo ir
pasitikéjimo savo jégomis jausma.

Baigiamojoje kiino kultiiros pamokos dalyje svarbu, kad mokytojas
pagirty vaikus ne tik uz ju pasiekimus, bet ir uz vaiky mokéjima
iSklausyti kity klasés draugy nuomone, tinkamai spresti zaidimy metu
kilusius konfliktus, uzjausti nesékme patyrusius vaikus.

Mokytojams { vaiky humaniskumo kiino kultiros pamokose
ugdymo procesa deréty itraukti ir vaiky tévus, kurie vykdytuy
tolimesng humanistiniy vertybiy internalizacija vaikams saugioje
namy aplinkoje ir sékmingai testy mokytoju kiino kultiros pamokose
pradéta vaiky humaniSkumo ugdyma.
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