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INTRODUCTION

The relevance of the research. Museum education is the key con-
cept of the present Doctoral dissertation, thus, in case of failure to
discuss it at first, it would be difficult to develop further and, finally,
to present the research. Especially, given the fact that the themes of
museum education have not been researched at the level of Doctoral
dissertation in Lithuania, and the concept of museum education have
not yet been defined in our country. The disclosure of conception of
museum education at the beginning of Doctoral dissertation is helpful,
in order to better understand the scientific and practical problems, and
to reveal the essential aspects of implementation of dissertation idea.

According to G. Hein (2006), education is the main function of
museum. Various researchers and organizations define and interpret
this aspect of museums’ activity differently. Museum education is
identified with all activities in museum (Hein, 2005, Jarockiené,
2010), with function of formal and non-formal learning centres
(Anderson, 2009), with non-formal education (Bitgood, 2002; Unrath,
Luehrman, 2009, quoted by Cruz, 2012), with children education
(Morris, Spurrier, 2009), with multidisciplinary learning (Barnesa,
Lynch, 2012), with continuing education (Nuccazi, 2006), with
lifelong learning (the American Alliance of Museums), etc.
N. Jarockiené (2010) notes that currently, as museum education is
strongly changing and improving all over the world, it is difficult to
present a universally accepted and unambiguous conception of
education. For example, the Code of Ethics for Museums (2006) of
International Council of Museums (ICOM) defines the meaning of
education in the activity of museums in the following way: “Museums
have an important duty to develop their educational role and attract
wider audiences from the community, locality, or group they serve.
Interaction with the constituent community and promotion of their
heritage is an integral part of the educational role of the museum”.
It means that education is not only one of the most important functions
of museums, but also the basis of museums’ existence (Hooper-
Greenhill, 1995, 1999; Hein, 2005; Talboys, 2011). In addition,



N. Jarockiené (2010) also emphasizes that museum education is all
activities which are practiced in museum: exhibition of collections,
planning and organization of exhibitions, publishing activity,
organization of special events, conferences and training programmes.
Thus, the conception of modern museum education contains a broad
definition, and with consensus of majority of world museologists,
museum education plays an increasingly important role in all activities
of museum.

Recently, museum education has been understood as a significant
aspect of museum, therefore, the conception of museum education is
developed purposefully. It is worth mentioning that ICOM Dictionary
of Museology (2010) defines museum education as mobilization of
knowledge, collected in museum, seeking for individual development
by assimilating the knowledge, developing sensitiveness and acquiring
new experiences. It is observed that the concept, which is commonly
used for description of museum education in Germany, is museum
pedagogy (German Museumspddagogik), which is understood as all
activities that can be proposed by museum, irrespective of age,
education or social status of visitors (ICOM Dictionary of Museology,
2010). In contrast, the Law on Museums of the Republic of Lithuania
(29 05 2003 No. 1X-1593, Vilnius) narrows the educational activity of
museums to preparation of teaching and education programmes to
pupils. This view is too narrow in a modern museum, since it fails to
meet the needs of society of twenty first century. Thus, E. Hooper-
Greenhill (1991) gives two definitions of museum education: in one of
them she narrows the definition of museum education and defines the
museum education only as educational sessions or educational events
in museum for children or adults, while the other names the museum
education as all activities of museum (including the preparation of
collections, planning and organization of exhibitions, special events
and educational sessions as well as other activities). This author also
highlights that museum education is the creation of open relationship
among museum visitors, seeking to increase their enjoyment,
motivation and knowledge (Hooper-Greenhill, 1994). According to
J. H. Falk and L. D. Dierking (1995), the fundamental aim of museum



education is to foster visitors’ trust, interest, curiosity and motivation
to acquire new knowledge, and to influence their thinking and the
worldview.

As no single united museum education definition has been found, it
is understood in a broad sense in the present research, i. e., as all
activities in museum, which serve for development of society or its
individual members.

While speaking about phenomenon, which is called “museum edu-
cation” in English, a significant problem appears for its translation to
Lithuanian. It should be noted that while translating English terms
“education” and “museum education”, the Lithuanian equivalent of
education “edukacija’ is used. However, the mentioned translation of
education to Lithuanian language is not unquestionable.

Education is the basic concept of educology in English language
(Bitinas, 2011). In fact, this concept is derived from Latin educare and
maintains its old root in some modern Indo-European languages
eduk®: fr: éducation, it. educazione, pl: edukacja, pt: educacdo,
ro: educatie, es: educacion (Thesaurus for Education Systems in Eu-
rope — TESE, 2009). The mentioned thesaurus specifies that the Lith-
uanian equivalent of education is “Svietimas”. However, this transla-
tion of education results in many scientific discussions. One scientists
support L. Jovaisa’s (2007) position that the most general category of
pedagogy is upbringing, while education is an integral part of this
category — the main function of upbringing, while others support
B. Bitinas (2011) by stating that the concept of education cannot be
considered only as the function of upbringing, since it is significantly
wider. According to B. Bitinas (2011), “Svietimas” and “ugdymas”
are two basic terms of Lithuanian educology, which correspond to one
English education. Thus, it is evident that when translating education
to Lithuanian language, one has to choose one or another term. Im-
portantly, this causes a great problem: in some cases translation “ug-
dymas” and in other cases — “Svietimas” seems to be more appropri-
ate.

In this context, it is worth to pay attention on the third way, i. e.,
to translate education as “edukacija” (according to analogy with



aforementioned translations in other Indo-European languages). The
term “edukacija” is not new in Lithuanian language: it has been used
already for some centuries, however, the status of basic term of
educology has not been assigned to it. Meanwhile, according to
B. Bitinas (2011), the recommendation to translate education as
edukacija seems to be attractive. Although theoreticians have not dis-
cussed this term in details, it is widely used in various fields of
educology as well as in practice.

Certainly, it could be agreed with B. Bitinas (2011) that the usage
of “edukacija” as equivalent of education may be criticized as unnec-
essary expansion of international words. However, the fact that the
word “edukacija” has already taken roots in the context of museums
cannot be denied: Lithuanian museologists usually use this term in
their publications and practical activity. It is this practice of museolo-
gists, which became a decisive argument in the present dissertation to
use the term “muziejiné edukacija” as translation of museum educa-
tion.

Scientific novelty of the problem. The increasing number of
publications on museum education in Lithuania has been observed
after Section for Education and Information was established in
Association of Lithuanian Museums in 1997, which coordinates the
educational activity of museums. In 1999, this Association started
publishing the “Museology Bulletin” (and since 2003 — the journal
“Lithuanian Museums”), where a separate section is dedicated to
museum education. In fact, a few books have already appeared in
Lithuania, where the issues of museum education are discussed:
N. Jarockiené (2008) published the collection of articles “Museum
educational activities: history, concept, practice”, A. Béksta (2010) —
educational book to museums “Museum educational programs for
adults”. In addition, a strong impetus to development of ideas of
museum education has been given by some international conferences
that took place in Lithuania, where the issues of museum education
were discussed: “Within the Scope of Museum Education — Modern
and Contemporary Art” (2003), “Museum in Twenty First Century —
A Museum for All” (2007), “Museum in Twenty First Century —



Changes and Challenges” (2012). The educational activity of
Lithuanian museums was evaluated in special contracted research of
Association of Lithuanian Museums (2012).

Recently, the questions of museum education has entered the
horizons of Lithuanian educology — for example, the article of
R. Kogelyté-Simanaitiené (2008) analyzes the features of modern
museum education, while the article of A. Siriakovieng,
R. Poceviéiené (2010) discusses the possibilities for organizing the
education of pupils, provided by environment of museum education,
and the article of K. Kaluinaité, R. Kopa¢ (2010) examines the view
of teachers towards effectiveness of educational activity of museum.
Furthermore, J. Celiesiaté (2005) discusses the possibilities and
limitations of educational environments of museum in the context of
school curriculum development.

As it has already been mentioned, the educational nature of
museums was formally recognized in Lithuania 15 years ago,
therefore, it is understandable that there is a lack of more
comprehensible and deeper research on museum education in our
country. So far, no Doctoral dissertation on the issues of museum
education has been defended. Thus, it could be stated that the field of
museum education is at rudimentary level in Lithuania.

It is worth mentioning that in some countries museum education is
more developed at practical and theoretical level. Over the past few
decades, the museum education has been considerably developed in
USA and UK - thus, research on educational activity has already been
in the horizons of scientists for quite a long time. Modern famous
researchers of museum education, for example, E. Hooper-Greenhill
(1991, 1992, 1994, 1995, 1997, 1999, 2000, 2007), J. H. Falk and
L. D. Dierking (1992, 2000, 2002a, 2002b, 2007) has been exploring
the educational activity of museums in various aspects: a museum as a
learning institution (Falk, Dierking, 2000, 2007), a museum as a place,
where free choice learning and lifelong learning is promoted
(Dierking, Luke, Foat, Adelman, 2001; Falk, Storksdieck, 2005; Falk,
Dierking, Rennie, Williams, 2006; Falk, Foutz, Dierking, 2007; Falk,
Heimlich, Foutz, 2009; Falk, Dierking, Adams, 2010), the experience



of museum visitors is analyzed (Falk, 2011), the role of museum
educators by integrating the non-formal and formal education is
examined (Hooper-Greenhill, 1999). Furthermore, educational
conversations in museums, during which it is discussed what is
learned by museum visitors and how the visitors learn in museum, are
researched (Leinhardt, Crowley, 1998; Leinhardt, Crowley, Knutson,
2002; Leinhardt, Knutson, 2004; Leinhardt, Knutson, Crowley, 2003;
Paris, 2002), the influence of design of exhibits on learning is
analyzed (Gutwill, 2008), a social role in museum education is
discussed (Weil, 1990, 1995, 1999, 2002), the interdisciplinary view
towards development, roles and achievements of museums is explored
(Macdonald, 2011), the application of education theories, which
influence museum education and learning in museum, and of
constructivism in museum  education, is studied (Hein,
1991,1997,1999, 2002a, 2002b, 2004, 2005, 2006a, 2006b, 2012).
There are some Doctoral dissertations on the theme of museum
education defended abroad (Flatten, 1976; Griffin, 1998; Chien, 2004;
Kelly, 2007; Gorman, 2008; Baldino, 2010; Ai-Lun Wu, 2010; Jones,
2011; Danker, 2012).

After reviewing the research on museum education, carried out in
Lithuania and abroad, it is observed that educational activity of muse-
um as the subject of scientific research has been little researched, es-
pecially in Lithuania, thus, the research on museum education would
be significant for further development of museum education. Taking
into account the fact that no Doctoral dissertation on the issues of mu-
seum education has been prepared and theoretical museum education
is at rudimentary level in Lithuania, it is purposeful to start deep theo-
retical research on museum education in our country from concentra-
tion on the profoundness of museum education and to dedicate the
first theoretical Doctoral research for search for problem and for ex-
planation of solution of this problem. Although, as it can be seen from
the above review, some research on museum education has already
been carried out abroad, the main problem of museum education has
not been examined systematically at theoretical level, therefore, the
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identification of this problem and explanation of its solution is signifi-
cant at international level too.

The object of the research: museum education.

The main problem of the research: what is the main concern in
museum education and how it is resolved.

The aim of the research: to generate the grounded theory, which
would reveal the main concern in museum education and would
explain how the main concern in museum education is resolved.

The objectives of the research:

* to reveal the main concern in museum education;

» to emerge the core category, to reveal the main subcategories
and categories, explaining how the main concern in museum educa-
tion is resolved.

Research methodology. The strategy of classic grounded theory
was selected for research, which provides the possibility to researcher
to look at the little researched phenomenon from inside without for-
mulating the hypothesis and without any pre-insights, i.e., to “emerge”
the theory, which reveals the main concern and explains how it is re-
solved, by conceptualizing the authentic experiences of research par-
ticipants. Following B. Glaser’s (2001) statement “all is data”, the
following data collection methods were used in the research: individu-
al interviews, which were conducted with museum visitors, museum
educators, museum exhibition designers, with people, who ignore mu-
seum; the observation of educational activities in museums; informal
conversations; virtual comments; essays; drawings; documents and
participatory observation. Following the rules of classic grounded
theory, this research was carried out as a cyclical process, where both
data collection and data analysis were implemented together, i.e., at
the same time data were collected, data analysis was made, memos
were written up, it was conceptualized and returned to data collection
again until theoretical saturation was achieved. As theoretical satura-
tion is achieved and the grounded theory is formed, the final research
results are assessed in the context of museum education under devel-
opment.
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Theoretical significance of the dissertation research. The disser-
tation research helped to reveal that the main concern in museum edu-
cation is boredom. It was disclosed that the problem of boredom in
museum education is resolved by submerging interactivity. Submerg-
ing interactivity, as theoretical construct, emerged during empirical
research. It turned out that it includes two main processes: floating
(I main subcategory) and immersing (Il main subcategory). In muse-
um education, floating leads to avoidance of museum, while immers-
ing — to coming back to museum. The disclosure of the aforemen-
tioned two processes enables the emerging of the theory of submerg-
ing interactivity. This theory deepens the conception of museum edu-
cation by revealing the elements of immersing process, highlighting
not only the possibility of learning possibility, but also the aim for
education of critical thinking in modern process of museum education.
In theoretical level, these museum education processes can be consid-
ered as symbols, reflecting the moment of collision of classic and free
education paradigms and adaptation of possibilities, resulting as
a consequence of this transformation, not only in museum education,
but also in various educological contexts.

Practical significance of the dissertation research. The theory
of submerging interactivity could be also applied in specific work of
development of museum education.

Both floating, expressed by “the wheel of boredom” and revealing
the superficial museum education, and immersing, revealing the in-
depth museum education, can be important “starting points”, when
creating new museum exhibitions and renewing the existing ones, and
when preparing various educational programmes. When highlighting
the promotion to “integrate”, i.e., seeking to involve not only museol-
ogists or museum designers, educators of various stages, but also the
museum visitors themselves to creative field of museum education —
the understanding that all participants of museum education are im-
portant to development of immersion, seeking to achieve the deepen-
ing educational impact, is developed. Thus, the theory of submerging
interactivity, which emerged during research, suggests practicing the
in-depth museum education, when museum visitors would have a pos-
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sibility to learn by immersing (i.e. participate in continuous process of
hooking, (self)involving, wakening of the doubt).

On the other hand, this dissertation can be valuable as the first at-
tempt to apply the strategy of classic grounded theory in Lithuanian
educological research at the level of Doctoral dissertation. This re-
search presents the field of development of grounded theory, the pro-
cedures, required for completion of this theory, while their application
can be practically useful to researchers of various social sciences.

THE STRUCTURE OF THE THESIS

The strategy of classic grounded theory, selected for the research,
leads to non-traditional structure of the present Doctoral dissertation:
first of all, research methodology is presented, then — the emerged
theory is given, and only then the emerged theory is discussed in the
context of existing theories.

The dissertation consists of the introduction, three parts, conclu-
sions, recommendations, the list of references and appendices. The
results of the dissertation research are illustrated by 20 pictures and
1 table. Total volume of the dissertation is 276 pages. The dissertation
makes reference to 462 literature sources.

Introduction of the dissertation substantiates relevance and novelty
of the topic and the scientific problem, defines the object, aim and
objectives of the research, provides the research methodology, reveals
the theoretical and practical significance of the research.

The first part of the study “Grounded theory — the strategy of
dissertation research” consists of three chapters. This part of the
dissertation presents the research methodology. This dissertation re-
search is based on application of strategy of classic grounded theory.
When grounding the application of GT strategy in this dissertation
research and taking into account the fact that GT is applied for the
first time in Doctoral dissertation on educology sciences in Lithuania,
and, therefore, there are many uncertainties, starting from translation
of GT term to Lithuanian language, and ending with selection of GT
strategy, the next sections reason the translation of grounded theory
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term to Lithuanian language, ground the logics of the dissertation re-
search, following the nature of grounded theory, seek for instrumenta-
tion for dissertation research in the variety of GT versions. By presen-
ting and grounding the methodology of this research, chapter
1.1 briefly describes GT as a strategy of the dissertation research,
chapter 1.2 discusses the particularity of strategy of classic grounded
theory and details the application of strategy of classic grounded theo-
ry in dissertation. Finally, chapter 1.3 describes a way towards emer-
ging of grounded theory, which demonstrates the development of
grounded theory from first memos to theoretical saturation.

The second part of the study “The results of research: Submer-
ging interactivity in museum education: presentation of grounded
theory” consists of three chapters and presents the emerged grounded
theory: Submerging interactivity in museum education (Picture 1).

FLOATING
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IMMERSING
Picture 1. Submerging interactivity in museum education

Chapter 2.1 presents the main concern, core category and overview
of theoretical framework. Subchapter 2.1.1 reveals the main concern
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in museum education — Boredom. Subchapter 2.1.2 presents the core
category, which has emerged in open coding — Submerging interac-
tivity, which is central, relates to as many other categories and their
properties as possible, and accounts for a large portion of the variation
in a pattern of behaviour and resolves the main concern (Holton,
2007). Finally, subchapter 2.1.3 presents the emerged theory — Su-
bmerging interactivity in museum education. In this subchapter is de-
scribed the basic social process (deepening), where the emerged theo-
ry is evolving.

Chapters 2.2 and 2.3 discuss two main subcategories, where the
process of Submerging interactivity is constructed.
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Picture 2. Floating: “the wheel of boredom”

Chapter 2.2 presents the first main subcategory — Floating (Picture
2). Floating emerges as superficial museum education and reveals in
the context of the categories of “the wheel of boredom” (boredom,
seeking to avoid boredom, activation and overdosing). Subchapter
2.2.1 presents the category of boredom, subchapter 2.2.2 discusses the
category of seeking to avoid boredom, subchapter 2.2.3 specifies the
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category of activation, subchapter 2.2.4 presents the category of over-
dosing.

Chapter 2.3 presents the second main subcategory — Immersing
(Picture 3). Immersing emerges as in-depth museum education, which
consists from three categories: hooking, (self) involving and wakening
the doubt (Picture 3). Subchapter 2.3.1 presents the category of hoo-
king, subchapter 2.3.2 reveals the category of (self) involving, su-
bchapter 2.3.3 specifies the category of wakening of the doubt.
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Picture 3. Immersing

The third part of the study “Discussion: emerged substantive
theory and its meaningful units connections with existing theo-
ries* consists of four chapters. In chapter 3.1 it is sought to discuss
the place of emerged theory in the museum education theoretical sys-
tem and to discuss the emerged substantive theory and its elements
connections with existing theories. Subchapter 3.1.1. presents the
main museum education theories in relationship with the theory of
Submerging interactivity. Subchapter 3.1.2 pays special attention to
discuss the contextuality in constructivist museum education, as the
understanding of contextuality is very important in the context of Su-
bmerging interactivity.

In chapter 3.2, in the context of existing theories, it is discussed the
first element of emerged theory — interactivity, which is developed in
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two ways: subchapter 3.2.1 analyzes the concept of interactivity, in
subchapter 3.2.2 the concept of interactivity is extended, and the con-
cept of boredom, as the reason of interactivy, is discussed.

Chaper 3.3 discusses the second element — Submerging. In this
chapter are analyzed Submerging interactivity connections with theo-
retical literature, trying to reveal and broaden the possible nuances of
submerging. In subchapter 3.3.1 are disclosed theoretical floatation
nuances, in subchapter 3.3.2 it is analyzed the concept of immersion in
theoretical literature, and finally, in subchapter 3.3.3 the categories of
immersing (hooking, (self)involving, wakening of the doubt) and their
connections with theoretical literature are presented in detail.

Chapter 3.4 discusses the limitations of the research.

At the end of dissertation are presented conclusions and recom-
mendations. Last of all there are given the list of references and ap-
pendices.

CONCLUSIONS

This research seeked to reveal the main concern in modern mu-
seum education, and explain possible ways of its solution. Given the
relevance and novelty of aforementioned problem, it is presented the
grounded theory “Submerging interactivity” in museum education
(developed by applying the method of classic grounded theory). Data
analysis has shown, that the main concern in modern museum educa-
tion is boredom. The core category submerging interactivity emerged
as category, which resolves the boredom in museum education.
Following the data of research and their analysis, the classic grounded
theory of “Submerging interactivity” emerged, expressed as floating
and immersing

Floating. According to research data and their analysis, the process
of floating, emerging in the context of four categories: boredom, see-
king to avoid boredom, activation and overdosing is presented as the
superficial expression of museum education. The concept of “the
wheel of boredom” emerged in this interaction.
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Boredom. The first category — boredom occurs as characteristic of
traditional museum — its environment is quite monotonous and the
visitors lack stimuli, which would stimulate their educational needs.
Furthermore, it is evident that the visitors experience the boredom
differently, depending on their activity/apathy, capacity to react to
stimuli. Why are the actors of museum education worried, when fa-
cing the boredom in a museum? M. Heidegger (1983) helps to find the
answer by arguing that the boredom is embarrassing for us and we do
want to escape from it as soon as possible.

Seeking to avoid boredom. Therefore, the second category of “the
wheel of boredom”, i.e., seeking to avoid boredom, occurred not by
chance. If we seek to avoid the boredom due to its inconvenience,
what is the alternative then?

Activation. The rise of third category requires paying attention of
alternative of boredom. Interest is directly related with active activity,
to put it in other words, with activation, which ensures the interest.
Thus, activation helps to escape from boredom, since it is interesting.
It stimulates more actively. So, the education situation in museum is
being changed — it is being escaped from monotonous situation.
It would seem that activation in museum education is perfect for sol-
ving the problem of traditional museum boredom, however, at the
same time it seems reasonable that the category of “overdosing”
emerged in the concept of “the wheel of boredom” during empirical
research.

Overdosing. When museum visitors get too high dos of activation,
they overdose. The category of overdosing can be explained in the
following way: when museum visitors get too high dose of activation,
they overdose and this causes the boredom, thus, the category of
“overdosing” appears as a complex challenge to modern museum edu-
cation, able to “draw” it into “the wheel of boredom”.

Thus, floating, as the superficial expression of museum education,
reveals the boredom, seeking to avoid boredom, activation and over-
dosing, — and combination of them metaphorically is named “the
wheel of boredom”. Floating begins with boredom, it is often associa-
ted with the educational museum activities for museum visitors. Mu-
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seum educators perceive the problem, so they seek to avoid boredom
and make educational efforts focussing on activation of museum visi-
tors. However, if the purpose of activation is formal, this activation
gives only temporary educational results, and efforts to increase for-
mal activation leads to an overdosing, which leads to the return to the
original state of boredom. It spins “the wheel of boredom”. Museum
visitors then float on the surface of the museum education: it's boring,
it's interesting, it is boring again. When the visitor is bored — an educa-
tional museum effect is minimal, when the visitor wonders — educa-
tional impact becomes stronger. Thus, floating leads to partial and
temporal solving of boredom problem and promotes museum
visitors to avoid more the museum in the future.

Immersing. The process of immersing, arising in the context of ca-
tegories of hooking, (self)involving, wakening of the doubt is presen-
ted as the expression of in-depth museum education.

Hooking. The category of hooking emerges as the category, direc-
ted towards the visitor, in particular, seeking his/her deeper interest.

(Self)involving. The category of (self)involving emerges as the ca-
tegory, not only seeking to attract visitors, but also expecting to invol-
ve him/her/to get involved in museum education.

Wakening of the doubt. The category of wakening of the doubt ap-
pears as initial possibility of critical thinking, allowing the visitor not
only to be hooked, (self)involved, but also to have the possibility to
doubt. The further possibility to raise questions and look for answers
by oneself is given by the category of wakening of the doubt, which
allows having not only the possibility to change/influence a mu-
seum/exposition/museum education, but also an endless immersion
possibility.

In case of museum education of “immersing”, every visitor would
have the possibility to bring his/her understanding, knowledge and to
present his/her personal version, thus, developing a new view; and
there would be virtually no rules, how to do it, and museum could
become a free space of self-expression. Thus, the main subcategory of
immersing (revealed by hooking, (self) involving and wakening of the
doubt) is formed as process of in-depth museum education, offering
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an in-depth solution of problem, caused by boredom. It means that
immersing seeks for in-depth experience of visitors and deepening
educational impact and stimulates museum visitors to come back more
to museum in the future.

The theory of Submerging interactivity reveals multi-layer of mu-
seum education expression, often seen in the background of interla-
cing layers. Submerging interactivity, as the core category, reveals in
the context of integral deepening. In other words, museum education
often has floating, and immersing opportunities. Thus, the theory of
Submerging interactivity prompts to the museum participants‘ educa-
tion development process. They should keep in mind that only deepe-
ning, as the meaningful museum development opportunity, helps to
move away from floating and allows to immerse.

On the other hand, the theory of submerging interactivity is impor-
tant, that not only demonstrates possible constructivist principles ap-
plication variety, but also reveals today's transitional situation in the
context of education theories application. Floating, as one of the main
categories, represents systematic and behavioristic musuem, but im-
mersing, as another main subcategory, formation rudiments are obser-
ved in discovery museum, and develops (seeks to develop) in the
context of constructivist museum.

RECOMMENDATIONS

The processes of floating and immersing are revealed in the theory
of submerging interactivity, which call to pay attention on the superfi-
cial and in-depth museum education expression, naturally communi-
cate the recommendation of museum education to professionals of
both formal and non-formal education, as well as museologists, de-
signers of museum exhibitions, and museum visitors.

It is also worth emphasizing that the professionals of various fields
are involved in the process of creation of modern museum education,
therefore, there is often a problem of “miscommunication”, condi-
tioned not only by different background competences of participants
or personal characteristics, but also by different conception of muse-
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um education or its absence. This means that it is important to develop
the understanding that each participant, who influences the possible
outcome of museum education in one way or another, leading by way
of floating or immersing, is important for development of museum
education. It worth mentioning that they all construct not only the
environment of museum education, but also the possible expression of
museum education.

Recommendations to museologists. The theory of submerging in-
teractivity calls museologists to practice the in-depth museum educa-
tion, when museum visitors would have a possibility to learn by im-
mersing (i.e. participate in the process of hooking, (self)involving and
wakening of the doubt), and not limit themselves by practice of super-
ficial interactivity, which is unable to tear off the label of boredom
from museum. What is more, the theory of submerging interactivity
draws attention on the fact that museum visitors should be more con-
sidered as equal participants of museum education, who would be
given the possibility by museum workers to change the expression of
museum education in a modern museum. To put it in other words, the
theory of submerging interactivity calls the museologists for open and
endless dialogue with museum visitors.

Recommendations to designers of museum exhibitions. The re-
search revealed that there still are some cases, when it is failed to ap-
ply museum education successfully for costly modern museum exhibi-
tions and to escape from the wheel of boredom, as well as that a mod-
ern museum seeks to turn into immersing “alive” and changing space
from floating, to put it in other words, “dead” space. It enables to un-
derstand that each exhibit, stand, computer therein should not appear
only because it is modern or effective. Each of them should “speak”,
in order to invite a visitor to immerse. Each exhibit, furniture or other
part in exhibition should be directed towards a visitor, since a modern
museum education is not a lesson, which is usual at school, thus, even
when creating the simplest educational class in museum space, it
should be not only “transferred” from school environment, but also
integrated into educational museum space. Therefore, it is significant
to emphasize that designers and creators of museum exhibitions can-
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not stay away, when creating a deepening, integral, immersion-
stimulating museum environment. Thus, the theory of submerging
interactivity calls the designers of museum exhibitions to go deeper
into modern education theories, in order to become equivalent pro-
moters of modern museum education and developers of effective solu-
tions of museum education.

Recommendations to museum visitors. The theory of submerg-
ing interactivity reveals that a modern visitor of museum should be
not only active, but also critical participant of museum education.
Thus, this research is not only an attempt to attract attention of poten-
tial museum visitors, who do not visit museums, but also a call,
prompting to stop by museums, which can often surprise or dispel the
feeling of boredom that has been experienced for many years, and
give the possibility for immersion.

Recommendations to formal and non-formal education profes-
sionals. The theory of submerging interactivity reveals that the pro-
cesses of communication and cooperation are of utmost importance,
when developing a submerging interactivity. The mentioned processes
are presented in the context of basic social processes, called deepen-
ing, in the present research. Thus, the research showed that a major
part of museum visitors is groups of pupils of pre-school, primary and
general education, therefore, it is important that education specialists
would “back out from different sides of barricades”, and stop, as
B. Garcia (2012), says, considering the museums as places, where
learning is “lower”: less valid, less important to public health, less
capable to give positive impetus to our society than institutions of
formal learning. It would be more purposeful to use common efforts to
integrate into development of successful immersing educational pro-
cess. According to B. Garcia (2012), it should be remembered that
formal and non-formal educational environment of schools and muse-
ums should serve for education of healthy community as yin and yang:
as equivalent sides, which are of the same importance for fully-
fledged education of person in the context of lifelong learning.

Recommendations to researchers. The theory of submerging in-
teractivity can also be valuable as an attempt to apply the strategy of
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classic grounded theory in Lithuanian educology. This research pre-
sents the field of development of grounded theory, the procedures,
required for completion of this theory, while their application can be
practically useful to researchers of various social sciences. The present
research can help the future researchers of grounded theory not to re-
peat the mistakes made by author of this research. What is more, the
research of classic grounded theory, as non-traditional research, in-
vites to take a broader look at research on museum education by trying
the diverse research methods and strategies. This idea of the author is
supported by E. Hooper-Greenhill (2011, p. 377), who poses the ques-
tion: if creation of meaning is varying and unstable, how could it be
researched? E. Hooper-Greenhill (2011) notes that in order to perceive
the meaning, experienced by museum visitors, it is insufficient just to
observe people and ask demographical questions; even if some infor-
mation is received by this research, deeper view is required, in order
to explore the interpretational strategies and repertoire, and this pro-
motes to draw attention on interpretational philosophies and qualita-
tive research methods. Here, it is essential to remember the idea, heard
during international conference Museum utopias (which took place at
University of Leicester, UK), that the diverse attempts to explore the
activity of museum are extremely welcomed.

Thus, it is expected that this attempt to look at museum education
through “classic GT glasses” would be not only theoretically useful to
other researchers of museums and museum education, but also practi-
cally applicable in everyday work of museologists and other educa-
tors.
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REZIUME

Tyrimo aktualumo pagrindimas. Muziejiné edukacija — tai rakti-
né Sios disertacijos savoka, turint omenyje, kad muziejinés edukacijos
temos Lietuvoje sistemiskai daktaro disertacijos lygmeniu dar nebuvo
tyrinétos ir muziejinés edukacijos savoka miisy $alyje iki Siol néra
apibrézta. Muziejinés edukacijos sampratos atskleidimas disertacijos
pradzioje padés geriau suprasti mokslines ir praktines problemas bei
atskleisti svarbiausius disertacinio sumanymo jgyvendinimo aspektus.

G. Hein (2006) pastebéjimu, edukacija yra pagrindiné muziejaus
funkcija. Taciau jvairlis tyrinétojai ir organizacijos skirtingai apibrézia
bei interpretuoja §i muziejy veiklos aspekta. Muziejiné edukacija
tapatinama su visa veikla muziejuje (Hein, 2005, Jarockiené, 2010), su
formalaus bei neformalaus mokymosi centry funkcija (Anderson,
2009), su neformaliuoju ugdymu (Bitgood, 2002; Unrath, Luehrman,
2009, cit. Cruz, 2012), su vaiky Svietimu (Morris, Spurrier, 2009), su
multidisciplininiu mokymusi (Barnesa, Lynch, 2012), su tgstiniu
mokymusi (Nuccazi, 2006), su viso gyvenimo mokymusi (Amerikos
muziejy asociacija) ir kt. N. Jarockiené (2010) pastebi, kad Siuo metu,
stipriai  besikeiCiant ir tobulé¢jant muziejinei edukacijai visame
pasaulyje, sunku pateikti visuotinai priimting ir vienareikSmeg
edukacijos samprata. Stai Tarptautiné muziejy taryba (ICOM) muziejy
etikos kodekse (2006) edukacijos reik§me muziejy veikloje apibrézia
taip: ,,Muziejus turi naudotis visomis imanomomis galimybémis ir
plésti savo, kaip Svietimo institucijos, veikla, kuria galéty naudotis
visa visuomené. Muziejaus pareiga yra pritraukti nauja ir kuo platesng
visuomenés dalj i§ paciy ivairiausiy sluoksniy, vietoviy ar grupiy, nes
muziejaus tikslas yra tarnauti visai visuomenei, stengiantis, kad ji
galéty aktyviai dalyvauti muziejaus veikloje, remti jo tikslus ir
politika®“. Tai reiskia, kad edukacija yra ne tik viena i§ svarbiausiy
muziejy funkcijy, bet ir muziejy egzistavimo pagrindas (Hooper-
Greenhill, 1995, 1999; Hein, 2005, Talboys, 2011). N. Jarockiené
(2010) taip pat pabrézia, kad muziejiné edukacija yra visa veikla,
kuria uzsiimama muziejuje: kolekcijy eksponavimas, parody
planavimas ir rengimas, leidybin¢ veikla, specialiy renginiy,
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konferencijy ir mokymosi programy organizavimas. Taigi Siuolaikinés
muziejinés edukacijos sampratoje telpa plati apibréztis ir daugumai
pasaulio muziejininky sutariant muziejiné edukacija uzima vis
svarbesng vieta visoje muziejaus veikloje.

Muziejiné edukacija pastaruoju metu suprantama kaip svarbus
muziejaus aspektas, todél neatsitiktinai plétojama muziejinés edukaci-
jos (angl. museum education) samprata. ICOM muzeologijos savokuy
zodyne (2010) muziejiné edukacija yra aiSkinama kaip Ziniy, sutelkty
muziejuje, mobilizavimas, siekiant individualaus vystymosi, asimi-
liuojant Sias Zinias, vystant jautruma ir jgyjant naujas patirtis. Tenka
pastebéti, kad Vokietijoje muziejinei edukacijai apibudinti dazniausiai
naudojama savoka yra muzieju pedagogika (vok.
Museumspddagogik), kuri suprantama kaip visa veikla, kuria muziejus
gali pasitlyti, nepaisant lankytoju amziaus, i$silavinimo ar socialinio
statuso (ICOM muzeologijos savoky Zodynas, 2010). O Lietuvos
muziejy istatyme (2003-05-29 Nr. 1X-1593, Vilnius) muziejy eduka-
ciné veikla susiaurinama iki mokymo ir lavinimo programy rengimo
moksleiviams. Toks pozitiris §iuolaikiniame muziejuje yra per siauras,
nes neatitinka XXI a. visuomenés poreikiy. Neatsitiktinai E. Hooper-
Greenhill (1991) pateikia dvi muziejinés edukacijos apibréztis: vieno-
je — siaurina muziejinés edukacijos apibrézima ir muziejing edukacija
apibrézia tik kaip mokomasias sesijas ar mokomuosius renginius
muziejuje, skirtus vaikams ar suaugusiesiems, kitoje — muziejine edu-
kacija ivardija kaip visa muziejaus veikla (itraukiant ir kolekcijy ren-
gima, ekspoziciju planavima ir rengima, specialius renginius ir mo-
komasias sesijas bei kita veikla). Taip pat $i autoré akcentuoja, kad
muziejiné edukacija — tai atviry santykiy tarp muziejaus lankytoju
kurimas, siekiant padidinti jy pasimégavima (angl. enjoyment), moty-
vacija ir zinias (Hooper- Greenhill, 1994). Pasak J. H. Falk ir L. D.
Dierking (1995), muziejinés edukacijos pamatinis tikslas yra skatinti
lankytoju pasitikéjima, susidoméjima, smalsuma ir motyvacija igyti
naujy ziniy bei daryti itaka ju mastymui ir pasauléziiirai.

Kadangi muziejinés edukacijos apibrézimas jvairuoja, Siame tyri-
me muziejiné edukacija suprantama placigja prasme, t. y. kaip visa
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veikla muziejuje, kuria siekiama visuomenés ir atskiry jos nariy tobu-
1&jimo.

Kalbant apie reiskini, kuris angly kalba vadinamas ,, museum edu-
cation “, lietuviy kalboje kyla didelé problema dél vertimo. Pazyméti-
na, kad $ioje disertacijoje veréiant angliSkus terminus ,,education“ ir
,,museum education “ vartojamas lietuviskas angl. education atitikmuo
,,edukacija“. Tac¢iau toks education vertimas i lietuviy kalba néra ne-
kvestionuotinas.

Education angly kalboje yra baziné edukologijos savoka (Bitinas,

2011). Si savoka kai kuriose $iuolaikinése indoeuropietiskose kalbose
kildinama i$ lot. educare ir i$laiko senaja Sakni ,,eduk®: fr: éducation,
it: educazione, pl: edukacja, pt: educacdo, ro: educatie, es: educacion
(Thesaurus for Education Systems in Europe — TESE, 2009). Minéta-
me tezaure nurodoma, kad angl. education atitikmuo lietuviy kalboje
yra ,,8vietimas“. Taciau toks angl. education vertimas kelia nemazai
moksliniy diskusijuy. Vieni mokslininkai pritaria L. JovaiSos (2007)
pozicijai, kad bendriausia pedagogikos kategorija yra ugdymas, o $vie-
timas yra sudétiné Sios kategorijos dalis — pagrindiné ugdymo funkci-
ja. Kiti pritaria B. Bitinui (2011), kad $vietimo savoka negali biti trak-
tuojama tik kaip ugdymo funkcija, nes ji yra gerokai platesné. B. Biti-
no (2011) supratimu, Svietimas ir ugdymas yra du baziniai Lietuvos
edukologijos mokslo terminai, kurie atitinka viena angl. education.
Tad akivaizdu, kad veréiant angl. education i lietuviy kalba tenka
rinktis viena arba kita termina. Bet dél to atsiranda didelé problema:
kuriais atvejais labiau tinka vertimas ,,ugdymas “, o kuriais — ,, svieti-
mas .
Siame kontekste verta atkreipti démesj ir i tre¢ia kelia — versti angl.
education lietuvisku , edukacija“ (pagal analogija su auks¢iau miné-
tais vertimais kitose indoeuropie¢iy kalbose). Terminas ,, edukacija “
néra naujas lictuviy kalboje: jis vartojamas jau kelis §imtmecius, ta-
¢iau nejgijo bazinio edukologijos mokslo termino statuso. Tuo tarpu,
anot B. Bitino (2011), pasitilymas zodi edukacija vartoti kaip educa-
tion atitikmenj yra patrauklus. Nors teoretikai néra iSsamiai $io termi-
no aptare, jis placiai vartojamas jvairiose edukologijos mokslo srityse
ir praktikoje.
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Zinoma, galima pritarti B. Bitinui (2011), kad Zodzio edukacija
kaip education atitikmens vartojimas gali buti kritikuojamas kaip be-
reikalinga tarptautiniy zodZiy ekspansija. Taciau negalima ignoruoti ir
to fakto, kad zodis , edukacija“ jau yra prigijes muziejy kontekste:
Lietuvos muziejininkai savo publikacijose ir praktingje veikloje daz-
niausiai naudoja biitent §i termina. Biitent §i muziejininky praktika
tapo lemiamu argumentu Sioje disertacijoje kalbant apie muziejaus
ugdymo/Svietimo veikla vartoti termina muziejiné edukacija Kaip
angl. museum education vertima.

Problemos mokslinis naujumas. Muziejinés edukacijos publika-
cijos Lietuvoje gausiau pasirodé po to, kai 1997 m. Lietuvos muziejy
asociacijoje buvo jkurta Informacijos ir Svietimo sekcija, koordinuo-
janti muziejy edukacing veikla. 1999 m. §i asociacija pradéjo leisti
,»,Muziejininkystés biuleteni“ (o nuo 2003 m. — Zzurnala ,,Lietuvos
muziejai*), kuriame atsirado atskiras skyrelis, skirtas muziejinei edu-
kacijai. Lietuvoje jau pasirodé ir kelios knygos, kuriose aptariami
muziejinés edukacijos klausimai: N. Jarockiené (2008) isleido straips-
niy rinkinj ,,Muzieju edukaciné veikla: istorija, samprata, praktika“,
A. Béksta (2010) — mokomaja knyga muziejams ,,Muziejy edukacinés
programos suaugusiems®. Stipry impulsa muziejinés edukacijos idéju
pletrai dave kelios Lietuvoje vykusios tarptautinés konferencijos, ku-
riose buvo aptariami muziejinés edukacijos klausimai: ,,Muziejy edu-
kacijos objektyve — modernus ir $iuolaikinis menas“ (2003), ,,Muzie-
jus XXI amziuje — muziejus visiems™ (2007), ,,Muziejus XXI a. — po-
ky¢iai ir i88tkiai“ (2012). Lietuvos muziejy edukaciné veikla buvo
jvertinta specialiame Lietuvos muziejy asociacijos uzsakomajame
tyrime (2012).

Pastaruoju metu muziejinés edukacijos klausimai pradéjo patekti ir
i Lietuvos edukologijos mokslo akirati — S$tai R. Kogelytés-
Simanaitienés (2008) straipsnyje analizuojami §iuolaikinés muziejiné
edukacijos ypatumai, A. Siriakovienés, R. Pocevi¢ienés (2010)
straipsnyje aptariamos muziejaus edukacinés aplinkos teikiamos mo-
kiniy ugdymo organizavimo galimybés, K. Kaluinaités, R. Kopac
(2010) straipsnyje nagrinéjamas mokytoju pozidris | muziejy edukaci-
nés veiklos efektyvuma, J. Celiesitté (2005) aptaria muziejaus eduka-
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ciniy aplinky galimybes ir ribotumus pradinés mokyklos curriculum
plétros kontekste.

Kaip jau buvo minéta, edukacinis muziejy veiklos pobudis Lietu-
voje buvo oficialiai pripaZintas prie§ 15 mety, todél suprantama, kad
iSsamesniy ir gilesniy muziejinés edukacijos tyrimy misy Salyje pasi-
gendama. Iki Siol néra apginta nei viena daktaro disertacija muziejinés
edukacijos klausimais. Taigi, galima teigti, kad Lietuvoje muziejinés
edukacijos mokslo kryptis dar uzuomazgy lygmenyje.

Tuo tarpu kai kuriose uzsienio Salyse muziejiné edukacija labiau
iSvystyta praktiniu ir teoriniu lygmeniu. Keleta pastaryju deSimtmeciy
muziejiné edukacija itin plétojama JAV ir Jungtinéje Karalystéje —
taigi ir edukacinés veiklos tyrimai tose Salyse jau senokai yra moksli-
tokie kaip E. Hooper-Greenhill (1991, 1992, 1994, 1995, 1997, 1999,
2000, 2007), J. H. Falk ir L. D. Dierking (1992, 2000, 2002a, 2002b,
2007) tyrinéja muziejy edukacing veikla jvairiais aspektais: muziejus
kaip mokymosi institucija (Falk, Dierking 2000, 2007), muziejus kaip
vieta, kurioje skatinamas laisvo pasirinkimo mokymasis ir mokymasis
visa gyvenima (Dierking, Luke, Foat, Adelman, 2001; Falk, Storks-
dieck, 2005; Falk, Dierking, Rennie, Williams, 2006; Falk, Foutz,
Dierking, 2007; Falk, Heimlich, Foutz, 2009; Falk, Dierking, Adams,
2010), analizuojama muziejaus lankytoju patirtis (Falk, 2011), muzie-
jaus edukatoriy vaidmuo, integruojant neformaly ir formaly ugdyma
(Hooper-Greenhill,1999). Be to, tiriami mokomieji pokalbiai muzie-
juose, kuriuose aptariama ka ir kaip iSmoksta muziejaus lankytojai
muziejuje (Leinhardt, Crowley, 1998; Leinhardt, Crowley, Knutson,
2002; Leinhardt, Knutson, 2004; Leinhardt, Knutson, Crowley, 2003;
Paris, 2002), analizuojama ekspoziciju dizaino jtaka mokymuisi
(Gutwill, 2008), aptariamas socialinis vaidmuo muziejinéje edukacijo-
je (Weil, 1990, 1995, 1999, 2002), tiriamas tarpdisciplininis poziliris i
muziejy vystymasi, vaidmenis ir pasiekimus (Macdonald, 2011), ug-
dymo teorijy, daranciy itaka muziejinei edukacijai ir mokymuisi
muziejuje bei konstruktyvizmo taikymas muziejinéje edukacijoje
(Hein, 1991,1997,1999, 2002a, 2002b, 2004, 2005, 2006a, 2006b,
2012)._Uzsienyje jau apginta nemazai daktaro disertaciju muziejinés
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edukacijos tematika (Flatten,1976; Griffin,1998; Chien, 2004; Kelly,
2007; Gorman, 2008; Baldino, 2010; Ai-Lun Wu, 2010; Jones, 2011;
Danker, 2012).

Apzvelgus Lietuvoje ir uzsienyje atliktus tyrimus muziejinés edu-
kacijos klausimu tenka pastebéti, kad muziejaus edukaciné veikla,
kaip mokslinio tyrimo objektas yra dar labai mazai nagrinéta, ypac
Lietuvoje, taigi muziejinés edukacijos tyrimas biity reik§mingas toles-
nei muziejy edukacijos plétrai.

Muziejaus edukaciné veikla, kaip mokslinio tyrimo objektas yra
dar labai mazai nagrinéta, ypa¢ Lietuvoje, taigi muziejinés edukacijos
tyrimas biity reikSmingas tolesnei muziejy edukacijos plétrai. Atsi-
zvelgiant | tai, kad Lietuvoje dar néra parengta nei vienos daktaro di-
sertacijos muziejinés edukacijos klausimais ir teoriné muziejiné edu-
kacija yra uzuomazgy lygmenyje, yra tikslinga gilius teorinius muzie-
jinés edukacijos tyrimus misy Salyje pradéti nuo démesio koncentra-
vimo | pacias muziejinés edukacijos gelmes ir pirmaji teorinj diserta-
cinj tyrima skirti pagrindinés muziejinés edukacijos problemos paies-
kai bei Sios problemos sprendimo paaiSkinimui. Nors, uZsienyje jau
yra atlikta muziejinés edukacijos tyrimuy, tac¢iau pagrindiné muziejinés
edukacijos problema sistemiskai teoriniame lygmenyje taip pat néra
iSnagrinéta, todél Sios problemos jvardijimas ir jos sprendimo paaiski-
nimas yra reik§mingas ir tarptautiniu mastu.

Disertacijos tyrimo objektas: muziejiné edukacija.

Pagrindiné disertacinio tyrimo problema: koks yra pagrindinis
muziejinés edukacijos rupestis (angl. main concern) ir kaip jis yra
sprendziamas.

Tikslas: sukurti grindziamaja teorija, kuri atskleisty pagrindini
muziejinés edukacijos riipest ir paaiSkinty kaip pagrindinis rapestis
yra sprendziamas.

UZdaviniai:

o atskleisti pagrindinj riipesti muziejinéje edukacijoje;

o iskelti (angl. emerge) esming kategorija, atskleisti pagrindines
subkategorijas ir kategorijas, paaiskinancias kaip tyrimo metu
iSryskejes pagrindinis muziejinés edukacijos riipestis yra spren-
dziamas.
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Tyrimo metodologija. Tyrimui atlikti pasirinkta klasikinés grin-
dziamosios teorijos strategija, suteikianti tyréjui galimybe, neformu-
luojant hipoteziy ir iSankstiniy izZvalgy, pazvelgti i mazai tyrinéta reis-
kini i§ vidaus, t. y. konceptualizuojant tyrimo dalyviy autentiskas pa-
tirtis ,,iSkelti* teorija, atskleidzianCia pagrindini riipestj ir paaiskinan-
¢ia, kaip jis yra sprendziamas. Remiantis vieno i§ grindziamosios teo-
rijos strategijos kiiréjo B. Glaser (2001, 2003) teiginiu, ,,viskas yra
duomenys“ (angl. all is data), tyrime taikyti Sie duomeny rinkimo
metodai: individual@is interviu, tiesioginis stebéjimas, dalyvaujant
interaktyvios muziejinés ekspozicijos projekto darbuose, edukaciniy
uzsiémimy steb¢jimas jvairiuose muziejuose, neformaliis pokalbiai su
muziejy lankytojais, virtualiis komentarai, raSinéliai, pieSiniai, doku-
mentai. Vadovaujantis klasikinés grindziamosios teorijos strategijos
taisyklémis, Sis tyrimas buvo atlickamas kaip cikliSkas procesas, ku-
riame tiek duomeny rinkimas, tiek duomeny analizé buvo atliekami
kartu, t.y. tuo pa¢iu metu buvo renkami duomenys, atliekama duome-
ny analizé, raSomos atmintinés, konceptualizuojama ir vél griZztama
prie duomeny rinkimo, kol pasiekiamas teorinis prisotinimas. Pasiekus
teorinj prisotinima ir suformavus grindziamaja teorija, galutiniai tyri-
mo rezultatai buvo jvertinti besivystan¢ios muziejinés edukacijos kon-
tekste.

Teorinis tyrimo reik§mingumas. Disertacinis tyrimas padéjo at-
skleisti, kad pagrindinis riipestis muziejinéje edukacijoje yra nuobodu-
lys. PaaiSkéjo, kad nuobodulio problema muziejinéje edukacijoje yra
sprendZiama nardinanciu interaktyvumu. Nardinantis interaktyvumas,
kaip teorinis konstruktas, iSkilo empirinio tyrimo metu. Paaiskéjo, kad
jis apima du svarbius procesus: pliduriavimq (1 pagrindiné subkatego-
rija) ir pasinérimq (11 pagrindiné subkategorija). Pliduriavimas muzie-
jinéje edukacijoje veda prie muziejaus vengimo, o pasinérimas — prie
grizimo i muzieju. Siy dviejy procesy atskleidimas leidzia iskilti Nar-
dinan¢io interaktyvumo teorijai. Sioje teorijoje gilinamasi i muziejinés
edukacijos samprata, kuria atskleidziami pasinérimo elementai (uzka-
binimas, i(si)traukimas, abejonés zadinimas), jais akcentuojant ne tik
patirtinio mokymosi galimybg, bet ir sieki ugdyti kritini mastyma
Siuolaikiniame muziejinés edukacijos procese. Teoriniu lygmeniu Sie
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muziejinés edukacijos procesai gali biiti traktuojami ir kaip simboliai,
atspindintys klasikinés bei laisvosios ugdymo paradigmy susidiirimo
momentg ir dél Sio virsmo atsiradusiy galimybiy pritaikyma ne tik
muziejinéje edukacijoje, bet ir ivairiuose kituose edukologiniuose
kontekstuose.

Praktinis tyrimo reik§mingumas. Nardinancio interaktyvumo te-
orijq galima bty pritaikyti ir konkreciame muziejinés edukacijos plé-
tojimo darbe.

Tiek pliduriavimas, iSreik§tas nuobodulio ratu ir atskleidziantis
pavir§ing muziejing edukacija, tiek pasinérimas, atskleidziantis gilu-
ming muziejing edukacija, gali buti svarbis ,,atskaitos taskai®, kuriant
naujas muziejines ekspozicijas ir atnaujinant senasias, bei rengiant
ivairias edukacines programas. Akcentuojant skatinima ,,integruotis®,
t. y. siekiant { kiirybini muziejinés edukacijos kiirimo lauka itraukti ne
tik muziejininkus ar muziejy dizainerius, jvairiy ugdymo pakopu ug-
dytojus, bet ir pa¢ius muziejy lankytojus — plétojamas supratimas, kad
visi muziejinés edukacijos dalyviai yra svarblis pasinérimo vysty-
mui(si), siekianéio gilesnio edukacinio poveikio. Taigi tyrimo metu
iskilusi nardinancio interaktyvumo teorija sitilo praktikuoti giluming
muziejing edukacija, kurios metu muziejaus lankytojai turéty galimy-
bg mokytis pasinerdami (t. y. dalyvauti nesibaigianc¢iame uzkabinimo,
i(si)traukimo ir abejonés zadinimo procese).

Kita vertus, $i disertacija gali bati vertinga kaip pirmasis bandymas
taikyti klasikinés grindziamosios teorijos strategija Lietuvos edukolo-
giniuose tyrimuose daktaro disertacijos lygmenyje. Siame tyrime pri-
statomas klasikinés grindziamosioS teorijos vystymosi laukas ir teori-
jos ,,iskilimui“ reikalingos procediiros bei ju pritaikymas gali biti
praktiskai naudingas jvairiy socialiniy moksly tyrinétojams.
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DISERTACIJOS STRUKTURA

Dél tyrimui pasirinktos klasikinés grindziamosios teorijos strategi-
jos Sios daktaro disertacijos struktiira yra netradicinés formos: i§ pra-
dziy pateikiama tyrimo metodologija, po to — tyrimo rezultatai (iskilu-
si teorija), ir tik po ju rezultatai (iSkilusi teorija) aptariami egzistuo-
janciy teorijy kontekste.

Darba sudaro ivadas, tyrimo metodologijos dalis, tyrimo rezultaty
dalis, teoriné dalis, iSvados, rekomendacijos, literatiiros sarasas ir
priedai. Darbo apimtis: 276 puslapiai, 1 lentelé, 20 paveiksly, panau-
doti 462 literatiiros Saltiniai.

Pirmame disertacijos skyriuje ,,GrindZiamoji teorija — disertaci-
nio tyrimo strategija“, kuris sudarytas i$ triju poskyriy, aptariama
pasirinkta tyrimo strategija. Sis disertacinis tyrimas yra paremtas kla-
sikinés grindziamosios teorijos strategijos taikymu. Grindziant GT
strategijos taikyma Siame disertaciniame tyrime ir atsizvelgiant | tai,
kad GT pirma karta Lietuvoje yra taikoma edukologijos krypties dak-
taro disertacijoje ir dél to yra daug neaiskumy, pradedant nuo GT ter-
mino vertimo | lietuviy kalbg iki GT strategijos versijos pasirinkimo,
Siame skyriuje pagrindziamas grounded theory termino vertimas
i lietuviy kalba, GT prigimtimi grindziama disertacinio tyrimo logika,
GT versijuy jvairovéje ieSkoma disertacinio tyrimo instrumentarijaus.
Pateikiant ir pagrindziant S$io tyrimo metodologija 1.1 poskyryje GT
glaustai apibiidinama kaip disertacinio tyrimo strategija 1.2 poskyryje
aptariama klasikinés grindziamosios teorijos strategijos specifika ir
detalizuojamas klasikinés grindziamosios teorijos strategijos taikymas
disertacijoje. 1.3 poskyryje apibiidinamas kelias link grindziamosios
teorijos iskilimo, atskleidziantis grindziamosios teorijos plétojima nuo
pirmyjy atmintiniy iki teorinio prisotinimo.

Antrame disertacijos skyriuje ,,Tyrimo rezultatai: Nardinantis
interaktyvumas muziejinéje edukacijoje: grindZiamosios teorijos
pristatymas®, kuris sudarytas i§ triju poskyriy, aptariama tyrimo metu
i8kilusi grindziamoji teorija — Nardinantis interaktyvumas muziejinéje
edukacijoje (1 pav.).
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PLUDURIAVIMAS
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i NARDINANTIS INTERAKTYVUMAS ’;\\\Q

PASINERIMAS

1 pav. Nardinantis interaktyvumas muziejinéje edukacijoje

2.1 poskyryje pristatomas pagrindinis riipestis, esminé kategorija ir
teorinés struktiiros apzvalga. Siame poskyryje aptariami tokie iskilu-
sios grindziamosios teorijos momentai: 2.1.1 skyrelyje atskleidziamas
pagrindinis muziejinés edukacijos riipestis (angl. main concern) —
Nuobodulys, 2.1.2 skyrelyje pristatoma atvirojo kodavimo metu iski-
lusi esminé kategorija (angl. core category) — Nardinantis interakty-
vumas, kuri yra centriné kategorija, dazniausiai matoma duomenyse ir
sprendzianti pagrindini rupesti; 2.1.3 skyrelyje pristatoma esminés
kategorijos pagrindu sukurta grindziamoji teorija: Nardinantis inte-
rakeyvumas muziejinéje edukacijoje. Taip pat Siame skyrelyje apibudi-
namas pagrindinis socialinis procesas (angl. basic social process) —
Giléjimas, kuriame iskilusi teorija formuojasi.

2.2 ir 2.3 poskyriuose detaliau aptariamos dvi pagrindinés subkate-
gorijos, kuriose ir formuojasi Nardinantis interaktyvumas.
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2 pav. Pliduriavimas: ,,nuobodulio ratas*

2.2 poskyryje pristatoma pirmoji pagrindiné subkategorija — Pliidu-
riavimas (2 pav.). Pliduriavimas formuojasi kaip pavir§inés muzieji-
nés edukacijos atspindys ir atsiskleidzia keturiy nuobodulio rato kate-
goriju (nuobodulio, siekio iSvengti nuobodulio, aktyvinimo ir perdo-
zavimo) “nuobodulio rato*“ kontekste. 2.2.1 skyrelyje pristatoma nuo-
bodulio kategorija, 2.2.2 skyrelyje aptariama kategorija — siekis is-
vengti nuobodulio, 2.2.3 skyrelyje — aktyvinimo kategorija, 0 2.2.4
skyrelyje pristatoma perdozavimo kategorija.

2.3 poskyryje pristatoma antroji pagrindiné subkategorija —
Pasinérimas (3 pav.). Pasinérimas formuojasi kaip giluminés muzie-
jiné edukacijos atspindys, ir susideda i$ trijy kategoriju: uzkabinimo,
i(si)traukimo ir abejonés zadinimo. 2.3.1 skyrelyje detaliau pristato-
mas uzkabinimas, 2.3.2 skyrelyje placiau atskleidZiamas
i(si)traukimas, 2.3.3 skyrelyje detalizuojamas abejonés Zadinimas.
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3 pav. Pasinérimas

Treciame disertacijos skyriuje ,,Rezultaty aptarimas: iskilusios
substantyviosios teorijos ir jos prasminiy vienety sasajos su egzis-
tuojanc¢iomis teorijomis®, kuris sudarytas i§ 4 poskyriy, aptariamos
iSkilusios substantyvios teorijos ir jos prasminiy vienety sasajos su
egzistuojanc¢iomis teorijomis.

3.1 poskyryje siekiama aptarti iskilusios teorijos vieta muziejinés
edukacijos teoringje sistemoje. Siame skyriuje aptariamos iskilusios
substantyvios teorijos ir jos prasminiy vienety sasajos su egzistuojan-
¢iomis teorijomis. 3.1.1. skyrelyje pristatomos pagrindinés muziejinés
edukacijos teorijos ir pateikiamas ju sarysis su Nardinanéio interakty-
vumo teorija. 3.1.2 skyrelyje ypatingas démesys skiriamas kontekstua-
lumo konstruktyvistinéje muziejinéje edukacijoje aptarimui, nes jo
supratimas itin svarbus nardinancio interaktyvumo kontekste.

3.2 poskyryje egzistuojanciy teorijy kontekste aptariamas pirmasis
iSkilusios teorijos prasminis vienetas — interaktyvumas, kuris plétoja-
mas dviem aspektais: 3.2.1 skyrelyje aptariama interaktyvumo sam-
prata, o 3.2.2 skyrelyje interaktyvumo samprata prapleciama, aptariant
nuobodulio, kaip interaktyvumo priezasties, samprata.
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3.3 poskyryje aptariamas antrasis prasminis vienetas — nardinimas.
Siame poskyryje aptariamos Nardinanéio interaktyvumo sasajos su
teoriné literatlira, siekiant atskleisti ir praplésti galimus nardinimo
niuansus. 3.3.1 skyrelyje atskleidziami teoriniai pliduriavimo niuan-
sai, 3.3.2 skyrelyje aptariama pasinérimo sampratos raiSka teorinéje
literattiroje, o 3.3.3 skyrelyje detaliau atskleidziamos pasinérimo kate-
gorijy ir teorinés literatiiros sasajos. Sio skyrelio pabaigoje taip pat
bandoma ieskoti isSkilusios teorijos sasaju su muziejinés edukacijos
vizijomis.

3.4. poskyryje aptariami tyrimo ribotumai.

Darbo pabaigoje pateikiamos iSvados ir rekomendacijos. Paskiau-
siai pateikiamas literatliros sarasas ir priedai.

ISVADOS

Atlikus tyrima, remiantis klasikinés Grindziamosios teorijos strate-
gijos principais, iskilo Nardinancio interaktyvumo muziejinéje eduka-
cijoje teorija, kuria buvo atskleisti pliduriavimo ir pasinérimo proce-
sai, paaiSkinantys Siuolaikinés muziejinés edukacijos raiSka. Tyrimas
atskleidé, kad pliduriavimas atspindi pavir§ing muziejing edukacija,
0 pasinérimas — giluming muziejing edukacija.

Pliaduriavimas. Si, pirmoji pagrindiné subkategorija, formavosi
kaip pavirSinés muziejinés edukacijos charakteristika, atsiskleidZianti
nuobodulio rate, sudarytame i$ tokiy keturiy kategoriju, kaip nuobodu-
lys, siekis iSvengti nuobodulio, aktyvinimas ir perdozavimas. Minéty
kategoriju saveika leido suformuoti ,,nuobodulio rata®, kaip galimai
uzdaro proceso metafora.

Nuobodulys iskilo kaip tradicinio muziejaus charakteristika, kur
vyrauja pakankamai monotoniSka aplinka ir lankytojams triiksta sti-
mulo, zadinanc¢io ugdymosi poreikius.

Siekis isvengti nuobodulio leido suprasti, kad nuobodulys yra bii-
sena, nepriimtina zmogui, ji suvokiama kaip nepatogumas, i§ kurio
stengiamasi kuo grei¢iau istrakti.

Aktyvinimas atsiskleidé, kaip dalinis interaktyvumas, tai yra tiesio-
giné ir netiesioginé muziejaus darbuotoju edukaciné veikla, stimuliuo-
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janti muziejaus lankytoja muziejuje aktyviai veikti. Tai reiskia, kad
aktyvinimas ,.tarytum® padeda muziejaus lankytojui istriikti i§ nuobo-
dulio. Taigi kei¢iama ugdymo situacija muziejuje — i$siverziama i§
monotoniskos stimuliacijos. Atrodyty, kad aktyvinimas muziejingje
edukacijoje padeda idealiai spresti tradicinio muziejinio nuobodulio
problema, taciau iSkylanti kita kategorija vercia tuo suabejoti.

Perdozavimas iskyla aktyvinimo fone ir padeda suprasti, kad
muziejy lankytojai pernelyg aktyvinami, neretai tarytum persisotina
aktyvumo, gave per didele jo ,,doze®, ir tai sukelia nuobodulj. Tai
nei edukacijai isisukti i nuobodulio rata.

Taigi, pliduriavima, kaip pavir§inés muziejinés edukacijos proce-
sa, atskleidzia nuobodulys, siekis iSvengti nuobodulio, aktyvinimas ir
perdozavimas, kuriy junginys metaforiskai pavadintas nuobodulio
ratu. Pliiduriavimas prasideda nuo nuobodulio, kuris daugeliui muzie-
ju lankytoju asocijuojasi su edukacine veikla muziejuje. Muziejy edu-
katoriai suvokia §ia problema, todél siekia iSvengti nuobodulio ir deda
edukacines pastangas aktyvindami muziejy lankytojus. Taciau jeigu
aktyvinimo tikslas formalus — aktyvi muzieju lankytoju veikla muzie-
juje, tuomet toks aktyvinimas duoda tik laikinus edukacinius rezulta-
tus, o formalaus aktyvinimo pastangy didinimas veda prie perdozavi-
mo, kuris lemia grizima i prading nuobodulio btsena. Taip sukasi
nuobodulio ratas. Muziejaus lankytojas tuomet tarsi pladuriuoja
muziejinés edukacijos pavirSiuje: jam tai nuobodu muziejuje, tai ido-
mu, tai vél nuobodu. Kai lankytojui nuobodu, tai edukacinis muziejaus
poveikis yra minimalus, kai lankytojui jdomu — edukacinis poveikis
sustipréja. Pliiduriavimas tik dalinai ir laikinai sprendzia nuobodulio
problema. Tai reiskia, kad nuobodulio rato jsukimas gali daryti itaka
muziejaus lankytojy slink&iai nuo muziejaus, t. y. jis gali paskatinti
muziejaus lankytojus ateityje labiau vengti muziejaus.

Pasinérimas. Si, antroji pagrindiné subkategorija, formavosi kaip
giluminés muziejinés edukacijos charakteristika, parodanti kaip is-
spresti nuobodulio rato muziejinéje edukacijoje sukelta problema.
Pasinérima, kaip viena i§ dvieju pagrindiniy muziejinés edukacijos
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subkategoriju, apibiidina trys smulkesnés kategorijos: uzkabinimas,
i(si)traukimas ir abejonés zadinimas.

Uzkabinimas iskilo, kaip pasinérimo kategorija, kuri yra tiesiogiai
nukreipta i lankytoja, siekiant jo pirminio giluminio susidoméjimo
muziejine edukacija. Kitaip tariant, uzkabinima galima traktuoti, kaip
svarby ir neatsiejama pasinérimo proceso elementa, kaip pirmaji sraig-
telj, igalinantj pradéti nérima gilyn.

I(si)traukimas atsiskleidé, kaip antroji pasinérimo kategorija, api-
budinanti lankytojo galimybe i(si)traukti { giluming muziejing eduka-
cija. I(si)traukimu siekiama ,,nepaleisti uzkabinto lankytojo* ir tikima-
si vis labiau ji itraukti arba suteikti galimybg jam paciam isitraukti {
giluminés muziejinés edukacijos pazinimo procesa. Kitaip tariant,
i(si)traukimas leidzia tgsti daugiakrypti nérima gilyn.

Abejonés zadinimas, trecioji pasinérimo kategorija, apibudina gi-
luming muziejing edukacija. Abejones zadinanti muziejiné edukacija
skatina muziejaus lankytojo kritini mastyma, suteikia galimybe abejo-
ti, kelti klausimus, paciam ieskoti atsakymy, keisti ir keistis, itakoti ir
formuoti eksponata, ekspozicija, muziejy ir pati save.

Tiek uzkabinimas, tiek i(si)traukimas, tiek abejonés zadinimas
apibudina pasinérima, kaip procesa, vedanti nesibaigian¢iy pasinérimo
galimybiy link, kai kiekvienas muziejinés edukacijos dalyvis (tiek
muziejaus lankytojas, tieck muziejaus darbuotojas), atéjes su savo Su-
pratimu ir Zinojimu ar nezinojimu, turi galimybe integruotis ir formuo-
ti nauja, nesibaigianti supratima ar poZziliri i muziejy ir muziejing edu-
kacija. Biitent tokia muziejiné edukacija labiausiai padeda spresti
muziejinio nuobodulio problema, nes paliecia pacias muziejaus lanky-
tojo kaip ugdytinio gelmes ir daro stipry postimi lankytojo asmenybés
tobul¢jimui. Toks pasinérimo procesas, kuris yra apibiidinamas kaip
uzkabinantis, jtraukiantis, abejones Zadinantis, sudaro prielaidas lan-
kytoju slink¢iai muziejaus link, t. y. jis gali paskatinti muziejaus lan-
kytojus ateityje labiau grizti { muziejy.

Nardinancio interaktyvumo teorijoje atskleidziamas muziejinés
edukacijos daugiasluoksniSkumas, neretai pasireiskiantis tuos sluoks-
nius susiejan¢iame fone. Nardinantis interaktyvumas, kaip esminé
kategorija, atsiskleidzia integralaus giléjimo kontekste, o tai reiskia,
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kad $iuolaikiné muziejiné edukacija turi galimybg tiek pliduriavimui,
tiek pasinérimui. Vadinasi, Nardinancio interaktyvumo teorija muzie-
jinés edukacijos kirimo proceso dalyvius kvieéia nepamirsti, jog tik
giléjimas, kaip prasmingo muziejaus kiirimo, galimybé, padeda nutolti
nuo pladuriavimo ir leidZia pasinerti.

Kitaip tariant, nardinan¢io interaktyvumo teorija yra svarbi tuo,
kad ja ne tik demonstruojama galima konstruktyvizmo principy tai-
kymo jvairové, bet ir atskleidziama Siandieniné pereinamojo laikotar-
pio situacija ugdymo teoriju taikymo kontekste. Pliiduriavimas, kaip
viena i§ pagrindiniy subkategoriju, labiau atstovauja sisteminiam ir
bihevioristiniam muziejui, o pasinérimo, kaip kitos pagrindinés subka-
tegorijos, formavimosi uzZuOmazgos pastebimos atradimy muziejuje,
taCiau vystosi (siekia vystytis) konstruktyvistinio muziejaus kontekste.

REKOMENDACIJOS

Nardinancio interaktyvumo teorijoje atskleidziami pliduriavimo ir
pasinérimo procesai, kuriais kvieCiama atkreipti démesj { pavirsing ir
giluming muziejinés edukacijos raiSka, siun¢iant giluminés muziejinés
edukacijos rekomendacija tiek muziejininkams, tiek muziejiniy eks-
pozicijy kuréjams, tiek muziejy lankytojams, tiek formaliojo ir nefor-
maliojo ugdymo specialistams.

Taip pat pravartu akcentuoti, kad Siuolaikinés muziejinés edukaci-
jos ktirimo procese dalyvauja jvairiy sri¢iy specialistai ir neretai iSkyla
»hesusikalb&jimo® problema, salygota ne tik skirtingy dalyviy profesi-
nio pasirengimo kompetencijy ar asmeniniy savybiy, bet ir dél skirtin-
gos muziejinés edukacijos sampratos arba jos nebuvimo. Tai reiskia,
kad svarbu plésti supratima apie tai, jog visi dalyviai, kurie vienaip, ar
kitaip daro jtaka galimam muziejinés edukacijos rezultatui, vedanciam
pliduriavimo arba pasinérimo keliu, yra svarbiis kuriant muziejing
edukacija. Verta prisiminti, kad jie visi konstruoja ne tik muziejinés
edukacijos aplinka, bet ir galima muziejinés edukacijos procesa.

Rekomendacijos muziejininkams. Nardinanéio interaktyvumo
teorija kviec¢ia muziejininkus praktikuoti giluming muziejing edukaci-
ja, kurios metu lankytojai turéty galimybe mokytis pasinerdami (t. y.
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dalyvauti uzkabinimo, i(si)traukimo ir abejonés zadinimo procesuose),
ir neapsiriboti pavir§inio interaktyvumo praktikavimu, nepajégianciu
nuplésti nuo muziejaus nuobodulio etiketés. Taip pat nardinancio inte-
raktyvumo teorijoje atkreipiamas démesys i tai, kad muziejaus lanky-
tojai turéty buti dazniau vertinami, kaip lygiaver¢iai muziejinés edu-
kacijos proceso dalyviai, kuriems muzieju darbuotojai suteikty gali-
mybe kartu keisti muziejinés edukacijos raiska Siuolaikiniame muzie-
juje. Kitaip tariant, nardinan¢io interaktyvumo teorija muziejininkus
kviecia atviram ir nesibaigian¢iam dialogui su muziejaus lankytojais.

Rekomendacijos muziejiniy ekspozicijy kiiréjams. Tyrime buvo
atskleista tai, kad vis dar pasitaiko atvejy, kai brangiai kainuojan¢ioms
Siuolaikinéms muziejinéms ekspozicijoms nepavyksta sékmingai pri-
taikyti muziejinés edukacijos ir istrukti i§ nuobodulio rato bei tai, kad
Siuolaikinis muziejus i§ pliiduriuojancios, kitaip tariant, statiSkos ,,ne-
gyvos®, erdvés siekia virsti pasineriancia ,,gyva“ ir besikei¢ian¢ia erd-
ve. Tai leidzia suprasti, kad kiekvienas jame esantis eksponatas, sten-
das, kompiuteris neturéty atsirasti tik dél to, kad yra modernus ar efek-
tingas. Kiekvienas i$ jy turéty ,,prabilti tam, kad pakviesty lankytoja
pasinerti. Juk kiekvienas ekspozicijoje esantis eksponatas, baldas ar
bet kuri kita detalé turéty biiti nukreipti i lankytoja, nes Siuolaikiné
muziejiné edukacija yra ne pamoka, kuri jprasta mokykloje, tod¢l net
ir kuriant paprasc¢iausia edukacing klase muziejinéje erdvéje reikéty ja
ne tik ,,perkelti* i§ mokyklinés aplinkos, bet ir integruoti | edukatyvia
muziejing erdve. Todél reikSminga akcentuoti tai, kad muziejiniy eks-
poziciju projektuotojai ir kiiréjai negali likti nuoSalyje kuriant giléjan-
Cia ir integralia, pasinérima skatinan¢ig muziejing aplinka. Taigi nar-
dinancio interaktyvumo teorijoje muziejiniy ekspoziciju kiiréjai kvie-
¢lami labiau gilintis { Siuolaikines ugdymo teorijas, kad galéty buti
lygiateisiais Siuolaikinés muziejinés edukacijos propaguotojais ir efek-
tyviy muziejinés edukacijos sprendimy kiairéjais.

Rekomendacijos muziejy lankytojams. Nardinancio interakty-
vumo teorijoje atskleidziama, kad Siuolaikinis muziejaus lankytojas
turéty biti ne tik aktyvus, bet ir kritiskas muziejinés edukacijos daly-
vis. Taigi $is tyrimas yra ne tik bandymas atkreipti démesi ir ty poten-
cialiy muziejaus lankytoju, kurie nesilanko muziejuose, bet ir kvieti-
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mas, raginantis uzsukti i muziejus, kurie neretai gali nustebinti ar i$-
blaskyti ilgus metus savyje neSiota nuobodulio jausma ir suteikti ga-
limybe pasinérimui.

Rekomendacijos formaliojo ir neformaliojo ugdymo specialis-
tams. Nardinancio interaktyvumo teorijoje atskleidziama, kad kuriant
nardinan¢ia muziejing edukacija labai svarbiis yra bendravimo ir ben-
dradarbiavimo procesai, kurie tyrime pristatyti pagrindinio socialinio
proceso, ivardyto giléjimu, kontekste. Taigi tyrime buvo atskleista,
kad didziausia muziejaus lankytoju dalis yra ikimokyklinio, pradinio
ir bendrojo lavinimo mokiniy grupés, todél svarbu, kad ugdymo spe-
cialistai pasitraukty is skirtingy barikady pusiy, ir liautysi, B. Garcia
(2012), Zodziais tariant, muziejus traktuoti kaip vietas, kuriose moky-
mas yra ,,mazesnis”: ne toks validus, ne toks svarbus visuomenés
sveikatai, ir ne toks pajégus duoti teigiama impulsa miisy visuomenei,
negu formaliosios mokymosi institucijos. Tikslingiau bty bendromis
jégomis isilieti { s€ékmingo edukacinio, pasinérima salygojan¢io ug-
dymo proceso kiirima. B. Garcia pasteb¢jimu (2012), reikéty neuz-
mirsti, kad formali bei neformali mokykly ir muziejy edukaciné aplin-
ka turéty tarnauti sveikos bendruomenés mokymui kaip yin ir yang:
kaip lygiavertés pusés, esancios vienodai svarbios ugdant visavertj
asmenj mokymosi visa gyvenima kontekste.

Rekomendacijos tyréjams. Nardinancio interaktyvumo teorija ga-
li biti vertinga ir kaip bandymas taikyti Lietuvos edukologijoje klasi-
kinés grindziamosios teorijos strategija. Siame tyrime pristatomas
grindZiamosios teorijos vystymosi laukas ir Sios teorijos atlikimui
reikalingos procediiros, o ju pritaikymas gali biiti praktiSkai naudingas
ivairiy socialiniy moksly tyrinétojams. Siuo tyrimu galima padéti bi-
simiems grindziamosios teorijos tyréjams nekartoti Sio tyrimo autorés
padaryty klaidy. Taip pat klasikinés grindziamosios teorijos tyrimas,
kaip netradicinis tyrimas, kvie¢ia 1 muziejinés edukacijos tyrimus pa-
zvelgti placiau, iSbandant kuo jvairesnius tyrimo metodus ir strategi-
jas. Siai tyrimo autorés mindiai antrina E. Hooper-Greenhill
(2011, p. 377), kelianti klausima: jeigu prasmeés kiirimas yra varijuo-
jantis ir nestabilus, tai kaip jis gali bati tiriamas? E. Hooper-Greenhill
(2011) pastebi, kad norint suvokti prasme, patiriama muziejaus lanky-
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toju, nepakanka tik stebéti Zmones ir uzdavinéti jiems demografinius
klausimus; jeigu $iek tiek informacijos ir gaunama tokiais tyrimais, tai
daug gilesnis poziiiris yra reikalingas norint istirti interpretacines stra-
tegijas ir repertuara, kas skatina atkreipti démesj i interpretacines filo-
sofijas ir kokybinius tyrimo metodus. Sioje vietoje taip pat svarbu
prisiminti tarptautinés konferencijos Museum utopias metu (vykusios
2012 m. Leicester universitete, UK) nuskambéjusia minti, kad kuo
vairesni bandymai tyrinéti muziejy veikla yra itin laukiami.

Tad belieka viltis, kad $is bandymas pazvelgti i muziejing edukaci-
ja per ,klasikinés GT akinius* bus ne tik teorikai naudingas kitiems
muziejy ir muziejinés edukacijos tyrinétojams, bet ir praktiskai pritai-
komas kasdieniame muziejininky ir kity edukatoriy darbe.

MOKSLINES PUBLIKACIJOS DISERTACIJOS TEMA

* Pranskiiniené, R., RupSiené¢, L. (2011). ,,Nuobodulio ratas* inte-
raktyvioje muziejinéje edukacijoje®. Andragogika, 2, p. 197-
209.

* RupSiené, L., Pranskiiniené, R. (2010). GT metodologijos jvai-
rové: skirtingos vieno metodo versijos ar skirtingi metodai? So-
cialiniai mokslai, 4 (70), p. 7-19.
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