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INTRODUCTION

Relevance of the theme. In the current political, economic,
cultural, education and training, and other discourses, the
consequences of the processes of postmodernism and globalization are
becoming increasingly pronounced. To quote J. F. Lyotard (2010), the
foundation of postmodernism is the diversity of thinking and its
presentation by language, therefore, one has to learn to live by
recognizing the said diversity. The vision of postmodernism includes
multiplicity, the recognition and promotion of diversity, and the
dialogue of differences (Mureika, 2009). The notions of network
society, global society, citizen of the world, intercultural education,
and cultural integration have been used increasingly frequently. When
one lives in a multicultural society, with one of its characteristics
being a diversity of cultures, it is necessary to promote cultural
exchange and collaboration: to get interested in one‘s own and other
cultures and to together create a cohesive and democratic society
based on intercultural relations and intercultural dialogue between
representatives of different cultures or religions or individuals of a
different social or economic status (Luksiené, 2000; Duobliené, 2009;
Mazeikis, 2010; Cooper, Howard-Hamilton, Cuyjet, 2011).

In the formation of intercultural co-existence, an important role is
played by education. The significance of intercultural education has
been recognized by the most influential institutions of the European
Union. In the Faro meeting of the European Ministers of Culture, the
principal priorities of the cultural collaboration of the EU member
states were defined (Faro Declaration on the Council of Europe's
Strategy for Developing Intercultural Dialogue, 2005). As indicated in
the UNESCO Guidelines on Intercultural Education (2006),
intercultural education was of great importance for the promotion of
social cohesion and peaceful co-existence, and, by the implementation
of the programmes of intercultural education, a dialogue of different
cultures, beliefs, and religions was promoted; all that contributed to
the building of a sustainable and tolerant society. The White Paper on
Intercultural Dialogue: Living Together As Equals in Dignity (2008)
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of the Council of Europe, in the interpretation of intercultural
dialogue, placed emphasis on intercultural dialogue as one of the five
key fields the implementation of which called for the protection and
development of human rights, the principles of democracy and the
rule of law, and the promotion of mutual understanding.

The European Union documents Lifelong Learning Programme
Call for Proposals 2011-2013 Strategic Priorities (2010), Developing
Key Competences at School in Europe: Challenges and Opportunities
for Policy. Eurydice Report (2012), Education and Training in Europe
2020 — the Contribution of Education and Training to Economic
Recovery, Growth and Jobs (2012) emphasized the importance of the
development of the core competences that would contribute to young
people‘s working and learning in multicultural situations and their
adjustment to the fast changing environment. The significance of one
of the core competences, that of intercultural competence, for any
individual, irrespective of the specificity of their activity, was also
accentuated in Lithuanian documents (The National Education
Strategies for 2003-2012, 2013-2022; The Lithuanian Progress
Strategy: Lithuania 2030(2012); The Vision of Research Lithuania
2030 (2012); The Action Plan for Internationality Promotion in
Higher Education 2013-2016 (2013); Law on Amendment of the Law
on Education of the Republic of Lithuania (2011); Descriptor of
Teacher's Professional Competence (2007), and other). Intercultural
competence is becoming a must, as, in the process of formation of a
multicultural society, the homogeneity is rapidly falling into decline
under the impact of globalization.

Studies of intercultural competence are relevant both in the
international and the national context. Both on the global and on the
national scale, intercultural competence has been examined in
different contexts and from different viewpoints. In a number of
research works, methodological prerequisites of intercultural
competence were examined (see Martin, 1986; Byram, 1997; Bennett,
1998; Fantini, 2000; Byram, Nichols, Stevens, 2001; Stier, 2003;
Sercu, 2004; Landis, Bennett, Bennett, 2004; Mazeikiené, Virgailaité-
Meckauskaité 2007; Zydzianaité, Lepaité et al. 2010). The works of



researchers D. K. Deardorff (2004, 2006, 2009), N. Stone (2006), T.
R. Williams, (2009) E. Virgailaitée-Meckauskaité¢ (2011), and L.
Chodzkiené (2012) focused on the conception of intercultural
competence. The expression of intercultural competence has been
analysed by numerous authors (Bulajeva, 2005; Petkeviciaté, Budaité,
2005; Radzeviciené, 2006; Zelvys, 2006; Mazeikiené, Loher, 2008;
Barzelis, Barcyté, 2009; Juknyté-Petreikiené, 2010; Dervin, 2010;
Kvieskaité, 2010, 2011; Pauriené, 2010; Pliopaité, RadzeviCiené,
2010, and others.) The impact of intercultural competence on the
holistic personality development was analysed by Lithuanian and
foreign  researchers (TamoSitnas, 2000; Tijanéliené, 2002;
Saugéniené, 2003; Aramaviciite, 2005; Duobliené, 2006b, 2009;
Zaleskiené, 2006; Sinicrope, Norris, Watanabe, 2007; Andrea, 2008;
Sandberg, Vincze, 2009; Arevalo-Guarrero, 2009; Jiaquan, 2009;
Jokikokko, 2009, and other).

The studies of the opportunities of improvement of students’
intercultural competence in Lithuania are rare, especially in terms of
teacher training at University. While intercultural competence in
teacher‘s professional activity is especially important for the
assessment of the current changes in the educational environment, it is
also relevant due to a recorded increase in the number of children
raised in mixed marriages in pre-school and primary school
institutions. Teachers have to be ready to work in a multicultural
group or classroom and to be able to develop children‘s intercultural
competence, given the cultural diversity of children in the group or the
classroom. Therefore, the studies of the opportunities or the
improvement of  students-prospective  teachers® intercultural
competence and the fomation of a targeted content of intercultural
education is a relevant intended outcome both from the research and
practical viewpoints, as that can contribute to the identification of the
key factors which make an impact on the improvement of the
intercultural competence of students-prospective teachers.

Given the above named relevant intended outcome in terms of the
research and practical viewpoints, the object of the present research



was defined as students® targeted intercultural education as a factor of
improvement of their intercultural competence.

When answering to the principal question of the present research
about students® targeted intercultural education as a factor of
improvement of their intercultural competence, the attention was
focused on the following problematic questions:

e  Which components of intercultural competence were of
special significance for teacher s professional activity?

e Which factors would enhance university students’
opportunities of the improvement of their intercultural competence?

e What should be the content, methods, and instruments of
students‘ targeted intercultural education in order to improve
prospective teachers ‘ intercultural competence?

The hypothesis of the research: targeted intercultural education
shall be of great importance for students* intercultural competence
when in its implementation: a) activating (self-) education methods
are used (the project method, the problem-based method, etc.), and b)
when educators seek to create conditions for students to deepen their
general knowledge of their native culture, other cultures, to train their
abilities to find the similarities and differences between cultures, to
learn to communicate and collaborate, to interpret their own and other
cultures, and to form the attitude of respect to a different culture or
opinion manifested in their activity.

The aim of the research is theoretical and empiric justification of
students® targeted intercultural education as a factor of improvement
of their, as prospective teachers, intercultural competence.

The objectives of the research:

1. To disclose the theoretical basis of students‘ targeted
intercultural education as a factor of improvement of their intercultural
competence.

2. To find out teachers® attitude towards the significance of
intercultural competence in professional activity.



3. To develop a theoretical hypothetical model of the
improvement of prospective teachers‘ intercultural competence by
means of targeted intercultural education.

4. To examine student and teachers® views on intercultural
competence and the opportunities of its improvement in university
studies in Lithuania and abroad, in the framework of exchange
programmes.

5. To test students‘ targeted intercultural education as a factor of
improvement of their, as prospective teachers, intercultural
competence by means of a pedagogical quasi-experiment.

The statements to be defended:

1. Intercultural competence (analysed as a general competence in
the context of different activities) consists of three levels:

o  knowledge (cultural knowledge, understanding of non-verbal
language, etc.);

e abilities (the ability to listen to, and hear, another opinion, the
ability to observe, the ability to interpret and to compare, the ability to
communicate and collaborate, the ability to analyse and assess, the
ability to avoid conflicts; the knowledge of foreign languages, etc.);

e attitudes (those of respect, openness, refraining from pre-
conceived ideas, tolerance, flexibility, empathy, curiosity and desire to
discover, to learn, etc.).

Individual‘s intercultural competence, consisting of those three
levels, is of the highest level and manifests itself in an individual‘s
behavior when communicating and collaborating with representatives
of another culture.

Teacher‘s intercultural competence, beside its core components
(general knowledge; knowledge about other cultures; the ability to
discover, communicate and collaborate; the ability to interpret and
compare; and the attitudes indispensable for an intercultural
dialogue), also covers specific components essential for teacher‘s
activity: professional knowledge about the education systems in other
cultures and education programmes; education methods to be applied



when working in a multicultural group or class; and professional
abilities (the development and implementation of children's
intercultural competence education programmes.

The experiences of students and teachers in a multicultural
environment make a positive impact on the improvement of their
intercultural competence: personal development, the changes in
intercultural knowledge, and the formation of attitudes, behaviour, and
abilities. However, some problems are unavoidable (language barriers,
cultural differences, different understanding of attitudes and values, a
negative view of foreigners, different views on learning, or a shortage
of skills of communication and cooperation in a multicultural
environment). Learning or working in a multicultural environment is
an interesting activity for students and teachers that encourages their
improvement and learning together with the other participants of the
process and which requires certain preparation (knowledge, abilities,
and attitudes) for the building of intercultural dialogue between the
participants of an intercultural environment.

The students-prospective teachers® intercultural competence would
improve due to the targeted implementation of intercultural education
and the studies of the following themes: Intercultural competence in
teacher s professional activity; Religions of the world; Culture shock;
Development of learners” intercultural competence; or Coping with
difficulties in the construction of an intercultural dialogue, as well as
due to the application of different activating (self-) education
methods: those of projects, of problem-based teaching, etc. In the
process of implementation of a targeted Syllabus of Intercultural
Education, students‘ knowledge, abilities, attitudes, and behaviour
change in a purposeful way. Targeted intercultural students education
is one of the factors that improves intercultural competence of
prospective teachers.

The dissertation is based on the following theoretical provisions:

The ideas of the philosophy of existentialism important for the
consideration of the meaning of human life, harmonious co-existence,
communication with other people, and morality (Ozmon, Craver,
1996; Sverdiolas, 2002; Tatarkiewicz, 2003; Duobliené, 2006), for the
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analysis of teacher's work in a multicultural group, and for the
development of communication with pupils based on the I-Thou
relationship (Buber, 2001). That results in one‘s rapport with another,
i.e. empathy, which is very important when working in a multicultural
group or class. The ideas are of special significance for the designing
of the purposeful content of the Syllabus of Intercultural Education
and the selection of education methods and forms

The phenomenological approach that seeks to promote the
relationship with the world. Phenomenology explores the structures of
the world consciousness the absence of which would make human life
unimaginable. It deals with all the human life-related problems
(Husserl, 2005; Jonkus, 2009). To quote L. Duobliene (2006a), the
application of phenomenology to the education process strengthens
moral attitudes and the development of social abilities. In the process
of education, phenomenology is related to experience. Existential and
phenomenological education are inseparable from the training of the
ability to choose which is relevant for the development of intercultural
competence. As stated by the representatives of phenomenological
education, when creating conditions for the formation of moral values,
one should use the methods of storytelling, artistic creation, and
imagination development. Intercultural education is based on
phenomenology “which emphasises an unbiased, but a very attentive
look, rejection of labels, and renouncing of stereotypes, supports an
interpretative view on cultural phenomena, and seeks reflection, a
critical relationship, and a dialogue” (Bielskiené, Duobliené,
Tamulionyté, 2012, p. 13). The quoted approach has been observed
when conducting the empirical research, developing the content of
targeted intercultural education, implementing a targeted Syllabus of
Intercultural Education, and formulating the conclusions.

Philosophy of dialogue. As a rule, dialogue is considered to be the
best form of mutual understanding and conflict resolution when
building relationships, therefore, in the discussion of the development
of international relations, it is necessary to emphasise the significance
of dialogue. Whenever we seek a dialogue, in most cases we know we
seek mutual understanding, consensus, and agreement (Buberis, 2001;
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Gutauskas, 2010). The philosophy of dialogue is very important for
the planning of the content and methods of targeted intercultural
education of students-prospective teachers and the development of
interaction of the participants of the pedagogical quasi-experiment.

The theory of humanistic education based on the provisions of
humanistic pedagogy and psychology (Maslow, 2006) and philosophy
(Morkiiniené, 1995) and the Conception of Education of Humanistic
Culture by Artistic Activity (2012). In the theory of humanistic
education, the following concepts predominate: responsibility,
participative thinking, creativity, diversity, activity, and openness. The
concept of diversity is to be related to the right to diversity (of
cultures, views, individuality, etc.) (Morkiiniene, 1995 p. 18). The
approach is followed to the effect that “a personality is open to the
world, an individual communicates with the world, i.e. another
individual and society, eventually, he acts, and in the activity creates
the world and himself* (Morkiinien¢, 1995, p. 103). Humanistic
culture is “perceived as a unity of an individual consciousness and the
mode of behaviour predetermined by it which is influenced by
humanistic values in the cultural environment; it also creates the
conditions for an individual‘s expression in that cultural environment*
(Conception of Education of Humanistic Culture by Artistic Activity,
2012). The ideas of the said theory have been adjusted to the
development of a targeted Syllabus of Intercultural Education, its
implementation, the assessment of the outcomes of the empirical
research, and the formulation of the conclusions.

The theory of multiculturalism that denies the existence of a single
standard of culture. The concept of multiculturalism is used for the
“naming of a situation when, in a limited geographical area (a country,
region, or city), people of different nations, cultures, and confessions
live and communicate” (Kuzmickas, 2013, p. 123). To quote D.
Amilevi¢ius and V. Andrejevas (2012, p. 26), culture can be of several
levels, from individual to global. As stated by them, there is no such
thing as a homogeneous society. The conception of multiculturalism
discloses ethnic, racial, religious, cultural, and gender diversity
(Mazeikis, 2010; Cooper, Howard-Hamilton, Cuyjet, 2011;
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Amilevicius, Andrejevas, 2012). It is important to recognise diversity
and differences and to perceive multiculturalism not as a problem or
threat, but, on the contrary, as a productive source, since the existence
of differences stimulates our imagination, thinking, and understanding
of others. Culture is revealed through diversity. Therefore, it is
necessary to encourage students to take an interest in their own and
other cultures and to together build a harmonious and democratic
society based on intercultural dialogue. The theory enables scientific
justification of the existence of multiculturalism in the contemporary
society and the finding of opportunities of cultural communication and
collaboration, based on tolerance to diversity, its understanding, and
its recognition in that society.

The approaches of cultural relativism and cultural pluralism are
regarded as synonymous with multiculturalism. The said approaches
are considered to be constructivist, as “cultural factors are seen as
independent from the structural factors, and social life is continuously
constructed” (Zalimiené, Lazutka, Skucien¢, Aidukaité et al., 2011, p.
18). In that regard, justice in the system of education manifests itself
by equality, mutual independence of the cultures of different groups,
and respect for cultural differences.

The principles of intercultural education (UNESCO Guidelines on
Intercultural Education, 2006). Intercultural education is of great
importance in the stimulation of social cohesion and peaceful
coexistence, as the implementation of intercultural education
programmes encourages a dialogue between different cultures, beliefs,
and religions, and that contributes to the building of sustainable and
tolerant multicultural society. The said principles form the basis of the
designed Syllabus of Intercultural Education.

The structures of intercultural competence and the identification of
the opportunities of its improvement are based on the following
methodological provisions:

Mixed, however, with the prevalence of the qualitative, research
strategy. Qualitative research aims to find out more about a scarcely
explored phenomenon and human experience. In qualitative research,
the data are collected orally, and the researcher is considered to be a
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research instrument (ZydziGnaité, 2007; Bitinas, Rupsiene,
Zydzitnaite, 2008; Hesse-Biber, Leavy, 2011). Despite the fact that
the idea of the dissertation is based on the qualitative research
strategy, the quantitative research strategy was also applied with the
aim of more objective assessment of the changes in student
intercultural competence after the implementation of the targeted
Syllabus of Intercultural Education .According to researchers (Tidikis,
2003; Kardelis, 2007; Bitinas, Rupsiené, Zydzitinaité, 2008, etc.), the
combination of the qualitative and quantitative research strategies
helps to avoid extremes.

In order to verify the impact of the designed Syllabus of
Intercultural Education on students‘ intercultural competence, the
method of a pedagogical quasi-experiment was chosen. A consecutive
experiment was carried out with merely one group, without any
control group. R. Tidikis (2003, p. 508) defined the method as the
study of one group with respect to time. In one group of participants,
certain parameters of the group were systematically measured, and in
the period between two measurements, a certain way of impact was
applied.

In the conducting of the pedagogical quasi-experiment, the
experiential learning theory was applied which emphasised the
reflection-based relationship of theory and practice (Kolb, 1984 after
Baranauskiené, 2003; Sezemanas, 1997; Jarvis, 2001; Petty, 2008;
Pollard, 2006).

In the doctoral dissertation, the following research methods were
applied:

e  Critical analysis of research literature. Works of Lithuanian
and foreign authors (philosophical, sociological, psychological, and
educological literature) were studied. The method contributed to the
disclosure of the nature of intercultural competence and its structural
components necessary for teacher‘s professional activity, as well as
the opportunities of improvement of intercultural competence and the
principles of purposeful intercultural education;
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o  The method of document analysis was used in the studies of
documents that justified intercultural education and the significance of
intercultural competence. Their analysis was used as a basis for the
assessment of the significance of intercultural education and
intercultural competence in the activity of a contemporary individual,

e Modelling was applied in the development of a hypothetical
theoretical model of purposeful intercultural education of students-
prospective teachers as a factor of improvement of intercultural
competence;

e  Expert method was used to assess the developed hypothetical
theoretical model of the improvement of students-prospective
teachers® intercultural competence by means of purposeful
intercultural education;

e By means of the methods of a semi-structured interview and
the analysis of student reflections, the views of students and teachers
on intercultural competence and the opportunities of its improvement
in university studies in Lithuania and abroad (under exchange
programmes) were investigated;

e A written survey was conducted to survey students-
prospective teachers, the participants of the pedagogical quasi-
experiment. Students self-assessed their intercultural competence, i.e.
the major structural components of intercultural competence: the
knowledge, abilities, behaviour manifestations, and attitudes;

e A pedagogical quasi-experiment was applied to test targeted
intercultural education of students-prospective teachers as a factor of
improvement of intercultural competence.

The research data were analysed by means of several methods:

e  Statistical analysis of the qualitative data. For the analysis of
the data of the written survey, SPSS (Statistical Package for Social
Science), version 20.0, was used. The following statistical methods
were chosen for the data processing:

= analysis of frequencies and means (to define variables);

15



= Cronbach alpha coefficient (to assess the instrument validity);

=  Wilcoxon non-parametric test (to compare data variation).

e For the analysis of the qualitative research data, the content
analysis method was applied.

The novelty of the research is justified by the following
statements:

e The structure of intercultural competence was expanded and
supplemented by components indispensable for teachers professional
activity: professional knowledge of the education systems in other
cultures and of education curricula; education methods for work in a
multicultural group or classroom; and the abilities of designing
programmmes for the development of children's intercultural
competence and the implementation of the designed programmes;

e For the first time in Lithuania, teachers® views on the
significance of intercultural competence in their professional activity
has been investigated. The outcomes of the research led to believe
that, in some cases, teachers merely denied having intercultural
competence and applying its components;

e As established by the investigation of students and teachers*
views on intercultural competence and the opportunities of its
improvement, when learning or working in an intercultural
environment, such difficulties as language barriers, intercultural
differences, attitudes towards other cultures, different understanding
of values, a negative view of foreigners or of learning, and a shortage
of the skills of communication and work in a multicultural
environment could be avoided by purposeful learning and education;

e The designed and implemented targeted Syllabus of
Intercultural Education proved the hypothesis that intercultural
education of students-prospective teachers was a significant factor of
the improvement of intercultural competence.

The practical significance of the research is proved by the
following proposals:

e On the basis of a hypothetical theoretical model of the
improvement of prospective teachers® intercultural competence by
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means of purposeful intercultural education, designed and tested by an
expert method, a targeted Syllabus of Intercultural Education was
developed;

e An instrument for students-prospective teachers® self-
assessment of their intercultural competence, that can be applied in the
study process for the self-assessment of students® intercultural
competence, was developed and tested,;

e By means of a pedagogical quasi-experiment, the designed
targeted Syllabus of Intercultural Education intended for the education
of students-prospective teachers, which can also be used for the
improvement of the teacher training curricula in the organization of
the professional development of working teachers, was tested.

The structure of the dissertation and a review of its content

The dissertation consists of an introduction, three parts,
discussions-recommendations, conclusions, a list of literature, and
appendices. The scope of the dissertation is 187 pages; it contains 36
tables and 38 figures. In the research, 261 sources of literature were
used. In all the research stages, 196 informants and respondents took
part (76 of them participated in quazi-experiment). 48 interviews were
conducted, 83 reflections (written documents) were analysed, and 152
guestionnaires were processed by the SPSS software.

The dissertation plan
1. Theoretical basis of students® targeted intercultural education as a
factor of the improvement of intercultural competence:

1.1. Justification of the structural components of intercultural
competence:

1.1.1. The contemporary conception of culture;

1.1.2. The models and structure of intercultural competence.

1.2. The significance of intercultural competence in teacher‘s activity
in the performance of roles under educational changes.

1.3. The conception of students‘ targeted intercultural education:

1.3.1. The principles, aims, and methods of intercultural education;
1.3.2. A hypothetical theoretical model of the improvement of
prospective teachers® intercultural competence by means of targeted
intercultural education.
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2. Justification of the methodology of the empirical research in
students-prospective teachers* targeted intercultural education:

2.1. The logical sequence of the research;

2.2. The research design: the stages, function, methods, and
participants of the empirical research:

2.2.1. Presentation of the methodology of the pilot research in
teachers® view on the significance of intercultural competence in
professional activity;

2.2.2. Presentation of the methodology of the research in experts®
view on the theoretical-hypothetical model of the improvement of
prospective teachers‘ intercultural competence;

2.2.3. Presentation of the methodology of the research in students and
teachers® view on intercultural competence and the opportunities of its
improvement:

2.2.3.1. Description of the methodology of the research in the views of
students-participants of academic exchange programmes on the
opportunities of the improvement of intercultural competence;

2.2.3.2. Description of the methodology of research in students‘ view
on studies in a multicultural environment;

2.2.3.3. Description of the methodology of research in teachers® view
on work in a multicultural environment;

2.2.4. The methodology of a pedagogical quasi-experiment:

2.2.4.1. The nature, function, reliability, and validity of the
pedagogical quasi-experiment;

2.2.4.2. The description of the implementation of the methodology of
the pedagogical quasi-experiment.

3. The outcomes of the research in students-prospective teachers
targeted intercultural education:

3.1. Analysis of teachers® view on the significance of intercultural
competence in professional activity;

3.2. Analysis of students and teachers® view on intercultural
competence and the opportunities of its improvement:

3.2.1. Analysis of the view of students-participants of academic
exchange programmes on the opportunities of improvement of
intercultural competence;
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3.2.2. Analysis of students’ view on learning in a multi-cultural
environment;

3.2.3. Analysis of teachers® view on work in a multicultural
environment.

3.3. The outcomes of the pedagogical quasi-experiment:

3.3.1. Analysis of the students view on the content of the Syllabus of
Intercultural Education;

3.3.2. Analysis of the changes in the students® intercultural
competence.

Chapter 1 of the dissertation, Theoretical basis of students
targeted intercultural education as a factor of the improvement of
intercultural competence, consists of three sub-chapters.

Sub-chapter 1, Justification of the structural components of
intercultural competence, consists of 2 parts devoted to the analysis of
the contemporary conception of culture and the models and structure
of intercultural competence. Culture is understood as the accumulation
of both spiritual phenomena and material objects; it is dynamic; like
all the environment around us, it is affected by globalization and all
the world-covering migration processes. The consequence of the
factors of globalization and postmodernism is not the uniformity of
the world, but the emergence of diversity, i.e. a cultural mosaic, and
the consequence of the said diversity is a multicultural society which
recognizes ethnical, religious, cultural, ideological, gender, social,
economic, and other differences and is able to reflect on its own
perception of culture and its own culture, which is open, which
respects other cultures, and which promotes intercultural
communication and collaboration by retaining the uniqueness of each
culture. For the life in a multicultural society, one of the general
competences, i.e. intercultural competence, is of particular
importance.

After the assessment of the ideas on intercultural competence of
individual Lithuanian and foreign researchers and the models
presented by them, one can define the nature of intercultural
competence. The model of intercultural competence consists of 3
levels (cognitive, emotional, and behavioural) and 15 structural
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components, most frequently repeating in research literature. For
people of different cultures, intercultural competence opens the door
to an intercultural dialogue and constructive communication and
collaboration. Intercultural competence is not an inborn natural
phenomenon: it has to be educated and improved throughout the life.
Those were the core ideas used to develop a model of the
improvement of intercultural competence and to conduct the empirical
research.

Sub-chapter 2, The significance of intercultural competence in
teacher's activity in the performance of roles under educational
changes, emphasizes the significance of intercultural competence in
teacher‘s professional activity. The traits of the contemporary
educational environment are presented that oblige respective
institutions to train teachers who would be prepared for work in a
multicultural group or classroom (characterized by ethnic, religious,
cultural, social, economic, and gender diversity) and who would be
able to develop their pupils® intercultural competence helpful for their
adjustment to continuous changes and the life in a multicultural
society, for building a dialogue between different cultures, and for
constructive communication and collaboration based on respect and
tolerance by retaining one‘s own cultural identity.

Sub-chapter 3, The conception of students * targeted intercultural
education, consists of two parts that reveal the principles, aims, and
methods of intercultural education and analyse the EU and Lithuanian
documents that justify intercultural education. By synthesizing the
conceptual models of intercultural competence presented in sub-
chapter 1, and by following the theoretical provisions of
multiculturalism and intercultural education, a hypothetical theoretical
model of the improvement of prospective teachers® intercultural
competence by means of targeted intercultural education was
designed. Given the expert comments and recommendations, the
model was extended (see Fig. 1).
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PROSPECTIVE TEACHER )

BEHAVIOUR

Continuous expression of intercultural competence in real-life and
simulated snuatlons the implementation of the d95|gned programme of the

of children's intercultural comp

ATTITUDES
Respect to another culture or opinion; tolerance;
empathy; creativity; a desire to improve; curiosity and
openness; self-reflection.

ABILITIES
To find, communicate, and collaborate: the ability to accept other
cultures; the flexibility of behaviour; the ability to cope with
conflicts; the ability to hear and listen to another; the ability to
apply new knowledge to a real-life (or a simulated) situation and
to communicate in it. To interpret and compare: the ability to
analyse; the ability to identify similarities and differences of
cultures and to compare them; the ability to understand and
recognise behaviour models and differences of other cultures.
Profesional abilities: the ability to design programmes of
children’s intercultural competenvce development.
KNOWLEDGE
General knowledge of: one’s own culture; the historical links of
cultures; intercultural communication; cultural shock; and conflict
management. Knowledge of other cultures: geographical, political,
and historical; cultural, moral, and religious differences; customs;
communication styles; specificity of behaviour. .
Professional knowledge of: education systems in other cultures;
curricula of education; methods of education in a multicultural
group.

OUTCOMES

N

O~ —qomrmm
Z0~+Homrc

//ﬂ

Reading and studying specialist Problem-based  teaching, the
literature, information retrieval project method, case studies,
from different sources, simulation  and  role  plays,
encyclopedias, and the Internet. practical - assignments, work in
Involving lectures, brainstorms, groups, presentation,
discussions,  debates,  film implementation of a student-
N . designed programme of
demonstration and analysis, etc. (selfjdevelopment of children’s
intercultural competence, self-

assessment of one‘s competence.

\_
/

Implementation of the designed Syllabus of Intercultural Education

IMPACT (formal (self-) educatio

STUDENTS* SELF-ASSESSMENT OF INTERCULTURAL

COMPETENCE
(before and after the impact)

Fig. 1. A hypothetical-theoretical model of the improvement of prospective
teachers ‘ intercultural competence by means of targeted intercultural
education
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Chapter 2 of the dissertation, Justification of the methodology of
the empirical research in students-prospective teachers* targeted
intercultural education, consists of two sub-chapters. Sub-chapter 1
presents the general process of the research. The research of the
dissertation covered seven stages in which the process of the research,
its structure, the methods of the data collection and analysis, as well as
the outcomes, were presented in a greater detail. In Sub-chapter 2, The
research design: the stages, function, methods, and participants of the
empirical research, the methods of the research are described, the
demographic characteristics of the research participants are presented,
and the methodology of the pilot research and the specificity of the
research organization are discussed. For the conducting of the pilot
research, a qualitative method, i.e. a semi-structured interview, was
chosen. The participants of the research were 16 teachers from
comprehensive schools of the city of Klaipéda. The research aimed to
identify the teachers® view on intercultural competence and its
significance in pedagogical activity. The expert method is described
that was applied with the aim of analysing, assessing, and improving
the designed hypothetical theoretical model of the improvement of
prospective teachers® intercultural competence by means of targeted
intercultural education. In order to develop a Syllabus of Intercultural
Education with its principal aim of the improvement of intercultural
competence, the view of the study process participants on intercultural
competence and the opportunities of its improvement in the university
studies in Lithuania and abroad were found out. In the conducting of
the research, qualitative methods were applied (semi-structured
interviews and structurised reflections, and the views were expressed
by 22 students and 8 teachers (teaching the courses of pedagogy and
psychology) from different countries (Lithuania, Latvia, Denmark,
Norway, Finland, and Sweden). The last part describes The
methodology of a pedagogical quasi-experiment: its nature, function,
reliability, and validity, as well as its implementation. The sample of
the pedagogical quasi-experiment included 76 students-prospective
teachers. During the pedagogical quasi-experiment, we sought to
disclose the impact of students® targeted intercultural education on the
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process of the improvement of their intercultural competence and in
the implementation of the targeted Syllabus of Intercultural
Education. For the measurement of the change, qualitative (written
reflections) and quantitative (a written survey) research methods were
applied.

Chapter 3, The outcomes of the research in students-prospective
teachers ‘ targeted intercultural education, consists of three parts. In
the first part, the teachers® view of intercultural competence and its
significance in their professional activity was disclosed. As proved by
the outcomes, the informants thought they were not prepared for work
in a multicultural classroom, with children representing different
cultures learning together, however, almost all the informants were
willing to try to teach such a classroom: it was interesting, it
encouraged improvement, learning from others, and getting to better
know both one‘s own and other cultures. The teachers identified three
groups of knowledge that, in their opinion, were necessary for work in
a multicultural classroom: the general-cultural knowledge, the
knowledge of another culture, and the specific knowledge of the
course. The knowledge of the communication style of another culture,
the customs, cultural differences, specificity of behaviour, the
knowledge of foreign languages, the knowledge of one‘s own culture,
of conflict management, and of Lithuania‘s historical links with other
countries in different historical periods was most frequently
emphasized. As proved by the informants, the attitudes and personal
qualities necessary for teacher‘s intercultural competence included the
willingness to improve, tolerance for otherness, self-confidence,
creativity, motivation, respect for another culture and traditions, the
feeling of responsibility, curiosity and openness, receptivity for
novelty, self-education, and dialogue-based communication. As for
the abilities necessary for work with a multicultural classroom, in the
teachers opinion, flexible behaviour, the ability to apply new
knowledge to a real-life situation, the ability to cope with conflicts, to
forge relationships, to communicate in different situations, and other,
were of great importance.
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Part 2, Analysis of students and teachers‘ view on intercultural
competence and the opportunities of its improvement, presented an
analysis of the research outcomes. Emphasis was placed on the fact
that participation in academic exchange programmes made a great
positive impact on the participants‘ personal improvement, the
changes in the attitudes, views, and behaviour, and the formation of
intercultural knowledge, abilities, and skills, and also contributed to
their ability to better understand themselves in different intercultural
situations. However, some problems were unavoidably faced
(language barriers, cultural differences, different understanding of
attitudes and values, a negative view of foreigners, a different attitude
towards learning, and a shortage of skills of communication and work
in a multicultural environment). In the students‘ opinion, the most
important things for effective learning in such an environment where
one‘s preparedness and attitude; it would be necessary to promote the
studies of foreign languages, to involve arriving students in lectures
and classes, and to organize seminars and cycles of lectures for the
introduction to essential cultural differences and customs and
traditions of other cultures. In the teachers® opinion, work in a
multicultural environment was very interesting, and it encouraged one
to improve and to learn together with the participants of the process.
However, such a kind of work called for targeted preparation
(knowledge, abilities, and attitudes) in order to be able to
communicate and collaborate with the participants of the multicultural
environment.

Part 3, The outcomes of a pedagogical quasi-experiment, presented
the outcomes of the research in students® opinions of the content of the
Syllabus of Intercultural Education and of the analysis of the changes
in the students® intercultural competence after the implementation of
the targeted Syllabus of Intercultural Education. The summary of the
students® opinions of the Syllabus of Intercultural Education, after
comparing their expectations and the outcomes received from the
analysis of their reflections, witnessed that, after the implementation
of the syllabus, students‘ expectations were met by the outcomes. The
principal outcomes of the implementation of the positively assessed
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syllabus included 1) the acquired and/or deepened knowledge of the
structure of international competence, its components, concepts, other
cultures, their own culture, specific characteristics of communication
with foreigners and the behaviour in such situations, as well as
education strategies and methods when working in a multicultural
group or classroom. To quote the students, that kind of knowledge
was important for them not only as pedagogues, but also as people
living in multicultural society; 2) positive changes in the views and
attitudes towards foreigners; 3) increased self-confidence in
unfamiliar situations; 4) a belief that they would be able to work in a
multicultural group/classroom; 5) an opportunity of putting the
acquired knowledge to practice and implementing the projects
designed by themselves; and 6) improved abilities to work in a group
when implementing common projects. In the second part, the analysis
of the changes in the intercultural competence of the students-
participants of the pedagogical quasi-experiment was introduced. The
comparative outcomes of diagnostic sections (implemented at the
beginning and the end of the quasi-experiment) were presented. Three
meaningful units were identified: 1) the changes in the outcomes of
the research in the theoretical knowledge of the intercultural
competence; 2) the changes in the outcomes of the research in the
possessed practical experience; and 3) the changes in the outcomes of
intercultural competence. The discussion of the changes in the
structural components (the knowledge, abilities, attitudes, and
behaviour) of intercultural competence led to the conclusion that the
students tended to better self-assess the four structural part
components after the attainment of the aims laid out in the Syllabus of
Intercultural Competence.

The difference in the knowledge was assessed by means of the
Wilcoxon criterion. As witnessed by the obtained outcomes (Z = -
7,499%, p = 0,000), the knowledge assessment at the time of the first
and the second sections was statistically meaningful. The analysis of
the rank table demonstrated that in 75 cases the students‘ answers
were positive, and merely in one case the answer was negative; mean
rank: positive 38,81 and negative: 15,50. The analysis of the research
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data proved the deepening of the knowledge. The most significant
outcomes are presented in Table 2.
Table 2
The changes in the students‘ knowledge significant for the
deepening of intercultural competence

Knowledge Positive Negative | Ranks averages z p
ranks ranks Positive Negative | value

I know the principal
objects in my country
included in the
cultural heritage

52 3 28,35 22 -6,281° | 0,000

| assess my
knowledge of cultural | 48 4 26,79 23 -5,925* | 0,000
differences as ...

| know the principles
of intercultural 58 2 30,74 23,5 -6,780% | 0,000
communication

| know the customs of

49 1 25,62 19,5 -6,323* | 0,000
other

| know the
characteristics of
behaviour in other
cultures

53 0 27 0 -6,637° | 0,000

| know the religions

38 1 20,11 16 -5,570* | 0,000
of other cultures

| know the
characteristics of the
systems of education
in other cultures

42 7 25,92 19,5 -5,033* | 0,000

1 know school
traditions in other 52 7 30,54 26 -5,783* | 0,000
cultures

| know education
methods applied to a
multicultural group or
classroom

57 4 31,95 17,5 -6,476* | 0,000

| know different ways
of conflict solution,
negotiation, and
cooperation

33 6 20,15 19,17 -4,096° | 0,000

The knowledge of

72 1 37,33 13 -7,467* | 0,000
culture shock

To evaluate the difference in the assessment of the ability to
interpret and to compare, the Wilcoxon criterion was applied. As
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witnessed by the obtained outcomes (Z = -7,346a, p = 0,000), the
assessment of the ability to interpret and compare at the time of the
first and the second sections was statistically meaningful. The analysis
of the rank table demonstrated that in 70 cases the students® answers
were positive, and merely in 4 cases negative; mean rank: positive
39,27, and negative: 6,50. For detailed outcomes, see Table 3.

Table 3

The changes in the students® ability to interpret and compare

Abilities Positive Negative Ranks averages Zvalue | p
ranks ranks Positive | Negativ
e

The ability to analyse
and appropriately
understand different
cultural contexts.

48 2 25,6 23 -6,294° | 0,000

The ability to interpret
events and documents
of a different culture,

to explainthemand to | 41 3 22,94 16,5 -5,473% 0,000
relate to the events
and documents of

one‘s own culture.

The ability to
recognise and explain
the fields of 44 5 25,57 20 -5,448° | 0,000
misunderstandings,
etc.

The ability to
compare the
characteristics of the
systems of education
in one‘s own and 39 4 22,51 17 -5,190° 0,000
other cultures by
bringing out
similarities and
differences.

The ability to identify
the traits of culture 67 0 34 0 -7,270% 0,000
shock.

The ability to
overcome the
consequences of
culture shock.

64 2 34 17,5 -7,005* | 0,000
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To evaluate the difference in the assessment of the ability to
discover, communicate, and collaborate, the Wilcoxon criterion was
applied. As witnessed by the obtained outcomes (Z =-6,385°%
p =0,000), the assessment of the ability to discover, communicate,
and collaborate at the time of the first and the second sections was
statistically meaningful. The analysis of the rank table demonstrated
that in 64 cases the students® answers were positive, and merely in 8
cases negative; mean rank: positive 38,28, and negative: 22,25. For
detailed outcomes, see Table 4.

Table 4

The changes in the students® ability to discover, communicate, and
collaborate
Abilities Positive Negative | Ranks averages Zvalue | p
ranks ranks Positive | Negtive
The ability to
effectively workina |, 3 2281 | 2567 5314* | 0,000
multicultural
environment
The ability to flexibly
respond to new 43 5 2491 |21 5,378 | 0,000
situations caused by
cultural diversity
The ability to forge 31 7 1995 | 175 3,953° | 0,000
relationships
The ability to ake 24 4 1408 |17 3415° | 0,001
ecisions

The ability to apply
new knowledge toreal | 32 2 17,63 15,5 -4,985* | 0,000
life situations
The ability to accept | 5 1659 | 16 -3,888" | 0,000
other cultures
The ability to retrieve
new knowledge about 34 7 21,82 17 -4,320* | 0,000
culture(s)
The ability to hearand | 7 1417 | 155 2,300 | 0,017
listen to another

The discussion of the outcomes of the part Analysis of the changes
in the students” intercultural competence led to believe that the
initially set hypothesis was confirmed. The implementation of the
targeted Syllabus of Intercultural Education, which included the
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application of the project method, problem-based teaching, and other
activating (self-) education methods, resulted in the students‘ better
self-assessment of their knowledge, abilities, attitudes, and behaviour.
Therefore, we could reasonably formulate a scientific proposition that
students® targeted intercultural education became a significant factor
of the improvement of intercultural competence.

CONCLUSIONS

The analysis of scientific literature and the conducted empirical
research led to the formulation of the following conclusions of the
dissertation:

1. Under the impact of postmodernism and globalization, in the
process of formation of multicultural society, homogeneity was falling
into decline, therefore, the education of intercultural competence
became a must. Intercultural competence (when analysed in the
context of different activities as a general competence) consisted of
three levels: knowledge (cultural knowledge, understanding of non-
verbal language, etc.); abilities (the ability to listen and hear another
opinion, the ability to observe, the ability to interpret and compare, the
ability to communicate and collaborate, the ability to analyse and
assess, the ability to avoid conflicts, the knowledge of foreign
languages, etc.); attitudes (of respect, openness, the absence of a pre-
conceived opinion, tolerance, flexibility, empathy, curiosity and
willingness to discover, to learn, etc.). Intercultural competence that
consisted of the said three levels was of the highest level and
manifested itself in individual‘s behaviour when communicating and
collaborating with representatives of other cultures.

Teacher‘s intercultural competence was especially relevant for his
professional activity. The characteristics of the contemporary
educational environment required to train teachers who would be
competent to work in a multicultural group or classroom
(characterised by ethnic, religious, cultural, social, economic, and
gender diversity) and who would be able to help children to develop
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intercultural competence and to contribute to their harmonious
integration into the continuously changing multicultural society, their
building of positive relations with representatives of different cultures,
and simultaneously retaining their national identity.

2. The outcomes of the pilot research, intended for the
identification of teachers‘ views on intercultural competence and its
significance in professional activity, allowed to state that, beside the
principal components of intercultural competence (general knowledge,
the knowledge of other cultures; the ability to discover, interact,
interpret, and relate; and attitudes necessary for intercultural
communication and cooperation), teachers intercultural competence
should also include other specific components, necessary for
professional activity: professional knowledge about educational
systems of other cultures, education curricula, education methods
applied when working in a multicultural group or classroom, the
abilities of designing children's intercultural education programmes,
and the abilities to implement the designed programmes.

3. A hypothetical-theoretical model designed on the basis of the
research data was used to model a targeted Syllabus of Intercultural
Education. The outcomes of its implementation witnessed that
targeted intercultural education was becoming a significant factor of
the improvement of intercultural competence when the syllabus of
education possessed the following characteristics:

e the content of the syllabus consisted of the following
themes/problems: intercultural competence in teacher's professional
activity; religions of the world; culture shock; education of
intercultural competence; and difficulty in forging an intercultural
dialogue;

e the outcomes of targeted intercultural education were pursued
by applying activating (self-)education methods: those of projects,
problem-based teaching, simulation, role plays, debates, discussions,
and others;

Upon the implementation of such a targeted Syllabus of
Intercultural Education, the changes in the improvement of the
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intercultural competence of students-prospective teachers were
assessed at four levels:

e knowledge (the general native cultural knowledge was
deepened, as well as the knowledge of other cultures, specialist
knowledge, and the knowledge indispensable for teacher‘s
professional activity);

e abilities (the following abilities were developed: to analyse
and appropriately understand different cultural contexts, to identify
similarities and differences between cultures, to interpret and relate
the phenomena of the native and other culture, and to apply the
knowledge acquired in an authentic or simulated situation);

e attitudes and behaviour (positive attitudes were formed in
assessing another‘s opinion, in coping with different played or
simulated situations, and in the assessment of one‘s own and others®
behaviour in them).

4. After the assessment of students and teachers‘ view on
intercultural competence and the opportunities of its improvement in
university studies in Lithuania and abroad, under exchange
programmes, we argue that:

e Intercultural competence was significant both for studies and
work in a multicultural environment. Studies or work in a
multicultural environment, especially studies abroad under exchange
programmes, was one of the most significant factors of the
improvement of intercultural competence. Those experiences were
significant for personal improvement, i.e. the changes in the attitude,
views, behaviour, and intercultural knowledge and the formation of
abilities.

e  Studies or work in a multicultural environment for students
and teachers was an interesting activity, which also encouraged the
improvement and learning together with the other participants of the
process and which required certain preparedness (knowledge, abilities,
and attitudes) for the building of intercultural dialogue in a
multicultural environment.

e During studies or work in a multicultural environment, the
following problems were faced: language barriers, cultural
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differences, differences in the perception of the attitudes and values of
the representatives of other cultures, a negative view on foreigners,
different views on learning, and poor skills of work and
communication. The identified factors failed to motivate students and
teachers to improve their intercultural competence, however,
purposeful preparation was one of the opportunities to improve the
resolution of the problems.

5. The hypothesis formulated for the research was confirmed by
a pedagogical quasi-experiment. In the process of implementation of
the targeted Syllabus of Intercultural Education, students‘ self-
assessment of their knowledge, abilities, attitudes, and behaviour
changed in a purposeful way:

o At the level of knowledge, statistically significant changes in
the outcomes of the pedagogical quasi-experiment demonstrated that
the students better self-assessed their knowledge (of the cultural
specificity of the ethnic groups living in the country, of the specificity
of communication styles of other countries, of the religions of other
countries, the characteristics of the education system, traditions in
schools, education methods applied in a multicultural group or
classroom, and of culture shock.

o At the level of abilities, by comparing the outcomes of two
diagnostic sections of the pedagogical quasi-experiment, a statistically
significant change between the students® self-assessment before and
after the implementation of the SIE was established. In the students’
opinion, they better assessed their abilities (to analyse and
appropriately understand different cultural contexts, to establish the
similarities and differences of cultures, to interpret and compare the
phenomena of the native and other cultures, to recognise and explain
misunderstood things, to identify the characteristics of culture shock,
to flexibly respond to new situations caused by cultural diversity, to
apply new knowledge to real life situations, to discover new
information about cultures, and to foresee potential causes of a
conflict due to cultural differences).

e At the level of attitudes, the changes in the outcomes proved
that the students-prospective teachers more positively assessed their
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preparedness to work in a multicultural group or classroom, to learn
when working in a multicultural team, and their tolerance to other
cultures and custom.

e At the level of behaviour, the positive changes were not so
distinct, as the changes at that level were the most difficult to measure,
however, the increased knowledge, the developed abilities, and the
positive attitudes indispensable for intercultural communication and
collaboration by retaining the uniqueness of each culture were likely
to be appropriately used in an authentic real-life situation.

The said changes proved that targeted intercultural education
became a significant factor of the improvement of intercultural
competence.
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IVADAS

Temos aktualumas. Siy dieny politiniuose, ekonominiuose,
kult@iriniuose, $vietimo ir ugdymo bei kituose diskursuose vis rySkesni
postmodernizmo ir globalizacijos procesy padariniai. Pasak J. F.
Lyotard (2010), postmodernizmo pamatas yra mastymo ir jo
jvardijimo kalba jvairove, todél biitina mokytis gyventi pripaZjstant tg
jvairove. Postmodernybés vizija — daugybingumas, jvairovés
pripazinimas ir jos skatinimas, skirtybiy dialogas (Mureika, 2009). Vis
dazniau yra vartojamos tokios sgvokos: tinkliné visuomené, globali
visuomené, pasaulio pilietis, daugiakultiiré visuomené, tarpkultiirinis
ugdymas, kultiry integracija. Gyvenant daugiakultiiréje visuomenéje,
kurios vienas i§ pozymiy yra kultiry jvairové, bitina skatinti
tarpkultiirinj bendravima ir bendradarbiavima: dométis savo ir kitomis
kultiiromis, drauge kurti darnig ir demokratiska visuomene, kurios
pagrindas — tarpkultiriniai santykiai, tarpkultGrinis dialogas
atstovaujanciy skirtingoms kultiroms, religijoms asmeny, uzimanciy
skirtingg socialing ar ekonomine padétj (Luksiené, 2000; Duobliené,
2009; Mazeikis, 2010; Cooper, Howard-Hamilton, Cuyjet, 2011).

Formuojant tarpkultirinj bendrabiivi daugiakultiiréje visuomenéje
didelis vaidmuo tenka ugdymui. Tarpkultiirinio ugdymo svarba
pripazjsta auks¢iausios Europos Sajungos institucijos. Europos Saliy
Kultiiros ministry Faro susitikime (Faro declaration on the Council of
Europe‘s Strategy for Developing Intercultural Dialogue, 2005) buvo
apibrézti  pagrindiniai  Europos  Sajungos  Saliy  kultdirinio
bendradarbiavimo prioritetai. UNESCO Tarpkultirinio ugdymo
gairése (UNESCO Guidelines on Intercultural Education, 2006)
teigiama, jog tarpkultiirinis ugdymas yra labai svarbus skatinant
socialing sanglauda ir taiky sugyvenimg, o vykdant tarpkultiirinio
ugdymo programas, yra skatinamas skirtingy kulttiry, jsitikinimy ir
religijy dialogas — visa tai padeda kurti tvarig ir tolerantiSka
visuomeng. Europos Tarybos Baltojoje knygoje (White Paper on
Intercultural Dialogue “Living Together As Equals in Dignity”, 2008)
aiSkinant tarpkultiirinj dialoga pabréziama, kad tarpkultirinis
ugdymas yra viena i§ penkiy svarbiausiy sri¢iy, kurias vykdant biitina
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apsaugoti ir plétoti Zmogaus teisiy, demokratijos ir teisinés valstybés
principus bei skatinti tarpusavio supratima.

Europos Sajungos dokumentuose Lifelong Learning Programme
Call for Proposals 2011-2013 Strategic Priorities (2010), Developing
Key Competences at School in Europe: Challenges and Opportunities
for Policy. Eurydice Report (2012), Education and Training in Europe
2020 — the Contribution of Education and Training to Economic
Recovery, Growth and Jobs (2012) akcentuojama, kad labai svarbu
i8siugdyti bendrasias kompetencijas, kurios padéty jauniems Zzmonéms
dirbti ir mokytis daugiakultiirése situacijose bei prisitaikyti prie
sparCiai kintancios aplinkos. Vienos i§ bendryjy kompetencijy —
tarpkultiirinés kompetencijos — svarba kiekvienam Zzmogui, nepaisant
jo veiklos specifikos, yra akcentuojama ir Lietuvos dokumentuose
(Valstybinés Svietimo strategijos 2003-2012 mety nuostatose,
Valstybinéje svietimo 2013-2022 mety strategijoje, Lietuvos pazangos
strategijoje Lietuva 2030 (2012); Vizijoje Mokslioji Lietuva — 2030
(2012); Aukstojo mokslo tarptautiskumo skatinimo 2013-2016 mety
veiksmy plane (2013); Lietuvos Respublikos Svietimo jstatymo
pakeitimo jstatyme (2011); Mokytojo profesijos kompetencijos aprase
(2007) ir kt.). Tarpkultiriné kompetencija tampa bitinybe, nes
homogeniskumas kuriantis daugiakultiirei visuomenei sparciai nyksta
veikiamas globalizacijos jégy.

Tarpkultirinés kompetencijos tyrimai yra aktualts tiek
tarptautiniu, tiek ir Lietuvos mastu. Tarpkultiirinés kompetencijos
metodologiniy prielaidy tyrimams skirti daugelio mokslininky darbai
(Martin, 1986; Byram, 1997; Bennett, 1998; Fantini, 2000; Byram,
Nichols, Stevens, 2001; Stier, 2003; Sercu, 2004; Landis, Bennett,
Bennett, 2004; Mazeikiené, Virgailaité-Meckauskaité, 2007;
Zydzitinaité, Lepaité ir kt. 2010). Tyréjy D. K. Deardorff (2004, 2006,
2009), N. Stone (2006), T.R.Williamso, (2009) E. Virgailaités-
Meckauskaités (2011), L. Chodzkienés (2012) darbuose didesnis
démesys skiriamas tarpkultiirinés kompetencijos koncepcijos kiirimo
klausimams. Tarpkultirinés kompetencijos raiSka analizuojama
daugelio mokslininky veikaluose (Bulajeva, 2005; Petkeviciate,
Budaité, 2005; Radzevigiené, 2006; Zelvys, 2006; Mazeikiené, Loher,
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2008; Barzelis, Barcyté, 2009; Juknyté-Petreikiené, 2010; Dervin,
2010; Kuvieskaite, 2010, 2011; Pauriené, 2010; Pliopaité,
Radzeviciené, 2010 ir kt.). Tarpkultirinés kompetencijos poveikj
visuminiam asmenybés ugdymui(si) analizavo Lietuvos ir pasaulinio
masto  mokslininkai  (TamoSitinas, 2000; Tijuné¢liené, 2002;
Saugéniené, 2003; Aramaviciite, 2005; Duobliené, 2006b, 2009;
Zaleskiene, 2006; Sinicrope, Norris, Watanabe, 2007; Andrea, 2008;
Sandberg, Vincze, 2009; Arevalo-Guarrero, 2009; Jiaquan, 2009;
Jokikokko, 2009 ir kt.).

Studenty tarpkultiirinés kompetencijos tobulinimo galimybiy
tyrimai  Lietuvoje reti, ypa¢ kalbant apie mokytojy rengima
universitete. Tarpkultiriné kompetencija mokytojo profesingje
veikloje yra itin reikSminga vertinant dabartinius edukacinés aplinkos
pokycCius, taip pat ji aktuali ir fiksuojant vaiky i$ misriy Seimy
skai¢iaus didéjimg ikimokyklinio ir pradinio ugdymo jstaigose.
Mokytojai ne tik patys turi buti pasirenge dirbti daugiakulttiréje
grupéje, klaséje, gebéti kurti joje tarpkultiiring saveika, bet ir gebéti
ugdyti vaiky tarpkultiiring kompetencijg, atsizvelgdami ] grupéje,
klas¢je esanCiy vaiky kultiiring jvairove. Tobulinant tarpkultiiring
kompetencija yra svarbus ugdymo kryptingumas, taikant atitinkamg
ugdymo turinj, metodus bei priemones. Todél studenty, biisimyjy
mokytojy, tarpkultiirinés kompetencijos tobulinimo galimybiy tyrimas
ir kryptingo tarpkultiirinio ugdymo turinio formavimas — aktualus
siekinys tiek moksliniu, tiek praktiniu pozitriu, kadangi tai gali padéti
nustatyti pagrindinius veiksnius, darancius jtakg studenty, biisimyjy
mokytojy, tarpkultiirinés kompetencijos tobulinimui.

Atsizvelgiant | moksliniu ir praktiniu aspektais nurodyta aktualy
siekinj, Sio tyrimo objektu pasirinktas kryptingas tarpkultirinis
Studenty,  busimyjy  mokytojy, ugdymas, kaip tarpkultlrinés
kompetencijos tobulinimo veiksnys.

Atsakant | pagrindinj Sio tyrimo klausimg apie kryptingg
tarpkultirinj  studenty, busimyjy mokytojy, ugdyma, kaip
tarpkultiirinés kompetencijos tobulinimo veiksnj, pagrindinis démesys
sutelktas j Siuos probleminius klausimus:
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o  Kurie tarpkultirinés kompetencijos komponentai ypac
reiksmingi mokytojo profesinéje veikloje?

e Kokie veiksniai padidinty  studenty,  studijuojanciy
universitete, tarpkultiirinés kompetencijos tobulinimo galimybes?

o  Koks turéty biiti kryptingo tarpkultiirinio studenty ugdymo
turinys, metodai ir priemonés siekiant tobulinti busimyjy mokytojy
tarpkultiiring kompetencijq?

Tyrimo hipotezé: didele reikSme tarpkultirinés studenty
kompetencijos tobulinimui turi kryptingas tarpkultirinis ugdymas, Kai
ji vykdant: a) taikomi aktyvinantys ugdymo(si) metodai (projekty
metodas, probleminis mokymas ir kt.), b) siekiama sudaryti salygas
studentams pagilinti bendrgsias Zinias apie prigimting kultara, kitas
kultiiras, ugdytis geb&jimus atrasti kultliry panasumus bei skirtumus,
mokytis bendrauti ir bendradarbiauti, interpretuoti savajg ir Kkita
kultiras, formuotis pagarbos Kkitai kultGrai, kitokiai nuomonei
nuostatas, atsiskleidziancias veikloje.

Tyrimo tikslas — teoriskai ir empiriskai pagrjsti kryptinga
tarpkultiirinj studenty ugdyma, kaip biisimyjy mokytojy tarpkultiirinés
kompetencijos tobulinimo veiksnj.

Tyrimo uzdaviniai:

1. Atskleisti kryptingo tarpkultirinio studenty ugdymo, kaip
tarpkultirinés  kompetencijos  tobulinimo  veiksnio, teorinius
pagrindus.

2. Isryskinti mokytojy pozitrj j tarpkultirinés kompetencijos
reikSme profesingje veikloje.

3. Sukurti busimyjy mokytojy tarpkultirinés kompetencijos
tobulinimo, taikant kryptinga tarpkultiirinj ugdyma, hipotetinj teorinj
modelj.

4. Istirti  studenty ir déstytojy pozilirj ] tarpkultiring
kompetencija bei jos tobulinimo galimybes studijuojant Lietuvos
universitete ir pagal mainy programas uzsienyje.
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5. Pedagoginiu kvazieksperimentu  pagrjsti kryptinga
tarpkultirinj studenty ugdyma, kaip reikSmingg veiksnj tobulinant
bisimyjy mokytojy tarpkultiring kompetencija.

Ginamieji teiginiai:

1. Tarpkultiring kompetencija (analizuojant ja jvairiy veikly
kontekste kaip bendraja kompetencija) sudaro trys lygmenys: Zinios
(kulturinés Zzinios, neverbalinés kalbos supratimas ir kt.); gebéjimai
(gebéjimas klausytis ir jsiklausyti i pasnekovo nuomone, gebéjimas
stebéti, geb¢jimas interpretuoti ir lyginti, gebéjimas bendrauti ir
bendradarbiauti, gebéjimas analizuoti ir jvertinti, gebéjimas iSvengti
konflikty; uzsienio kalby mokéjimas ir kt.); nuostatos (pagarbos,
atvirumo ir susilaikymo nuo iSankstinés nuomongs, tolerancijos,
lankstumo, empatiskumo, smalsumo ir noro atrasti, suzinoti ir kt.).

Zmogaus tarpkultiriné kompetencija, susidedanti i§ $iy trijy
lygmeny, yra auksSciausio lygio ir pasireiskia asmens elgesiu
bendraujant ir bendradarbiaujant su kitos kultiiros atstovais.

Mokytojo tarpkultiiriné kompetencija be pagrindiniy jos
komponenty (bendryjy Ziniy, Ziniy apie kitas kultiras; gebéjimy
atrasti, bendrauti ir bendradarbiauti; gebéjimy interpretuoti ir lyginti;
nuostaty, butiny tarpkultiriniam dialogui) apima specifinius,
mokytojo veiklai butinus komponentus: dalykines Zinias apie kity
kultiry Svietimo sistemas, ugdymo programas; ugdymo metodus,
taikomus dirbant daugiakultiréje grupéje, klaséje; profesinius
gebéjimus (vaiky tarpkultiurinés kompetencijos ugdymo programy
kiirimo, jy jgyvendinimo).

2. Studenty ir déstytojy patirtis daugiakultiiréje aplinkoje daro
teigiama jtaka tarpkultiirinés kompetencijos tobulinimui: asmeniniam
tobuléjimui, tarpkultiiriniy ziniy kaitai, nuostaty ir pozitrio, elgesio,
gebéjimy formavimuisi. TacCiau taip pat neiSvengiama ir problemy
(kalbos barjeras, kultiry skirtumai, kitoks nuostaty, vertybiy
suvokimas, neigiamas poziiiris j svetimsalius, skirtingas poZiiris ]
mokymasi, jgidziy bendrauti ir bendradarbiauti daugiakultiiréje
aplinkoje stoka). Mokymasis ar darbas daugiakultiiréje aplinkoje
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studentams ir déstytojams yra jdomi, skatinanti tobuléti ir mokytis
drauge su dalyvaujanciais tame procese veikla, reikalaujanti tam tikro
pasirengimo (ziniy, geb¢jimy, nuostaty) kuriant daugiakulttrés
aplinkos dalyviy tarpkultiirinj dialoga.

3. Studenty, bisimyjy mokytojy, tarpkultiiriné kompetencija
tobuléty, studijy procese kryptingai vykdant tarpkultiirinj ugdyma bei
studijuojant tokias temas: Tarpkultiriné kompetencija mokytojo
profesinéje veikloje, Pasaulio religijos, Kultirinis Sokas, Ugdytiniy
tarpkultiivinés kompetencijos ugdymas, Sunkumy jveikimas siekiant
tarpkultirinio dialogo, taip pat taikant jvairius aktyvinancius
ugdymo(si) metodus: projekty, probleminio mokymo ir Kkitus.
Igyvendinant tikslinga Tarpkultirinio ugdymo programg studenty
turimos Zinios, gebéjimai, nuostatos ir elgesys kryptingai keiciasi.
Kryptingas tarpkultirinis studenty ugdymas yra vienas i§ veiksniy
tobulinant basimyjy mokytojy tarpkultiiring kompetencija.

Darbas grindziamas Siomis teorinémis nuostatomis:

Egzistencializmo filosofijos idéjomis, kurios yra svarbios mastant
apie Zmogaus gyvenimo jprasminimg, tarpusavio sugyvenima,
bendravimg su kitais Zmonémis, moralumg (Ozmon, Craver, 1996;
Sverdiolas, 2002; Tatarkiewicz, 2003; Duobliené, 2006), analizuojant
mokytojo darba daugiakultiiréje grupéje, kuriant su mokiniais
bendravima, pagrista santykiu ,a$-tu”“ (Buber, 2001). Tuomet
atsiranda jautrumas vienas kitam, empatija — tai labai svarbu dirbant
daugiakultiiréje grupéje, klaséje. Sios idéjos yra ypaé reik§mingos
projektuojant tikslinga Tarpkultirinio ugdymo programos turinj,
pasirenkant ugdymo metodus, formas.

Fenomenologine pozicija, kurios esmé — skatinti santykius su
pasauliu. Fenomenologija tyrinéja tas pasaulio samonés struktiiras, be
kuriy Zmogaus gyvenimas nejsivaizduojamas. Ji sprendzia visas su
Zmogaus gyvenimu susijusias problemas (Husserl, 2005; Jonkus,
2009). Pasak L. Duoblienés (2006a), fenomenologijos taikymas
ugdymo procese stiprina moralines nuostatas ir socialiniy geb¢jimy
plétote. Fenomenologija ugdymo procese siejama su patirtimi.
Egzistencinis ir fenomenologinis ugdymas neatsiejami nuo mokymo
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gebéti pasirinkti — tai aktualu ugdantis tarpkultiiring kompetencija.
Fenomenologinio ugdymo atstovy teigimu, sudarant salygas
vertybiniy nuostaty formavimui reikéty naudoti pasakojimo, meninés
kiirybos, vaizduotés lavinimo metodus. Tarpkultiirinis ugdymas
remiasi fenomenologija, ,,pabréziancia nesaliSka, bet labai démesinga
zvilgsnj, etikeCly atmetima, stereotipy atsisakyma, pritaria
interpretaciniam pozitriui j kultiirinius fenomenus, siekia refleksijos,
kritinio santykio ir dialogo“ (Bielskiené, Duobliené¢, Tamulionyte,
2012, p. 13). Sios pozicijos laikomasi atlickant empirinj tyrima,
projektuojant kryptingo tarpkultirinio ugdymo turinj, jgyvendinant
tikslinga Tarpkultirinio ugdymo programg ir formuluojant i§vadas.
Dialogo filosofija. Paprastai dialoga laikome geriausia
susikalb&jimo ir konflikty sprendimo forma kuriant santykius, todél,
kalbant apie tarpkulttriniy santykiy kiirimg, butina pabrézti dialogo
svarba. Kai siekiame dialogo, dazniausiai mums aisku, kad siekiame —
susikalbéjimo, sutarimo ir susitarimo (Buberis, 2001; Gutauskas,
2010). Dialogo filosofija labai svarbi numatant Kkryptingo
tarpkultiirinio studenty, busimyjy mokytojy, ugdymo turinj, metodus,
kuriant sgveika tarp pedagoginio kvazieksperimento dalyviy.
Humanistinio ugdymo teorija, kuri remiasi humanistinés
pedagogikos ir psichologijos (Maslow, 2006) bei filosofijos
(Morktiniené, 1995) nuostatomis, Humanistinés kultiros ugdymo
menine veikla samprata (2012). Humanistinio ugdymo teorijoje
dominuoja S$ios sgvokos: atsakomybé, dalyvaujantis mgstymas,
karybiskumas, jvairové, veikla, aktyvumas, atvirumas. [vairovés
sgvoka sietina su asmens teise j kultdiry, pazitry, individualybiy ir
pan. skirtingumg (Morksiniené, 1995 p. 18). Vadovaujamasi pozitriu,
jog ,,asmenybé yra pasauliui atvira, kad ji su pasauliu — kitu zmogumi
ir visuomene — bendrauja, pagaliau, kad ji veikia ir savo veikloje kuria
pasaulj, ir pacig save” (Morkiiniené, 1995, p. 103). Humanistine
kultiira ,,suvokiama kaip asmens sagmonés ir jos nulemto elgesio biido
vienové, kuriai daro jtakos kultiringje aplinkoje veikiancios
humanistinés vertybés, ji taip pat sudaro salygas asmens raiskai toje
kultiiringje aplinkoje* (Humanistinés kultiiros ugdymo menine veikla
samprata, 2012). Sios teorijos id¢jos pritaikytos kuriant tikslinga
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Tarpkultarinio ugdymo programg, ja igyvendinant, vertinant
empirinio tyrimo rezultatus, formuluojant i§vadas.

DaugiakultiriSkumo teorija, kuri neigia kultiiros vieningo
standarto  egzistavimg. DaugiakulturiSkumo sgvoka vartojama
»ivardijant situacija, kai ribotoje geografinéje erdvéje (valstybéje,
regione, mieste) gyvena ir bendrauja jvairiy tauty, kultiiry ir konfesijy
zmonés“ (Kuzmickas, 2013, p.123). Pasak D. Amileviciaus ir
V. Andrejevo (2012, p.26), kultira gali buti keliy lygiy — nuo
individualios iki globalios. Jy teigimu, vienalypé visuomené
neegzistuoja. DaugiakultiriSkumo koncepcija atskleidzia etnine,
rasing, religine, kultiiring, lyties jvairove (Mazeikis, 2010; Cooper,
Howard-Hamilton, Cuyjet, 2011; Amilevi¢ius, Andrejevas, 2012).
Svarbiausia yra pripazinti jvairove ir skirtumus bei suprasti
daugiakultiiriSkuma ne kaip problema ir ne grésme, atvirkSciai, kaip
produktyvy Saltinj, nes skirtumy buvimas skatina miisy vaizduote,
mastyma bei kity supratimg. Bitent kultiira ir atsiskleidzia per
jvairove. Todél biitina skatinti dométis savo ir kitomis kulttromis,
drauge kurti darnig ir demokratiska visuomeng, kurios pagrindas —
tarpkultiirinis  dialogas. Si teorija leidzia moksliskai pagristi
daugiakultiiriSkumo egzistavima Siuolaikingje visuomenéje ir ieskoti
galimybiy tokioje visuomenéje kurti tarpkultiirinj bendravimg ir
bendradarbiavimg, gristg jvairovés tolerancija, supratimu ir
pripazinimu.

Kultiarinio reliatyvizmo ir kultirinio pliuralizmo prieigomis, Kurios
traktuojamos kaip daugiakultiriskumo sinonimai. Sios prieigos yra
laikomos konstruktyvistinémis, nes | ,kultirinius veiksnius zvelgiama
kaip i nepriklausomus nuo struktiriniy veiksniy, o socialinis
gyvenimas yra nuolat konstruojamas® (Zalimiené, Lazutka, Sku¢iené,
Aidukaité ir kt., 2011, p. 18). Siuo pozifiriu teisingumas $vietimo
srityje  reiSkiasi lygybe ir abipuse jvairiy grupiy kultary
nepriklausomybe bei pagarba kultiriniams skirtumams.

Tarpkultirinio ugdymo principais (UNESCO Guidelines on
Intercultural Education, 2006). Tarpkultirinis ugdymas yra labai
svarbus skatinant socialing sanglauda ir taiky sugyvenima, nes
jgyvendinant tarpkultiirinio ugdymo programas skatinamas skirtingy

44



kultury, jsitikinimy ir religijy dialogas, o tai padeda kurti tvarig ir
tolerantitka ~ daugiakultire  visuomeng. Sie  principai  yra
projektuojamos Tarpkultirinio ugdymo programos pagrindas.

Tarpkultiirinés kompetencijos struktiiros, jos tobulinimo galimybiy
pazinimas grindziamas tokiomis metodologinémis nuostatomis:

Misria, taciau dominuojant kokybinei, tyrimo strategija.
Kokybiniais tyrimais sieckiama placiau iSsiaiskinti mazai iStirta
reiSkinj, Zzmoniy patirtj. Atliekant kokybinius tyrimus duomenys
renkami ZodZiu, tyrimo instrumentu laikomas pats tyr¢jas
(Zydzitinaite, 2007; Bitinas, Rupsiené, Zydzitnaite, 2008; Hesse-
Biber, Leavy, 2011). Nepaisant, jog visos disertacijos idéja grjsta
kokybiniy tyrimy strategija, siekiant objektyviau jvertinti studenty
tarpkultirinés  kompetencijos  pokyti, igyvendinus tikslinga
Tarpkultirinio ugdymo programg, buvo taikyta ir kiekybiniy tyrimy
strategija. Pasak mokslininky (Tidikis, 2003; Kardelis, 2007; Bitinas,
Rupsiené, Zydzitinaité, 2008 ir kt.), derinant kiekybing ir kokybine
tyrimy strategijas, iSvengiama krastutinumy.

Siekiant patikrinti sukurtos Tarpkultirinio ugdymo programos
poveikj studenty tarpkulttrinei kompetencijai, pasirinktas pedagoginio
kvazieksperimento metodas. Nuoseklusis eksperimentas atliekamas tik
su viena grupe, kontrolinés grupés néra. Sj metoda R. Tidikis (2003,
p. 508) apibiidina kaip vienos grupés tyrimag laiko atzvilgiu. Esant
vienai dalyviy grupei, sistemingai matuojami tam tikri grupés
parametrai, o laikotarpiu tarp dviejy matavimy taikomas tam tikras
poveikio budas.

Atliekant pedagoginj kvazieksperimentg remtasi ir mokymosi is
patirties teorija, kurioje akcentuojamas teorijos ir praktikos rySys
remiantis refleksija (Kolb, 1984 pagal Baranauskiené, 2003;
Sezemanas, 1997; Jarvis, 2001; Petty, 2008; Pollard, 2006).

Disertaciniame darbe taikomi Sie tyrimo metodai:

e Mokslinés literatiiros kritiné analizé. I$studijuoti Lietuvos ir
uzsienio autoriy darbai — filosofiné, sociologiné, psichologiné ir
edukologiné literatira. Sis metodas padéjo atskleisti tarpkultiirinés
kompetencijos esme¢ ir jos struktlrinius komponentus, Dbiitinus
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profesinéje mokytojo veikloje bei tarpkultiirinés kompetencijos
tobulinimo galimybes, kryptingo tarpkultiirinio ugdymo principus;

e Dokumenty analizés metodu nagrinéti tarpkultiirinj ugdymga ir
tarpkultirinés kompetencijos reikSme pagrindziantys dokumentai. Jy
analize buvo remtasi jvertinant tarpkultiirinio ugdymo ir tarpkultirinés
kompetencijos reik§me Siuolaikinio zmogaus veikloje;

e Modeliavimas taikytas kuriant kryptingo tarpkultfirinio
studenty, busimyjy mokytojy, ugdymo, kaip tarpkultiirinés
kompetencijos tobulinimo veiksnio, hipotetinj teorinj modelj;

o Eksperty metodas naudotas siekiant jvertinti sukurtg bisimyjy
mokytojy tarpkultiirinés kompetencijos tobulinimo taikant kryptinga
tarpkultiirinj ugdyma teorinj hipotetinj modelj;

o  Pusiau struktiruoto interviu ir studenty refleksijy analizés
metodais siekta iStirti studenty ir déstytojy pozitrj j tarpkultiiring
kompetencijg bei jos tobulinimo galimybes studijuojant Lietuvos
universitete ir pagal mainy programas uzsienyje;

o Anketiné apklausa rastu vykdyta apklausiant studentus,
biisimuosius mokytojus, pedagoginio kvazieksperimento dalyvius.
Studentai jsivertino tarpkultiiring kompetencija — Svarbiausius
tarpkultiirinés kompetencijos struktiirinius komponentus: Zinias,
gebéjimus, elgesio raiska ir nuostatas;

e Pedagoginis kvazieksperimentas taikytas siekiant pagrjsti
kryptingo tarpkultiirinio studenty, blisimyjy mokytojy, ugdymo, kaip
tarpkultiirinés kompetencijos tobulinimo, veiksnj.

Tyrimy metu gauti duomenys analizuoti remiantis keliais
metodais:

o Statistiné kiekybiniy duomeny analizé. Atliekant apklausos
rastu duomeny analiz¢ naudota SPSS (Statistical Package for Social
Science) programinés jrangos 20.0 versija. Duomeny apdorojimui
pasirinkti Sie statistiniai metodai:

= dazniy ir vidurkiy analizé (apibidinti kintamuosius);
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=  Cronbach alpha koeficientas (jvertinti  instrumento
patikimumg);

=  Wilcoxon neparametrinis kriterijus (palyginti duomeny
pokyti).

o Kokybiniy tyrimy duomeny analize atlikti pasitelktas turinio
analizés metodas.

Tyrimo mokslinj naujuma pagrindZia Sie teiginiai:

e I3plésta tarpkultiirinés kompetencijos struktira — papildyta
mokytojo profesinéje veikloje butinais komponentais: dalykinémis
Ziniomis apie kity kultiry Svietimo sistemas, ugdymo programas;
ugdymo metodus, taikomus dirbant daugiakultiréje grupéje, klaséje;
vaiky tarpkultirinés kompetencijos ugdymo programy  kirimo
gebéjimais ir gebéjimais sukurtas programas jgyvendinti.

e Pirmg karta Lietuvoje iStirtas mokytojy pozilris |
tarpkultiirinés kompetencijos reikSme profesinéje veikloje. Tyrimo
rezultatai leidzia teigti, kad mokytojai kai kuriais atvejais tiesiog
neigia turintys ir naudojantys tarpkultiirinés kompetencijos
komponentus.

e [IStyrus studenty ir déstytojy pozitrj ] tarpkultiring
kompetencija ir jos tobulinimo galimybes, nustatyta, jog mokantis ar
dirbant daugiakultiiréje aplinkoje, tokiy sunkumy: kalbos barjeras,
tarpkultiriniai skirtumai, nuostatos j kitas kultdiras, kitoks vertybiy
suvokimas, neigiamas pozilris ] svetimSalius, ] mokymasi,
bendravimo ir darbo daugiakultiréje aplinkoje jguidziy stoka buty
galima iSvengti kryptingai tobulinantis.

e Sukurta ir jgyvendinta tikslinga Tarpkultirinio ugdymo
programa patvirtino hipotezg, kad kryptingas studenty, busimyjy
mokytojy, tarpkultiirinis ugdymas yra reikSmingas tarpkultlirinés
kompetencijos tobulinimo veiksnys.

Tyrimo praktinj reik§minguma pagrindZia Sie teiginiai:

e Sukurto ir eksperty metodu patikrinto biisimyjy mokytojy
tarpkultirinés  kompetencijos  tobulinimo, taikant  kryptinga
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tarpkulttrinj ugdyma, hipotetinio teorinio modelio pagrindu parengta
tikslinga biisimyjy mokytojy Tarpkultarinio ugdymo programa,

e Sukurtas ir patikrintas studenty, bisimyjy mokytojy,
tarpkultirinés kompetencijos jsivertinimo instrumentas, kurj galima
taikyti studijy procese vertinant studenty tarpkultiiring kompetencija;

e Pedagoginiu kvazieksperimentu patikrinta parengta tikslinga
studenty, biisimyjy mokytojy, ugdymui skirta Tarpkultirinio ugdymo
programa, kuriag galima naudoti tobulinant mokytojy rengimo
programas, organizuojant dirban¢iy mokytojy  kvalifikacijos
tobulinima.

Disertacijos struktiiros ir turinio apZvalga

Darbg sudaro jvadas, trys dalys, diskusijos — rekomendacijos,
iSvados, literatiiros sgraSas ir priedai. Disertacijos apimtis 187 psl.
Darbe pateiktos 74 vaizdinés priemonés: 36 lentelés ir 38 paveikslai.
Disertaciniam tyrimui panaudotas 261 literatiiros Saltinis. Visuose
tyrimo etapuose dalyvavo 196 informantai ir respondentai (i$ jy 76
dalyvavo kvazieksperimente). Atlikti 48 interviu, iSanalizuotos 83
refleksijos (rasytiniai dokumentai), SPSS programa apdorotos 152
anketos.

Disertacijos planas
1. Kryptingo tarpkulttirinio studenty ugdymo, kaip tarpkultiirinés
kompetencijos tobulinimo veiksnio, teoriniai pagrindai:
1.1. Tarpkultirinés ~ kompetencijos  struktiriniy  komponenty
pagrindimas:
1.1.1. Siuolaikiné kultiiros samprata;
1.1.2. Tarpkultiirinés kompetencijos modeliai ir struktiira;
1.2. Tarpkultiirinés kompetencijos reikSmé mokytojo veikloje
atliekant vaidmenis edukaciniy pokyc¢iy aplinkybémis.
1.3. Kryptingo tarpkulttirinio studenty ugdymo koncepcija:
1.3.1. Tarpkultiirinio ugdymo principai, tikslai ir metodai;
1.3.2. Tarpkultirinés busimyjy mokytojy kompetencijos tobulinimo,
taikant kryptingg tarpkulttirinj ugdyma, hipotetinis teorinis modelis.
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2. Kryptingo tarpkulttrinio studenty, busimyjy mokytojy, ugdymo
empirinio tyrimo metodologijos pagrindimas:

2.1. Tyrimo loginé seka;

2.2. Tyrimo metodika: etapai, paskirtis, metodai, empirinio tyrimo
dalyviai;

2.2.1. Mokytojy pozitirio ] tarpkultirinés kompetencijos reikSme
profesinéje veikloje zvalgomojo tyrimo metodologijos pristatymas;
2.2.2. Eksperty nuomonés apie tarpkultiirinés buisimyjy mokytojy
kompetencijos tobulinimo, teorinj hipotetini modelj tyrimo
metodologijos pristatymas;

2.2.3. Studenty ir déstytojy pozitrio j tarpkultiiring kompetencijg ir jos
tobulinimo galimybes tyrimo metodologijos pristatymas;

2.2.3.1. Studenty, dalyvavusiy akademiniy mainy programose,
poziiirio j tarpkultiirinés kompetencijos tobulinimo galimybes tyrimo
metodologijos apraS§ymas;

2.2.3.2. Studenty pozitrio } mokymasi daugiakultiiréje aplinkoje
metodologijos apraSymas;

2.2.3.3. Déstytojy pozitrio j darbg daugiakulturéje aplinkoje tyrimo
metodologijos apraSymas;

2.2.4. Pedagoginio kvazieksperimento metodika:

2.2.4.1. Pedagoginio kvazieksperimento esme, paskirtis, patikimumas
ir validumas;

2.2.4.2. Pedagoginio kvazieksperimento jgyvendinimo metodikos
apraSymas.

3. Kryptingo tarpkultiirinio studenty, biisimyjy mokytojy, ugdymo
tyrimo rezultatai:

3.1. Mokytojy pozitrio | tarpkultirinés kompetencijos reikSme
profesinéje veikloje analizg;

3.2. Studenty ir déstytojy pozitrio j tarpkultiiring kompetencijg ir jos
tobulinimo galimybes analizé;

3.2.1. Studenty, dalyvavusiy akademiniy mainy programose, pozitirio
] tarpkultiirinés kompetencijos tobulinimo galimybes analizé;

3.2.2. Studenty pozitrio | mokymagsi daugiakultiréje aplinkoje
analizé;

3.2.3. Déstytojy poziiirio j darbg daugiakultiiréje aplinkoje analizé.
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3.3. Pedagoginio kvazieksperimento rezultatai:

3.3.1. Studenty nuomonés apie Tarpkultirinio ugdymo programos
turinj analizé;

3.3.2. Tarpkultiirinés studenty kompetencijos pokyciy analizé.

Pirmajj disertacijos skyriu Kryptingo tarpkultiirinio studenty
ugdymo, kaip tarpkultirinés kompetencijos tobulinimo veiksnio,
teoriniai pagrindai sudaro trys poskyriai.

Pirmaji poskyri Tarpkultirinés kompetencijos  struktiriniy
komponenty pagrindimas sudaro du skyreliai, kuriuose analizuojama
Siuolaikinés kulttiros samprata, tarpkultiirinés kompetencijos modeliai
ir strukttra. Taigi kultiira yra ir dvasinio fenomeno, ir materialiy
objekty sankaupa, ji yra dinamiSka, ja, kaip ir visa mus supancia
aplinka, veikia globalizacija bei visa pasaulj apimantys migracijos
procesai. Globalizacijos ir postmodernizmo veiksniy padarinys yra ne
pasaulio suvienodéjimas, o jvairovés, t.y. kultiiros mozaikos
atsiradimas. Bitent S§ios jvairovés padarinys — daugiakultare
visuomené, pripazjstanti etninius, religinius, kulttrinius, ideologinius,
Iyties, socialinius, ekonominius ir Kkitus skirtumus bei gebanti
reflektuoti savajj kultiros suvokima ir savo kultiira, atvira ir jaucianti
pagarba kitoms kultiiroms, skatinanti tarpkultiirinj bendravimg ir
bendradarbiavimg islaikant kiekvienos kultiiros savitumus. Gyvenant
daugiakultiiréje visuomengje yra itin svarbi viena i§ bendryjy
kompetencijy — t.y. tarpkultiriné¢ kompetencija.

Ivertinus atskiry Lietuvos ir uzsienio $aliy mokslininky pristatomas
idéjas apie tarpkultiring kompetencijg, jy pateiktus modelius,
pateikiama tarpkultirinés kompetencijos esmé. Tarpkultiirinés
kompetencijos modelj sudaro trys lygmenys (pazintinis, emocinis ir
elgesio) bei 15 dazniausiai mokslingje literatiroje pasikartojanéiy
struktiiriniy komponenty. Tarpkultiriné kompetencija skirtingy
kultiry Zmonéms atveria kelig | tarpkultiirinj dialoga, konstruktyvy
bendravimg ir bendradarbiavimg. Tarpkultiiriné kompetencija néra
prigimtiné duotybé, ji turi biiti ugdoma, tobulinama visg gyvenima.
Biitent Sios pagrindinés idéjos ir yra panaudotos darbe kuriant
tarpkultirinés kompetencijos tobulinimo modelj bei atlickant empirinj
tyrima.
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Antrajame poskyryje Tarpkultirinés kompetencijos reiksmé
mokytojo  veikloje  atliekant  vaidmenis  edukaciniy  pokyciy
aplinkybémis akcentuojama tarpkultirinés kompetencijos reik§mé
mokytojo profesingje veikloje. Pristatomi Siuolaikinés edukacinés
aplinkos pozymiai, kurie jpareigoja rengti tokius mokytojus, kurie
biuty patys pasirenge darbui daugiakultiiréje grupéje, klaséje
(pasizymincioje etnine, religine, kultiirine, socialine, ekonomine,
lyties jvairove) ir gebéty iSugdyti mokiniy tarpkultiiring kompetencija,
kuri padéty jiems prisitaikyti prie nuolatiniy pokyciy bei gyventi
daugiakultiiréje visuomenéje, kurti jvairiy kulttiry atstovy dialoga,
konstruktyvy bendravimg ir bendradarbiavima, pagrista pagarba,
tolerancija, i§saugant savo tautinj tapatuma.

TreCiaji poskyri Kryptingo tarpkultirinio studenty ugdymo
koncepcija sudaro du skyreliai, kuriuose atskleisti tarpkultirinio
ugdymo principai, tikslai ir metodai bei analizuojami tarpkultiirinj
ugdyma pagrindziantys Europos Sajungos ir Lietuvos dokumentai.
Sintezuojant konceptualius tarpkultirinés kompetencijos modelius,
pristatytus pirmajame poskyryje, ir remiantis daugiakultiriSkumo ir
tarpkultiirinio ugdymo teorinémis nuostatomis sukurtas biisimyjy
mokytojy tarpkultiirinés kompetencijos tobulinimo, taikant kryptinga
tarpkultiirinj ugdyma, hipotetinis teorinis modelis. Atsizvelgus |
eksperty pastabas ir pasitilymus modelis papildytas (Zr. 1 pav.).
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BUSIMASIS MOKYTOJAS

ELGESYS
iné tarpkultiiri ijos raiska realiose bei simuliacinése situacijose,
sukurtos vaiky tarpkultiirinés k ijos ugdymo pi lini

NUOSTATOS

Pagarba  kitai  kultiirai, nuomonei;  tolerancija; empatija;
kiirybiskumas; — noras  tobuléti,  smalsumas ir  atvirumas;
savirefleksija.

m 0

GEBEJIMAI
Atrasti, bendrauti ir bendradarbiauti: gebéjimas priimti kitas kultiiras;
elgesio lankstumas; gebéjimas spresti konfliktus; gebéjimas priimti sprendimus;
gebéjima ir isklausyti kitg; gebéjimas taikyti naujas Zinias realioje (ar
simuliacinéje) situacijoje, bendrauti joje.
Interpretuoti ir lyginti: gebéjimas analizuoti; gebéjimas rti kultiiry
panasumus ir skirtumus, juos palyginti; gebéjimas, suprasti ir pazinti kity
kultiiry elgesio modelius, Tumus.
Profesiniai gebéjimai: gebéjimas kurti vaiky tarphultiirinés kompetencijos
ugdymof(si) programq.

m 20

ZINIOS
Bendros Zzinios apie: savo kultiirg; istorines kultiiry sqsajas; tarpkultiiring
komunikacijq; kultiirinj Sokg; konflikty valdyma.
Zinios apie kitas kultiras: geografinés, politinés, istorinés; kultiriniai,
vertybiniai, religiniai skirtumai; paprociai; bendravimo stiliai, elgesio ypatumai.
Dalykinés, profesinés Zzinios apie: kity kultiry Svietimo sistemas, ugdymo
programas; ugdymo metodus, taikomus dirbant daugiakultiiréje grupéje.

>e=0nxm
>0 xm

REZULTATAS

Probleminis mokymasis, projekty
metodas, patirtiniy atvejy analizé,
simuliaciniai, vaidmeniniai
Zzaidimai, praktinés uzduotys,
darbas grupése, pristatymai,
mingiy lietus™ praktiskai jgyvendinta studenty
filmy demonstravimas sukurta vaiky tarpkultiirinés

Kt. kompetencijos ugdymo(si)
programa, kompetencijos
jsivertinimas.

Mokslings literatiiro:
studijavimas, informacijos paieska
jvairiuose Saltiniuos
enciklopedijos, interneti

Sukurtos Tarpkultirinio ugdymo programos jgyvendinimas

POVEIKIS (formalusis ugdymas(is

STUDENTU TARPKULTURINES KOMPETENCIJOS |
(pries poveikj ir po)

1 pav. Bisimyjy mokytojy tarpkultirinés kompetencijos tobulinimo, taikant
kryptingq tarpkultirini ugdymaq, hipotetinis teorinis modelis

52



Antraji disertacijos skyriu Kryptingo tarpkultirinio studenty,
bisimyjy  mokytojy, ugdymo empirinio tyrimo metodologijos
pagrindimas sudaro du poskyriai. Pirmajame poskyryje pristatoma
bendroji tyrimo eiga. Disertacinj tyrima sudaré septyni -etapai,
kuriuose detaliau pristatoma tyrimo eiga, struktiira, duomeny rinkimo
ir analizés metodai bei rezultatai. Antrajame poskyryje Tyrimo
metodika: etapai, paskirtis, metodai, empirinio tyrimo dalyviai
aprasomi tyrimo metodai, pateikiamos tyrimo dalyviy demografinés
charakteristikos, aptariama zvalgomojo tyrimo metodika ir tyrimo
organizavimo ypatumai. Zvalgomajj tyrima atlikti pasirinktas
kokybinis metodas — pusiau struktiiruotas interviu. Tyrime dalyvavo
16 Klaipédos miesto bendrojo ugdymo mokykly mokytojy. Tyrimo
paskirtis — issiaiskinti mokytojy poZiirj j tarpkultiring kompetencijq ir
jos reiksme pedagoginéje veikloje. Aprasomas eksperty metodas, kuris
buvo taikytas siekiant iSanalizuoti, jvertinti ir tobulinti sudaryta
buisimyjy mokytojy tarpkultiirinés kompetencijos tobulinimo, taikant
kryptingg tarpkultirinj ugdyma, hipotetinj teorinj modelj. Siekiant
sukurti Tarpkultirinio ugdymo programg, kurios pagrindinis tikslas —
tarpkultiirinés kompetencijos tobulinimas, buvo iSsiaiskintas studijy
proceso dalyviy pozitris ] tarpkultiiring kompetencijg ir jos tobulinimo
galimybes studijuojant Lietuvos ir uzsienio universitetuose. Tyrima
atlikti taikyti kokybiniai metodai (pusiau struktiruotas interviu ir
struktiruotos refleksijos), pozitrj iSsaké 22 studentai ir &
(pedagogikos ir psichologijos dalyky) déstytojai i§ jvairiy Saliy
(Lietuvos, Latvijos, Danijos, Norvegijos, Suomijos, Svedijos).
Paskutiniajame skyrelyje aprasyta Pedagoginio kvazieksperimento
metodika: esmé, paskirtis, patikimumas ir validumas bei
igyvendinimas. Pedagoginio kvazieksperimento tiriamajj imtj sudaré
76 studentai, biisimieji mokytojai. Pedagoginio kvazieksperimento
metu siekta atskleisti studenty kryptingo tarpkultiirinio ugdymo
poveikj tobulinant jy tarpkultiiring kompetencijg, jgyvendinant
tikslinga Tarpkultivinio ugdymo programq. PokyCio matavimui
taikyti kokybinis (refleksijos rastu) ir kiekybinis (apklausa raStu)
tyrimo metodai.
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Treliaji skyriu Kryptingo tarpkultiurinio studenty, bisimyjy
mokytojy, ugdymo tyrimo rezultatai sudaro trys poskyriai. Pirmajame
poskyryje atskleidziamas mokytojy pozidiris | tarpkultiiring
kompetencija ir jos reikSme¢ profesinéje veikloje. Rezultatai parodeé,
kad informanty nuomone, jie néra pasiruoS¢ dirbti daugiakulttiréje
klasé¢je, kai klas¢je kartu mokosi kelias kultiiras atstovaujantys vaikai,
taciau beveik visi informantai noréty pabandyti dirbti tokioje klaséje,
nes tai jJdomu, skatina tobuléti, mokytis i$ kity, giliau pazinti savaja ir
kita kulttra. Mokytojai iSskyré tris grupes Ziniy, kuriy, jy nuomone,
reikéty dirbant daugiakultiivéje klaséje: bendrosios — kultirinés
Zinios, Zinios apie kitg kultirg ir specialiosios dalyko Zinios.
Dazniausiai buvo akcentuotos zinios apie kitos kultiiros bendravimo
stiliy, paprocius, kultiirinius skirtumus, elgesio ypatumus, uzsienio
kalbos mokéjimus, savos kultiiros zinojima, konflikto valdymo ir
bendry Lietuvos istoriniy sgsajy jvairiais istoriniais laikotarpiais su
kitomis Salimis Zinios. Informantai patvirtino, kad mokytojo
tarpkultiirinei kompetencijai biitinos nuostatos bei asmeninés savybés:
noras tobuléti, tolerancija  kitokiam, pasitikéjimas savimi,
kiirybiskumas, motyvacija, pagarba kitai kultorai, tradicijoms,
atsakomybés jausmas, smalsumas ir atvirumas, imlumas naujovéms,
saves ugdymas, dialoginis bendravimas. Kalbant apie gebéjimus,
butinus dirbant daugiakultiiréje klaséje, mokytojy nuomone, labai
svarbus elgesio lankstumas, gebéjimas taikyti naujas Zzinias realioje
situacijoje, gebéjimas spresti konfliktus, uzmegzti rySius, bendrauti
jvairiose situacijose ir kt.

Antrajame poskyryje analizuojami Studenty ir déstytojy poziirio j
tarpkultiiring kompetencijq ir jos tobulinimo galimybes studijuojant
Lietuvos ir uzsienio universitetuose tyrimo rezultatai. Akcentuojama,
kad dalyvavimas akademiniy mainy programose turéjo didelés
teigiamos jtakos jy asmeniniam tobul¢jimui, nuostaty ir poziirio,
elgesio kaitai, tarpkulttriniy ziniy, gebéjimy, jgudziy formavimuisi ir
taip pat padéjo giliau suprasti save jvairiose tarpkultiirinése
situacijose. Taciau taip pat neiSvengiama ir problemy (kalbos barjeras,
kultiiry skirtumai, kitoks nuostaty, vertybiy suvokimas, neigiamas
pozituris ] svetimSalius, skirtingas pozidiris ] mokymasi, jgudziy
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bendrauti ir dirbti daugiakultiiréje aplinkoje stoka) Studenty nuomone,
svarbiausia siekiant efektyviai mokytis tokioje aplinkoje biitinas paties
individo pasirengimas, nusiteikimas, reikéty labiau skatinti uZsienio
kalby mokymasi, atvykusiy studenty jtraukimg j bendras paskaitas,
organizuoti seminarus, paskaity ciklus, kuriy metu biity
supazindinama su esminiais kultiiry skirtumais, kity kulttiry paprociais
bei tradicijomis. Déstytojy nuomone, darbas daugiakulttiréje aplinkoje
yra labai jdomus, skatinantis tobuléti ir mokytis drauge su
dalyvaujanciais tame procese. Bet toks darbas reikalauja kryptingo
pasirengimo (Ziniy, gebéjimy, nuostaty) siekiant bendrauti ir
bendradarbiauti su daugiakulturés aplinkos dalyviais.

Treciajame poskyryje Pedagoginio kvazieksperimento rezultatai
pateikiami studenty nuomonés apie Tarpkultiirinio ugdymo programos
turinj tyrimo rezultatai ir tarpkultiirinés studenty kompetencijos
pokyCiy rezultaty analizé, jgyvendinus tikslingg Tarpkulttrinio
ugdymo programg. Apibendrinant studenty nuomon¢ apie
Tarpkultirinio ugdymo programg, lyginant lukes¢iy ir refleksijy
analizés metu gautus rezultatus, nustatyta, jog jgyvendinus programa
studenty likesCiai sutapo su rezultatais. Pagrindiniai rezultatai
igyvendinus teigiamai jvertinta programa, yra: 1) jgytos ir/ar
pagilintos zinios apie tarpkultirinés kompetencijos struktiirg,
komponentus, sgvokas, kitas kulttiras, savagja kultira, bendravimo ir
elgesio ypatumus su kitatauciais, ugdymo strategijas, metodus, budus
dirbant daugiakultiréje grupéje, klaséje. Sios Zinios, pasak studenty,
svarbios jiems ne tik kaip pedagogams, bet ir kaip Zmonéms,
gyvenantiems daugiakultiréje visuomengje; 2) teigiamai pakites
poziiiris ir nuostatos ] kitataucius; 3) padidéjes pasitikéjimas savimi,
atsidiirus nezinomose situacijose; 4) jsitikinimas, jog gebés dirbti
daugiakultiiréje klaséje/grupéje; 5) galimybé jgytas zinias patikrinti
praktiskai, jgyvendinti savo sukurtus projektus; 6) patobuléje
gebéjimai dirbti grupéje atliekant bendrus projektus. Antrajame
skyrelyje  pristatoma  studenty, dalyvavusiy pedagoginiame
kvazieksperimente, tarpkultiirinés kompetencijos pokyc¢iy analizé.
Pateikiami diagnostiniy pjuviy (vykdyty pedagoginio
kvazieksperimento pradzioje ir pabaigoje) lyginamieji rezultatai.
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ISskirti trys reikSminiai blokai: 1) teoriniy Ziniy apie tarpkultiring
kompetencija tyrimo rezultaty poky¢iai; 2) turimos praktinés patirties
tyrimo rezultaty poky¢iai; 3) tarpkultiirinés kompetencijos rezultaty
pokycCiai. Aptariant tarpkultiirinés kompetencijos  struktiriniy
komponenty — ziniy, geb&jimy, nuostaty ir elgesio — pokycCius,
pastebéta, kad visus Siuos keturis struktiiriniy daliy komponentus
studentai jsivertina geriau, kai jau yra jgyvending Tarpkultirinio
ugdymo programoje numatytus tikslus.

Ziniy skirtumas vertintas pritaikant Wilcoxon kriterijy. I3 gauty
rezultaty (Z = -7,499° p = 0,000) matyti, jog pirmojo ir antrojo pjiiviy
metu ziniy vertinimas skiriasi statistiSkai reik§mingai. Analizuojant
rangy lentel¢ matyti, kad 75-iais atvejais studenty atsakymai yra
teigiami ir tik 1-nu atveju yra neigiamas, rangy vidurkiai (teigiamy —
38,81 ir neigiamy — 15,50). Analizuojant tyrimo duomenis stebimas
ziniy pagilinimas. Reik§mingiausi rezultatai pateikti 2 lenteléje.
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2 lentelé
Studenty Ziniy, reikSmingy tarpkultiirinés kompetencijos
tobulinimui, poky¢iai

Zinios Teigiami | Neigiami | Rangy vidurkiai Zz p
rangai rangai Teigiami | Neigiami | reikSmé

Zinau  pagrindinius
savo Salies objektus,
itrauktus | kultlirinj
pavelda

52 3 28,35 22 -6,281° 0,000

Savo zinias apie
kulttirinius skirtumus | 48 4 26,79 23 -5,925° 0,000
vertinu

Zinau tarpkultiirinés
komunikacijos 58 2 30,74 235 -6,780° | 0,000
principus

Zinau kity kultiiry

paprodius 49 1 25,62 19,5 -6,323* | 0,000

Zinau kity kultiiry

a
elgesio ypatumus 53 0 27 0 -6,637 0,000

Zinau apie  kity

kultdiry religijas 38 1 20,11 16 -5,570 0,000

Zinau kity kultiiry
$vietimo sistemy 42 7 25,92 19,5 -5,033° 0,000
ypatumus

Zinau kity kultiiry

a
tradicijas mokyklose 52 ! 3054 26 -5,783 0,000

Zinau ugdymo
metodus, taikomus
daugiakultiiréje
grupéje, klaséje

57 4 31,95 17,5 -6,476° 0,000

Zinau jvairiy
konflikty sprendimo,
deryby ir 33 6 20,15 19,17 -4,096° 0,000
bendradarbiavimo
budy

Zinios apie kultdirinj

< 72 1 37,33 13 -7,467° 0,000
Soka

Gebéjimy interpretuoti ir lyginti vertinimo skirtumg nustatyti buvo
pritaikytas Wilcoxon kriterijus. IS gauty rezultaty (Z = -7,346a, p =
0,000) matyti, jog pirmojo ir antrojo pjiviy metu gebé&jimy
interpretuoti ir lyginti vertinimas skiriasi statistiSkai reikSmingai.
Analizuojant rangy lentele matyti, kad 70-Cia atvejy studenty
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atsakymai yra teigiami ir tik keturiais atvejais yra neigiami, rangy
vidurkiai (teigiamy — 39,27 ir neigiamy — 6,50). ISsamiis rezultatai
pateikiami 3 lentelgje.

3 lentelé

Studenty gebéjimy interpretuoti ir lyginti poky¢iai

Gebéjimai

Teigiami
rangai

Neigiami
rangai

Rangy vidurkiai

Teigiami

Neigiami

Z
reik§meé

Gebg¢jimas
analizuoti ir
adekvaciai suprasti
skirtingus kult@irinius
kontekstus

48

25,6

23

-6,294°

0,000

Gebg¢jimas
interpretuoti kitos
kultiiros jvykius ir
dokumentus,
paaiskinti ir susieti
juos su savo kulttiros
ivykiais ir
dokumentais

41

22,94

16,5

-5,473%

0,000

Gebéjimas atpazinti
ir paaiskinti
nesusipratimy sritis
ir pan.

44

25,57

20

-5,448°

0,000

Gebejimas lyginti
savo ir kity kultiiry
$vietimo sistemos
ypatumus, isskiriant
skirtumus ir
panaSumus

39

22,51

17

-5,190°

0,000

Gebéjimas
identifikuoti
kulttirinio Soko
bruozus

67

34

-7,270°

0,000

Gebéjimas jveikti
kulttirinio Soko
pasekmes

64

34

17,5

-7,005%

0,000

Gebéjimy atrasti, bendrauti ir bendradarbiauti vertinimo skirtuma
jvertinti buvo pritaikytas Wilcoxon kriterijus. IS gauty rezultaty (Z = -
6,385% p = 0,000) matyti, jog pirmojo ir antrojo diagnostiniy pjiviy
metu gebéjimy atrasti, bendrauti ir bendradarbiauti vertinimas skiriasi
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statistiSkai reikSmingai. Analizuojant rangy lentele matyti, kad 64
atvejais studenty atsakymai yra teigiami ir tik 8 atvejais yra neigiami,
rangy vidurkiy (teigiamy — 38,28 ir neigiamy — 22,25) daugiau
teigiamy negu neigiamy. Detalils rezultatai pateikiami 4 lenteléje.

4 lentele
Studenty gebéjimuy, atrasti, bendrauti ir bendradarbiauti,
poky¢iai
Gebéjimai Teigiami | Neigiami | Rangy vidurkiai z p
rangai rangai Teigiami | Neigiami | reik§mé

Gebé¢jimas efektyviai
diti 42 3 2281 | 2567 5314* | 0,000
daugiakultiiréje
aplinkoje

Gebé¢jimas lankséiai
reaguoti naujose
situacijose, 43 5 24,91 21 -5,378% 0,000
susidariusiose dél
kulttrinés jvairovés

Gebé¢jimas uzmegzti

o 31 7 19,95 17,5 -3,953% 0,000
rySius
Gebgjimas priimi 24 4 14,08 17 -3,415° | 0,001
sprendimus
Gebéjimas taikyti
naujas zinias realioje | 32 2 17,63 15,5 -4,985% 0,000
situacijoje
Gebgjimas priimti 27 5 16,59 16 -3,888 | 0,000
kitas kultiiras
Gebéjimas atrasti
naujy Ziniy apie 34 7 21,82 17 -4,320° 0,000
kultiira(as)
Gebejimas iSgirstiir | 7 14,17 155 -2,390* | 0,017

iSklausyti kita

Poskyryje Studenty tarpkultirinés kompetencijos pokyciy analizé
aptariami rezultatai leidzia teigti, jog kelta hipotezé pasitvirtino.
Pedagoginio  kvazieksperimento metu jgyvendinus tikslingg
Tarpkultiarinio ugdymo programg, Kurios metu taikytas projekty
metodas, probleminis mokymas ir Kiti aktyvinantys ugdymo(si)
metodai, studenty nuomone, ziniy, gebéjimy, nuostaty ir elgesio
jsivertinimas did¢ja. Todeél galime pagristai formuluoti mokslinj
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teiginj, jog kryptingas tarpkultiirinis studenty ugdymas tampa
reik§mingu tarpkultiirinés kompetencijos tobulinimo veiksniu.

ISVADOS

Mokslinés literatiiros analizé ir atlikti empiriniai tyrimai leidzia
formuluoti Sias disertacinio darbo iSvadas:

1. Veikiant postmodernizmo, globalizacijos jégoms, kuriantis
daugiakultiirei visuomenei, sparciai nyksta homogeniskumas, todél
tarpkultiirinés ~ kompetencijos  ugdymasis tampa  bitinybe.
Tarpkultiring kompetencija (analizuojant ja jvairiy veikly kontekste
kaip bendraja kompetencijg) sudaro trys lygmenys: Zinios (kulttirinés
zinios, neverbalinés kalbos supratimas ir kt.); gebéjimai (gebéjimas
klausytis ir jsiklausyti j paSnekovo nuomone, gebéjimas stebéti,
gebéjimas interpretuoti ir lyginti, gebéjimas bendrauti ir
bendradarbiauti, gebéjimas analizuoti ir jvertinti, gebéjimas iSvengti
konflikty; uZsienio kalby mokéjimas ir kt.); nuostatos (pagarbos,
atvirumo ir susilaikymo nuo iSankstinés nuomongs, tolerancijos,
lankstumo, empatiSkumo, smalsumo ir noro atrasti, suzinoti ir kt.).
Zmogaus tarpkultiiriné kompetencija, susidedanti i3 $iy trijy lygmeny,
yra auks$¢iausio lygio ir pasireiskia asmens elgesiu bendraujant ir
bendradarbiaujant su kitos kultiiros atstovais.

Mokytojo tarpkultiiriné kompetencija ypa¢ aktuali jo profesinéje
veikloje. Siuolaikinés edukacinés aplinkos ypatumai reikalauja
parengti mokytojus, kompetentingus dirbti daugiakultiiréje grupéje,
klasé¢je (kuriai budinga etniné, religiné, kultiriné, socialiné,
ekonominé, lyties jvairové), gebancius padéti vaikams ugdytis
tarpkultiring kompetencija, padedancig jiems darniai integruotis i
nuolatiniy poky¢iy daugiakultire visuomene, kurti pozityvius jvairiy
kultiiry atstovy santykius, drauge i$saugoti savo tautinj tapatuma.

2. Zvalgomojo empirinio tyrimo, skirto nustatyti mokytojy
poziurj | tarpkultiiring kompetencija ir jos reikSme¢ profesingje
veikloje, rezultatai leidzia teigti, jog be pagrindiniy tarpkultlrinés
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kompetencijos komponenty (bendryjy Ziniy, ziniy apie kitas kulttras;
gebéjimy atrasti ir sgveikauti bei interpretuoti ir sieti; nuostaty,
reikalingy tarpkultiriniam bendravimui ir bendradarbiavimui)
tarpkultiiring mokytojo kompetencija turéty sudaryti ir kiti, profesingje
veikloje bitini specifiniai komponentai: dalykinés zinios apie kity
kultiiry Svietimo sistemas, ugdymo programas; ugdymo metodai,
taikomi dirbant daugiakultiiréje grupéje, klaséje; vaiky tarpkultiirinés
kompetencijos ugdymo programy kiirimo geb¢jimai; gebéjimas
igyvendinti sukurtas programas.

3. Tyrimo duomeny pagrindu sukurtas hipotetinis teorinis
modelis buvo panaudotas modeliuojant tikslinga Tarpkultirinio
ugdymo programg, Kurios jgyvendinimo rezultatai parodé, kad
kryptingas tarpkultiirinis ugdymas tampa reikSmingu tarpkultiirinés
kompetencijos tobulinimo veiksniu, kai ugdomajai programai btidingi
Sie pozymiai:

e  programos turinj sudaro Sios temos/problemos: tarpkultiiriné
kompetencija mokytojo profesinéje veikloje, pasaulio religijos,
kultirinis Sokas, tarpkultirinés kompetencijos ugdymas, sunkumai
siekiant tarpkultiarinio dialogo,

e  kryptingo tarpkultirinio ugdymo rezultaty siekiama taikant
aktyvinan¢ius ugdymo(si) metodus: projekty, probleminio mokymo,
simuliacinius, vaidmeninius zaidimus, debatus, diskusijas ir kt.

Igyvendinus tokia tikslingg Tarpkultirinio ugdymo programg
studenty, biisimyjy mokytojy, tarpkultiirinés kompetencijos
tobulinimo poky¢iai vertinami keturiais lygmenimis:

e  Ziniy (gilinamos bendrosios prigimtinés kultliros Zinios, Zinios
apie kitas kultiiras, dalyko zinios, bitinos mokytojo profesinéje
veikloje);

e gebéjimy (ugdomi gebéjimai: analizuoti ir adekvaciai suprasti
skirtingus  kulttirinius  kontekstus, atrasti kultiiry panaSumus ir
skirtumus, interpretuoti ir sieti prigimtinés bei kitos kultdiros
reiSkinius, taikyti Zinias, jgytas realioje arba suvaidintoje situacijoje);
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e nuostaty (formuojamos teigiamos nuostatos vertinant kity
nuomong);

e elgesio (vertinamas savo ir kity elgesys sprendZiant jvairias
vaidybines, simuliacines situacijas).

4. Apibendrinus studenty ir déstytojy pozitrio j tarpkultiiring
kompetencija ir jos tobulinimo galimybes studijuojant Lietuvos
universitete ir pagal mainy programas tyrimy rezultatus nustatyta, kad:

e Tarpkultiriné kompetencija yra svarbi tiek studijuojant, tick
dirbant daugiakultiiréje aplinkoje. Studijos ar darbas daugiakultiréje
aplinkoje, ypac studijos uzsienyje pagal mainy programas, yra vienas
i§ reikSmingiausiy tarpkultirinés kompetencijos tobulinimo veiksniy.
Tokia patirtis reikSminga asmeniniam tobul¢jimui, nuostaty ir
poziiirio, elgesio, tarpkultiiriniy ziniy kaitai, geb&jimy formavimuisi.

e  Mokymasis ar darbas daugiakultiréje aplinkoje studentams ir
déstytojams yra jdomi, skatinanti tobuléti ir mokytis drauge su tame
procese dalyvaujanciaisiais, bet taip pat reikalaujanti tam tikro
pasirengimo (Ziniy, gebéjimy, nuostaty) kuriant tarpkultiirinj dialoga
daugiakultiiréje aplinkoje veikla.

e  Studijuojant ar dirbant daugiakultiréje aplinkoje susiduriama
su tokiomis problemomis: kalbos barjeras, kultiiriniai skirtumai, kity
kultliry atstovy nuostaty, vertybiy suvokimo skirtumai, neigiamas
poziuris ] svetimsalius, skirtingas pozitiris } mokymasi, silpni darbo ir
bendravimo jgudziai. ISskirti veiksniai nemotyvuoja studenty ir
déstytojy tobulinti tarpkultiring kompetencijg, bet kryptingas
pasirengimas yra viena i§ galimybiy palengvinti S$iy problemy
sprendima.

5. Tyrime i8kelta hipotezé pedagoginio kvazieksperimento
jgyvendinimo metu pasitvirtino. Taikant tikslinga Tarpkultirinio
ugdymo programg studenty Ziniy, gebéjimy, nuostaty ir elgesio
jsivertinimas kryptingai keitési:

e Ziniy Iygmeniu  statistiSkai  reik§mingi  pedagoginio
kvazieksperimento tyrimo rezultaty pokyciai parodé, jog studentai
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geriau jsivertino savo Zzinias (apie Salyje gyvenanciy etniniy grupiy
kultirinius ypatumus, apie kity kultiry bendravimo stiliaus ypatumus,
apie kity kultiry religijas, Svietimo sistemos ypatumus, tradicijas
mokyklose, ugdymo metodus, taikomus daugiakultiiréje grupéje,
klaséje, apie kultiring Sokq).

o Gebéjimy lygmeniu lyginant dviejy diagnostiniy pedagoginio
kvazieksperimento pjuviy rezultatus nustatytas statistiSkai reikSmingas
pokytis tarp studenty jsivertinimy prie§S Tarpkultiurinio ugdymo
programos vykdyma ir po jo. Studenty pozifiriu, jie geriau vertina
savo gebéjimus (analizuoti ir adekvaciai suprasti skirtingus
kultiurinius  kontekstus, atrasti kultiry panasumus ir skirtumus,
interpretuoti ir palyginti prigimtinés ir kitos kultiros reiskinius,
atpazinti ir paaiskinti nesuprastus dalykus, identifikuoti kultirinio
Soko bruozus, lanksciai reaguoti naujose situacijose, susidariusiose
deél kultirinés jvairoveés, taikyti naujas Zinias realioje situacijoje,
atrasti nawjy Ziniy apie kultiiras, numatyti galimas konflikto prieZastis
dél kultiry skirtumy).

e  Nuostaty lygmeniu rezultaty pokyciai rodo, kad studentai,
busimieji mokytojai, pozityviau vertina savo pasirengima dirbti
daugiakultiréje grupéje, klaséje, mokytis dirbant daugiakultiréje
komandoje, tolerancijg kitoms kultiroms ir papro¢iams.

e Elgesio lygmeniu jvyke teigiami pokyc¢iai néra labai ryskas,
nes pokyciai $iuo lygmeniu yra sunkiausiai iSmatuojami, bet tikétina,
kad pagilintos zinios, iSsiugdyti gebéjimai bei teigiamos nuostatos,
butinos tarpkultiriniam bendravimui ir bendradarbiavimui, islaikant
kiekvienos kultiiros savituma, bus tinkamai panaudoti realioje
gyvenimo situacijoje.

Sie poky¢iai patvirtina, jog kryptingas tarpkultirinis ugdymas
tampa reikSmingu tarpkultiirinés kompetencijos tobulinimo veiksniu.

Pagrindiniai disertacinio tyrimo teiginiai pateikti Siose
mokslinése publikacijose:

1. Norviliené, A. Zuzevicitté, V. (2011). Mokytojy poziiiris |
tarpkultirinés kompetencijos raiska. Tiltai. 3 (56), p. 111 — 124.
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2. Norviliené, A. Zuzevi¢iute, V. (2011). Tarpkultiirinés
kompetencijos ugdymasis dalyvaujant akademiniy mainy programose:
studenty poziaris. Tarpdisciplininis diskursas socialiniuose moksluose
— 3, Kaunas, p. 59 — 65.

3. Norviliene, A. (2012). Self-Development of Intercultural
Competence in Academic Exchange Programmes: Students’ Attitude.
Socialiniai mokslai. Nr. 1 (75) p. 58 — 65

Disertacijos  teiginiai  aprobuoti  skaitant praneSimus
respublikinése ir tarptautinése mokslinése konferencijose:

1. Tarptautiné moksliné konferencija Sistemoteorinés profesinio
rengimo kaitos dimensijos. Kaunas. Vytauto Didziojo universitetas.
Prane$imas Siuolaikinio kaitos pasaulio isSiikiai rengiantis profesijai
(2010, geguze).

2. IX tarptautiné moksliné konferencija Mokytojy rengimas XXI
amziuje: pokyciai ir perspektyvos“. Siauliy universitetas. Prane$imas
Tarpkultirinés  kompetencijos ugdymo(si) reiksmé Siuolaikinéje
visuomenéje (2010, lapkritis).

3. Moksliné konferencija Pilietinis asmens tapatumas —
visuomenés nariy jungiamoji grandis. Klaipédos universitetas.
PraneSimas Mokytojy poZiiris j tarpkultirinés kompetencijos raiskq
(2011 balandis).

4. International Conference on Textbooks & Educational Media
Representation of Otherness. Kaunas, Vytautas Magnus University,
Lithuania. Prane$imas Peculiarities of Intercultural Competence of
Lithuanian teachers’ working in multicultural classroom (2011,
rugséjis).

5. Testin¢ socialiniy moksly doktoranty ir jaunyjy mokslininky
konferencija Tarpdisciplininis diskursas socialiniuose moksluose — 3.
Kauno technologijos universitetas. PraneSimas Tarpkultirinés
kompetencijos ugdymasis dalyvaujant akademiniy mainy programose:
studenty poziaris (2011, spalis).

6. Tarptautiné moksliné konferencija Inovatyviis suaugusiyjy
jgalinimo metodai: edukologijos ir socialinio darbo perspektyvos.
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Mykolo  Romerio  universitetas.  PraneSimas  Tarpkultirinés
kompetencijos plétoté jgalinant gyventi tarpkultirinéje visuomenéje
(2012, geguzé).

7. Pazintinis vizitas Rumunijos Mures apskrities Mokytojy
mokymo centre Managing career development in multicultural
society. PraneSimas Teacher's Training for Working in Multicultural
Clasroom in Lithuania (2012, geguzé).

8. Children's Identity & Citezenship in Europe (CiCe) Pre-
Conference Meetings and Annual Conference. York, UK. Pristatyta
ataskaita uz 2012 metus, kurig parengé CiCe koordinatoré Lietuvoje
prof. V. Zuzeviciute, dalyvauta diskusijoje aptariant veiklas 2013
metams (2012, geguze).

9. Respublikiné moksliné-praktiné konferencija Ugdymo realijos
ir perspektyvos. Klaipédos valstybiné kolegija. PraneSimas Biisimuyjy
mokytojy tarpkultiriné kompetencija: situacija ir plétoté (2013,
geguze).

10. CiCe Conference 2013: Identities and citizenship education:
Controversy, crisis and challenges. University of Lisbon, Portugal.
PraneSimas Prospective teachers' intercultural competence: situation
and development (2013, birzelis).

11. Tarptautiné moksliné konferencija Svietimo ir ugdymo kokybé
PranesSimas Busimyjy mokytojy tarpkultiriné kompetencija: situacija
ir plétoté (2013, spalis).

Disertacijos raSymo metu dalyvauta:

e Tarptautiniame intensyviame kurse Mirroring Inclusive
Education in New Nordic-Baltic Learning Environments (2011,
rugséjis-spalis);

e  Rumunijos Mures apskrities Mokytojy mokymo centre. Vizito
tema Managing career development in multicultural society (2012,

geguze);
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e Stazuotéje ir 3-oje tarptautinéje savaitéje Norvegijos Nord-
Trondelag universitetinés kolegijos Mokytojy ugdymo fakultete.
Stazuoté vykdyta pagal Lietuvos aukstyjy mokykly déstytojy ir I-11
pakopy studenty tarptautiniy praktiky/stazuociy uzsienyje (ES, ELPA
ir NATO salyse) reziduojanCiose jmonése ir tarptautinése
organizacijose projekta (2012, rugséjis-spalis).

Trumpos Zinios apie autore

ISsilavinimas

2004 m. baigé¢ Klaipédos universiteto Pedagogikos fakultets.
Suteiktas edukologijos bakalauro kvalifikacinis laipsnis, jgyta
pradinés mokyklos mokytojo, auklétojo, socialinio pedagogo
profesiné kvalifikacija.

2006 m. baigé Kauno technologijos universiteto Socialiniy moksly
fakulteta. Suteiktas VieSojo administravimo magistro kvalifikacinis
laipsnis.

Profesiné veikla

20062007 m. dirbo Klaipédos universiteto Pedagogikos fakulteto
studijy administratore.

2007-2012 m. dirbo Klaipédos universiteto Pedagogikos fakulteto
Vaikystés pedagogikos katedros asistente.

Nuo 2007 m. dirba Klaipédos universiteto Pedagogikos fakulteto
prodekane.

Nuo 2012 m. dirba Klaipédos universiteto Pedagogikos fakulteto
Vaikystés pedagogikos katedros lektore.

Moksliniai interesai

Tarpkultiirinis ugdymas, mokytojy rengimas, ugdymo jstaigy
administravimas ir vadyba.
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