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Introduction 

Modern society is qualified as informational, continuously learning knowledge society with good condi-
tions for all members and groups to remain constantly engaged in learning process. Education within infor-
mational knowledge society involves entire social space. Mass media is a global and modern coexistence of 
many informational environments and it is employed differently – for information, teaching, education, gai-
ety and communication. The essence of media1 (mass media) phenomenon is in its ability to daily assist a 
huge number of its audience in approach to the world, staying in the maelstrom of top events, meeting inter-
esting people, discovering much about scientific and technical progress. Mass media is related to many as-
pects of social activity and it makes a huge and miscellaneous impact on individuals, on experience of differ-
ent age groups (Giddens, 2005, p. 422). In mass media audience gains and improves its media experience – 
„indirect understanding of events and phenomena through means of mass media“(Juraitė, Sociologija 2003, 
p.256). Media experience, gained by audience from media texts, is an active process, depending on specific 
situations (Bydam, 2000). Gain of experience is made of active and passive components. The active one 
shows that individuals make impact on surrounding world, whereas the passive one – how the changing 
world starts making impact on individuals. Experience is gained, when individuals start realizing links be-
tween these two components (Bydam, 2000). Very often the passive component is dominant in the experi-
ence of audience. Possessing no media competence, audience, readers, web surfers are not able to critically 
evaluate and analyze media messages. 

For a few decades already researchers from different countries analyze media education (Bondarenko, 
Zurin, 1999; Buckingam, 2003; Tyner, 1998; Fedorov, 2001, Kellner, 1999), which is defined as a consistent 
teaching about media (mass media). It results in gaining of media competence and ability to accumulate posi-
tive media experience – to understand, choose, evaluate, analyze information through different media (TV, 
press, radio, internet), making it structural and conceptual. Media education is a systematic process, aiming 
at upbringing of differently aged individuals, in particular, those representing the audience of young genera-
tion. There are specialized centres in Germany, where formal educators for media education are trained. Ac-
tivity of these centres is coordinated by National Institute of Scientific and Training Cinema (National Insti-
tut für Film und Bildem Wissenschaft und Unterricht – FWU). As a specialized course media education is 
integrated into the system of formal education of Norway since 1970. In France Education Centre for Rela-
tions and Information (Centre de I‘Enseignement des Momens d‘Information – CLEMI) takes care of media 
education among young generation since 1982. In Sweden media education started back in 1980. Teaching 
about media in schools of this country is a compulsory discipline. Each year Federal budget of USA allocates 
400 million dollars for media education of the young generation.  

It is evident that in Lithuania it is also necessary to introduce and develop consecutive teaching about 
mass media system (Astra, 2005). Teaching about mass media is an educational process, which stimulates 
understanding and critical evaluation of information and shows how to make use of it. According to Valiulis 
(2005), we have to learn how to understand media, like we learn how to read and write. Future societies will 
have to learn how to read images and understand codes, if we realize writing and reading to be among basic 
necessary knowledge in writing civilization.  

Aim: to make analysis of specificity in media education of informational knowledge society. 

                                                 
1 Media – means of mass communication (mass media), means of communication at internet (including internet itself), aesthetic 

means of expression (photography, cinema, TV, video, etc.)((http://mediaeducation.ru) 
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Goals: 
1. to reveal peculiarities of media action mode community; 
2. to define the essence of media education; 
3. to analyse the structure of media based experience. 

Methods: analysis of scientific sources, description, synthesis, abstraction. 
Subject: media education of informational knowledge society. 

Media (mass media) action mode in community 

Social environment (Lat. socium) makes impact on media (mass media), on its products and audience – 
consumers of these products. However, impact of media on social environment is analogous. Media action 
mode could be defined as methods and styles of activity and action in community. Post-modernism, gaining 
ground at the end of 20th century – beginning of 21st century, supplemented the world with new means of 
information, providing with better option. Modernity radically changes the character of life and affects most 
personal aspects of individual experience, as mature modernity leads to significant social, political, techno-
logical achievements as well as to new threats and dangers (Giddens, 2000). Active and least affected initia-
tors of changes within informational knowledge society are media (mass media). They penetrate into all 
spheres of life, though participate in it only indirectly. Media appear to be “a repository of memory”, also “a 
map”, pointing to where we are, who we are and what are our future prospects (McQuail,1994). „It is called 
„mass media“. A mysterious medium, a mediator, assisting in better understanding of each other“ (Pečiulis, 
2004, p. 174). „Media administer, code and concentrate perception of reality, inevitably distorting reality“ 
(Lahnstein, „Kultūros vadyba“, 2004, p. 255). „Mass media becomes more and more global, in principle, 
different environments become apparent to everyone, who is willing to gather important information. Col-
lage effect, cultivated by television and papers, creates a specific form for collation of environmental and 
potential lifestyle choices“(Giddens, 2000, p.111-112). Introduction and development of new technologies 
becomes inhumane, as very often it stimulate endless competition between human social differences, rela-
tions, knowledge and labour force. Accordingly, this perverts the essence of equality, social justice, liberty 
and democracy (Bello, 2000). Researchers of mass communication (Postman,1985; Thompson, 1995) em-
phasize that development of media introduces new forms of behaviour and interaction, transforms social 
relations and entire society. Beck (1995) notes that information in modern social world becomes equivalent 
to reality, therefore, reality can be shaped and transformed. Diversity (different development, variety) is not 
the only characteristic feature of mass media – it enables to reach environment, into which an individual 
would never penetrate personally, as some boundaries, which used to separate environments, are now with-
drawn. However, most disappointing alteration is the wane of boundaries and differences between the high-
est and mass (popular) culture (Jemeson, 2002). „Electronic mass media becomes a transforming social 
power, determining a different and a new understanding of reality in the face of globalization (Samalavičius, 
1997, p.116). Kavolis (1995) emphasizes that mass media makes impact on new approach towards life phe-
nomena and spiritual values.  

Researchers (Croteau, Hoynes, 2000; Marris, Thornham, 1996; Thompson, 1995 et al.), analyzing media 
messages, are searching for wider insights about social phenomena. The content of above messages can be 
analyzed in different aspects and on the basis of following perspectives: reflections of audience’s prefer-
ences; reflection of society, its standards and interests; media as a factor, making social impact, etc. Accord-
ing to McQuail (1994), two basic trends of theoretical perspectives in media abundance could be distin-
guished: firstly – mass media as one of major factors, predetermining alteration within community; secondly 
– media are treated as a reflection of political, economical relations, a constituent of entire theory. 

Media action mode in community is also analyzed in other theories. Most popular and dominant among 
them is mass communication research pattern theory (Lowery, DeFleur, 1995), which singles out the power 
of mass media, emphasizes its social impact, maintaining that the role of society in this sphere is normative. 
Media action mode in this theory is defined as following: socialization of society, information, mobilization 
and formation of opinion.  

Assentation theory emphasizes social impact of media message. Westley and  MacLean (1957) note that 
“it is not always that journalists are the authors of messages or communication“ (Fiske, 1998, p. 45). Very 
often they selectively choose what is to be conveyed to the audience in compliance with their interests and 
demands, with relevance and interest of messages. That is to say, mass media provides with production, 
which predetermines its own popularity and which is acceptable to mass audience. 
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The essence of alternative or critical theories (Thompson, 1995; Mead, 1998) lies in proposition that 
significance of media message is not a static, fixed phenomenon, equally perceived by the audience. On the 
contrary, it is a complex, changing and continuously resuming process. A received media message is de-
coded with respect to social situation and interests of specific audience. In this case the audience is treated as 
„active“ or „abstemious“ (subject to social, economical, cultural, political situations – community, in which 
the audience is living). Modern theories of mass media are based on “profit” conception, in other words, 
what profit, what possibilities for satisfaction do media provide for and what demands of the audience are 
satisfied. Significance of media action mode in community is defined by following functions: cognitive (re-
ceipt of information and acquirement of knowledge); relaxing (diversion and escape from tedium of life); 
satisfaction of personal demands (e. g. escape from reality or discover an alternative for social contrasts).  

Media action mode is also analyzed from the viewpoint of needs they satisfy among audience (cultural, 
spiritual and social). Furst (1998) singles out planning of information, relevant to the audience; rendering of 
assistance (in media messages the audience is searching for answers to relevant questions, for problem solu-
tion options); spread of scientific knowledge and education. Nazarov (2002, p.16-17) characterizes above 
action mode on individual level: informative (information about global and local social events; satisfaction 
of communal interests and thirst for knowledge; education and self-education; search for advice about urgent 
information, for implementation of one’s own decisions); personality identification (self-identification) 
(strengthening of personal values; knowledge, confirmations of behaviour patterns; self-identification with 
values of the rest; search for self-knowledge); integration and social communication (understanding of other 
person, empathy; formation of basics for social communication and dialogue; assistance in realization of 
social roles; opportunities for communication with one’s own family, friends and society); entertaining 
(emotional discharge,  spending of leisure time, escape as a deliberate avoidance of relevant social problems, 
escapism, life in visionary world; aesthetic satisfaction, sexual excitement). 

Myers (2008, p. 284) emphasizes that “the closer mass media is to real life, the more forcible is its in-
formation“. However, it is necessary to note that the strength of informational influence depends on persua-
sion methods. Researchers (Cacioppo, Petty, 1996; Eagly, Chaiken, 1993) single out following methods of 
persuasion: primary (process, when persuaded persons focus on arguments and react positively in their think-
ing); secondary (process, when people are affected by incidental actions and, almost immediately, they con-
centrate their attention on signs that encourage acceptance without profound answer). Information, related to 
pleasant experience, becomes even more persuasive. Direct address to the audience is an important informa-
tion presentation method. Impact (effect) theories are closely related to audience theories. Media (mass me-
dia) impacts are to be realized as action mode outcomes. Media effects are defined by researchers (Bazal-
gete, 1992; Fedorov, 2008; Hart, 1998) as impacts to personality from educative aspect, from the aspect of 
consciousness development and reaction to media texts, from the aspect of behaviour and concept formation. 
Media function in a vast multi-layer social sphere and make impact to its different structures and levels. Im-
pacts are analyzed from different aspects, though it is possible to maintain that all impact theories are based 
on the structure of communication process (sender - receiver), i. e. they analyze “spreader” of impact and 
“the affected” as well as their internal and external links (Fiske, 1998; Nazarov, 2002). According to the 
sphere of effect (what is affected inside a human being) action modes are divided into: cognitive; emotional; 
behaviour. Effect can result in: change (essential change, e. g. in approach, corresponding to media inten-
tions); correction (insignificant change); strengthening (confirmation of actual approaches).   It is a sugges-
tion (Sirtautienė, 2003) to divide effects into planned and unplanned, long-term and  short-term. Psycholo-
gist W.Weiss (1998) divides mass media effects into quantitative and qualitative (cit. Urbonas, 2000, p.156). 
He attributes impact of mass media or its message on the audience (reducing or increasing), time the audi-
ence spends on specific media (becomes shorter or longer) to quantitative effects. Changes in knowledge, 
approach, emotions, social position, behaviour, interests, attitudes, value orientations are attributed to quali-
tative effects. Spectrum of media action modes in community is wide and miscellaneous. However, media 
competence of the audience is very important. It is formed by educating a critical individual, who would be 
able to accept, understand, select, evaluate, analyze, structure and employ information, acquired through 
media texts. 

Definition of Media Education (ME) 

Researchers (Tyner, 1998; Worsnop, 1994; Hart, 1998; Masterman, 1997; Kubey, 1997; Johnson, 2001; 
Fedorov, 2005; Romanovskiy, 2004; Zaznobina, 1999; Bondarenko, 2000; Nazarov, 2002 et al.) note that 

317 



Rosita Uzniene 

media education (ME) is a modern trend in pedagogy and cultural-educational activity, directed towards 
educational perspectives of informational knowledge society. Media education is related to spread of modern 
informational literacy, as this process stimulates understanding, critical evaluation and employment of re-
ceivable information. Since 1960 media education is strongly supported by UNESCO, introducing concep-
tions of this education. Media education in modern knowledge society is characterized as a process of per-
sonality development/self-development, in which media (mass media) participate (Usov, 1989). Aim of this 
education is to form media culture, to develop creative and communicational abilities, critical thinking and 
autonomy of critical thinking (Mastermann, 1980), to provide with knowledge and abilities for acceptance, 
interpretation, analysis and evaluation of media messages, to develop different forms of self-expression with 
the help of media. Media education in Oxford encyclopaedia is defined as “understanding of media, which is 
different from learning with media, it is related to knowing how media messages are designed and dissemi-
nated as well as to analytical ability to interpret and evaluate the content of media“(Potter, 1999, p.34).  

Media education is related to all types of media (printings, graphics, sound, screening, etc.) and different 
new technologies. It provides with opportunity to understand the processes of mass communication, to real-
ize their role in community. Knowledge is integrated together with ability for analysis and critical evaluation 
of media messages as well as ability for their creation; ability for recognition and insight of essence in media 
message related issues – their political, social, commercial and/or cultural interests, their context; for inter-
pretation of media messages, classification and recognition of values, disseminated via media; for under-
standing and analysis of media impact on the audience. Media education is also a concurrent in artistic up-
bringing, art criticism (theatrical art, cinematography, literary criticism), history, psychology, etc. Different 
models of media education exist in modern education. They are: 

• Training – informational (Buckingam, 2003; Tyner, 1998; Fedorov, 2001), which emphasizes 
studies in media theory, history and culture. This model rests on cultural, aesthetic, semiotic, 
socio-cultural theories of education. 

• Educative – ethic (Mastermann, 1988; Hart, 1997; Zaznobina, 1999), representing studies, re-
lated to moral, religious, ecological, philosophical problems in media. They are based on ethic, 
religious, ecological and ideological theories. 

• Practical – utilitarian (Burn ir Durran, 2007; Bell, 1986), emphasizing practical employment 
of new technical achievements in real life. 

• Aesthetic (Potter,1999; Kubey, 1997), orientated towards development of artistic taste by 
means of media, towards analysis of media creations. 

• Socio-cultural (Mastermann, 1997; Buckingam, 2003; Johnson, 2001), orientated towards per-
sonality’s ability to understand, analyze and critically evaluate media texts, towards develop-
ment of creative personality. It is based on socio-cultural, semiotic, ethic theories and theories 
of critical thinking. 

There is no unanimous theoretical conception of media education in global practice, however, it is possi-
ble to single out basic theoretical aspects. 

Injection (protective) (Samovar, Porter, 1991; Spock, 2000) theory is called a protective from media 
impacts theory. It is maintained that media make a strong direct and often negative impact on the audience. 
The latter is characterized as a passive consumer, unable to understand media texts. This theory says that 
education can help to reduce negative impact of media and super-strong excitement over them (infantile and 
juvenile audience). Pedagogues are trying to assist them in understanding of differences between reality and 
media texts, introducing to specific examples of negative media impact (particularly TV). In educational 
programs supporters of Injection theory emphasize violence and sex in media texts. Such theories of media 
education are popular in USA. Media are characterized as “agents of cultural decline“. However, even sup-
porters of this theory agitate for development of critical, independent and creative thinking. Opponents of 
this theory (Bazalgete, 1992; Tyner, 1998 et al.) maintain that media remain to be an integral part of modern 
life and their influence among children will never be so strong, compared to that of their families. 

Demand satisfaction (Redford, 1995; Strasburger, Wilson, 2002) theory emphasizes satisfaction of in-
dividual demands by media. Impact of media is limited, children are free to choose and evaluate media texts 
according to their demands. Priority in media education is assistance in obtaining information, satisfying at 
most their demands. This theory underlines positive impact of media. 

Practical theory (Thompson, 1995) maintains that media impact on the audience is limited. The base of 
this theory is teaching how to employ media techniques and modern technologies. 
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Critical thinking (Masterman, 1997; McQuail, 1994). This theory aims at protection of children from 
media manipulations. Media impact on individuals and society is emphasized in the process of learning. It 
develops critical thinking, allowing them to accept and analyze information of different character, to acquire 
knowledge about mechanisms of media impact, to understand aims of media texts with respect to the audi-
ence. 

Semiotic theory (Bartas, 1990; Usov, 1989) notes that young people are not able to “read” media texts, 
therefore, the aim of education is to assist them in “proper reading” of media texts. This education theory is 
based on “grammar” of codes in media texts, i. e. on analysis of media language. Aim of the educator is to 
teach how to decode media texts and their content. 

Cultural theory (Buchingam, 2003; Hart, 1998). The audience and media are in the process of dialogue 
based relations. The audience “reads“ information, “involves“ it in different contemplations and specific 
analyses. This theory tries to help in understanding that media can enrich knowledge, abilities, etc. It makes 
an attempt to demonstrate, what stereotypes are created by media, therefore, this theory emphasizes critical 
thinking. 

Aesthetic-artistic theory (Tyner, 1998; Kellner, 1999). Supporters of this theory note that it is necessary 
to assist young people in understanding of artistic language of media, in development of creative abilities, in 
learning of artistic media texts and their analysis. 

The essence of all above theories is preparation of the audience for acceptance of positive media experi-
ence irrespective of media type and effects of their texts. Such experience can be cumulated only when one 
has media competence. Thus, the desired result of media education is media competence, i. e. ability to ana-
lyze and synthesize media reality, ability to “read“ media texts and employ media technique, knowledge and 
media culture. It is “a liberated ability to accept, analyze, evaluate and understand media messages; to under-
stand the working of socio-cultural and civil context of media in modern world, their coded and presenta-
tional systems” (Strasburger, Wilson, 2002, p.76). Media competence levels help to identify results of per-
sonality’s media education. They are: motivation (informational, emotional, psychological, moral, intellec-
tual, therapeutic, aesthetic motives of contact with media); contact (frequency of contact with media); cogni-
tive aspect (general theoretical knowledge about media); perceptive aspect (ability to perceive information); 
interpretational/evaluation aspect (ability to interpret, analyze information, invoking critical thinking/critical 
autonomy); practical – operational (ability to generate/disseminate information); creative (expression of 
creative abilities) (Worsnop, 1999; Fiodorov, 2001; Barker, 1999). 

Media education functions are: informative-communicational; educational; correctional; social; psycho-
logical; cultural; aesthetic; ethic; practical-orientation. Significance of functions depends upon the trend of 
media education, i. e. what aim is to be reached. Basic trends in media education are: 

• Education of future professionals: journalists, cinematographers, directors, etc. 
• Training of future pedagogues in universities, colleges, lecturers’ courses – training of specialists 

in media education. 
• Media education is a part of general education (students and schoolchildren at comprehensive, 

secondary and higher schools) and it can be integrated into traditional disciplines or as a separate 
subject (specialized circles, options). 

• Distance media education is teaching of schoolchildren and students by TV, internet, radio and 
other media. 

• Self-dependent and continuing lifelong media education. 
Media education performs a unique function, trying to protect human conscience from media manipula-

tions and assisting in orientation within dynamic informational environment, as correction of media experi-
ence leads to individual media competence.  

Media experience of the audience 

Media (mass media) in modern social life provide with opportunities for recognition of existing world of 
social activity, which is outside boundaries of ordinary human experience. Mass media messages provide us 
with different information with positive and negative experience. Media help individuals to cumulate media 
experience – “social experience“ (Jovaiša, 2007, p. 202), which is acquired in the process of personality’s 
individual development, when learning and employing technical and scientific heritage of society. Media are 
creations of social progress, of its members’ intellectual potential and it predetermines alteration of commu-
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nity and general individual experience (species, individual and social).Components of experience are: 
knowledge, abilities, skills, sensations, approaches (Jovaiša, 2007) (see pic. 1). p. 226).  

 

 
 

Fig. 1. Human experience  
Source:edited by authoress. 

 
Dictionary of Psychology (1993, p. 205) defines experience as “a practice based sensual and empiric 

cognition of reality, an entirety of knowledge and competences. Experience itself is acquired by making a 
strong impact on external world in practical activity. This process reveals regularities of phenomena, shapes 
and tests methods of purposeful activity“. Jovaiša notes that “experience reflects in approach, which consists 
of attitudes, interests and their entirety“ (2007,Media provide each person with opportunity for individual 
and natural development during daily experiences. They also form opinions, interests and approaches both 
about phenomena of external world and about one’s own inner world. All these components lead to emo-
tional and cognitive experience, which predetermines further individual maturity. Thus, media experience, 
which very often becomes dominant in experience of maturing personality, develops in the same succession 
as general personal experience (see pic. 2). 
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Fig. 2. Media experience formation  (O- opinions; A – attitudes; I – interests. 
Source:edited by authoress. 
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Experience gives impulse to development of science, theory and practice. In psychology experience is 
equated to phenomena, like attitude towards environment, towards personal actions, mental and physical 
processes and interpersonal relations. Experience/proficiency in the dictionary of Lithuanian language is 
characterized as acquired practical knowledge, sensations and abilities. Jackūnas (2008) notes that “experi-
ence is a system of implications, which records personally significant knowledge, abilities, impressions and 
values“ (p. 24). Experience by above author is defined as a source for proficiency. It develops as an outcome 
in generalization and abstracted realization of experience. The character of experience and its alteration pre-
determines the character and alteration of proficiency and vice versa. Dewey, representing contextual peda-
gogy, describes it in the following way: 

• Experience is not knowledge (information) and activity. It is a relationship of a living human and his 
environment. 

• Experience is not personal, it shows itself via reciprocal reliance on subjectivity and objectivity. 
People and environment rely on experience and each other. 

• Experience is not the past, not natural in itself, it is not a registration of what has happened. Its origin 
is experimental, it is an attempt to change the existent and achieve the unknown.  

• Experience does not exist of itself, separately from environment, it is always related to something as 
a part of entirety. 

• Experience is not a contrary to thinking. Findings are made from experience, they emerge from pro-
ficiency, whereas, a new experience, appearing after solution of problems, stimulates new thinking 
and further cumulation of proficiency (Bydam, 2000, p.45-47). 

In pedagogy experiences “can be incidental, unintended happenings, which, following personal classifi-
cation, are divided into experience  groups and turn into proficiency through reflection and comparison to 
other experiences“ (Zlataravičienė, Mikalopaitė, Buzaitytė-Kašalynienė, Daubaraitė, Gabrieliūtė, 2006, p. 
11). Educational complex of modern experience pedagogy is designed in such way that learning aims, impact 
and experience become feasible. Decisive successful factor in experience pedagogy is not an alteration of 
behaviour or experience, but intention to evaluate, cogitate over and change one’s own actions. It is a meth-
odology, orientated towards action and trying to confront individual with psychical, physical challenges 
through particular learning process, which predetermines personality’s development and assists in more seri-
ous planning of one’s own life. Experience pedagogy is “learning by proficiency and by one’s own profi-
ciency“ (Zlataravičienė, Mikalopaitė, Buzaitytė-Kašalynienė, Daubaraitė, Gabrieliūtė, 2006, p.12). They 
emphasize that it is necessary to discuss and think over it, if we want to make experience useful, to make 
conclusions and to learn lessons. Kolb (1984) notes that “learning runs by employing cumulated experience 
and it remains to be a continuous process (experience, reflection, conclusions, application)” (Zlataravičienė, 
Mikalopaitė, Buzaitytė-Kašalynienė, Daubaraitė, Gabrieliūtė, 2006, p.16). Reflection is singled out as a basic 
component in experience pedagogy. Above representatives of this pedagogy emphasize its application in 
non-formal education.  

After above analysis of experience related definitions it is possible to generalize media experience as 
proficiency, received by media messages, which are summarized and abstracted on the basis of personal 
individual thinking and realization and later shows itself in adaptability principle (knowledge, abilities, 
skills, sensations, attitudes). Media experience starts forming, when a person becomes a part of media audi-
ence, consequently, since childhood (sometimes even since babyhood). However, this experience can be 
corrected by formal (natural and professional educators) education, as opinions, attitudes and interests of 
maturing personality are formed in family and education institutions. Experience, gained by media messages 
(texts), can not make actual and direct impact on media. Spectator, listener and reader, as an individual, has 
no direct influence on mass media and their products. Impacts of the audience on mass media are insignifi-
cant: some media could be ignored (no listening, no reading, no viewing). From the viewpoint of time such 
challenges of the audience are likely to make impact on media – they will feel concern about their ratings, 
but influence sphere of each consumer is very individual and not significant. Structure of media experience is 
following: knowledge, abilities, skills, sensations, attitudes. The quality of media experience is determined by 
media competence of the audience.  

Conclusion 

Media education of informational knowledge society is a systematic educational process. It performs a 
unique function, trying to protect human conscience from media manipulations and assisting in orientation 
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within dynamic informational environment, as individuals acquire media competence only by correcting 
their media experience.  

The spectrum of media action mode in community is wide and miscellaneous. Therefore, it is very im-
portant to educate audience, which could be able to accept, understand, choose, evaluate, analyze, structure 
and employ received media texts/information in actual life.  

Media provide each person with opportunity for individual and natural development during daily experi-
ences and shape opinions, interests and attitudes both about phenomena of external world and one’s own 
internal world. All these components structure into emotional and cognitive experience, which predetermines 
further individual maturity. Structure of media experience is following: knowledge, abilities, skills, sensa-
tions, attitudes. The quality of media experience is determined by media competence of the audience. 
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