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BENDROJO LAVINIMO
MOKYKLU VADOVU POZIURIS
I KOMPETENCIJY UGDYMO
SISTEMA LIETUVOJE

Anotacija

Mokykly vadovy vadybinis profesionalumas — vie-
na aktualiausiy dabarties problemy. Pabréziant kom-
petentingo mokykly vadovy vadovavimo nuolatinés
$vietimo kaitos salygomis reikSme, svarbu uztikrinti
efektyvy kompetencijy ugdymo sistemos funkciona-
vima. Straipsnyje pristatomi Salies bendrojo lavinimo
mokykly vadovy pozitirio i kompetenciju ugdymo
sistemos galimybes empirinio tyrimo rezultatai. Ty-
rimas atskleidzia mokykluy vadovy nuomones tokiais
svarbiais klausimais: kompetencijyu ugdymo galimy-
bés; kvalifikacijos tobulinimo renginiy turinio, formy,
aktualumo bei kokybés aspektai vadybiniy kompe-
tenciju ugdymo kontekste; atestacijos procediiros rei-
kalavimai ir kt. Pateikiamos apibendrintos iSvados ir
pasitlymai Salies bendrojo lavinimo mokykly vadovuy
kompetencijy ugdymo sistemos optimizavimui.

Pagrindiniai Zodziai: mokykly vadovai, vadybiniy
kompetencijy ugdymas, atestacija.

Ivadas

Pasaulio globalizacijos procesas, Lietuvos Svie-
timo integracija { Europos Sajungos Svietimo erdve
kelia naujus reikalavimus mokykloms ir mokykly va-
dovams. Mokykly vadovy vadybinis profesionalumas
yra viena svarbiausiy salygu, lemian¢iy mokyklos ko-
kybe ir jos veiklos efektyvumg. Dabartinés mokyklos
vadovas turi biiti profesionalas pagrindinése vadybi-
nés veiklos srityse — Svietimo politikos ir strateginio
planavimo, ugdymo proceso, zmogiskyju, materiali-
niy ir finansiniy iStekliy valdymo, t. y. igij¢s vadybing
kompetencija. Todél efektyviai Siuolaikinio mokyklos
vadovo veiklai biitinas sisteminis vadybiniy kompe-
tenciju ugdymas. Taigi, mokykly vadovy vadybiniy
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Abstract

Managerial professionalism of head teachers is one
of the most relevant nowadays problem. Emphasizing
the importance of competent management of head
teachers in the conditions of permanent change in
education, it is important to ensure efficient functioning
of the system of competency development. The article
presents results of the empirical research on the attitude
of heads of Lithuanian comprehensive schools towards
the opportunities of the competency development
system. The research discloses head teachers’ opinions
on the following important issues: possibilities of
competency development; aspects of content, forms,
relevance and quality of in-service training events in
the context of developing managerial competencies;
requirements of the certification procedure, etc. The
article presents generalized conclusions and proposals
regarding optimisation of the competency development
system for head teachers of comprehensive schools in
Lithuania.

Key words: head teachers, development of
managerial competencies, certification.

Introduction

World globalisation process, integration of
education of Lithuania in the space of education of
the EU raise new requirements for schools and head
teachers. Managerial professionalism of head teachers
is one of the most important conditions determining
quality of the school and efficiency of its activities.
Today the head teacher has to be a professional in
key managerial activity areas: educational policy and
strategic planning, educational process, management
of human, material and financial resources; i.€., he/she
must have acquired managerial competence. Therefore,
nowadays head teacher’s efficient activities require
systemic development of managerial competencies.
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kompetenciju ugdymo sistemos koncepcijos paieSka
yra vienas pagrindiniy Svietimo sistemos kaitos uz-
daviniy.

Straipsnio autoriy atlikty tyrimy rezultatai (Kon-
tautiene, Melnikova, 2008a; 2008b) liudija, jog esama
mokykly vadovy kompetenciju ugdymo sistema dar
néra pakankamai darni ir efektyvi. Yra problemiska
tiek iSoriné (sistemos ir mokykly vadovy kompetenciju
ugdymo dabartiniy poreikiy), tiek ir vidiné (kompeten-
cijy ugdymo sistemos grandziy) dermé. Siekiant, kad
mokykly vadovy kompetencijy ugdymo sistema veik-
ty efektyviai ir darniai, biitina atlikti dvejopo pobudzio
darbus: susieti tolesng sistemos plétote su bendraisiais
mokyklu vadovy siekiais ir poreikiais, tam tikra raidos
vizija suderinti skirtingas sistemos dalis tarpusavyje,
uztikrinti ju kryptingg ir efektyvig saveika, nes pa-
grindingé sistemos efektyvumo salyga yra tiek vidiné,
tiek iSorine jos dermé. Tad bendrojo lavinimo moky-
kly vadovy efektyvios kompetencijy ugdymo sistemos
modelio kiirimas yra reali moksliné problema, kuriai
i§spresti biitinas mokykly vadovy kompetencijy ugdy-
mo poreikiy bei kompetencijy ugdymo sistemos gali-
mybiy santykio tyrimas.

Analizuojant mokykly vadovy kompetenciju ug-
dymo sistema, pirmiausia deréty iSsiaiskinti sgvokas.
Mokykly vadovy veikla reikalauja atitinkamos kvali-
fikacijos, kompetencijos, kaip geb¢jimo savarankiskai,
kokybiskai ir kirybiskai, t. y. kompetentingai veikti
mokyklos vadybos srityje. Kvalifikacija reiskia zmo-
gaus zinias, mokéjimus, igidzius, nuostatas, kurie
igaunami tam tikru iSmokimo budu (Lauzackas, Puke-
lis, 2000). Kalbant apie kvalifikacija, akcentuojama ne
tik {gytos Zinios ir gebéjimai, bet ir ju ivertinimo arba
pripazinimo aspektas, dazniausiai reiSkiamas tam tikra
formalia dokumentine forma. Taigi, kvalifikacija rei-
kéty suprasti kaip pagrindinj profesinio rengimo tiksla,
suteikiant besimokanc¢iajam ziniy, geb¢jimy bei igii-
dziy, reikalingy tam tikrai profesijai (Lauzackas ir kt.,
2005). Antroji kvalifikacijos sampratos ypatybé yra ta,
jog kvalifikacija tampa pagrindine savoka planuojant
ir plétojant nacionalines kvalifikacijy sistemas.

Kvalifikacija néra amzinas dalykas. Dekvalifika-
vima skatina nuolat vykstanti veiklos charakteristiky
kaita ir kiti veiksniai. Taigi Zmogus privalo nuolat to-
bulinti savo turima kvalifikacinj potenciala. Kvalifika-
cijos tobulinimas — tai turimy profesiniy ziniy ir igt-
dziy atnaujinimo bei tobulinimo procesas (Lauzackas
ir kt., 2005). Kvalifikacijos tobulinimo procese igyja-
mos su naujy reikalavimy, operacijy, funkcijy atlikimu
susijusios kompetencijos, papildancios anksc¢iau igyta
ir turima kvalifikacijq dirbti tam tikroje srityje.

Thus, search for the conception of educational system
for head teachers’ managerial competencies is one
of the main tasks in the change of the system of
education.

The results of researches carried out by the authors
of the article (Kontautiené, Melnikova, 2008a; 2008b)
witness that the existing system of head teachers’
competency development is insufficiently cohesive
and efficient. Both external (of the system and current
needs of head teachers’ competency development)
and internal (of separate stages of the competency
development system) cohesion remains problematic.
In order to achieve efficient and cohesive functioning
of the head teachers’ competency development system,
it is necessary to carry out dual type work: on one
hand, to combine further development of the system
with general head teachers’ endeavours and needs
and a certain development vision, on the other hand,
to inter-combine different parts of the system, ensure
their expedient and efficient interaction because the
key condition of efficiency of the system is both its
external and internal cohesion. Thus, the creation
of the model of efficient system for comprehensive
head teachers’ competency development is an actual
scientific problem, the solution of which requires
research into the ratio between the needs of head
teachers’competency developmentand the possibilities
of the competency development system.

Analyzing the system of head teachers’ competency
development, in the first place concepts should be
defined. Head teachers’ activities require corresponding
qualification, competency as the existing ability to act
autonomously, qualitatively and creatively; i.e., to
act competently in the area of school management.
Qualification means a person’s knowledge, faculties,
skills, attitudes that are obtained in a certain way of
training (Lauzackas, Pukelis, 2000). As to qualification,
not only acquired knowledge and abilities but also
the aspect of their assessment or acknowledgment,
which is most often documented, are emphasized.
Thus, qualification should be understood as the main
aim of vocational training, providing the learner with
knowledge, abilities and skills, necessary for a certain
profession (Lauzackas et al., 2005). The second
peculiarity of the conception of qualification is that
qualification becomes the key conception in planning
and developing national qualification systems.

Qualification is not an everlasting matter.
Dequalification is encouraged by constantly ongoing
changes in activity characteristics and other factors.
This way the person has to improve his/her existing
qualification potential constantly. In-service training
is the process of updating and development of existing
professional knowledge and skills (Lauzackas et al.,
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Kompetencija — tai funkcinis gebéjimas adekvaciai
atlikti tam tikra veikla (Lauzackas ir kt., 2005). Dar-
buotojas, norédamas kokybiskai atlikti savo darba, turi
pasizyméti tam tikrais funkciniais gebe¢jimais, arba
kompetencijomis, igalinanciomis ji efektyviai atlikti
minétas veiklos funkcijas. Kompetencija — tai gebé-
jimas veikti, jis salygotas individo zZiniy, mokéjimuy,
iglidziy, pozilriy, vertybiy bei kity asmenybés savybiu
(Lepaité, 2001). Pasak Jucevicienés, Lepaités (2000),
epistemologiniu pozitiriu kvalifikacijos samprata gali
bti tapatinama su kompetencijos samprata, pabré-
ziant, jog kvalifikacija — tai pirmiausia formalus tam
tikro jgyto iSsilavinimo patvirtinimas, tuo tarpu kom-
petencija nusako Ziniy ir patirties tam tikroje veiklo-
je salycCio laipsni. Savokos kompetencija vienaskaita
kei¢iama daugiskaita (kompetencijos), norint nurodyti
sudétines kompetencijos dalis. Jeigu konkrecioje vei-
klos srityje zmogus atlieka daug skirtingy funkecijuy,
jis privalo turéti daug skirtingy kompetencijy. Jovai-
$a (2003), svarstydamas, kokia savokos kompetencija
reikSme, daro prielaida, jog kompetencijy formulavi-
mas prasideda veiklos pasaulyje, salygiskai suskirstant
apibrézta veikla (pvz., mokyklos vadovo) i veiklos sri-
tis, funkcijas, elementus. Taigi veiklos pasaulyje for-
muluojamos kompetencijos, o profesiniame rengime
jos ugdomos. Empiriniu poziiiriu kompetencijos savo-
ka yra operacionali, leidzianti sukurti mokykly vadovy
kompetencijy vertinimo metodika.

Dar viena aktuali savoka — kompetentingumas.
Kompetentingumas isSryskéja i§ tam tikry darbuotojo
veiklos rezultaty, gebéjimy atlikti veiksmus, efekty-
viai panaudoti savo pastangas (Lauzackas ir kt., 2005).
Kompetencija reiSkia geb¢jimo atlikti tam tikra funkci-
ja turéjima, tuo tarpu kompetentingumas — to geb¢jimo
raiska, kokybiSkuma, panaudojima praktinéje veiklo-
je. Taigi, mokyklu vadovy rengimo kontekste reikéty
akcentuoti savoka kompetencija (svarbu, ar besimo-
kantysis igijo tam tikrg reik§Sminga kompetencija), tuo
tarpu praktinéje veikloje turéty biiti aktualesné savoka
kompetentingumas (svarbu, ar mokyklos vadovas at-
lieka savo funkcijas kokybiskai, kompetentingai).

Daznai §vietimo vadybos literatiroje aptinkama
savoka mokykly vadovy rengimas. Viena vertus, edu-
kologijoje skirtumas tarp savoky ugdymas ir rengimas
néra labai Zymus, taigi i§ esmés pateisinama abiejy sa-
voky vartosena. Taciau vis délto pastebima tendencija
rengimo (training) savoka taikyti kalbant apie labiau
apibréztus ir { tam tikra specifing zmogaus biisimq pro-
Jesine veiklq orientuotus pedagoginius procesus (Lau-
zackas, Lydeka, 1998). Tuo tarpu ugdymo savoka la-
biau atskleidzia asmenybés vidinio pasaulio kryptinga

2005). In-service training provides with competencies
related to accomplishment of new requirements,
operations, functions, which supplement qualification
that exists and was acquired earlier to work in a certain
profession.

Competency is a functional ability to carry out
certain activities adequately (Lauzackas et al., 2005).
The employee who wants to work qualitatively has
to have certain functional abilities or competencies
that enable him/her to carry out the above mentioned
functions efficiently. Competency is the ability to act,
which is determined by the individual’s knowledge,
faculties, skills, attitudes, values and other personal
features (Lepaité, 2001). According to Juceviciené,
Lepaité (2000) from the epistemological standpoint
the concept of qualification can be identified with the
concept of competency, emphasizing that qualification
in the first place is a formal confirmation of certain
acquired education, whilst competency outlines the
degree of contact of knowledge and experience in a
certain activity. Singular of the concept competency is
replaced by plural (competencies) in order to distinguish
constituents of the competency; i.e., to demonstrate
its composition. If a person carries many different
functions in a concrete area of activities, he/she has
to have many different competencies. Considering the
meaning of the concept competency, Jovaisa (2003),
assumes that formulation of competencies starts in
the world of activities, relatively grouping the defined
activity (e.g. of school head) into activity areas,
functions, elements. Thus, in the world of activities
competencies are formulated, whilst in vocational
training they are developed. From the empirical
standpoint the concept of competency is operational,
enabling to create the methods of assessment of head
teachers’ competencies.

One more relevant concept is competence.
Competence manifests itself by the employee’s certain
activity outcomes, the ability to carry out actions,
efficiently use one’s efforts (Lauzackas et al., 2005).
Competency means having the ability to carry out a
certain function whilst competence, manifestation
of that ability, qualitativeness, usage in practical
activities. Thus, in the context of head teachers’ training
the concept competency (it is important whether the
learner has acquired a certain significant competency)
should be emphasized, whilst in practical activities,
a more relevant concept should be competence (it is
important whether the school head carries out functions
qualitatively, competently).

Often in literature on education management the
concept head teachers’ training is employed. On one
hand, the difference between concepts “education”
and “training” in education studies is not very
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puoseléjimg ir sklaida, visuminj jos galiu skleidima,
kuris pasizymi, lyginant su rengimu tam tikrai veiklai,
didesniais visy asmenybés potenciniy galiy plétojimo
siekiais. Taigi, miisy manymu, analizuojant pasirinkta
mokykly vadovy vadybinio profesionalumo proble-
ma, prasminga vartoti mokykly vadovy kompetencijy
ir kompetencijy ugdymo savokas.

Mokykly vadovy kompetenciju ugdymas vyksta
sistemiskai. Saqvoka sistema galima apibrézti kaip gru-
pe tarpusavyje saveikaujanciy elementy, veikianciy
drauge siekiant tam tikro tikslo (Veckiené, 1996). Kie-
kviena $alis turi susiformavusi savita mokykly vadovy
kompetenciju ugdymo sistema. Pasaulingje praktikoje
galima nurodyti skirtingus mokykly vadovy kompe-
tencijy ugdymo modelius. Kai kuriose Vakary Europos
Salyse (pvz., DidZiojoje Britanijoje ir Velse) mokykly
vadovy kompetencijy ugdymo sistema sudaro trys
grandys: pirminis mokykly vadovy rengimas, prade-
danciyjy vadovy rengimas, kompetencijy tobulinimas.
JAV yra privalomas pirminis akademinis mokykly
vadovy rengimas. Magistrantiiros studijos (dazniau-
siai — Svietimo administravimo studijy programos)
yra biitina salyga JAV, norint gauti leidima kandida-
tuoti { mokyklos direktoriaus ar jo pavaduotojo posta.
Skandinavijos Salyse (pvz., Norvegijoje) yra privalo-
mos programos naujai pradedantiems dirbti vadovams
(Bolam, 2005 ).

Bolam teigimu (1999), sistema turi nuosekliai rem-
tis krasto kultdirine ir pilietine tradicija, ja perteikti,
interpretuoti ir plétoti. Misy Salyje tiek jau dirbantys,
tiek potencialiis mokykly vadovai gali igyti vadybine
kvalifikacija tobulinimosi kursuose arba studijuodami
Svietimo vadybos magistrantiiroje. Konkurse mokyklos
vadovo pareigybei uzimti dalyvaujanciyjy vadybiné
kvalifikacija vertinama kaip reik§mingas privalumas.
Salyje mokykly vadovy kvalifikacijos tobulinimas
vykdomas pagal neformaliojo Svietimo kvalifikacijos
tobulinimo programas ir savisvietos biidu (Zin., 2007,
Nr. 39-1462). Siekiant garantuoti kokybiSka Svietimo
vadovy darba buvo jvesta atestavimo sistema. Vado-
vai ne reciau kaip kas penkerius metus turi atestuotis
aukstesnei kategorijai arba patvirtinti turima kvalifika-
cijos kategorija. Vadovy darbg vertina specialiai tam
parengti ekspertai, o kvalifikacijos kategorija suteikia
arba patvirtina savivaldybiy arba Vyriausioji atestaci-
jos komisijos (Zin., 2008, Nr. 55-2087).

Mokykly vadovy kvalifikacijos tobulinimo galimy-
bémis Salyje doméjosi Arbatauskas (1996); Kucinskie-
né, Kuéinskas (2002); Veckiené (1996); Zelvys, (1997;
1999; 2003). Svietimo ir mokslo ministerijos uZsa-

significant; thus, basically the usage of both concepts
is justifiable. However, there is a tendency to apply the
concept training discussing more defined pedagogical
processes that are directed towards a person’s certain
specific future professional activities (LauZackas,
Lydeka, 1998). Meanwhile the concept of education
tends more to disclose expedient nurturance and
spread of the personality’s internal world, holistic
spread of its powers. The latter is characterized by
higher endeavours of developing all potential powers
of'a personality, compared with training for a particular
activity. Thus, in our opinion, analyzing the chosen
problem of head teachers’ managerial professionalism,
it is meaningful to use the concepts of head teachers’
competencies and competency development.

Development of head teachers’ competencies is
not a spontaneous process. The concept system can
be defined as a group of interacting elements that act
together in order to achieve a certain goal (Veckieng,
1996). Every country has formed a peculiar system
of head teachers’ competency development. In world
practice different models of head teachers’ competency
development can be distinguished. In some Western
European countries (e.g. in Great Britain and Wales)
the system of head teachers’ competency development
consists of three stages: initial head teachers’
training, novice head teachers’ training, competency
improvement. In the USA there is obligatory initial
academic head teachers’training. Master’s level studies
(most often in the study programme of administration
of education) is obligatory in the USA of you want
to apply for the position of a head teacher or his/her
deputy. In Scandinavian countries (e.g. Norway) there
are obligatory programmes for novice head teachers
(Bolam, 2005 ).

According to Bolam (1999), the system has to
consistently follow national cultural and civic tradition,
convey, interpret and develop it. In Lithuania, both
the already working and potential head teachers can
acquire managerial qualification at in-service training
courses or studying a master’s programme in education
management. Managerial qualification is valued as a
significant advantage in competitions for the position
of a head teacher. In Lithuania head teachers’ in-
service training is carried out according to informal
education in-service training programmes and by way
of self-education (State news, 2007, No. 39-1462).
In order to ensure head teachers’ quality work, their
certification system was introduced. Not less than
once in five years head teachers have to attain a higher
category and get approval of the existing qualification
category. Head teachers’ work is assessed by specially
trained experts, whilst the qualification category is
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kymu per pastaruosius penkerius metus buvo atlikti
sociologiniai tyrimai, atskleidziantys tam tikrus $ios
problemos aspektus. Svarbu pabrézti, jog Sie tyrimai,
fiksuojantys konkrecig realybés situacija, priskiriami
konstatuojamyjuy tyrimy grupei. Pastaryjy mety Salies
socialinio, tkinio, kultlirinio gyvenimo permainos,
atsivére nauji visuomenés raidos kontekstai ir iskile
nauji uzdaviniai skatina iSryskinti dabartinj mokykly
vadovy kompetenciju ugdymo sistemos vaidmeni,
nuzymeéti tolesnés jos plétotes tikslus bei btinus per-
tvarkos darbus. Nagrinéjant per pastaruosius metus
priimtus dokumentus, atliktus sociologinius tyrimus,
SMM veiklos ataskaitas, eksperty vertinimus, aiskéja,
kad mokykly vadovy kompetencijy ugdymo srityje jau
daug kas nuveikta. Taciau siekiant iSanalizuoti, kaip
kinta mokykly vadovy pozitris | kompetenciju ugdy-
mo sistema, reikalingi naujausi tyrimai. Tai ir 1émé Sio
misy tyrimo problema: nustatyti, kaip Siuo metu saly-
je veikiancia bendrojo lavinimo mokykly vadovy kva-
lifikacijos tobulinimo sistema vertina jos tiesioginiai
dalyviai — mokykly vadovai.

Tyrimo tikslas — iSsiaiSkinti bendrojo lavinimo
mokykly vadovy pozitiri { kompetencijy ugdymo sis-
temga Lietuvoje.

Tyrimo uzdaviniai:

» ISanalizuoti Lietuvos bendrojo lavinimo mo-
kykly vadovuy kompetencijy ugdymo sistemos
galimybes.

* [vertinti bendrojo lavinimo mokykly vadovy
kvalifikacijos tobulinimo renginiy turinio, for-
my aktualumo bei kokybés aspektus vadybiniy
kompetencijy ugdymo kontekste.

» Apibudinti bendrojo lavinimo mokykly vadovy
atestacijos procediiros aspektus.

Tyrimo metodologija ir metodai

2009 m. rugséjo ir spalio mén. taikant elektroninés
anketinés apklausos metoda buvo apklausti 352 ben-
drojo lavinimo mokykly vadovai. Tiksliné tiriamyjy
grupé — valstybiniy ir savivaldybiy (atmetant nevals-
tybines) bendrojo lavinimo mokykly direktoriai ir ju
pavaduotojai. Planuojant tyrima, respondenty atrankai
buvo pasirinktas sisteminis tikimybinés atrankos ba-
das. Remiantis Atviros informavimo, konsultavimo,
orientavimo sistemos (Aikos) duomenimis, miisy Saly-
je 2009 m. buvo 1337 bendrojo lavinimo mokykly, i§
kuriy — 84 valstybings, 1253 — savivaldybiy mokyklos.
I8 sudaryto mokykly saraso, atsitiktinai pasirinkus pir-
maja mokykla, pagal atitinkama Zingsni buvo atrink-
tos kitos mokyklos. Taigi i§ viso tirta 300 bendrojo
lavinimo mokykly i§ visos $alies, kurioms elektroniniu

awarded or approved by municipal commissions or the
General Certification Commission (State News,2008,
No0.55-2087).

Interest in opportunities of head teachers’ in-service
training in Lithuania was taken by Arbatauskas (1996);
Kucinskiené, Kucinskas (2002); Veckiené (1996);
Zelvys, (1997; 1999; 2003). Under the order of the
Ministry of Education and Science during the period
of five years sociological researches were carried out,
disclosing certain aspects of this problem. It is important
to emphasize that these researches are attributed to the
group of declarative researches; i.e., researches that
record a concrete reality situation. Recent changes
in the country’s social, economical, cultural life,
new contexts of the society development and new
tasks encourage to highlight the current key role of
the head teachers’ competency development system,
outline aims of its further development and necessary
reforms. Analysing recently approved documents,
carried out sociological researches, activity reports
of the Ministry of Education and Science, experts’
assessments, it becomes clear that already much has
been done in the area of head teachers’ competency
development. However, in order to identify how head
teachers’ attitude towards the competency development
system changes, the latest researches are needed. This
determined our research problem: to identify how the
currently existing system of comprehensive school
head teachers’ in-service training is assessed by its
direct participants — head teachers.

Research aim: to find out comprehensive school
head teachers’ attitude towards the competency
development system in Lithuania.

Research tasks:

* To disclose the possibilities of the comprehensive
school head teachers’ competency development
system in Lithuania.

* To evaluate the aspects of content, forms,
relevance and quality of comprehensive school

head teachers’ in-service training events
in the context of managerial competency
development.

* To describe the aspects of comprehensive school

head teachers’ certification procedure.

Research methodology and methods:

Applying the method of electronic questionnaire
survey, 352 comprehensive school head teachers were
surveyed in September-October, 2009. Responders
(target group) were comprehensive school (state
and municipal) head teachers and their deputies.
Planning the research, system random sampling was
applied for responders’ selection. Based on data of
Open Information, Counseling and Guidance System
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pastu buvo siunciamos anketos ir apklausti vadovai.
Per tyrima paaiskéjo, jog kai kuriy AIKOS svetainéje
nurodomy mokykly elektroninio pasto adresai pasikei-
te, o ankety griztamumas net nusiuntus po du primi-
nimus kur kas mazesnis, nei planuota (ko gero, dél
mokslo mety pradzioje vykdomos apklausos). Siekiant
uztikrinti tyrimui reikalinga respondenty skaiciy, buvo
atrinktos dar 100 bendrojo lavinimo mokykly ir joms
buvo i$siystos tyrimo anketos.

Pagrindiniu metodu buvo pasirinkta anoniming ap-
klausa rastu, naudojant uzdaro ir atviro tipo klausimus.
Anketa sudaro IV blokai, kuriy klausimai skirti:

* respondenty demografiniy duomeny issiaiskini-

mui (I blokas);
* mokykly vadovy kompetencijy ugdymo siste-
mos galimybiy analizei (II blokas);

 kvalifikacijos tobulinimo programy turinio, for-
my, aktualumo bei kokybés vertinimui (III blo-
kas);

 atestacijos procediiros analizei (IV blokas).

Apklausos rastu statistiné duomeny analiz¢ atlieka-
ma taikant apraSomosios statistikos metodus ir skai-
¢iuojant respondenty nuomoniy aritmetini vidurki,
procenting raiska, rezultaty standartini nuokrypi, atlie-
kant kitas analizes. Duomenys apdorojami naudojant
SPSS (Satistical Package for Social Sciences) progra-
minj paketa.

Anketoje yra 4 atviro tipo klausimai. Atsakymy i
klausimus turinys buvo nagrinétas taikant kokybinés
content analizés metoda kaip kokybinés diagnostikos
priemone (Zydziinaité, 2001). Respondenty atsaky-
mai pirmiausia buvo apdorojami kokybinés content
analizes biidu, kai panasiis respondenty posakiai, pasi-
sakymai sujungiami | vadinamasias kategorijas. Kitaip
tariant, panasios pavienés nuomonés buvo apibendrin-
tos. Si analizé apima keturis Zingsnius (ZydZifinaite,
2003): 1) daugkartinis teksto skaitymas; 2) manifes-
tiniy kategorijy nurodymas remiantis pagrindiniais
zodziais; 3) kategorijy turinio skaidymas i subkatego-
rijas; 4) kategorijy ir subkategorijy interpretavimas ir
pagrindimas i$ teksto ekstrahuotais jrodymais. Vadina-
muyjy atviry atsakymy content analizé paprastai visuo-
met daugiau ar maziau pasiZymi euristiniu potencialu,
o0 jos pagrindu gautos kategorijos leidzia iSsamiau ap-
tarti tyrimo dalyviy samong ir nuostatas.

Komentuojamas klausimynas anoniminis. Tai pras-
minga todél, kad vadovy klausinéta apie asmeniskus
dalykus. Anonimiskumas tokiu atveju didina atsaky-
my patikimuma ir nuoSirduma.

Atsizvelgiant i §io straipsnio apimtj galima nurody-

(OICGS), in 2009 there were 1337 comprehensive
schools in Lithuania, from which 84 were state schools
and 1253 municipal schools. Having randomly chosen
the first school from the complied list of schools, other
schools were chosen applying a corresponding interval.
This way the total of 300 comprehensive schools
from the whole Lithuania, to which questionnaires
were e-mailed and head teachers were surveyed, were
selected. During the course of the research it was found
that part of e-mails indicated on AIKOS website do
not function, whilst the return of questionnaires even
after two reminders was much lower than expected
(probably due to the fact that the survey was carried
out in the beginning of the academic year). In order
to ensure the number of respondents necessary for
the research, 100 more comprehensive schools were
selected and research questionnaires were sent out to
them.

Anonymous written questionnaire was employed
as the main method, using closed and open type
questions. The questionnaire consists of 4 blocks:

* [ block: questions aimed at finding out

respondents’ demographic data;

o 1II block: questions aimed at the analysis of
possibilities of the head teachers’ competency
development system;

o III block: questions aimed at evaluation of
content, forms, relevance and quality of in-
service training programmes;

* IV block: questions aimed at the analysis of the
certification procedure.

Statistical data analysis of the survey was carried out
applying descriptive statistical methods and calculating
the arithmetical mean, percentages, standard deviation
of results, performing other analyses. Data have been
processed employing SPSS (Statistical Package for
Social Sciences) software package.

Four “open type” questions are integrated in the
questionnaire. The content of answers to the questions
was analysed applying the qualitative content
analysis method as a means of qualitative diagnostics
(Zydzitnaité, 2001). Respondents’ answers were first
processed by way of qualitative content analysis,
categorising respondents’ expressions, speakings that
were similar with regard to their meanings. In other
words, individual solitary but similar opinions were
given a generalized label. This analysis encompasses
four steps (Zydzitinaité, 2003): 1) reading of texts many
times; 2) distinguishing manifesting categories based
on “key” words; 3) dividing the content of categories
into subcategories; 4) interpretation of categories and
subcategories and substantiation by proofs extracted
from the text. Content analysis of the so-called open
answers is always to a lesser or greater extent noted
for heuristic potential, whilst categories obtained
on its basis enable to view the research participants’
consciousness and attitudes deeper.
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ti tik bendrasias atsakymy tendencijas, tod¢l duome-
nys pateikiami apibendrinta forma.

Mokykly vadovy kompetencijy ugdymo siste-
mos galimybiy analizé

Tiriant mokykly vadovy kompetenciju ugdymo
galimybes Salyje, vadovavomés nuostata, kad vadovy
vadybiné kompetencija — vienas svarbiausiy moky-
klos veiklos efektyvuma uztikrinan¢iy veiksniy. No-
rint gauti faktinj patvirtinima arba paneigima siekta
i$siaiSkinti respondenty nuomong $iuo klausimu. Dau-
guma respondenty sutinka (48,7 proc.) arba visiskai
sutinka (24,3 proc.), jog mokyklos veiklos sekmin-
gumas priklauso nuo vadovo vadybinés kompetenci-
(7,9 proc.). Taigi, ivertinus mokykly vadovy vadybi-
niy kompetencijy reik§me, svarbu iSanalizuoti jy ug-
dymo galimybes.

Atsakant | klausimg ,,Ar Jus tenkina kompetenci-
ju ugdymo sistemos galimybés?* tiriamyjy atsakymai
pasiskirst¢ gana pana$iai: ketvirtadalis respondenty
(20,4 proc.) pazymi, jog kompetenciju ugdymo sis-
temos galimybés juos tenkina (pvz.: ,,Kompetencijy
ugdymo sistemos galimybés tikrai didelés®. ,,Norin-
tys kelti kvalifikacijq turi visas galimybes®. ,,Mokykly
vadovai gali tinkamai pasinaudoti kompetencijos ug-
dymo sistemos galimybémis — naujai pradedantiems
kvalifikacijos institutuose vyksta kursai, Svietimo
centruose taip pat organizuojami jvairlis seminarai®.)
Kita vertus, 33,6 proc. respondenty pabrézia, jog kom-
petencijy ugdymo sistema ju netenkina arba visiskai
netenkina (20,4 proc.) (pvz.: ,,Manau, kad i$ viso néra
jokios sistemos, padriki renginiai, ,,vajai*. Tai apie ko-
kias galimybes galima kalbéti“? ,,Sistemos néra, yra
tik atskiri fragmentai, dazniausiai nepatogiis vadovui
laiko arba finansine prasme®. ,,Manau, kad sistema
turéty biti, kol kas viskas gana chaotiska®. ,,Nelabai
tikiu, kad kompetencijos ugdymo sistema Lietuvoje
veikia“.) Taigi ryskéja labiau nepalankus nei palankus
mokykly vadovy pozitris i kompetencijy ugdymo ga-
limybes Salyje.

Respondenty praséme ivertinti kompetenciju ug-
dymo sistemos grandis. Dauguma apklausty vadovy
(59,9 proc.) mano, jog svarbiausias etapas — tai prade-
danciyjy vadovy rengimas. Taciau, net trijy ketvirta-
daliy respondenty (76,2 proc.) nuomone, musy salyje
mazai démesio skiriama §iam mokykly vadovy rengi-
mo komponentui. Net 86,3 proc. tiriamyjy pripazista,
jog pradedantiems vadovams reikia specifinés para-
mos. Tai, ju nuomone, galéty biti: patyrusio vadovo

The commented questionnaire is anonymous. This
is meaningful because the head teachers were given
questions about “delicate” matters. Anonymity in such
case increases reliability and sincerity of answers.

Limitations of the scope of this article enable
to distinguish only general tendencies of answers;
therefore, data are presented only in the generalized
form.

Analysis of possibilities of the head teachers’
competency development system

Investigating the possibilities of the head teachers’
competency development system in Lithuania, we
followed the approach that head teachers’ managerial
competency is one of the most important factors
ensuring efficiency of school activities. In order to
obtain factual confirmation or denial it was sought
to find out respondents’ opinion on this issue. The
majority of respondents agree (48,7%) or fully agree
(24,3%) that successful school activities depend on the
head teacher’s managerial competency. Only several
percents of respondents disagree with this statement
(7,9%). Thus, having considered the importance of
head teachers’ managerial competency, it is important
to analyze their development possibilities.

Answering to the question “Are you satisfied with
the possibilities of the competency development
system?”, responders’ answers were distributed quite
similarly: one fourth of respondents (20,4%) note
that the possibilities of the competency development
system satisfy them (e.g. “The possibilities of the
competency development system are really big”.
“The ones who want to improve qualification have
all possibilities to do that”. “head teachers can
appropriately use the possibilities of the competency
development system: there are courses for beginners
at in-service training institutes, various seminars are
organized at the centres of education.”). On the other
hand, 33,6 per cent of respondents underline that
the competency development system does not meet
their needs or that they are completely dissatisfied
with it (20,4%). (E.g., “I think that no system exists,
there are desultory events, “drives”. Then about what
possibilities can we speak?”’; “There is no system, only
separate fragments, most often not convenient for the
head teacher in terms of time or finances.”; “I think
that there should be a system, so far everything is
quite chaotic.” “I don’t quite believe that the system
of competency development operates in Lithuania.”).
Thus, an unfavourable rather than favourable head
teachers’ attitude towards possibilities of competency
development in Lithuania shows up.

We asked the respondents to evaluate stages of the
competency development system. The biggest part of
head teachers (59,9%) think that the most important
stage is novice head teachers’ training. However,
in the opinion of even three fourths of respondents
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praktiko konsultacijos (73,7 proc.); praktiniai uZsié-
mimai, seminarai, pratybos (40,8 proc.); kolegy palai-
kymas ir patarimai (33,7 proc.); kuratoriaus pagalba
(26,3 proc.). Mokykly vadovai akcentavo, jog prade-
dantiesiems vadovams biitina uztikrinti ,,kompleksing
parama’, t. y. suderinti teorinius ir praktinius kompe-
tencijy ugdymo aspektus, taikant tokius metodus, kaip
profesionaly konsultacijos bei praktiniai mokymai.

Beveik pusé tiriamujy (47,4 proc.) atsakeé, jog nuo-
latinis kvalifikacijos tobulinimas yra svarbi kompeten-
cijy ugdymo sistemos grandis. Tik nuolat tobulinantys
vadybing kvalifikacija vadovai gali efektyviai vado-
vauti savo organizacijoms nuolatinés Svietimo kaitos
salygomis. Didzioji dauguma apklaustyjy (53,9 proc.)
pageidauty daugiau aktualiy mokymuy, kurie atliepty
Siandienos situacija Svietime.

Tik tre¢dalis (34,2 proc.) respondenty pabrézeé for-
malaus akademinio rengimo kaip kompetencijy ugdy-
mo sistemos komponento svarbg. Daugiau nei dvieju
tre¢daliy apklaustyjy (68,4 proc.) nuomone, forma-
lus akademinis mokyklu vadovy rengimas (Svietimo
vadybos magistrantiiros studijos) — tai tik dalis visa
gyvenima trunkancio kompetencijy ugdymo proceso.
63,8 proc. vadovy pabréze, jog pradedant dirbti ne-
uztenka vien formalaus iSsilavinimo, reikia praktiniy
igudziy.

Tiriamyjy praséme issakyti pasitilymus kompeten-
ciju ugdymo sistemos optimizavimui $alyje. Sugrupa-
vus visus atsakymus, galima pateikti tokias bendras
atsakymy tendencijas (zr.1 lent.).

Atlikus tyrimo duomeny analize, ryskéja tokios ten-
dencijos, jog mokykly vadovy kompetencijy ugdymo
sistemai stinga nuoseklumo, koordinacijos, aiskiy pri-
oritety. Per menka sqveika tarp jvairiy kompetencijy
ugdymo paslaugas teikianciy institucijy. Tiriamyjy
nuomone, mokykly vadovy kompetencijy ugdymo siste-
ma turi atliepti tiek mokykloje vykstanciq, tiek bendrq-
Ja Svietimo kaitq. Sistema turi biiti orientuota i bitiny
kompetencijy ugdymaq ir remtis nuosekliais mokykly
vadovy poreikiy tyrimais. Geriausia, jei mokykly va-
dovy kompetencijy ugdymaq vykdyty viena institucija.
Daugiau démesio turi biiti skiriama pradedantiesiems
vadovams.

(76,2%), little attention is given to this head teachers’
training component in Lithuania. Even 86,3 per cent
of responders acknowledge that novice head teachers
need specific support. In their opinion this could be:
consulting of the experienced head teacher-practician
(73,7%); practical sessions, seminars, practicals
(40,8%); colleagues’ support and advice (33,7%);
tutor’s support (26,3%). Head teachers emphasized
that “complex support” has to be ensured for novice
head teachers; i.e., to cohere theoretical and practical
aspects of competency development, applying such
methods as professionals’ consultancies and practical
training.

Almost half of respondents (47,4%) replied that
constant in-service training was an important stage of
the competency development system. Only the head
teachers who permanently improve their managerial
competency are able to manage their organisations in
the conditions of constant changes in education. The
majority of responders (53,9%) would wish to get
more relevant training that would respond to nowadays
situation in education.

Only one third (34,2%) of respondents emphasized
the importance of formal academic training as a
component of the competency development system.
More than two thirds of respondents (68,4%) think
that formal academic head teachers’ training (master
studies in the area of education management) is only
part of lifelong learning competency development
process. 63,8 percent of head teachers emphasized
that in the beginning of work they formal education
was insufficient and they needed practical skills.

We asked the respondents to give proposals
regarding optimisation of the competency development
system in Lithuania. Having grouped all answers,
the following general tendencies of answers can be
distinguished (Table No.1):

Having carried out the analysis of research data,
the following tendencies show up: the head teachers’
competency development system lacks consistency,
coordination, clear priorities. Interaction between
various institutions providing competency development
services remains too weak. In the respondents’opinion,
the head teachers’ competency development system
has to respond to both changes in schools and general
changes in education. The system has to be orientated
towards development of necessary competencies and
should be based on consistent researches into head
teachers’needs. It is best if head teachers’ competency
development is carried out by one institution. More
attention has to be paid for novice head teachers.
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1 Lentelé. Mokykly vadovy pasiiilymai kompetencijy ugdymo sistemos optimizavimui Lietuvoje
Table 1. Head teachers’ proposals regarding optimisation of the competency development system in Lithuania

development system

Kategorija Subkategorija Autentisky teiginiy pavyzdziai
Category Subcategory Examples of authentic statements
., Mokykly vadovy kompetencijy ugdymo sistema turi atitikti Sios dienos $vietimo
kaitos reikalavimus.* / The head teachers’ competency development system has
to correspond to nowadays requirements of changes in education.
Mokykly vadovu ., Mokykly vadovy .l_competfnciju ugdymas turéty atliepti svietimo kaitq, ne tik
Kompetencijy ugdymo vadovy kompetencijy aprasq. “ / Head teachers’ competency development should
. : T respond to changes in education, not only the description of head teachers’
sistemos raidos vizija competencies.
Zflst;?enhoeggetzzgli I::,mt ., Mokyklos vadovo veiklos samprata ir kompetencijos ribos keiciasi, kompetencijy
competency ugdymo sistema turi lanksciai | tai reaguoti.” / The conception of the head
development system teacher's activity and limits of competency are changing, the competency
development system has to respond to this flexibly.
Mokykly vadovy ., Mokykly lf_adovq kompetencijy ugdymo sistema turi uztikrinti aktualiy Siandien
Kompetencijy ugdymo kompetencijy plétote. “ / The head teqchers "competency development system has
sistemos i¥oriniai to ensure development of competencies that are relevant today.
pokygiai ,, Kompetencijy ugdymo sistema turéty remtis paklausos tyrimais ir labai aukstos
External changes in kokybés pasiiila (vadovai ypac vertina savo laikq ir jégas, tad antrariisio
the head teachers’ lektoriaus ,, klausys “ tik tokiu atveju, jei kas primygtinai lieps). “ The competency
competency development system should be based on researches into demand and supply of

»-Mokykly vadovy
kompetencijy ugdymo
sistemos iSoriné dermé*
External cohesion

of the head teachers’
competency
development system

very high quality (head teachers particularly value time and energy; therefore,
they will listen to second-rate lecturer only is such case if somebody insists).

,, Organizuoti atsizvelgiant | mokykly vadovy pageidavimus ir poreikius.* / To
organize considering head teachers’ wishes and needs.

,,Dazniau vadovy klausti, ko jiems reikia, organizuoti patrauklius mokymus,
skatinti praktinés patirties sklaidq. *“ / To ask head teachers more often what they
need, to organise attractive training, encourage spread of practical experience.
,,Daugiau apklausy, vadovo galimybiy jvertinimy (aplinkos, situacijos).* /
More surveys into demand, assessment of the head teacher s possibilities (of the
environment, situation).

,ISanalizuoti padeéti, kokiy Ziniy reikia ir kryptingai pagal poreiki kelti
kvalifikacijq.” / To analyse the situation, what knowledge is needed and to
improve qualification expediently, according to the need.

Mokykly vadovy
kompetencijy ugdymo
sistemos vidiniai
poky¢iai Internal
changes in the head
teachers’ competency
development system

-Mokykly vadovy
kompetencijy ugdymo
sistemos strukttriniai
pokyc¢iai*

Structural changes

in the head teachers’
competency
development system

., Kompetencijy ugdymo sistema turi biiti nuosekli, gerai koordinuojama.
Geriausia, kad kompetencijy ugdymo procesq koordinuoty viena institucija (pvz.,
Mokytojy kompetencijy centras).* / The competency development system has to
be consistent, well coordinated. It is best if the competency development process
is coordinated by one institution; e.g., the Centre of Teacher's Competencies.

., Turéty atsirasti mokykly vadovy kompetencijy vertinimo (jvertinimo ir
isivertinimo) centras. Tik jsivertines save vadovas Zinoty, kokius gebéjimus, Zinias
ar asmenines savybes jam reikéty tobulinti. “ / The Centre for Assessment ((Self-)
Assessment) should be established. Only the head teacher who assesses himself/
herself would know what his/her abilities, knowledge or personal features should
be improved.

., Turéty atsirasti viena institucija, kuri vykdyty mokykly vadovy kompetencijy
ugdymaq bei atestavimaq. * / There should be one institution which would implement
head teachers’ competency development and certification.

~Efektyvios
informavimo apie
kompetencijy ugdymo
paslaugas sistemos
sukidirimas*

Creation of the efficient
system for informing
about competency
development services

o, Turi biiti sukurta sistema, kad visais vadovo kompetencijos klausimais biity
sqlygos gauti informacijq ir kelti kvalifikacijq. “ / The system has to be created
so that there are conditions to improve qualification and receive information on
all issues relevant to the head teacher.

. Svietimo skyrius ir kitos institucijos turéty konsultuoti, teikti geranoriskq ivairiq
pagalbq, organizuoti praktinés patirties sklaidq ir bendradarbiavimq vieny
vadovy su kitais.“ / The department of education and other institutions should
state, provide benevolent support, organise cooperation between head teachers,
spread of practical experience.

-Mokykly vadovy
kompetencijy ugdymo
finansavimo aspektai‘
Aspect of funding head
teachers’ competency
development

,,Skirti pakankamaq finansavimq kompetencijy tobulinimui.” / To allocate
sufficient funding for competency development.

,, Mokinio krepselyje léSos kvalifikacijos tobulinimui néra atskirtos, jos labai
ribotos....O sunkmetis tas galimybes dar sumazina... " / The students’ “basket”
does not contain funds for qualification improvement, they are very limited ....
And crisis still reduces these possibilities.
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Kvalifikacijos tobulinimo programy turinio,
formy, aktualumo bei kokybés vertinimas.

Absoliuti dauguma respondenty (100 proc.) per pa-
skutinius penkerius metus dalyvavo vadybinés kvalifi-
kacijos tobulinimo renginiuose. Beveik pusé apklausty
vadovy (47,4 proc.) pripazista kvalifikacijos tobulini-
mo biitinybg. Atsakydami i klausima ,,Ar JUs turite
pakankamai informacijos apie kvalifikacijos tobulini-
mo institucijy tinklg ir $iy institucijy teikiamas paslau-
gas?* daugiau nei pusé visy apklaustyjy (53,9 proc.)
teige, kad informacijos jie turi tik i$ dalies. Trecdalis
respondenty (31,6 proc.) pazyméjo, jog informacijos
pakanka. Galima daryti prielaida, jog informavimo
sistema iSpleétota pakankamai efektyviai. Rinkos saly-
gomis kvalifikacijos tobulinimo paslaugas teikiancios
institucijos siekia pritraukti kuo daugiau klienty, todel
turi efektyvias informavimo apie paslaugas sistemas.
Tai liudija ir atsakymuy i klausima ,,Ar Jus pasiekia visa
informacija apie kvalifikacijos tobulinimo programy
rinkg?* pasiskirstymas. Didziausia dalis respondenty
teigia, jog juos pasiekia visa (40,1 proc.) arba i§ dalies
visa (55,9 proc.) informacija.

I klausima ,,Kaip Jis iprastai gaunate informaci-
ja apie kvalifikacijos tobulinimo renginius?* buvo
gauti tokie atsakymai: dazniausiai informacija skel-
biama kvalifikacijos tobulinimo institucijy tinklala-
piuose (78,9 proc.) arba gaunama asmeniskai pas-
tu (68,4 proc.). Kiti pagal populiarumg informacijos
pateikimo biidai — informacija pateikiama Svietimo
skyriy internetiniuose puslapiuose (26,3 proc.), taip
pat skelbiama respublikinéje pedagoginéje spaudoje
(19,7 proc.). Zemiau pagal reitinga i§sidésté tokie in-
formacijos pateikimo biidai, kaip: informuoja kolegos
i$ kity mokykly (7,9 proc.) ir vietiné (rajono, miesto)
spauda (5,9 proc.).

Respondenty teiravomes, ar Juos tenkina kvalifika-
cijos tobulinimo paslaugy kokybé. Dauguma pripa-
Zino, jog paslaugy kokybé¢ ju netenkina (41,4 proc.).
Tik penktadalis respondenty tai jvertino pozityviai
(18,2 proc.). Respondenty nuomone, Salyje nepakan-
ka $iuolaiking $vietimo vadyba iSmananciy specialisty
(59,2 proc.), mokykly vadovy kvalifikacijos tobulini-
mui skiriama nepakankamai 1¢8y (42,8 proc.). Tai, kad
1ésy, skirty kvalifikacijai tobulinti, trikumas — svar-
biausia priezastis, ribojanti kvalifikacijos tobulinimo
renginiy pasirinkima, akcentavo daugiau negu pusé
apklaustyjy (52,2 proc.).

Tarp kity problemy, su kuriomis respondentai su-
siduria keldami kvalifikacija, minétos: kokybiskai
naujoves perteikianciy lektoriy trikumas (58,6 proc.);
reikalingy ir aktualiy renginiy trikumas (27 proc.);

Assessment of content, forms, relevance and
quality of in-service training programmes

During the last five years an absolute majority of
respondents (100%) took part in managerial in-service
training events. Almost half of interviewed head
teachers (47,4%) acknowledge the necessity of in-
service training. Responding to the question “Do you
have sufficient information on the in-service training
institutions network and services provided by them?”
more than half of respondents (53,9%) stated that they
only partially had information. One third of respondents
(31,6%) noted that they had sufficient information.
It can be concluded that the information system is
developed quite efficiently. In market conditions
institutions that provide in-service training services
seek to attract as many clients as possible; therefore,
they have developed efficient systems of informing
about services. This is witnessed by distribution of
answers to the question “Does all information about
the market of in-service training reach you?”. The
biggest part of respondents state that all (40,1%) or
partially all (55,9%) information reaches them.

The question “How do you usually get information
about in-service training events?“ was answered as
follows: most often information is placed on websites
of in-service training institutions (78,9%) or is received
personally by post (68,4%). Other ways of informing
in the order of popularity are: information given on
websites of departments of education (26,3%), also
information announced in national pedagogical press
(19,7%). These are followed by “colleagues from
other schools inform” (7,9%); “local (regional, city)
press informs” (5,9%).

We asked respondents whether they were satisfied
with quality of in-service training services. The
majority of respondents acknowledged that they were
not satisfied with quality of in-service training services
(41,4%). Only one fifth of respondents positively
evaluated quality of in-service training services
(18,2%). In respondents’ opinion (59,2%), there is
insufficient number of specialists who are well-versed
in modern management of education in Lithuania.
According to respondents (42,8%), insufficient funds
are allocated for head teachers’ in-service training.
Over half of respondents (52,2%) emphasized shortage
of funds for in-service training as the most important
reason limiting the choice of in-service training
events.

Other problems encountered by respondents in
in-service training were: shortage of lecturers who
qualitatively convey novelties (58,6%); lack of
necessary and relevant events (27%); routinity and
boredom of events (25,7%); inconveniences related to
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renginiy kasdieniSkumas ir nuobodumas (25,7 proc.);
kvalifikacijos tobulinimo centry iSsidéstymo nepato-
gumai (25 proc.).

Tiriamyjy praséme nurodyti, kokiomis formomis
dazniausiai biina organizuojami mokymai, kuriuose
jie dalyvavo (galima buvo pazymeéti daugiau nei viena
atsakymo varianta). Jei pabandytumém sudaryti daz-
niausiai minéty mokymy formy penketuka, gautume
tokius rezultatus:

 tiriamieji nurode, kad seminarai buvo pati popu-

liariausia mokymy forma (57,2 proc.);

* antra vieta pagal populiaruma mokykly vadovai

nurodé paskaitas (38,2 proc.);

» treCig — dalijimasi geraja patirtimi (21,8 proc.);

» ketvirta — individualias konsultacijas (18,6 proc.);

* penkta — konferencijas (16,6 proc.).

Atsakant | klausima, kokiomis formomis organi-
zuoty mokymy pageidauty tiriamieji, iSrySkéjo tokie
rezultatai: dauguma mokykly vadovy pageidauty, jog
mokymai vykty stazuoc¢iy forma (M = 3,24; SD = 0,85),
antroje vietoje atsidiiré nuotoliniai mokymai (M = 3,06;
SD = 0,71), treCioje — projektinés veiklos (M = 3,02;
SD =0,70), ketvirtoje — individualios konsultacijos
(M =2,89; 0,91); penktoje — parodos, ekskursijos
(M =2,69; SD = 0,69).

Remdamiesi Mokyklos vadovo kompetencijos apra-
Su (Zin., 2007, Nr. 9-362), pateikéme respondentams
kompetenciju saraSa ir papraséme nurodyti, kokias
kompetencijas mokykly vadovai noréty tobulinti, ko-
kiy mokymy temy jie pageidauty. Daugiausia respon-
dentai noréty tobulinti darbuotoju veiklos vertinimo
(38,8 proc.) bei projekty valdymo kompetencijas (35,5
proc.). Kitos aktualios mokykly vadovams kompeten-
cijos yra audito vykdymo (22,4 proc.); Svietimo po-
litikos iSmanymo, mokyklos strategijos kiirimo, stra-
teginio plano ktrimo bei igyvendinimo (21,7 proc.);
pokyciy valdymo (19,1 proc.).

Atitinkamai daugiausia respondenty pageidauty
mokymuy darbuotojuy veiklos vertinimo (47,4 proc.)
ir projekty valdymo srityje (31,6 proc.). Taip pat res-
pondentams aktualiis mokymai turto administravimo
ir valdymo (25,0 proc.) bei darbuotojy funkcijy regla-
mentavimo srityje (19,7 proc.).

Tiriamyjy praséme nurodyti, kokiy dalyky jie no-
réty mokytis i§ pateikto saraso, sudaryto remiantis mo-
kykly vadovy kompetencijy ugdymo programy anali-
ze. Respondentai vardijo, jog jiems labiausiai truksta
mokymu Siomis temomis:

* teisinis Svietimo organizavimas (M = 3,32;

SD = 0,68);
* inovacijy Svietime diegimas ir valdymas

location of in-service training centres (25%).
We asked the respondents to indicate what forms
of training where they participated were most often
used (respondents could note more than one variant).
If you try to draw up the five of the most frequently
used forms these would be the results:
» respondents indicated that seminars were the
most popular form of training (57,2%);

* head teachers named lectures as the second
popular form (38,2%);

* in the third place respondents indicated sharing
good experience (21,8%);

* head teachers named individual consultancies
as the fourth popular form (18,6%);

* in the fifth place respondents indicated
conferences (16,6%).

Answering the question regarding the forms of
training, the following was found out: the majority
of head teachers would wish training in the form of
internship (M=3,24; SD=0,85), in the second place,
continuing training (M=3,06; SD=0,71), in the third,
project activities (M=3,02; SD=0,70), in the fourth,
individual consultancies (M=2,89; 0,91); in the fifth,
exhibitions, excursions (M=2,69; SD=0,69).

Based on the description of the head teacher’s
competency (State News, 2007, No.9-362), we
presented the list of competencies for respondents and
asked to indicate what competencies head teachers
would like to improve and what topics of training they
would wish. Mostly respondents would like to improve
the competency of employees’ activity assessment
(38,8%) and the project management competency
(35,5%). Other relevant head teachers’ competencies
are auditing competency (22,4%); knowledge of
education policy, creation of school strategy, strategic
planning and implementation competency (21,7%);
competency of management of changes (19,1%).

Correspondingly most of respondents would wish
training in the area of employees’ activity assessment
(47,4%); project management (31,6%). Besides,
respondents think that training in the area of asset
administration and management (25,0%) and regulation
of employees’ functions (19,7%) is relevant.

We asked the respondents to indicate what they
would like to learn, choosing subjects from the given
list (compiled on the basis of the analysis of head
teachers’” competency development programes).
Respondents named that the mostly lacked training in
the following areas:

* legal organisation of education (M=3,32;

SD=0,68);
* implementation of innovations and management
(M=3,26; SD=0,70);
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(M =3,26; SD = 0,70);
* bendrosios vadybos teorijos (M = 3,13;
SD =0,81);
» personalo valdymas (M = 3,03; SD = 0,67);
» projekty valdymas (M = 2,99; SD = 0,79).
Respondenty teiravomés, kaip jiems patogiausia
tobulinti kvalifikacija. Daugiau negu pusé tiriamuyju
(52,0 proc.) atsake, jog tinkamiausias laikas tobulinti
kvalifikacija yra per mokiniy atostogas. Beveik puseés
respondenty nuomone (49,3 proc.), mokykly vadovy
kvalifikacijos tobulinimui turéty biiti skirtas specialus
laikas. Trecdalis respondenty (35,5 proc.) sutinka to-
bulinti kvalifikacija darbo dienomis po pamoky. Res-
pondenty nuomone, vasaros atostogos ir savaitgaliai
néra labai tinkamas laikas kvalifikacijos tobulinimui.
2 lentel¢je matyti respondenty pasiiilymai del kva-
lifikacijos tobulinimo optimizavimo.

» general management theories (M = 3,13; SD =
0,81);

» personnel management (M = 3,03; SD = 0.67);

* project management (M = 2,99; SD = 0,79).

We asked respondents what time was most
convenient for in-service training. More than half of
respondents (52,0%) replied that the most suitable time
for in-service training was during students’ holidays
during the academic year. In the opinion of almost
half of respondents (49,3%), special time should be
allocated for head teachers’ in-service training. About
one third of respondents (35,5%) agree to improve
qualification on workdays after lessons. In their
opinion, summer holidays and weekends are not the
most suitable time for in-service training.

Table 2 summarizes respondents’ proposals
regarding optimisation of in-service training.

2 lentelé. Mokykly vadovy pasitilymai kvalifikacijos tobulinimo renginiy optimizavimui
Table 2. Head teachers’ proposals regarding optimisation of in-service training events

Kategorija
Category

AutentiSky teiginiy pavyzdziai
Examples of authentic statements

Kompetentingy lektoriy

., Daugiau turéty biiti lektoriy praktiky. “ / There should be more lecturers practicians.
., Reikalingi labai kvalifikuoti lektoriai, mokymas turi biiti grindziamas tik praktika, o ne teorinémis Ziniomis,
kuriy misy Salyje kartais visai nejmanoma pritaikyti. ** / Highly qualified lecturers are needed, teaching has

Forms of in-service

.. More practical internships (targeted).
training events p ps (targeted)

,, Organizuoti stazuotes uzsienyje.
To organise internships abroad.

problema to be based only on practice and not theoretical knowledge, which sometimes is not applicable in Lithuania
Problem of competent at all.
lecturers ,, Leisti kalbéti praktikams, o ne vadovautis pasenusiomis arba Salyje bandomomis ,,prigydyti* teorijomis.
/ To let practicians speak and not follow outdated theories or theories that are tried to be “caught on” in
Lithuania.
,»Daugiau kokybiskai perteikianciy naujoves seminary, idomesniy ir nenuobodziy renginiy . / More seminars
that qualitatively render innovations, more interesting and not boring events.
., Daugiau praktiniy seminary, kuriuos organizuoty praktikai.* /
. . More practical seminars conducted by practicians.
Kvalifikacijos p .\ . P e
. .. ,» MaZiau, bet kokybisky seminary ar konferencijy.
tobulinimo renginiy . . :
formos Less but better quality seminars and conferences.

., Daugiau praktiniy stazuociy (tiksliniy).

,, Turéty biiti renginiy, seminary jvairové ir didesné laisvé juos rinktis.
There should be bigger diversity of events and seminars, there should be more freedom to choose them.

net videotreningai). *

even video training.

., Reikéty keisti vadovy kompetencijos ugdymo metodus, metodikq, labiau artinti teorijq prie gyvenimo.
Methods of head teachers’ competency development should be changed.

Methods: to approach theory to life more.

,, Pasitikéti vadovais, leisti iSvykti | kitas Salis, daugiau taikyti diskusijy metoda, o ne paskaity, daugiau

To trust head teachers, let them go to other countries, to apply the method of discussion more often rather than

,, Turéty biiti daugiau démesio skiriama praktikai — kompetencijy ugdymui, naudojant praktinius metodus. **

Kompetenciju patirties sklaidos, konkretesniy pasiilymy ir tiksliniy seminary.

ugdymo metodai

Methods of lectures; more spread of experience, more concrete proposals and targeted seminars.

competencies

development More attention should be paid to the practice: to competency development applying practical methods.

., Reikia kvalifikuoty lektoriy ir praktiniy uzsiemimy (pvz., situacijy nagrinéjimas konkrecioje mokykloje ar

Qualified lecturers and practical sessions are necessary, e.g., analysis of situations in a concrete school or
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Atlikus mokykly vadovy kvalifikacijos tobulinimo
paslaugy jvertinimq, galima nurodyti tokias tenden-
cijas. Tiriamieji pabrézé mokyklos vadybos naujoviuy,
praktiniy kompetencijy ugdymo ir praktinés patirties
perdavimo svarbg ir trikumg organizuojamuose mo-
kymuose. Kvalifikacijos tobulinimo renginiy formos
turéty biti Siuolaikiskos, renginiuose galéty vyrauti
aktyvieji mokymo (-si) metodai, kurie turi teikti prak-
ting naudq. Pageidautina, kad renginius organizuoty
kompetentingi lektoriai, turintys praktini patyrimq mo-
kyklos vadybos srityje. Mokykly vadovams aktualios
Zinios darbuotojy veiklos vertinimo, projekty valdymo,
taip pat audito vykdymo bei pokyciy valdymo srityse.

Atestacijos procediiros vertinimas

Siekdami i$siaiskinti mokykly vadovy nuomong
dél atestacijos procediiros, pateikiame klausimy.

Dauguma respondenty noréty aiSkesnés ir labiau
suprantamos mokykly vadovy atestacijos tvarkos
(48,7 proc.). Taip pat beveik keturi deSimtadaliai
(39,8 proc.) tiriamyjy pageidauty aiSkesniy moky-
kly vadovy kompetencijy vertinimo kriteriju. Mokykly
vadovy kompetencijy aplanko parengimo metodika,
daugelio respondenty (40,1 proc.) manymu, yra pa-
kankamai aiski. Neigiama vertinima iSsaké beveik
trecdalis tiriamyjy (32,2 proc.). Daugiau kaip penkta-
dalio respondenty (22,3 proc.) nuomone, mokykly va-
dovy vadybinés kompetencijos bei praktinés veiklos
vertinimas yra pakankamai profesionaliis. Trecdalis
respondenty (33,1 proc.) i§saké neigiama pozitrj $iuo
aspektu. Jy manymu, eksperty vertinimas néra pakan-
kamai profesionalus. Dauguma tiriamyjy (41,4 proc.)
sutinka, jog atestavimo procediiros eiga yra pakan-
kamai aiski, 42,8 proc. apklausty vadovy nuomone,
mokykly vadovy kompetencijos ir veiklos tobulinimo
plano parengimo metodika yra taip pat pakankamai
aiski. Daugiau negu trecdalis respondenty atestavimo
komisijy kompetencija atestacijos klausimais vertina
gerai (34,9 proc.), 44,7 proc. — kaip pakankama. Apie
desimtadalj apklaustyju (13,6 proc.) atestavimo komi-
siju kompetencija atestavimo klausimais linke vertin-
ti neigiamai. Rezultatai liudija daugiau palanky negu
nepalanky apklaustyjy poziiirj { atestacijos procediiros
tvarka bei i kitus formalius atestavimo aspektus.

Beveik pusé apklausty vadovy (48,7 proc.) pagei-
dauty, kad bty uztikrinta mokykly vadovy atestacijos
reikalavimy ir kompetencijy ugdymo galimybiy dermé.
Taip pat beveik du trecdaliai respondenty (58,6 proc.)
akcentavo, jog turi biiti nuosekliai tyrin¢jami mokykly
vadovy kompetenciju ugdymo poreikiai.

Having carried out assessment of head teachers’
in-service training services, the following tendencies
can be distinguished. Respondents underlined the
importance and shortage of rendering novelties,
practical competency development and practical
experience at organised training events. Forms of
in-service training events should be modern, active
teaching/learning methods should be employed in
the events, they should provide practical benefit. It
is wished that events are conducted by competent
lecturers who have practical experience in the area
of school management. Knowledge of employee
activity assessment, project management, auditing
and management of changes are relevant for head
teachers.

Assessment of the certification procedure

Seeking to find out head teachers’ opinion about
the certification procedure, we presented a number of
questions.

The majority of respondents (48,7%) would like
to have a clearer and more comprehensive order of
head teachers’ certification. Besides, almost four
tenths (39,8%) of respondents would wish clearer
criteria for head teachers’ competency assessment.
In the opinion of the majority of respondents
(40,1%), methods of preparing the portfolio of the
head teacher’s competencies is sufficiently clear.
Negative assessment was given by almost one third
of respondents (32,2%). In the opinion of more than
one fifth of respondents (22,3%), assessment of head
teachers’ managerial competency and practical activity
is sufficiently professional. One third of respondents
(33,1%) imparted negative attitude in this aspect. In
their opinion, experts’ assessment is not sufficiently
professional. The majority of respondents (41,4%)
agree that the process of the certification procedure
is sufficiently clear, in the opinion of 42,8 percent of
surveyed head teachers, methods of head teachers’
competencies and activity improvement plan is also
sufficiently clear. Over one third of respondents
evaluate competency of certification commissions on
certification issues as good (34,9%), 44,7 percent, as
sufficient. About one tenth of respondents (13,6%)
are inclined to evaluate competency of certification
commissions on certification issues negatively.
Results witness favourable rather than unfavourable
respondents’ attitude towards the order of the
certification procedure and other formal aspects of
certification.

Almost half of surveyed head teachers (48,7%)
would wish ensured coherence between head
teachers’ certification requirements and competency
development possibilities. Besides, almost two thirds
of respondents (58,6%) emphasized that needs of
head teachers competency development have to be

consistently surveyed.
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3 lentelé. Mokykly vadovy pasiiilymai atestacijos procediiros optimizavimui
Table 3. Head teachers’ proposals for optimisation of the certification procedure

Kategorija
Category

Autentisky teiginiy pavyzdZziai
Examples of authentic statements

Popierizmo sumazinimas atestacijos sistemoje
Paper work reduction in the certification system

,, Toliau maZinti popierizmgq, keistq ,,irodinéjimq ", kad dirbi, kaip dirbi. Svarbu
rezultatai, priezastys kas léemé pasiekimus.

To keep reducing paper work further on and the strange proof that you are
working, how you are working. Results and reasons that determined attainments
are important.

Still to reduce the volume of paper work. To pay more attention to practically
done work — to criteria of school success.

,Dar labiau mazinti apimtis popieriuje. Daugiau démesio skirti praktiskai
atliktiems darbams — mokyklos sékmés kriterijams.

As little paper work as possible. It is more important to see school activities here,
in place.

., Kuo maziau popierizmo. Svarbiau matyti mokyklos veiklq cia vietoje.

To reduce paper work to assess school achievements, concrete persons
contribution in organisation of school activities.

., Mazinti popierizmq, vertinti mokyklos pasiekimus, konkrety zZmogaus indélj
organizuojant mokyklos veiklq.

As little paper work as possible. Results are seen from culture of the school,
achievements, assessments and responses.

,, Kuo maziau popierizmo. Rezultatai matyti ir is mokyklos kultiros, pasiekimy,
vertinimy bei atsiliepimy.

“Portfolio” is only documents, to communicate with staff more.

,, Mazinti jrodymy kiekj ir daugiau atsizvelgti  mokyklos veiklos rodiklius tikrovéje
ir tai turéty nulemti vadovy kompetencijq.

To reduce the number of proofs and to focus on actual school activity indicators
and this should determine head teachers’ competency.

Atestaciniy komisijy nariy kompetencija
Competency of members of certification
commissions

., Pirmiausia — tai atestaciniy komisijy nariy kompetencija, neSaliskumas ir
vienody procediiry laikymasis visy atestuojamyjy atzvilgiu. Vadovo atestacija
negali virsti mokyklos inspektavimu ar akreditavimu. *

First of all the competency of the members of the certification commission,
impartiality and observance of the same principles with regard to all certified
persons. The head teachers certification cannot turn into inspection or
accreditation of the school.

Atestacijos komisijos sudétis
Composition of the certification commission

., Atestacijos komisijq turéty sudaryti mokykly vadovai, bendruomenés atstovai ir
Svietimo skyriaus atstovai.

Certification commission should consist of school heads, community
representatives and the representative of the department of education.

,, Atestacijos komisijoje turéty biiti vadovai praktikai.

Certification commission should include head teachers-practicians

Atestacijos procediiros supaprastinamas
Simplification of the certification procedure

,, Nors atestacija supaprastinta, taciau pakankamai paini ir reikalaujanti
daugybés popieriniy jrodymy. Jei savivaldybiy Svietimo skyriai vykdo mokykly
veiklos stebésenq ir prieziiirq, tai dalj informacijos jie jau turi ir todél dubliuoti
irodymuy nereikéty.

Although certification is simplified, it is quite confused and requires numerous
paper proofs. If municipal department of education observe and supervise school
activities, then they already have part of information, therefore, proofs should not
be doubled.

,, Atestacijai tritksta konkretumo, reikéty mazinti kompetencijy jrodymuy kiekj.
Certification lacks concreteness; the volume of proofs of competencies should be
reduced.

Atestacijos tvarkos pastovumas
Permanence of the certification order

,, Vadovy atestacijos nuostatai neturéty biiti keiciami kelis kartus per metus, tikrai
kyla nepatogumy. *

Regulations of head teachers’ certification should not be changed permanently
several times a year, there are inconveniences really.

,, Reciau kaitalioti atestavimo procediiras. *

Certification procedures should be changed not that often.
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3 lentelés tgsinys
Continued of 3 Table

Kategorija Autentisky teiginiy pavyzdZziai
Category Examples of authentic statements

,,Jei vadovas nuo darbo pradzios 2 kartus atestavosi, toliau jam reikéty tik pateikti
kvalifikacijos kélimo pazyméjimus. Atestuotis galbiit reikéty tik norintiems jgyti
aukstesne kategorijq.

If since the beginning of work the head teacher underwent certification twice, later
he/she should only submit in-service training certificates. Probably certification
should be organised only for those who want to acquire higher category.

,,Dar labiau supaprastinti procediirq tiems vadovams, kurie turi tik pasitvirtinti
esamq kategorijq.

Still to simplify the procedure for such head teachers who only have to get the
existing category approved.

Atestavimo diferencijavimas:
Differentiation of certification:

- Pagal vadovy poreikius

- According to head teachers’ needs

,, Vadovy atestacija turéty biiti diferencijuojama pagal mokyklos ugdymo krypti
ir steigéjo finansines galimybes. Vadovai galéty patys nuspresti, kuri atestavimo
sritis svarbesné mokyklos veiklai, ir jq parodyti pagal specifinius kriterijus, kurie
nulemia mokyklos veiklos pagrindinius tikslus ir uzdavinius. *

Head teachers’ certification should be differentiated according to the trend
of school education and financial possibilities of the founder. Head teachers
themselves could decide which area of certification is more important for school
activities and demonstrate it according to specific criteria that determine key
goals and tasks of school activities.

- Pagal mokyklos ugdymo krypti
- According to the trend of school
education

,, Tokia atestacija nereikalinga. Uztekty nepriklausomo audito kas 3 ar 4 metai, ir
visos problemos biity issprestos.

Such certification isn't necessary. It should be enough to have an independent
audit every 3 or 4 years. And all problems would be solved.

., Kad vertinimas biity objektyvesnis, galéty biti veiklos stebéjimas (kazkas
panasaus | iSorés auditq), graziai aprasytos kompetencijos gali visai neatitikti
realybés.

Assessment would be more objective if activities are observed (something similar
to external audit), nicely described competencies cannot correspond to reality
at all.

., Rinkos ekonomika turi veikti ir svietime. Perpildyty mokykly vadovai privaléty
turéti aukSciausias kategorijas ir tapti savivaldybiy taryby konsultantais vadybos
klausimais. Tévai moka mokescius ir renkasi mokyklas.

Market economy has to operate in education as well. Head teachers of
overcrowded schools should have highest categories and become consultants of
municipal councils on management issues. Parents are paying taxes and choose
schools.

Atestacijos reikalingumo klausimas
The issue of necessity of certification

,, Tikéti vadovo ir jo pavaldiniy Zodziais, o ne aprasais ar dokumentais. Vadovas
pats turéty atrasti keliq (biidq) ir nuspresti, kaip pristatys savo unikaliq patirtj.
To trust the head teacher'’s and his/her subordinates’ words and not descriptions
or documents. The head teacher himself/herself should find way and decide how
to present his/her unique experience.

,, Atestacijos kategorijq turéty lemti veiklos rezultatai, darbuotojy kaita mokykloje,
mokyklos tarybos nuomoné, istekliy valdymas, mokiniy skaicius mokykloje, rysiai
su socialiniais partneriais, jy rekomendacijos.

Category of certification should be determined by activity results, fluctuation
of employees at school, opinion of the school council, resources management,
number of pupils at school, innovations, links with social partners, their
recommendations.

,, Vengti asmeniSkumy, daug kas padaroma popierivose, o veikla tinkamai
nejvertinama. *“ Gaila, bet tebegyvuoja ,,Tu man as tau* principas.

To avoid personalities; a lot is done on paper, whilst activities remains suitably
unassessed. It is a pity but still the principle “you for me, I for you is alive.

,, Atestacija turéty biti paprasta, aiski ir sumazinti popieriy sisnis. Tikéti vadovo
ir jo pavaldiniy Zodziais, o ne aprasais ar dokumentais. Vadovas pats turéty
atrasti keliq (biidq) ir nuspresti, kaip pristatys savo unikaliq patirtj.
Certification should be simple and clear: paper work has to be reduced. To
trust the head teacher's and his/her subordinates’ words and not descriptions or
documents. The head teacher himself/herself should find way and decide how to
present his/her unique experience.

Atestacijos objektyvumas
Objectivity of certification
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Analizuojant atestacijos procediirq, respondenty
atsakymuose isryskéjo pagrindinés tendencijos, ku-
rioms buvo skirta daugiausia respondenty démesio:
dokumentacijos kiekis atestacijos sistemoje; atestaci-
niy komisijy sudéties ir nariy kompetencijos; atestaci-
nés procediiros reikalingumo ir objektyvumo aspektai
ir kt. Tiriamieji issaké tokius pasiiilymus atestacijos
procediirai: vertinant vadovy kompetencijas, daugiau
atsizvelgti | mokyklos veiklos rodiklius tikrovéje; dife-
rencijuoti vadovy atestavimq pagal individualius po-
reikius, uztikrinti atestavimo objektyvumaq ir kt. Taip
pat svarbu susieti kompetencijy ugdymo galimybes ir
mokykly vadovy atestacijos reikalavimus.

ISvados

Atlikus tyrimo duomeny analize, ryskéja tokios
tendencijos, kad mokyklu vadovy kompetencijy ugdy-
mo sistemai stinga nuoseklumo, koordinacijos, aiskiy
prioritety. Per menka saveika tarp ivairiy kompeten-
cijy ugdymo paslaugas teikianc¢iy institucijy. Tiriamy-
ju nuomone, mokykly vadovy kompetencijuy ugdymo
sistema turi atliepti tiek mokykloje vykstancia, tiek
bendraja Svietimo kaitg. Sistema turi biiti orientuota
1 butiny kompetencijy ugdyma bei remtis nuosekliais
mokykly vadovy poreikiy tyrimais. Geriausia, jei mo-
kykly vadovy kompetenciju ugdyma vykdyty viena
institucija. Daugiau démesio turi buti skiriama prade-
danc¢iyjy vadovy kompetencijy ugdymui.

Atlikus mokykly vadovy kvalifikacijos tobulinimo
paslaugy ivertinima, galima nurodyti tokias tendenci-
jas. Tiriamieji pabrézé mokyklos vadybos naujoviy,
praktiniy kompetencijy ugdymo ir praktinés patirties
perdavimo svarbg ir trikuma organizuojamuose mo-
kymuose. Kvalifikacijos tobulinimo renginiy formos
turéty biiti Siuolaikiskos, renginiuose galéty vyrauti
aktyvieji mokymo(-si) metodai, kurie turi teikti prak-
ting nauda. Pageidautina, jog renginius organizuoty
kompetentingi lektoriai, turintys praktini patyrima
mokyklos vadybos srityje. Mokykly vadovams aktua-
lios zinios darbuotojy veiklos vertinimo, projekty val-
dymo, taip pat audito vykdymo bei poky¢iy valdymo
srityse.

Analizuojant atestacijos procediira, respondenty at-
sakymuose iSryskéjo pagrindinés tendencijos, kurioms
buvo skirta daugiausia respondenty démesio. Tai do-
kumentacijos kiekis atestacijos sistemoje; atestaciniy
komisijy sudéties ir nariy kompetencijos; atestacinés
procediiros reikalingumo ir objektyvumo aspektai
ir kt. Tiriamieji i$saké tokius pasitilymus atestacijos
procediirai: vertinant vadovy kompetencijas, daugiau
atsizvelgti i mokyklos veiklos rodiklius tikrovéje; di-
ferencijuoti vadovy atestavima pagal individualius po-

Analysing the certification procedure, the main
tendenciesthatweregivenmostofrespondents attention
showed up in respondents’ answers: aspects of volume
of documentation in the certification system,; aspects of
composition of certification commissions and members’
competency,; aspects of necessity and objectivity of the
certification procedure, etc. Respondents proposed
the following: assessing head teachers’ competencies
to pay more attention to indicators of school activity
in reality; to differentiate head teachers’ certification
according to individual needs; to ensure objectivity
of certification, etc. It is also important to relate
competency development possibilities to head
teachers’ certification requirements.

Conclusions

Having carried out the research data analysis, the
following tendencies show up: the head teachers’
competency development system lacks consistency,
coordination, clear priorities. A too weak interaction
between various institutions providing competency
development services remains. In the respondents’
opinion the head teachers’ competency development
system has to respond to both changes in schools
and general changes in education. The system has
to be orientated towards development of necessary
competencies and should be based on consistent
researches into head teachers’ needs. It is best if head
teachers’ competency development is carried out
by one institution. More attention has to be paid for
novice head teachers.

Having carried out assessment of head teachers’
in-service training services, the following tendencies
can be distinguished. Respondents underlined the
importance and shortage of rendering novelties,
practical competencies development and practical
experience at organised training events. Forms of
in-service training events should be modern, active
teaching/learning methods should be employed in
the events, they should provide practical benefit. It
is wished that events are conducted by competent
lecturers who have practical experience in the area
of school management. Knowledge of employees’
activity assessment, project management, auditing and
management of changes is relevant for head teachers.

Analysing the certification procedure, the
respondents’ answers showed up main tendencies that
were given most attention by respondents: aspects of
volume of documentation in the certification system;
aspects of composition of certification commissions
and members’ competency; aspects of necessity
and objectivity of the certification procedure, etc.
Respondents proposed the following: assessing head
teachers’ competencies, to focus more on indicators of
school activity in reality; to differentiate head teachers’
certification according to individual needs; to ensure



Regina KONTAUTIENE, Julija MELNIKOVA

Bendrojo lavinimo mokykly vadovy poZiiiris | kompetencijy ugdymo sistemq Lietuvoje

119

reikius; uztikrinti atestavimo objektyvuma ir kt. Taip
pat svarbu susieti kompetencijy ugdymo galimybes ir
mokykly vadovy atestacijos reikalavimus.

Atlikto tyrimo rezultaty pagrindu galima pateikti
tokius pasiilymus mokykly vadovy kompetencijy ug-
dymo sistemos optimizavimui miisy Salyje:

* Organizuoti permanentinius mokykly vadovy

kompetencijy poreikio tyrimus;

* Orientuoti mokykly vadovy kompetencijy ug-
dymo sistema { biitiny kompetencijuy ugdyma;

e Sukurti vientisg informavimo ir konsultavimo
sistema, padaryti ja prieinamg kiekvienam va-
dovui;

» Sukurti specialisty rengimo sistema;

* Numatyti mokymo programy atsinaujinimo ir
kaitos mechanizmus;

+ ISplétoti suaugusiyju Svietimo formy ivairove;

o Uztikrinti kompetenciju ugdymo sistemos ir
atestacijos reikalavimuderme.
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objectivity of certification, etc. It is also important to
relate competency development possibilities to head
teachers’ certification requirements.

Based on the carried out research results, the
following proposals regarding optimisation of the
head teachers’ competency development system in
Lithuania can be given:

* to carry out permanent researches into the need

of head teachers’ competencies;

* to orientate the today’s head teachers’
competency development system towards
development of necessary competencies;

* to create an integral system of information and
consulting, make it available to every head
teacher;

* to create a system of specialists’ training;

* to project mechanisms for updating teaching
programmes;

* to develop the diversity of forms of adult
education;

* to ensure cohesion between the competency
development  system and  certification
requirements.
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