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PEDAGOGIKOS IR ANDRAGOGIKOS
) DERMES PROBLEMOS
SIUOLAIKINEJE EDUKOLOGIJOJE

Anotacija

Straipsnyje analizuojama pedagogikos ir andrago-
gikos dermé edukologijos mokslo aspektu institucinio
ugdymo valdymo lygmeniu. Pedagogikos ir andrago-
gikos dermés paieskos grindziamos samprata, kad
ugdytoju ir ugdytiniy saveika yra savivaldi ir santy-
kinai autonomiska dviejy tipu (ugdymo valdymas
asmenybés lygmeniu ir ugdymo valdymas socialiniu
lygmeniu) sistema. Tyrimai atlikti ugdymo valdymo
asmenybeés daliniu-instituciniu lygmeniu. Pateikiami
tyrimy, vykdyty ikimokykliniy istaigy, pradiniy ir pa-
grindiniy mokykly ugdymo sistemy strateginiy aspek-
ty bei universitetinio i$silavinimo ir tgstinio profesinio
mokymosi (TPM) srityse, rezultatai.

Pagrindiniai Zodziai: pedagogikos ir andragogikos
dermé, ugdymo valdymo sistema, ugdymo sistemy tipai
ir lygmenys, institucinis lygmuo.

Ivadas

Mokymosi visa gyvenima koncepcijos igyvendi-
nimas, pabréziantis Zmogaus siekj sékmingai gyventi
bendruomenéje, reikalauja tvirty rysiy tarp edukologi-
jos moksly Saky (pedagogikos, andragogikos), kom-
pleksiniy tarpdalykiniy tyrimy.

Analizuojant vaiky ugdyma ir suaugusiyjy $vie-
tima, pastebima atotriikio tarp andragogikos bei pe-
dagogikos teorijos ir praktikos tendencija. Klasikiné
pedagogika, orientuota i deklaratyviy ziniy perteikima
ir didaktika, prieSprieSinama andragogikai, orientuotai
1 savimoka, savisvieta, saviugda, neatsizvelgiant i tai,
kad siuolaikinés pedagogikos ir andragogikos impera-
tyvas — gyvenimui reikalingy bendryjy kompetenci-
ju ugdymas. Taigi pedagogika ir andragogika neretai
tampa izoliuotomis sritimis, siekian¢iomis pabrézti
kiekvienos ju svarba ar net prieStaringuma mokymosi
visa gyvenima koncepcijos realizavimo ir edukologijos
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Abstract

The article deals with coherence of pedagogy and
andragogy in the aspect of education studies at the
level of management of institutional education. The
search for coherence of pedagogy and andragogy is
based on the conception that interaction between ed-
ucators and learners is a self-managed and relatively
autonomous system of two types (education manage-
ment at the personality’s level and education manage-
ment at the social level. Research was conducted at
the personality’s partial institutional level of educa-
tion management. The article presents the results of
research carried out in the areas of strategic aspects of
education systems of pre-school institutions, primary
and basic schools, and of university education as well

as continuing vocational education (CVE).

Key words: coherence of pedagogy and andragogy,
education management system, types and levels of
education systems, institutional level.

Introduction

Implementation of the conception of lifelong learn-
ing, which emphasizes the individual’s aspiration for
successful life in the community, requires strong rela-
tions between separate branches of education studies
(pedagogy, andragogy) and complex interdisciplinary
research.

Analyzing children’s and adults’ education, the gap
tendency between the theory and practice of andragogy
and pedagogy is noticed. Classical pedagogy, oriented
to rendering of declarative knowledge and didactics, is
contrasted with andragogy, which is oriented to self-
learning, self-education, self-upbringing, discounting
that the imperative of nowadays pedagogy and andra-
gogy is the development of general life competences.

Thus, pedagogy and andragogy often become isolated
areas that strive to emphasize the significance of each
of them or even contradiction in the aspect of im-
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mokslo aspektu. Kaip nurodo M. Tereseviciené (2001),
mokykla, ugdymo turinys atsiliecka nuo intensyvios
pasaulio ir visuomenés kaitos; paaugliams nepriimtini
autoritariniai santykiai mokykloje, nelankstus ir ju po-
reikiams nepritaikytas ugdymo turinys. Todél tikslinga
analizuoti galimybes mokytis visa gyvenima, kalbéti
apie vaiky ir suaugusiyju mokymosi salygas, uztikri-
nancias institucijy ir individy veiklos sékme.

Tiek pedagogika, tiek andragogika yra traktuoja-
mos dviem aspektais: a) kaip mokslai, mokslinio pazi-
nimo sritys; b) kaip menas, profesija, praktinés veiklos
sritys.

Pedagogikos moksliniy tyrimy objektas — vaiky
ugdymas, o andragogikos — suaugusiyjuy Svietimas,
todél trukmés mokymosi visg gyvenimg atzvilgiu su-
augusiyjy Svietimas yra ilgesnis nei vaiky, jaunimo
ugdymas, taciau analizuojant Siuolaikinius pedagogi-
nius reikalavimus matyti darbo su suaugusiaisiais ir
vaikais skirtumy niveliacija.

Kita vertus, kartais pastebimas pedagogikos ir an-
dragogikos ekstrapoliavimas, remiantis vien amziaus,
metody, prieigy skirtumais, visai neatsizvelgiant |
tokias pacias andragogikos ir pedagogikos teorines,
praktines, prognostines funkcijas bei j ugdymo sistemy
valdymo lygmenis.

Moksliné problema — kokia yra pedagogikos ir
andragogikos dermé edukologijos mokslo aspektu ins-
titucinio ugdymo sistemos lygmeniu?

Tyrimo tikslas — iSanalizuoti pedagogikos ir an-
dragogikos derme¢ edukologijos mokslo aspektu ir at-
skleisti, kaip Sie mokslai savo teorinémis, praktinémis,
prognostinémis funkcijoms bei institucinio ugdymo
sistemos valdymo lygmeniu grindzia holisting moky-
mosi visg gyvenima samprat.

Atskleidziant pristatoma problema, buvo naudotasi
kiekybiniais ir kokybiniais tyrimo metodais. Mokslinés
literatiiros analizé padéjo atskleisti pedagogikos ir
andragogikos derm¢ ugdymo sistemy aspektu, nusta-
tyti ir patikslinti pedagogikos ir andragogikos moksly
funkcijas. Lyginamasis metodas leido atskleisti pe-
dagogikos ir andragogikos dermés raiska ugdymo
sistemos instituciniu lygmeniu, jvertinant jvairiy Sa-
liy patyrima, anketine apklausa — siekiant iSsiaiskinti
respondenty pozitri | tiriamg problema. Pagrindiniy
tyrimy duomenys buvo apdorojami statistinés analizés
metodais naudojantis SPSS, PAULA duomeny apdo-
rojimo programy paketu, skaiciuoti kokybiniy pozy-
miy skirstiniai, koreliaciniai rySiai tarp poZymiy, tai-
kant kontingencijos koeficienta C, statistinés hipotezés
tikrintos x> metodu.

plementation of the concept of lifelong learning and
in the aspect of education studies. According to M.
Teresevi¢iené (2001), school, education content lag
behind the intensive change of the world and society;
authoritarian relations at school are not acceptable to
teenagers, and education content is inflexible and not
adjusted to their needs. Therefore, it is purposeful to
analyze the possibilities of lifelong learning, to talk
about children’s and adults’ learning conditions which
ensure successful activities of institutions and indi-

viduals.

Both pedagogy and andragogy are approached in
two aspects: a) as sciences, areas of the scientific cog-
nition; b) as art, profession, areas of practical activi-

ties.

The object of scientific research of pedagogy is
children’s education, and of andragogy, adults’ educa-
tion; therefore, with regard to lifelong learning, adults’
education is longer than children’s, youth’s education,
but analyzing modern pedagogical requirements, the
levelling of differences in the work with adults and

children is observed.

On the other hand, sometimes an extrapolation of
pedagogy and andragogy is observed, based only on
the differences of age, methods and approaches, dis-
counting the same theoretical, practical, prognostic
functions of andragogy and pedagogy and manage-

ment levels of education systems.

Research problem: what is the coherence of peda-
gogy and andragogy in the aspect of education studies

at the level of institutional education system?

Research aim: to analyze the coherence of peda-
gogy and andragogy in the aspect of education studies
and to disclose how by theoretical, practical, prognos-
tic functions and by the level of institutional manage-
ment of the education system these sciences substanti-

ate the holistic concept of lifelong learning.

In order to disclose the presented problem the guan-
titative and qualitative research methods were applied.
The analysis of scientific literature helped to disclose
the coherence of pedagogy and andragogy in the as-
pect of education systems, to identify and specify the
functions of the sciences of pedagogy and andragogy.
Evaluating various countries’ experience, the com-
parative method enabled to disclose the manifestation
of coherence of pedagogy and andragogy at the insti-
tutional level of the education system; questionnaire
survey, to clarify the respondents’ attitude to the in-
vestigated problem. The data of the main studies were
computed employing statistical analysis methods, us-
ing SPSS, PAULA software programmes, in order to
calculate the probability distribution of qualitative in-
dicators, correlation between indicators, applying the
contingency coefficient C; statistical hypotheses were

validated applying x> method.
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Pedagogika ir andragogika: ugdymo valdymo
sistema

B. Bitinas (2006) nurodo, kad ugdymas — ugdytoju
ir ugdytiniy saveika — yra savivaldi ir santykinai
autonomiska sistema. Galima skirti du pagrindinius
ugdymo sistemy tipus: pirmaji apibiidina ugdymo
valdymas asmenybés lygmeniu, o antraji — valdymas
socialiniu lygmeniu. Pirmuoju lygmeniu pedagogika
ir andragogika aptarnauja asmenis, saveikaujancius
su ugdytiniais, o antruoju teikia rekomendacijas
Svietimo ir kity ugdymo sfery organizatoriams,
administratoriams, politikams. Kai ugdyma apibiidina
valdymas asmenybés tokie
daliniai lygmenys: institucinis, interpersonalinis ir

lygmeniu, skiriami

intrapersonalinis (saviugdos) (zr. 1 pav.).

Pedagogy and andragogy: the
education management

B. Bitinas (2006) indicates that education — the
interaction between educators and learners — is a self-

system of

managed and relatively autonomous system. Two
main types of education systems can be distinguished:
the first is described by education management at the
personality’s level, the second, by management at the
social level. At the first level pedagogy and andragogy
serves the persons who interact with learners and
at the second level, provides recommendations for
organizers, administrators and politicians of education
and other educational areas. When education is
described as management at the personality’s level, the
following sub-levels are distinguished: institutional,
interpersonal and intrapersonal (of self-education)
(see Fig. 1).

Interaction = a self-managed system

[ Saveika = savivaldi sistema ]

[ Ugdymo si

stemy tipai J

Types of education systems

|
[ Ugdymo valdymas asmenybés lygmeniu }

Education management at the personality’s
level

|
[ Ugdymo valdymas socialiniu lygmeniu }

Education management at the social level

| |
Institucinis Interpersonalinis (saveikos) Intrapersonalinis (saviugdos) Socialinés tikrovés modeliavimas ir kt.
Institutional Interpersonal (of interaction) Intrapersonal (of self- Modeling of social reality, etc.

education)

1 pav. Ugdymo valdymo sistema (pagal B. Biting (2006))

Fig. 1. The system of education management (according to B. Bitinas (2006))

Sia schema remtasi visy tyrimy metu, siekiant pa-
gristi pedagogikos ir andragogikos dermg¢ edukologi-
jos mokslo aspektu.

Straipsnyje, siekiant pedagogikos ir andragogikos
dermés mokymosi visg gyvenimg kontekste, vartosi-
me savokas ugdytojas ir ugdytiniai, kur ugdytojas reis-
kia pedagoga ar andragoga, ugdytinis — besimokantj
asmeni, neatsizvelgiant i jo amziy, o ugdymas — nenu-
trukstama mokymosi ir savimokos, Svietimo ir savis-
vietos, lavinimo ir savilavos procesa.

Institucinis ugdymo lygmuo
Deél tyrimy apimties Siame straipsnyje mes anali-
zuosime tik viena — institucini lygmeni. Institucinis

In order to validate the coherence of pedagogy and
andragogy in the aspect of the science of education
studies, all researches were based on this scheme.

Seeking coherence of pedagogy and andragogy in
the lifelong learning context, the concepts educator,
learner and education will be used in the article, where
educator means a schoolteacher or an andragogue, the
learner, a learning person, discounting his age, and
education, a continuous process of learning and self-
learning, education and self-education, development
and self-development.

Institutional level of education
Due to the scope of researches only one level —
institutional — will be analyzed in the article. Institu-
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lygmuo leidzia analizuoti ugdyma kaip institucijos
ugdomosios veiklos sistema. Sio lygmens analizés
objektas —ugdymas kaip institucijos (Seimos, ikimoky-
klinés ugdymo institucijos, mokyklos, tgstiniy studijuy
instituto ir kt.) ugdomosios veiklos sistema (Bitinas,
2006). Ugdymo sistema sudaryta i§ jvairiy elementy,
Sio straipsnio atveju — institucijy. Visas institucijas
santykinai suskirstéme { atstovaujancias pedagogikai
ir andragogikai. Nors abiejy risiy institucijoms visuo-
mengje deleguotos atitinkamos funkcijos ir misijos,
taciau ju veikla néra sinkretiska, o pasizymi ugdymo
lygmeny perimamumu, tgstinumu, tarpusavio derme,
jungtimi.

Ikimokykliniy jstaigy, pradiniy ir pagrindiniy
mokykly ugdymo sistemy strateginiai aspektai

Seima — pati artimiausia vaikui aplinka. Sioje vi-

suomenés institucijoje vaikas igyja pirmuosius igii-
dzius, zinias, mokeéjimus, patirti, perima Seimos verty-
bes, nuostatas ir kt. Ugdant vaika prioritetinis vaidmuo
teikiamas Seimai, o ugdymo funkcijos pasidalijamos
siekiant nuolatinio, nenutriikstamo ugdymo kokybés
ikimokyklinéje vaikystéje. Siame procese daugiausia
démesio turéty biti skirta vaiko prigim¢iai, jo porei-
kius ir individualuma atitinkan¢iam ugdymui. Taciau
ugdytojai ne visada remiasi vaiko socialiniu-kognity-
viniu patyrimu, daznai bando nekreipti démesio | tu-
rimg vaiko patyrima, todél jo panaudojimo galimybés
ugdymo procese ne visada yra sekmingos. Tuo tikslu
buvo atliekamas tyrimas, siekiant isanalizuoti vaiko
socialinj-kognityvinj patyrimq ikimokyklinéje vaikys-
téje ir jo panaudojimo galimybes ugdymosi procese.
Tyrime dalyvavo (N = 280) Klaipédos apskrities peda-
gogai, dirbantys su vyresniojo ikimokyklinio amziaus
vaikais, tévai, vaikai. Tyrimas atskleidé:

* vis labiau pripazistama vaiko teis¢ biti kito-
kiam, gyventi ir elgtis pagal savo prigimtj bei
asmening patirti. Stengiamasi sujungti vaiko so-
cialing-kognityving raida;

» ikimokyklinio ugdymo srityje labai svarbi yra
vaiko socialiné-kognityviné patirtis apie suau-
gusiyjy (tévy) darba, profesing veikla. Si patirtis
ne tik turi jtakos vaiko elgesiui, jo veiklai, bet
kartu moko vertinti zmogaus darbo rezultatus,
saugoti juos, skatina vaika dirbti ir kurti;

» vaiko asmenybés brandai, socialiniam-kognity-
viniam patyrimui turi itakos jo artimiausia so-
cialiné aplinka — Seima;

* pedagogai nepakankamai vertina vaiky so-
cialinj-kognityvini patyrima, neiSnaudoja jo
galimybiy ugdymo procese; vis dar pasitaiko

tional level enables to analyze education as a system
of educational activities of the institution. The object
of the analysis of this level is education as the system
of educational activities of the institution (family, pre-
school educational institution, school, in-service train-
ing institute, etc.) (Bitinas, 2006). Education system
consists of various elements, in this case, of institu-
tions. All institutions are relatively divided into those
representing pedagogy and the ones representing an-
dragogy. Although both types of institutions carry out
corresponding functions and missions in the society,
their activity is not syncretic but is characterized by
interception, continuity, inter-coherence and link of
educational levels.

Strategic aspects of education systems of pre-

school institutions, primary and basic schools

Family is the child’s closest environment. In this

societal institution the child acquires his/her first skills,
knowledge, faculties, experience, takes over family
values, attitudes, etc. Educating the child, the underly-
ing role is given to the family, while education func-
tions are divided, seeking quality of permanent, con-
tinuing education in pre-school childhood. In this proc-
ess most attention should be paid to the child’s nature,
his/her needs and education which corresponds to the
individuality. However, educators not always consider
the child’s social-cognitive experience and often try
to discount the child’s existing experience; therefore,
the opportunities of its usage in the education process
are not always successful. 7o achieve it, a survey was
carried out in order to analyze the child’s social-cog-
nitive experience in his/her pre-school childhood and
its application possibilities in the education process.
The survey was attended by the teachers of Klaipéda
region who work with senior pre-school age children,
parents, children (N = 280). They survey disclosed:
 increasingly more the child’s right to be dif-
ferent, to live and behave according to his/her
nature and personal experience is recognized. It
is attempted to link the child’s social-cognitive
development;

* in the area of pre-school education the child’s
social-cognitive experience about adults’ (par-
ents’) job, professional activity is very impor-
tant. This experience influences not only the
child’s behaviour, his / her activities, but at the
same time teaches to evaluate the individual’s
work results, preserve them, promotes the child
to work and to create;

* the child personality’s maturity, social-cognitive
experience is influenced by the closest social
environment — the family;

* educators insufficiently evaluate children’s
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autoritarinio ugdymo elementy, stokojama ben-
dravimu ir bendradarbiavimu gristy pedagogy
ir tévy santykiy, individualios prieigos ugdymo
procese ir kt. (Andriekiené, Seneckaité, 2001;
Andriekiené, Snieckuté, 2002).

Socializacija vyksta visa zmogaus gyvenima. Pa-
saulis keiciasi, todél turime prisitaikyti prie naujoviy
ir keistis kartu su juo. Vaikystéje iSmokstama gyventi
pagal bendrus pavyzdzius ir poZymius, pripazistamas
panasumas su kitais Zmonémis gyvenant visuomené-
je kaip zmoniy bendrijoje. Vaikas, matydamas tévy ar
kity pazistamy zmoniy elgesi tam tikrose situacijose,
pats stengiasi elgtis panaSiai. Didziausia itaka vaiko
socializacijai daro aktyvumas, motyvacija, vertybiy
sistema, itaigumas, jo veikla, charakterio bruozai,
aplinka, kurioje jis auga, ugdymo istaigos, bendraam-
ziy grupés ir kt. Vaikystéje perimami visi svarbiausi
gyvenimo jgidziai ir asmenybés vertybés, kurios tam-
pa mokymosi visq gyvenimq pagrindu ir jrodo pedago-
gikos bei andragogikos santykio derme (Andriekiene,
Ruzgien¢, 2001).

Tesiant mokslinius tyrimus nustatyta, kad vaiko
vystymasis, jo emociné biiklé priklauso nuo tiesioginés
suaugusiyjy jtakos. Kuo mazesnis vaikas, tuo didesni
démesi jam turi skirti suaugusieji ir pirmiausia Seima.
Atlikus mokslinés literatiiros, dokumenty analiz¢ jro-
dyta, kad kai kurie vaikai stokoja teigiamy, dziugiy
emocijy. Siandien emocinio intelekto ar emocinio ug-
dymo savokos jau nieko nestebina. Sie reiskiniai ne-
mazai tyrinéti. Tyrimy apie vaiko raidos désningumus,
psichofiziologings ir socialinés brandos rodiklius bei
juos lemiancius veiksnius yra pakankamai, taciau stin-
ga démesio pac¢iam ugdymuli, jo principams ir kokybei.
Socializacija dazniausiai grindziama vien suaugusiojo
geromis intencijomis — toks ugdymas a priori laikomas
socialiai priimtinu, nekvestionuojami ji grindZiantys
visuomenés mastymo stereotipai, neretai perversiski
poziiiriai (Andriekiené, 1998).

Mazo vaiko ugdymo id¢jy siejimas, sudarant or-
ganiska visuma, iSlaiko jrodomaja ir pamokomaja
Seimos, kaip ugdymo institucijos, vert¢ (Andriekiene,
1999).

Ikimokyklinio ugdymo paskirtis Lietuvoje — pa-
déti vaikui tenkinti prigimtinius, kultiirinius, sociali-
nius, kognityvinius poreikius; teikti Svietimo pagalba
Seimai, namuose auginanciai ikimokyklinio amziaus
vaikg (Gucas, 1994; Juodaityté, 2002, Andriekie-
né, 1999). Vaikai nuo gimimo iki SeSeriy septyneriy
mety auginami ir ugdomi namuose arba namuose ir
ikimokyklinése istaigose; vaiky iki trejy mety ikimo-
kyklinése istaigose skaicius, susijgs su demografiniais

social-cognitive experience, they do not use its
opportunities in the education process; authori-
tarian education elements still occur, there is
a lack of relations between educators and par-
ents grounded on communication and coop-
eration, individual approach in the education
process, etc. (Andriekiené, Seneckaité, 2001;
Andriekiené, Snieckuté, 2002).

Socialization is a lifelong process. The world is
changing, therefore we must adapt to novelties and
change correspondingly. In childhood one learns to
live according to general examples and features, the
similarity with other people is acknowledged while
living in the society as in people’s community. Seeing
parents’ and other people’s behaviour in particular sit-
uations, the child tries to behave similarly. The major
impact to the child’s socialization is made by: active-
ness, motivation, value-system, suggestibility, his/her
activities, character features, environment in which he/
she grows, educational institutions, peer groups, etc.
All most important life skills and personality values are
taken over in childhood, they become a background of
lifelong learning and prove the coherence of the rela-
tion between pedagogy and andragogy (Andriekiené,
Ruzgiene, 2001).

Continuing scientific research, it was determined
that the childs development, his/her emotional condi-
tion depends on direct adults’ influence. The younger
the child, the more attention he/she should receive
from adults and firstly from the family. The analysis of
scientific literature and documents proved that some
children lack positive, joyful emotions. Today the con-
cept of emotional intellect or emotional education is
not a surprise any longer. Those phenomena are quite
well researched. There is a sufficient number of re-
searches on the regularities of the child’s development,
indicators of psycho-physiological and social maturity
and the factors that determine them; however, there is
a lack of attention to education itself; its principles and
quality. Socialization is most often grounded solely on
the adult’s good intentions — such education a priori
is considered socially acceptable, its predicating stere-
otypes of societal thinking, often perversive attitudes
are not questionable (Andriekiené, 1998).

Linking the small child’s education ideas and com-
bining them into the organic whole retains probative
and educational value of the family as of educational
institution (Andriekiené, 1999).

The purpose of pre-school education in Lithuania
is to help the child to satisfy inherent, cultural, social
and cognitive needs; provide educational support to
the family which is raising a pre-school child (Gucas,
1994; Juodaityté, 2002, Andriekiené, 1999). Children
are raised and educated at home or both at home and
at pre-school educational institutions from their birth
until six or seven years old; the number of children
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pokyciais, tévy, ypa¢ motiny, uzimtumu, Seimy pragy-
venimo lygiu, rodo valstybés paramos Seimai pobtdj —
teikti Svietimo paslaugas ir materialing pagalba Seimai
ar organizuoti institucini ugdyma. Vaiky nuo trejy iki
SeSeriy septyneriy mety skaicius ikimokyklinése is-
taigose rodo valstybés sieki padéti Seimai kokybiskai
ugdyti vaika iki mokyklos bei valstybés instituciniam
ugdymui sudarytas salygas.

Nors i$ prigimties vaikai yra aktyvis, be suaugu-
siyju pagalbos jie bejégiai. Vaikystés poreikius ir so-
cializacijos procesa suaugusieji daznai reguliuoja au-
tomatiskai. Nuo to nukencia vaiko, kaip socialiai ak-
tyvios asmenybés, raida. Ugdymas, socializacijos po-
sistemis sustiprina vaiko socializacijos procesus, todél
socialiai aktyvios asmenybés ikimokyklinis ugdymas
(institucionalizuota socializacija) labai priklauso nuo
tarpusavyje susijusiy socialiniy ir edukaciniy paslaugu
kokybés.

Atlikty tyrimy metu nustatyti socialiai aktyvios
asmenybés ikimokykliniam ugdymui jtakq darantys
veiksniai: visuomeneés poreikiy poliarizacija, socialiniy
galimybiy skirtumai, darbo rinkos ypatumai, ikimoky-
klinés istaigos vadybos strategijos optimizavimas, sa-
vivaldos stiprinimas, dalyvavimas bendroje Europos
Svietimo erdvéje, pakitusios nuostatos | riipinimasi
vaikyste ir kt. Tyrimu metu nustatyti ir analizuoti pa-
grindiniai pedagoginiai veiksniai: | vaiko ir Seimos po-
reikius orientuotas ugdomasis procesas, ugdymo dife-
rencijavimas ir individualizavimas, ugdomojo proceso
ir turinio konstravimas realioje dabartyje. Minétus
veiksnius lemia didé¢jantis institucinio ikimokyklinio
ugdymo poreikis ir nepakankamas ju prieinamumas
(ypac¢ kaimo vietovése), didéjantis teikiamy paslaugu
tvairoves, lankstesnio ikimokyklinio ugdymo istaigu
darbo organizavimo poreikis, didéjantys ugdymo val-
dymo reikalavimai, visuomenés aktyvumas vertinant
gaunamas paslaugas. Reikéty pazyméti, kad tyrimy
metu iSaiSkéjo ir kai kurios ikimokyklinio ugdymo
tendencijos:

e vis ankstyvesnio amziaus vaikai leidziami {
ikimokyklinio ugdymo istaigas (dar nesulauke
vieneriy mety), todél visos §vietimo institucijos
(Seima, vaiky lopselis-darzelis, mokykla) pri-
valo siekti dar didesnés sanglaudos, norédamos
igyvendinti holistini ugdymo tiksla — suteikti
vaikui bendriausius tautos kultiiros pagrindus,
ugdyti socialiai aktyvia asmenybe¢, mokymuisi
visg gyvenima reikalingas bendrgsias kompe-
tencijas;

» kai kuriy socialiniy grupiy Seimy (pvz., gyve-
nan¢iy kaimo vietovése) vaiky ikimokyklinis

under three years at pre-school institutions is related
to demographic changes, parents’, especially moth-
ers’ occupation, living standards of the families and
reflects the state’s support to the family — to provide
education services and material support to the family
or to organize institutional education. The number of
children from the age of three to six or seven at pre-
school institutions shows the state’s willingness to sup-
port the family to educate the child until he/she starts
school and the presence of the conditions provided by
the state for institutional education.

Even though children are very active by nature,
they are helpless without adults” help. Adults often au-
tomatically regulate childhood needs and the sociali-
zation process and this results in injured development
of the child as a socially active individual. Education,
the sub-system of socialization, enhances the child’s
socialization processes; therefore, pre-school educa-
tion of the socially active personality (institutionalized
socialization) highly depends on the quality of inter-
related social and educational services.

The accomplished surveys resulted in identifica-
tion of the factors influencing pre-school education
of the socially active personality: polarization of so-
cial needs, differences of social opportunities, job
market peculiarities, optimization of the strategy of
management of pre-school institution, reinforcement
of self-governance, participation in the general space
of European education, the change in the approaches
towards focus on childhood, etc. The following main
pedagogical factors were defined and analyzed in the
survey: educational process oriented to the child’s and
family’s needs, differentiation and individualization
of education, construction of the educational process
and content at the actual present time. The mentioned
factors are determined by the increasing demand of
institutional pre-school education and its insufficient
availability, (especially in the villages), the increasing
demand for the variety of services, increasing needs
of the families for more flexible work organization
of pre-school educational institutions, the increasing
education management requirements, the society’s ac-
tiveness, evaluating the services received. It should be
noted that the survey disclosed some pre-school edu-
cation tendencies:

* children start attending pre-school education in-
stitutions at the progressively earlier age (even
under one year old), therefore all educational
institutions (family, nursery, school) must strive
for better cohesion in order to realize the objec-
tive of holistic education — to provide the child
with the general national cultural background,
develop a socially active personality and gen-
eral competences required for lifelong learning;

e pre-school education of children coming from
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ugdymas yra rekomenduotinas, bet realiai ne-
prieinamas, todé¢l labai svarbls ikimokykliniy
istaigy, pradiniy ir pagrindiniy mokykly vady-
bos optimizavimo orientyrai. lkimokyklinis ir
priesmokyklinis ugdymas bei jo organizavimas
Lietuvoje reglamentuojamas Svietimo jstatymo
(2003 m. birzelio 17 d.), grindziamas Svietimo
ir mokslo ministerijos norminiais aktais. Uz ug-
dymo istaigy plétra, apriipinimg yra atsakingos
savivaldybés ir kiti steigéjai. Ikimokyklinés is-
taigos yra atsakingos uz vaiko socializacija ir
gyvenimo kokybeg bei ugdyma, taciau vis délto
dazniausiai nagrinéjama ikimokyklinio, pradi-
nés ar pagrindinés mokyklos ugdymo turinys,
programos, priemonés, praktinis jy taikymas.
Tai matyti tiek pripazinty autoriy darbuose
(Motecieng, 2005; Juodaityte, 2002; ir kt.), tiek
konferencijy medziagoje. Pasigendama iSsa-
mesniy tyrimy ikimokykliniy istaigy, pradiniy
ir pagrindiniy mokykly vadybos optimizavimo
klausimais, kyla moksliné problema: kokiais
orientyrais vadovautis siekiant optimizuoti mi-
néty istaigy vadybos strategijq (Andriekiené,
Kriksc¢itinieng, 2003). Tuo tikslu ir buvo vykdy-
tas tyrimas, kuriame dalyvavo istaigy vadovai,
pedagogai ir tévai. Buvo atlikta ikimokykliniy
istaigy strateginés veiklos plany analizé, tirtas
vadovy, pedagogy ir tévy pozitris i ikimoky-
kliniy istaigy vadybos optimizavima. Remian-
tis teorine analize ir empirinio tyrimo duomeny
statistine analize, nustatyti ikimokykliniy istai-
gu vadybos optimizavimo strateginiai orienty-
rai. Jie gali biiti grindZiami tinkama strategijos
atranka, jos suderinamumu su iSorés ir vidaus
aplinka, visuotinés kokybés siekiu, savikon-
trolés mechanizmais, pedagogu kvalifikacijos
tobulinimu, visy bendruomenés nariy jtrauki-
mu | istaigos vadyba, aplinkos, kuri skatinty
vaikus judéti, aktyviai veikti, pazinti ir atrasti,
bendrauti ir bendradarbiauti su bendraamziais
ir suaugusiaisiais, sukfirimu ir kt. Tyrimo metu
vis labiau iSryskéjo Svietimo vadybos elementy
taikymo biitinybé ikimokyklinio ugdymo istai-
gu bendruomeniy veikloje. Siekiant tobulinti
institucijos veikla, veiksmingai tenkinti vaiko
prigimtinius, kultirinius, socialinius, pazinti-
nius poreikius, kaip reikalauja Lietuvos Respu-
blikos Svietimo jstatymas, ypa¢ svarbu $vieti-
mui jvaldyti vadybos Zinias, moké&jimus bei jgu-

the families of different social groups, (e.g., liv-
ing in the village), is recommended but in reality
it is not available; therefore, the guide on optimi-
sation of management of pre-school institutions,
primary and basic schools becomes very impor-
tant. Pre-school and pre-primary education and
its organization in Lithuania is regulated by the
Law on Education (2003 06 17), based on nor-
mative acts of the Ministry of Education and
Science. Municipalities and other founders are
responsible for the development and provision
of educational institutions. Pre-school institu-
tions are responsible for the child’s socialization,
life quality and education; however, the analysis
is most often focused on the content, curricula
of pre-primary, primary, basic school education,
teaching aids and their practical application.
This is observed both in the works of acknowl-
edged authors (Moteciené, 2005; Juodaityté,
2002; et al.) and in the materials of conferences.
There is a lack of more exhaustive research on
the optimization of management of pre-school
institutions, primary and basic schools; hence,
the research problem: what guides should be
followed in order to optimize the management
strategy of the above-mentioned institutions
(Andriekiené, Kriks¢itiniené, 2003). For this
purpose the survey was conducted involving
the heads, the teachers of the institutions and
parents. The analysis of strategic activity plans
of pre-school institutions was carried out, the
heads’, teachers’ and parents’ attitude towards
the optimization of management of pre-school
institutions was investigated. Based on the theo-
retical analysis and statistical analysis of empiri-
cal research data, strategic guides for the optimi-
zation of management of pre-school institutions
were identified. They can be grounded on the
correct choice of strategy, its compatibility with
intrinsic and extrinsic environment, striving for
universal quality, self-control mechanisms, im-
provement of teachers’ qualification, involve-
ment of all community members in the institu-
tion’s management, creation of the environment
which would encourage children to move, to act
actively, cognize and discover, communicate
and cooperate with peers and adults, etc. The
necessity to apply education management ele-
ments in the activities of pre-school educational
institutions showed up during the survey. In or-
der to improve the activities of the institution,
effectively satisfy the child’s natural, cultural,
social and cognitive needs as it is required by the
Law on Education of the Republic of Lithuania,
it is especially important to master management
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dzius (Andriekiené, Zilinskien¢, 2003). Tesiant
tyrimus istaigy strateginiu aspektu buvo firtas
pradinés ir pagrindinés mokyklos vadovavimas
perimamumui. Tyrimo metu buvo siekta iSanali-
zuoti pedagogy, psichology ir kity atstovy nuo-
mong apie vadovavimg pradinés ir pagrindinés
mokyklos perimamumui. ISnagrinéti strateginiai
mokykly veiklos planai (respondenty skaicius
N =407). Tyrimo metu laikytasi tokios perima-
mumo sampratos: perimamumas — tai mokymo
dalyky siejimo principo realizavimo buidas, kai
vieno déstomojo dalyko temos savoky, pazit-
ry ir isitikinimy (Jovaisa, 2007) nagrin¢jimas
tesiamas naudojantis panaSiomis kity dalyky
temomis, praktika ir metodologija, siekiant vi-
sapusiskiau, nuodugniau pagristi déstomaji da-
lyka, sudaryti visybinj tikrovés vaizda. Pradinés
ir pagrindinés mokyklos perimamumo strategija
be veiklos plano igyvendinimo, ivertinimo ir
situacijos analizés biity beverté. Perimamumo
problema gali biiti sprendziama efektyviai, jei
vadovai, pedagogai, andragogai turéty specifi-
niy ziniy, moké&jimy, reikalingy strateginiams
veiklos planams parengti. Strateginis planavi-
mas, kaip nenutriilkstamas procesas, skirtas pa-
grindiniams tikslams jgyvendinti, panaudojant
visus mokyklos turimus zmogiskuosius iste-
klius. Jis ne tik uztikrina ugdymo perimamuma,
bet kartu laiduoja ir pastarojo tgstinuma. Moky-
klos strategija turéty numatyti ir uztikrinti visos
mokyklos bendruomenés nariy demokratisSka
bendravima ir bendradarbiavima pagal saveikos
principa: vadovai — pradiniy klasiy mokytojai —
penkty klasiy mokytojai (auklétojai) — psicholo-
gai — mokiniy tévai.

Toliau gilinantis { mokyklos strateginius aspektus
buvo atliktas tyrimas, skirtas kaimo pagrindinés moky-
klos kultiros kiirimo strateginiams orientyrams (An-
driekiené, Aleksandravicius, 2004). Akivaizdu, kad
numatant pagrindinius strateginius mokyklos orienty-
rus mokyklos kultiira tampa vienu pagrindiniy strate-

ginés veiklos plétros veiksniy. Tyrimo metu stengtasi
rasti atsakymus i numatyta moksling problema: kokie
yra kaimo pagrindinés mokyklos kultiiros kiirimo
strateginiai orientyrai? Tyrime dalyvavo (N = 533)
Silalés, Tauragés, Rietavo, Plungés savivaldybiy kai-
mo pagrindiniy mokykly vadovai, pedagogai, tévai,

knowledge, faculties and skills (Andriekiené,
Zilinskiené, 2003). Continuing the researches in
the strategic aspect of institutions, management
of interception of the primary and basic school
was investigated. The survey aimed at analyzing
educators’, psychologists’ and other representa-
tives’ attitudes to management of interception of
primary and basic schools. The strategic plans
of school activities were analyzed (the number
of respondents n = 407). During the survey the
following concept of interception was followed:
interception is a realization method of the prin-
ciple of relating subjects, when the analysis of
concepts, attitudes and certitudes of one subject
(Jovaisa, 2007) is continued using similar top-
ics, practice and methodology of other subjects
in order to substantiate the delivered subject
more comprehensively and exhaustively, to
create the entire picture of reality. The strategy
of interception at the primary and basic school
would be worthless without implementation,
evaluation of the action plan and the analysis of
the situation. The problems of interception can
be solved effectively if the heads, teachers, an-
dragogues had specific knowledge and faculties
that are necessary for preparation of strategic
action plans. Strategic planning as a continuous
process is dedicated for the implementation of
key goals, using all existing human resources of
the school. In ensures interception of education
as well as enables its continuation. The school
strategy should envisage and ensure democratic
communication and cooperation of all members
of school community according to the interac-
tion principle: heads — primary class teachers —
the fifth grade teachers (educators) — psycholo-
gists — pupils’ parents.

Going deeper into strategic aspects of schools,
the survey was conducted on strategic guides for the
development of culture of the village basic school
(Andriekiené, Aleksandravicius, 2004). It is evident
that projecting main strategic guides of the school, the
culture of the school becomes one of the most impor-
tant factors of the development of strategic activities.
The survey aimed at finding the answers to the envis-
aged research problem: what are the main strategic
guides for the development of culture of the village
basic school? The survey was attended by the heads,
teachers, parents, pupils of basic schools of Silale,
Taurage, Rietavas, and Plungé (n = 533) municipali-
ties. The survey resulted in the finding that the culture
of the village basic school differs from the culture of
other organizations by the aims of education, learn-
ing process, standard practice, autonomous teacher,
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mokiniai. Tyrimo rezultatai: kaimo pagrindinés mo-
kyklos kultiira nuo kity organizacijy kulttry skiria Sie
elementai: pedagoginiai tikslai, mokymosi procesas,
standartiné praktika, autonomiSkas mokytojas, savita
socialiné aplinka. Vadovy ir pedagoguy poziiiris { mo-
kyklos kultiiros kiirima neatitinka realios padéties, nes
respondentams triksta aktyvumo dalyvaujant strate-
ginio planavimo ir realizavimo procese, nelabai su-
vokiama, kuo kaimo pagrindinés mokyklos kultiiros
kiirimas yra naudingas mokiniams ir aplinkai. Atlikus
tyrimg, buvo numatyti kaimo pagrindinés mokyklos
kultiiros kiirimo strateginiai orientyrai, suformuluoti
pasitlymai vadovams, pedagogams, moksleiviams bei
ju tévams, SMM ministerijai.

Pedagogikos ir andragogikos perimamumo ir tes-
tinumo principai atskleidziami Siuolaikinio universi-
tetinio i$silavinimo ir tgstinio profesinio mokymosi
srityse.

Universitetinis iSsilavinimas ir testinis profesi-
nis mokymasis (TPM)

Institucinio ugdymo valdymo lygmeniui priskirti-
nas ir tyrimas, kurio metu buvo analizuojamas Salies
universitety absolventy poziiiris { igytas kompetenci-
jas bei ju tobulinima tegstiniy studijy institucijy erdvéje
(Andriekiené, Anuziené, 2006).

Siekiant istirti biisimy pedagogy ir andragogy pir-
minio profesinio rengimo ypatumus, 2003 m. buvo at-
liktas pirmasis diagnostinis tyrimas ir tgsiamas iki
2008 m.; respondentai — Klaipédos (N = 140), Kauno
Vytauto Didziojo (N = 55), Vilniaus pedagoginio (N = 70)
ir Siauliy (N = 25) universitety edukologijos baigiamy-
ju kursy studentai (N = 290). IS ju — 95,5 proc. motery
ir 4,5 proc. vyr.

Tyrimo tikslas — iSanalizuoti bisimyjuy pedagogu
ir andragoguy poziiiri i teorinio ir praktinio pasirengimo
santykj, profesini pasirengima kaip visuma, integravi-
mosi i veiklos pasauli galimybes, TPM, jo efektyvuma
palaikant ir plétojant profesini kompetentinguma. Ty-
rimu siekta patvirtinti hipoteting prielaida, kad pirmi-
nio profesinio rengimo paskirtis yra teoriniy ir i§ dalies
socialiniy bei praktiniy kompetencijy ugdymas.

Pagrindiniy studijy paskirtis — suteikti pirmaja spe-
cialybe ar kvalifikacija, kuri suprantama kaip tam tikry
ziniy, mokéjimy, gebéjimy ir patyrimo visuma, kurig
igijes zmogus gali kokybiskai (kompetentingai) dirbti
atitinkamos rasies ir sudétingumo darba (Lauzackas,
1997). Pirminio profesinio mokymo struktiira yra or-
ganizuota taip, kad atitikty veiklos pasaulio ir Zzmoniy
poreikius igyti norima kvalifikacija. Kvalifikacija igy-
jama mokymosi metu, bet verta prisiminti tai, kad tiek
kvalifikacija, tiek kompetencija atskleidzia tik poten-
cialia zmogaus veiklos pusg, o realig rodo kompeten-

and peculiar social environment. The heads’ and the
teachers’ attitude towards the creation of school cul-
ture does not correspond to the actual situation, be-
cause respondents lack activeness taking part in the
process of strategic planning and implementation, they
do not quite understand how the creation of culture of
the village basic school is useful for pupils and the
environment. As a result of the survey, the strategic
guides for creation of culture of village basic schools
were envisaged, the recommendations for the heads,
teachers, pupils and their parents, and to the Ministry
of Education and Science were formulated.

The principles of interception and continuity of
pedagogy and andragogy are disclosed in the areas of
contemporary university education and continuing vo-
cational education.

University education and continuing vocational
education (CVE)

The survey which dealt with Lithuanian university
graduates’ attitude towards obtained competences and
their improvement at in-service training institutions is
also ascribed to the level of management of institu-
tional education (Andriekiené, Anuziené, 2006).

In order to investigate the peculiarities of initial
vocational education of prospective educators and an-
dragogues, an initial diagnostic survey was conducted
in 2003 and was continued till 2008; the respondents
were undergraduates in education studies (n = 290) of
Klaipeda (n = 140), Kaunas Vytautas Magnus (n =55),
Vilnius Pedagogical (n = 70) and Siauliai (n = 25) uni-
versities. 95,5% of them were women and 4,5%, men.

The purpose of the survey was to analyze the at-
titudes of prospective teachers and andragogues to-
wards the relation between theoretical and practical
readiness, towards vocational education as a whole,
the opportunities of integration into the world of ac-
tivities, CVE, its effectiveness maintaining and devel-
oping professional competence. The survey was aimed
at validation of the hypothetic assumption that the pur-
pose of initial vocational education is the development
of theoretical and partly social and practical compe-
tencies.

The purpose of basic studies is to provide with the
first speciality or qualification, which is understood as
the totality of special knowledge, faculties, abilities
and experience, which enables the person to do the job
of the corresponding type and complexity competently
(Lauzackas, 1997). The structure of initial vocational
education is organized in the way that it corresponds
to the needs of the world of activity and of people to
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tingumas (Lauzackas, Stasifinaitien¢, TereseviCiené,
2005).

I klausima, ar pakanka studiju metu igyto pasiren-
gimo profesinei veiklai, net 62 proc. visy respondenty
atsaké neigiamai, tik 16,2 proc. respondenty tenkina
igyjamas profesinis pasirengimas. Daugiausia nepa-
tenkintyjy pirminiu profesiniu rengimu buvo Klaipé-
dos universitete (p < 0,0001, y*> = 47,8, df = 6).

53,9 proc. visy apklausty studenty atsake, kad
triksta praktiniy kompetencijy, 42,7 proc. — socialiniy
kompetencijy ir tik 2,0 proc. — teoriniy kompetencijy.
Sis faktas rodo, kad mokslas tampa taikomojo pobii-
dzio. ISrySkéjo dar viena tendencija: tyrime dalyva-
vusiy magistranty teoriniy kompetencijy poreikis yra
didesnis (8 proc.) lyginant su tre¢io (1,2 proc.) ir ke-
tvirto (1,1 proc.) kursy studenty teoriniy kompetenciju
poreikiais.

Salies biisimujy pedagogy ir andragogy nuomo-
ne, Siuolaikinéms studijoms labiausiai stinga tokiy
ziniy: 26,1 proc. — darbo su naujomis technologi-
jomis ir procesais, 13,9 proc. — profesiniy-techni-
niy, 11,9 proc. — uzsienio kalby mokéjimo, 10,8 proc.
— istatymy iSmanymo, 8,5 proc. — vadybos ir verslo
organizavimo, 7,5 proc. — finansy, komercijos Ziniy,
5,0 proc. — psichologijos, 1,4 proc. — kita.

2004 —2006 m. atliktas antras diagnostinis tyrimas.
Respondentai — buve Klaipédos, Kauno technologijos,
Kauno Vytauto DidZiojo, Vilniaus pedagoginio, Siau-
liy universitety absolventai, dirbantys ivairiose Salies
mokyklose ir suaugusiyjy Svietimo centruose bei mo-
kyklose (N = 300).

Tyrimo tikslas — iSanalizuoti pedagogy ir andra-
gogu poziiiri { buvusi profesini rengima, isidarbinima
lemiancius veiksnius, TPM prielaidas, kompetenciju
reikmes, ju raidos galimybes.

Tiriamieji — pedagoginj iSsilavinimg turintys ir
pedagogais bei andragogais dirbantys asmenys, kuriy
160 (53,3 proc.) buvo Klaipédos universiteto, 21 (7
proc.) — Kauno technologijos universiteto, 30 (10
proc.) — Kauno Vytauto Didziojo, 82 (27,3 proc.) — Vil-
niaus pedagoginio ir 7 (2,3 proc.) — Siauliy universite-
ty absolventai. Pagal baigta studiju pakopa apklausoje
dalyvave respondentai pasiskirsté taip: bakalaury —
160, magistry — 140. Tyrime dalyvavo 264 (88 proc.)
moterys ir 36 (12 proc.) vyrai.

Antruoju diagnostiniu tyrimu siekta patvirtinti hi-
poteze, kad TPM metu specialisto profesinio kom-
petentingumo komponentés — teorinés, socialinés,
praktinés kompetencijos — yra ne tik itvirtinamos, bet
ir prapleciamos bei suformuojamos profesini kompe-
tentinguma, kaip sistema, itvirtinancios strateginés

acquire the desired qualification. Qualification is ob-
tained during the teaching process, but it is worth re-
membering that both qualification and expertise dis-
closes only a potential side of the person’s activity,
whilst the actual side is demonstrated by competence
(Lauzackas, Stasitinaitiené, Tereseviciené, 2005).

The question whether preparation for professional
activity, acquired during studies, is sufficient was an-
swered negatively by as many as 62% of the respond-
ers, and only 16,2% of the respondents were satisfied
with the acquired vocational preparation. The major-
ity of the unsatisfied with initial vocational education
were from Klaipéda University (p < 0,0001, x> = 47,8,
df=06).

53,9% of the respondents replied that there was a
lack of practical competencies, 42,7%, of social com-
petencies, and only 2,0%, of theoretical competencies.
The fact demonstrates that science turns into the ap-
plied science. One more tendency showed up: the need
for theoretical competencies of Master students who
attended the survey is higher (8%) compared to the
third (1,2%) and fourth (1,1%) year students’ needs.

According to Lithuania’s prospective teachers and
andragogues, contemporary studies mostly lack the
following knowledge: 26,1% said there was a lack
of knowledge necessary for work with modern tech-
nologies and processes; 13,9%, professional-technical
knowledge; 11,9%, knowledge of foreign languages;
10,8%, knowledge of laws; 8,5%, knowledge of man-
agement and business organisation; 7,5%, knowledge
of finances, commerce; 5,0%, knowledge of psychol-
ogy; and 1,4% , other knowledge.

The second diagnostic survey was conducted be-
tween 2004 and 2006. The respondents were the grad-
uates of Klaipéda, Kaunas Vytautas Magnus, Vilnius
Pedagogical and Siauliai universities, currently work-
ing in different schools and adult education centres
and schools of Lithuania (N = 300).

The purpose of the survey was to analyze the edu-
cators’ and andragogues’ attitude towards previous
vocational education, the factors determining employ-
ment, CVE assumptions, the needs for competencies
and their development opportunities.

The target group was persons who work as teach-
ers and andragogues and have pedagogical education;
their distribution by universities is as follows: 160
(53,3%) are the graduates of Klaipéda University; 21
(7%), Kaunas Technological University; 30 (10%),
Kaunas Vytautas Magnus University; 82 (27,3%), Vil-
nius Pedagogical University; and 7 (2,3%), Siauliai
University. According to the completed study cycle
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kompetencijos.

Kvalifikacijai pradéjus |, tirpti“, pirminis profe-
sinio kompetentingumo variantas tobulinamas vis
intensyviau. Analogiski duomenys (3> = 61,6, df = 6,
p <0,0001) gauti ir iSanalizavus respondenty, turin¢iy
skirtinga darbo staza, atsakymus. Kompetencijy tobu-
linimo veiksniai, respondenty nuomone, pasiskirsté
taip: darbovietés pakeitimas — 5,3 proc.; veiklos kryp-
ties pakeitimas — 13,1 proc.; prisitaikymo prie naujos
technikos ir technologijy problemos — 24,1 proc.; pri-
sitaikymas prie naujy veiklos organizavimo metody —
18 proc.; spartesné karjeros raida — 6 proc.; profesinio
tobuléjimo poreikis — 22,7 proc.

Daugiau nei pusé (50,5 proc.) apklausoje dalyvavusiy
respondenty nurodé, kad Siuo metu jie kelia kvalifikacija.
Respondenty pageidavimai dél galimybés rinktis kvalifi-
kacijos kélimo vietg yra tokie: savo organizacijoje —
47,8 proc. ; specialtis privatiis kursai — 14,9 proc.; kursai
buvusioje aukstojoje mokykloje — 9,6 proc.; darbo bir-
7os organizuojami kursai — 4,6 proc.; kursai uzsienio
organizacijose — 22,9 proc. Tai rodo, kad aukstosios
mokyklos néra vienintelé kvalifikacijos kélimo vieta,
TPM sistema prasiplété apimdama ir kitas organizaci-
jas. Pacioje organizacijoje visada galima rasti veiklos,
kuri savo pobiidziu yra edukaciné.

Viena aktualiausiy TPM problemy yra finansavi-
mas. Dauguma (39,1 proc.) respondenty mano, kad
islaidas uz ju mokymasi turi dengti visi po truputj;
33,3 proc. teigia, kad i§laidos uz TPM yra organizaci-
jos problema, 22,7 proc. isitiking, kad TPM turi finan-
suoti valstybé, ir tik 4,8 proc. visy apklaustyju mano,
kad uz TPM jie privalo mokéti patys.

Pedagogy ir andragogy manymu, darbdavys la-
biausiai vertina turima diploma — 4 proc., turimas Zi-
nias — 9,8 proc., praktines kompetencijas — 10,6 proc.,
bendrasias kompetencijas — 15,2 proc., gebéjima kom-
petentingai spresti veiklos problemas — 44,7 proc., is-
vaizda — 1,6 proc., patirti — 13,9 proc. IS pateikty duo-
meny galima daryti iSvada, kad darbdaviai labiausiai
vertina turimas strategines kompetencijas (44,7 proc.),
socialines kompetencijas (15,2 proc.) ir darbo patirti
(13,9 proc.). Diplomas, i§vaizda ir teorinés kompeten-
cijos néra tokios aktualios. Vyry ir motery atsakymai
1 pateikta klausima Siek tiek skiriasi (%> = 19,0, df = 6,
p<0,01).

Respondenty buvo teirautasi, ar jie mano, jog turi
realiy galimybiy kilti karjeros laiptais. IS pateikty atsa-
kymu galima daryti isvadq, kad beveik pusé respon-
denty zvelgia galimybe kilti karjeros laiptais, taciau

the respondents were distributed as follows: 160 Bach-
elor graduates, 140 Master graduates. The survey was
attended by 264 (88%) women and 36 (12%) men.

The second diagnostic survey was conducted to
confirm the hypothesis that during CVE the compo-
nents of the specialist’s professional competence —
theoretical, social and practical competencies — were
not only consolidated, but also extended, and strategic
competencies, which consolidate professional compe-
tence as a system, were formed.

When qualification starts “melting”, the ini-
tial variant of vocational competence is being im-
proved more intensively. Analogical data (y*> = 61,6,
df =6, p <0,0001) were obtained having analyzed the
answers of the respondents who have different work
experience. In the respondents’ opinion, the distribu-
tion of competence improvement factors is as follows:
change of a workplace — 5,3%; change of the trend of
activity — 13,1%; the problems related to adjustment to
modern equipment and technologies — 24,1%; adjust-
ment to new methods of activity organisation — 18%;
more rapid development of career — 6%; and the need
for professional development — 22,7%.

Over a half of the respondents (50,5%) replied that
they were taking training courses at that time. The re-
spondents’ wishes as to the possibility to choose the
place of in-service training are as follows: in their own
organization —47,8% ; special private courses — 14,9%;
courses at their previous higher educational institution
—9,6%:; courses organized by Labour Market — 4,6%;
and courses abroad — 22,9%. This demonstrates that
higher educational institutions are not the only place
for in-service training; CVE system has expanded in-
corporating other organizations as well. In the organi-
zation itself it is always possible to find the activity
which by its nature is educational.

One of the most important CVE problems is its
funding. The majority of the respondents (39,1%) think
that their education costs must be covered by everyone
little by little; 33,3% of them state that CVE costs is
the responsibility of the organisation; 22,7% are sure
that CVT must be funded by the state; and only 4,8%
of all respondents think that they must cover CVT
costs themselves.

Teachers and andragogues assume that the em-
ployer mostly values: the obtained diploma — 4%,
available knowledge — 9,8%, practical competences
—10,6%, general competences — 15,2%, the ability to
competitively solve activity problems — 44,7%, ap-
pearance — 1,6%, experience — 13,9%. The data lead to
the conclusion that employers mostly value available
strategic competencies (44,7%), social competences
(15,2%) and work experience (13,9%). Diploma, ap-
pearance and theoretical competencies are not that
important. There are slight differences between men’s
and women’s answers to the given question (%> =19,0,
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beveik tiek pat to nezino. Sie atsakymai liudija, kad
darbuotojai ir pati organizacija turi nepakankamai dar-
buotojy karjeros plétros plany.

Pagal studijy pakopa daugiausia (63,3 proc.) tei-
giamy atsakymuy (turi galimybeg kilti karjeros laiptais)
pateiké asmenys, turintys magistro diploma (y* = 17,6,
df =4, p <0,001), tode¢l galima daryti prielaida, kad
Lietuvoje magistro iSsilavinimas yra respektabilus.

Vyrai nurodé, kad jie turi daugiau galimybiy
nei moterys kilti karjeros laiptais (y>=12,8, df=2,
p < 0,001). Daugiau motery nei vyry nurodé, kad jos
neturi arba nezino, ar turi realiy galimybiy kilti karje-
ros laiptais.

Analizuojant duomenis pagal amziaus grupes, is-
rySkéjo aiski tendencija: kuo vyresnis respondentas,
tuo daugiau neigiamy atsakymuy i klausima, ar jie
turi realiy galimybiy kilti karjeros laiptais (> = 48,4,
df =6, p <0,0001).

Analogiski duomenys yra gauti analizuojant res-
pondenty, turin¢iy skirtinga darbo staza, galimybe kilti
karjeros laiptais (y*> = 50,7, df = 6, p < 0,0001). Karje-
ros kilimo veiksniai, pasak dalyvavusiyju apklausoje,
yra tokie: pazintys — 27,7 proc., geri darbinés veiklos
rezultatai — 56,0 proc., sistemingas kvalifikacijos kéli-
mas — 16,1 proc. Profesinéje veikloje, kuri vertinama
pagal pasiektus rezultatus, galima nurodyti ir pacias
kompetencijas, nes atsietos nuo veiklos, nuo spren-
dziamos problemos jos negali egzistuoti. Todél visai
natiiralu, kad kaip pagrindini karjeros kilimo veiksni
respondentai nurodé gerus profesinés veiklos rezulta-
tus.

Pedagogikos ir andragogikos santykio harmoniza-
vima institucinio ugdymo valdymo aspektu atskleidzia
Europos saliy Siuolaikinio profesinio rengimo sistemy
analizé (Andriekiené, Anuziené, 2002). Kiekvienos
Salies profesinio rengimo sistema analizuojama nuo-
latinio mokymosi kontekste. Sistemy analizé atskleidé
fakta, kad daugumos Saliy sistemos atitinka konkre-
¢ios Salies, visuomenés santvarkos forma, ekonomi-
niy, kult@iriniy, socialiniy veiksniy visuma, todél ju
sandara yra skirtinga, nors ir turi visoms profesinio
rengimo sistemoms biidingy bendry bruozy. Analizés
metu iSryskinti uzsienio Saliy profesinio rengimo siste-
my, apimanciy vaiky, jaunimo ir suaugusiyjy profesini
rengima, modeliai, kurie padeda suvokti sistema kaip
funkcionuojancia visuma.

df=6,p<0,01).

The respondents were asked about actual opportuni-
ties to advance in their career. From the given answers
it can be concluded that almost half of the respondents
envisage the possibility to advance in their career but
almost the same proportion does not know that. These
answers evidence that employees and the organization
itself lack employees’ career development plans.

According to the study cycle the majority (63,3%)
of the positive answers (have the opportunity to ad-
vance in the career) were given by the persons who
had Master diploma (}*> = 17,6, df = 4, p < 0,001);
therefore, it can be assumed that Master education in
Lithuania is respectable.

Men pointed out that they had more opportuni-
ties to advance in their career than women (> = 12,8,
df =2, p <0,001). There were more women than men
who pointed out that they did not have or did not know
whether they had actual opportunities to advance in
their career.

Analyzing the data according to age groups, the
following tendency shows up: the older the respond-
ent, the higher the percentage of negative answers to
the question about actual opportunities to advance in
their career (y*> = 48,4, df =6, p <0,0001).

Analogical data were obtained when analyzing
the possibility of the respondents with different work
experience to advance in the career (x> = 50,7, df = 6,
p <0,0001). In the respondents’ opinion, the factors of
advancing in the career are as follows: acquaintance-
ship — 27,7%, good work results — 56,0%, systematic
improvement of qualification — 16,1%. In the profes-
sional activity, which is evaluated according to the
achieved results, the competences themselves can be
singled out because they are integral part of the activ-
ity or problem. Therefore, it is quite natural that the
respondents indicated good results of the professional
activity as the main factor of advancing in the career.

The harmonization of the relation of pedagogy and
andragogy in the aspect of management of institu-
tional education is disclosed by the analysis of modern
European vocational education systems (Andriekiené,
Anuziené, 2002). Every country’s vocational educa-
tion system is analyzed in the context of continuing
learning. The analysis of the system disclosed the fact
that systems of the majority of countries corresponded
to the particular country’s, society’s system, the to-
tality of economic, cultural, social factors, therefore
their frameworks are different even though they have
characteristic common elements of vocational educa-
tion systems. The analysis highlighted the models of
foreign countries’ vocational education systems, in-
corporating children’s, youth’s and adults’ vocational
education, which help to perceive the system as the
functioning entirety.
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ISvados

Apibendrinant ugdymo valdyma
lygmeniu, galima teigti, kad pedagogikos ir andra-
gogikos santykio harmonizavimas vyksta pradedant
ankstyvaja vaikyste, ikimokykliniu, universitetiniu is-
silavinimu, tgstiniu profesiniu mokymusi, realizuojant
teorines, praktines, prognostines funkcijas testinumo,
perimamumo, jungties kontekste.

Suformuluota prielaida — pedagogika ir andrago-
gika, kaip du savo funkcijomis vienas kitg papildan-
tys mokslai, neprieSprieSinami vienas kitam, o sukuria
mokymosi visg gyvenima koncepcijos ir skirtingy ug-
dymo sistemu vientisumo bei perkeliamumo dialekti-
ng vienove.

Savo skirtingomis prieigomis, bet vienodomis
funkcijomis jgyvendinama darnaus ugdymo id¢ja
mokymo / mokymosi paradigmy kaitos metu atspindi
abiejy moksly derme edukologijos aspektu.

Tyrimy rezultaty pagrindu galima teigti, kad peda-
gogikos ir andragogikos funkcijos yra trejopos. feori-
nes, praktinés ir prognostinés. Pirmosios leidzia apra-
Syti ir paaiskinti pedagogikos ir andragogikos procesa,
reiskinius, konstrukcijas, pateikti désningumus; antro-
sios — parengti ugdymo ar andragogikos technologijas,
rekomendacijas; treciosios — numatyti, prognozuoti
vaiky, jaunimo, suaugusiyjy Svietimo mechanizmo ir
visos sistemos tobulinimo biidus atviroje ugdymo er-
dve¢je. Atvira ugdymo erdve tiek pedagogikoje, tiek
andragogikoje grindziama prielaida, kad asmens vi-
dinis pasaulis néra uzbaigtas, jo plétra ir raida vyksta
visg gyvenima. Bendros pedagogikos ir andragogikos
funkecijos jrodo holistini ugdymo pobiidi, integruojanti
ivairius ugdymui jtaka darancius veiksnius ir uztikri-
nancius sudétinga mokymosi visg gyvenima reiskini.

Vaiky, jaunimo ugdymas ir suaugusiyjy Svietimas
yra hierarchinés, savivaldzios sistemos, kurias vieni-
ja integralus mokymo, mokymosi procesas, o ugdymo
turinys pedagogikoje ir andragogikoje grindziamas ne
dalyky programomis, bet laukiamu rezultatu — ugdy-
tinio kompetencijomis. Kintant visuomenei, pagrindi-
niy, bendryjy kompetencijy ugdymas, kaip socialinis
reiSkinys, remiasi dviem paradigmomis: 1) pilietinés
elgsenos, kultiiros ir 2) tgstinio profesinio mokymo-
si raida. Pirmosios dominantés progresyvy peréjima
1 antraja rodo ne tik Vakary Europos, bet ir Lietuvos
patirties mastu. Pagrindinés siekiamos ugdyti kompe-
tencijos tiek pedagogikos, tiek andragogikos atzvilgiu
apibudinamos kaip daugiafunkciné Ziniy, mokéjimuy,
gebéjimy, nuostaty, reikalingy kiekvienam asmeniui,
siekian¢iam uzsitikrinti asmening raida, socialing in-
tegracija ir darba, galimybe mokytis ir tobuléti visa

instituciniu

gyvenima, visuma.

Conclusions

Generalising management of education at the in-
stitutional level, it can be stated that harmonization of
the relation between pedagogy and andragogy starts
in early childhood, continues during pre-school educa-
tion, university education, continuing vocational edu-
cation, implementing theoretical, practical and prog-
nostic functions in the context of continuity, intercep-
tion, and link.

The assumption formulated is that pedagogy and
andragogy as two functionally complementary sci-
ences are not opposed to each other but create the dia-
lectical unity of integrity and transfer of the concept of
lifelong learning and of different education systems.

During the teaching/learning paradigm shift the
idea of cohesive education, being implemented on the
basis of different approaches but having similar func-
tions, reflects coherence of both sciences in the aspect
of education studies.

Based on the survey results, it can be stated that
there are ternary functions of pedagogy and andragogy:
theoretical, practical and prognostic. The first enable
to describe and explain the process of pedagogy and
andragogy, their phenomena, constructions, present
regularities; the second, to develop technologies, rec-
ommendations for education or andragogy; the third,
to envisage, predict improvement methods of the chil-
dren’s, youth’s and adult’s education mechanism and
the whole system in the open space of education. The
open space of education both in pedagogy and in an-
dragogy is based on the assumption that the person’s
inner world is not completed and its development and
evolution continues throughout all life. General func-
tions of pedagogy and andragogy prove the holistic
character of education, which integrates various fac-
tors influencing education and ensuring the complex
lifelong learning process.

Children’s, youth’s and adults’ education is hierar-
chic, self-managed systems, united by integral process
of teaching and learning, and the educational content
of pedagogy and andragogy is based not on curricula
of subjects, but on the expected result — the learner's
competences. In the changing society the development
of key general competences as a social phenomenon
is based on two paradigms: 1) of civil behaviour, cul-
ture, and 2) of the development of continuing voca-
tional education. The progressive transition from the
first dominant to the second manifests itself not only
in West European but also in Lithuanian experience.
Main competences that are sought to be developed
with regard to pedagogy and andragogy are described
as the multifunctional totality of knowledge, faculties,
abilities, skills, approaches that are needed for every
person who strives to ensure personal development,
social integration and work, the opportunity to learn
and improve throughout all the life.
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Atlikty tyrimy pagrindu galima teigti, kad i savo vi-
suomeng ar kultiira jaugancio vaiko santykis su aplin-
ka yra aktyvus, pats intensyviausias socializacijos
procesas, kuri daugiausia lemia pirmoji vaiko ugdymo
institucija — Seima.

Tiek vaikai, tiek jaunimas, tiek suaugusieji moky-
mosi procese del kompleksiskai keliamy tiksly (ko-
gnityviniy, psichomotoriniy ir afektyviniy) patirdami
teigiamas emocijas jaucia pasitikéjimg savo jégomis,
pradeda rodyti iniciatyva, sutelkia démesj | keliamy
uzdaviniy sprendima.

ISanalizuotas absolventy, biisimuy bei jau dirbanciy
pedagogy ir andragogu pozilris | universitetini iSsi-
lavinimg ir TPM jrodo pedagogikos ir andragogikos
derme edukologijos mokslo ir institucinio ugdymo val-
dymo lygmens aspektu, nes mokymosi visq gyvenimq
perimamumo ir testinumo principai laiduoja ikimoky-
klinio, mokyklinio ugdymo ir studijy metais pirminio
kompetencijy varianto formavimgq, kuris véliau perke-
liamas | testinio profesinio mokymosi erdve.

Nors egzistuoja biologiniai, psichologiniai, so-
cialiniai, ekonominiai, juridiniai vaiky, jaunimo ir
suaugusiyjy skirtumai, taciau tai néra pedagogikos
ir andragogikos priestaros pagrindas, nes taikomos
skirtingos ugdymo prieigos, kai atsizvelgdamas | ug-
dytinio individualybe (pvz., mokymosi stiliy, proble-
my sprendimo biida) ir situacija ugdytojas pasirenka ir
naudoja optimalias veiklos priemones bei budus (pvz.,
ugdymo ir andragogikos bei kompetencijy technologi-
jas), sistemingai, kompleksiskai artéja prie ugdytinio
asmenybeés, stengdamasis motyvuoti, suzadinti, plétoti
asmens turimas vidines galias, padéti iSsiugdyti savi-
mokai reikalingus gebé&jimus.

Literatiira

Andriekiené, R. M., Anuziené, B. (2006). Andragoginiai
kompetencijy tobulinimo aspektai testiniame profesiniame
mokyme. Monografija. Klaipéda: Klaipédos universiteto
leidykla.

Andriekiené, R. M., Aleksandraviéius, B. (2004). Kaimo
pagrindinés mokyklos kultiros kiirimo strateginiai
orientyrai. Tiltai. Priedas, Nr. 22. Klaipéda: KU leidykla.
Andriekiené, R. M., Kris¢ianiené, 1. (2003). Ikimokykliniy
istaigy vadybos optimizavimo strateginiai orientyrai. 7iltai.
Priedas, Nr. 17. Klaipéda: KU leidyka.

Andriekiené, R. M., Zilinskiené, L. (2003). Vadovavimas
pradinés ir pagrindinés mokyklos perimamumui: strateginis
aspektas. Tiltai. Priedas, Nr. 17. Klaipéda: KU leidykla.
Andrickiené, R. M., Snieckuté, G. (2002). Nepilnose
Seimose auganciy vaiky socialinis-kognityvinis patyrimas,
Edukologija: problemos ir perspektyvos. Tiltai. Priedas,
Nr. 11. Klaipéda: KU leidykla.

Andriekieng, R. M., Seneckaité, J. (2001). Vaiko socialinis-

Based on the accomplished surveys it can be stated
that the relation of the child, who grows into his/her
own society or culture, with the environment is an
active and the most intensive socialization process,
which for the most part is determined by the child’s

first educational institution — the family.

Due to positive experiences caused by the goals
raised in a complex way (cognitive, psychomotoric
and affective) both children and youth, adults feel self-
confidence, start being proactive, focus on solving of

raised tasks in the learning process.

The analysed graduates’, the already working
teachers’ and andragagues’ attitude to university ed-
ucation and CVE proves the coherence of pedagogy
and andragogy in the aspect of education science and
of management of institutional education because the
principles of interception and continuity of lifelong
learning ensure the formation of the initial version of
competences of pre-school, school and higher educa-
tion, which is later shifted to the space of continuing

vocational education.

Even though there are biological, psychological,
social, economic, legal differences between children,
youth and adults, they are not a basis for opposition
between pedagogy and andragogy because differ-
ent approaches of education are applied, when the
educator, considering the learners’ individuality (e.g.,
learning style, problem solving method) and situation,
chooses and uses optimal tools and methods of activity
(e.g., technologies of education, andragogy and com-
petences), systematically and in a complex way ap-
proaches the learner’s personality, trying to motivate,
inspire, develop individual inner capacity and to assist

to self-develop abilities necessary for self-education.

e References

kognityvinis patyrimas Seimoje ir ikimokyklinéje istaigoje.

Pedagogika, Nr. 49. Vilnius: VPU leidykla.

Andrickiené, R. M., Ruzgiené, A. (2001). Ankstyvosios
vaikystés pedagogika. Studiju knyga. Klaipéda: KU leidykla.
Andrickiené, R. M. (1999). Mokymosi visq gyvenimq
idéjy plétojimas ALF projekto ,,Gera pradzia“ (Step by
step) filosofijos pagrindu. Naujosios vaikystés pedagogu
kvalifikacijos. Tarptautinio vaiky ugdymo projekto ,,Step
by step® plétra Ryty bei Vakary Europos Salyse ir Lietuvoje.

Vilnius: VPU leidykla.

Andriekieng, R. M. (1998). Upbringing and emotional health
peculiarities of children at primary school, CHANGING
IN A CHANGING SOCIETY: ATTE
(Association for Teachers Education in Europe) Spring
University. Klaipéda: KU leidykla. (http://www.atee.org/

EDUCATION

publications/journal.asp).

Bitinas, B. (2006). Edukologinis tyrimas: sistema ir

procesas. Vilnius: Kronta.



26

Mokytojy ugdymas 2009

Gucas, A. (1994). Vaiky darzelio pedagogika. Kaunas.
Juodaityté, A. (2002). Socializacija ir ugdymas vaikystéje.
Vilnius: Petro ofsetas.

Jovaisa, L. (2007). Enciklopedinis edukologijos Zodynas.
Vilnius: Gimtasis Zodis.

Lauzackas, R. (1997). Profesinio ugdymo turinio reforma:
didaktiniai bruozai. Kaunas: VDU.

Lauzackas, R., Stasitinaitiené, E., Teresevi¢iené, M. (2005).
Kompetencijy vertinimas neformaliajame ir savaiminiame

mokymesi. Kaunas: VDU.

Motieciené, J. (2005). Vaiko socialing elgsena lemiantys
veiksniai.  Siuolaikinis — ugdymas:  priesmokyklinukas,
pradinukas, socialiné integracija: respublikinés teorinés ir
praktinés konferencijos medziaga. Siauliai.

Teresevi¢iené, M. (2001). Mokymosi visg gyvenima
edukologinés dimensijos (Habilitacinio darbo santrauka,

Kauno Vytauto Didziojo universitetas, 2001).

RUTA MARIJA ANDRIEKIENE

Socialiniy moksly daktaré,

Klaipédos universiteto Andragogikos katedros profesore,
Testiniy studijy instituto direktore.

Moksliniai interesai: mokymasis visa

gyvenima: nuo ankstyvosios vaikystés iki senatveés,
andragogikos teorija ir praktika, heterogeniniy grupiy
valdymas ir jo strategijos, suaugusiyju Svietimo
organizavimas ir planavimas.

Doctor of Social Sciences,

Professor of the Department of Andragogy of the
Institute of Continuous Studies, Klaipéda University.
Research interests: lifelong learning: from early child-
hood till old age, theory and practice of andragogy,
management of heterogenic groups and its strategies,
organisation and planning of adult education.

Address: Sportininky Str. 13, LT — 92257 Klaipéda, Lithuania
E-mail: tsi@ku.lt



