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TRADICINIO IR NETRADICINIO
AMZIAUS STUDENTU
UNIVERSITETINES STUDIJAS
LEMIANTYS DEMOGRAFINIAI
VEIKSNIAI (UZSIENIO SALIU
TYREJU PATIRTIS)

Anotacija

Straipsnyje analizuojami uZsienio Salyse atlikti
socialiniai edukaciniai tyrimai, orientuoti i tradicinio
ir netradicinio amziaus universiteto studentus, ir de-
mografiniy veiksniy pagrindu apibiidinama ju soci-
aliné edukaciné situacija. Nagrinéjamas tradicinio ir
netradicinio amziaus universiteto studenty socialiniy
edukaciniy tyrimy modelis, iSrySkinama demogra-
finiy veiksniy jtaka studenty pozitriui i universiteti-
nes studijas, remiantis jvairiy uzsienio mokslininky
patirtimi. Atskleidziama uzsienio moksliniy tyrimy
reik§mé suaugusiyjy Svietimo ir mokymosi procese
ir pagrindziama naujy socialiniy demografiniy tyrimy
andragogikoje butinybé, pateikiamos ateities tyrimi-
niy sri¢iy gairés ir praktinés implikacijos, pasitilymai.

Pagrindiniai ZodZziai: tradicinio ir netradicinio
amZiaus universiteto studentai, demografiniai veiks-
niai.

Ivadas

Remiantis uzsienio moksliniais tyrimais, ryskéja
tendencija, jog aukstojo universitetinio mokslo insti-
tucijose didéja netradiciniy studenty skaifius uZsie-
nio Salyse (Choy, 2002; JAV Svietimo departamentas,
2002). Netradicinis studentas yra vyresnis nei tipinis
18-22 m. studentas, besimokantis stacionarinése ar
neakivaizdinése bakalauro universitetinése studijose,
trunkanciose ketverius metus. Taigi santykinai stu-
dentai skirstomi { tradicinius ir netradicinius (Bamber,
Tett, 2000). Siame straipsnyje dar nurodomos tokios
ju grupés: tradiciniai ir netradiciniai studentai, kuriy
tévai igij¢ ar nejgij¢ aukstojo iSsilavinimo. Antra ver-
tus, uzsienyje ryskéja dabartiné ir ateities tendencija,
jog auga netradicinio amziaus besimokanciyjy mote-
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Abstract

The article deals with social educational research-
es carried out in foreign countries, orientated to tra-
ditional and non-traditional age university students
and, based on demographic factors, describes their
social educational situation. The model of social edu-
cational researches of traditional and non-traditional
age university students is analyzed, the influence of
demographic factors on the differences in students’
approaches towards university studies is highlighted
based on the experience of foreign scientists. The im-
portance of foreign scientific research in adult educa-
tion and learning process is disclosed and the neces-
sity of new social demographic research in andragogy
is grounded; the guidelines for future research areas,
practical implications and proposals are presented.

Key words: traditional and non-traditional age
university students, demographic factors.

Introduction

Based on foreign scientific research, the tendency
shows up that numbers of non-traditional age students
at university type higher educational institutions in
foreign countries are increasing. The non-traditional
student is the student who is older than a typical 18-22
years old student and who is studying four years at the
university to obtain a Bachelor’s degree at the full-time
or extramural department (Andriekiené, Anuziené,
2006). So relatively students can be subdivided into
traditional and non-traditional students. In this article
the following categories of students are distinguished:
traditional and non-traditional students whose parents
either have obtained higher education or not. On the
other hand, in foreign countries the existing and the
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ry, neakivaizdiniy bakalauro universitetiniy studiju
studenty bei tradicinio ir netradicinio amziaus studi-
juojanciyjy, kuriy né vienas i§ tévy neigijgs aukstojo
i§silavinimo, ir dirbanéiyju studenty skai¢ius (Choy,
2002). JAV Svietimo departamento apklausos (2002)
rezultaty analizé parodé, kad mazdaug 73 proc. i$
visy aukstojo universitetinio iSsilavinimo siekianciy
studenty yra netradicinio amziaus studentai. Tarp ju
apie 30 proc. suaugusiy besimokanciyjy buvo vyresni
nei 24 m. ir dirbo (Berker, Horn, 2003), ju né vienas
tévy neigijes aukstojo idsilavinimo (JAV Svietimo de-
partamentas, 2002). Ateities tendencija uZsienyje yra
ta, kad tradicinio ir netradicinio amziaus studenty,
kuriy né vienas tévy neigijes aukstojo iSsilavinimo,
ir apskritai vyresniojo amziaus universiteto studenty
daugés (Richardson, King, 1998). Todél labai svar-
bu, kad aukStojo universitetinio mokslo institucijos
ir jose dirbantys déstytojai suvokty Siy suaugusiy
besimokanciyjy pozitrius ir atliepty ju poreikius.

Nors atlikta nemazai uzsienio moksliniy tyrimy
apie suaugusiyjy mokymasi ir Svietima, taciau ilga lai-
ka buvo tyringjami tradicinio ir netradicinio amziaus
universiteto studentai, kuriy né vienas tévy neigijes
aukstojo iSsilavinimo, atskirai. Tik nedaugelis uzsie-
nio mokslininky $ias skirtingas studenty grupes tyré
kartu, atlikdami lyginamaja juy analiz¢ tam tikrais Sios
problemos aspektais. Taigi uzsienio socialin¢je-demo-
grafin¢je andragogingje literatiiroje ryskios tendencijos
koncentruotis i: 1) suaugusiyju mokymosi stilius, teo-
rinius ir praktinius andragogikos didaktikos klausimus,
akademinius besimokanciyjy rezultatus ir individua-
lias jy problemas bei sunkumus, lyginant netradicinio
amziaus besimokanciuosius su tradicinio amziaus stu-
dentais (Bamber, Tett, 2000; Carney-Crompton, Tan,
2002; Kasworm, Pike, 1994; Knowles, 1988; Merriam,
Caffarella, 1999 ir kt.); 2) pagalbos ir paramos sistemg
suaugusiam besimokanciajam, individualias ju cha-
rakteristikas, akademini pa(si)rengimg ir akademinius
rezultatus, tradicinio amziaus studenty, kuriy vienas i$
tévu neigijes aukstojo i$silavinimo, poreikius ir moky-
mosi pasiekimus aukstojoje universitetinéje mokyklo-
je, lyginant su tradicinio amziaus studentais, kuriy té-
vai igij¢ aukstaji iSsilavinimg (Ishitani, 2003; McCon-
nell, 2000; Pascarella, Pierson, Wolniak, Terenzini,
2004; Terenzini, Springer, Yaeger,Pascarella, Nora,
1996 ir kt.). Atlikta nedaug uzsienio moksliniy tyrimuy,
atskleidzianc¢iy vyresnio amziaus besimokanciyjy, tarp
kuriy né vienas tévy neigij¢s aukstojo issilavinimo, ir
ju tradicinio ir netradicinio amziaus bendramoksliy,
kuriy tévai igij¢ aukstaji iSsilavinima, pozilriy i auks-
taja universiteting mokykla skirtumus, iSrySkinant, ar

future tendency shows up that there is an increase in
the numbers of non-traditional age studying women,
students, studying at the universities to obtain a Bach-
elor’s degree in the extra-mural department, traditional
and non-traditional age students whose neither of par-
ents has obtained higher education and working stu-
dents (Choy, 2002). The results of the research analysis
of the U.S. Department of Education (2002) show that
approximately 73% of all students pursuing univer-
sity education are non-traditional age students. 30%
of adult learners of them were working students (Ber-
ker, Horn, 2003), older than 24 years old and whose
neither of parents has obtained higher education (U.S.
Department of Education, 2002). The future tendency
abroad is that the percentage of students whose neither
of parents has obtained higher education and of senior
age students will increase (Richardson, King, 1998).
Therefore, it is very important that higher educational
institutions and the lecturers of higher educational in-
stitutions realize the attitudes of these learners and re-
spond to their needs.

Although considerable research has been car-
ried out into adult learning and education, for a quite
long time separate researches have been carried out
for traditional and non-traditional age university stu-
dents, including those whose neither of parents has
obtained higher education. Only a few scientists re-
searched these different student categories together,
making their comparative analysis in certain aspects
of this problem. Thus, foreign social-demographic an-
dragogic literature concentrates on: 1) adult learning
styles, theoretical and practical issues of the didac-
tics of andragogy, academic learners’ results and their
individual problems and difficulties comparing non-
traditional age students with traditional age students
(Bamber, Tett, 2000; Carney-Crompton, Tan, 2002;
Kasworm, Pike,1994; Knowles, 1998; Merriam, Caf-
farella, 1999; et al.); 2) assistance and support system
for adult learners, their individual characteristics, aca-
demic (self-)preparation and academic results, needs
and learning attainments of traditional age students of
university type higher educational institutions whose
neither of parents has obtained higher education com-
pared with traditional age students whose parents have
obtained higher education (Ishitani, 2003; McConnell,
2000; Pascarella, Pierson, Wolniak, Terenzini, 2004;
Terenzini, Springer, Yaeger, Pascarella, Nora, 1996; et
al.). There are few researches which disclose the dif-
ferences in the attitudes of senior age students, includ-
ing those whose neither of parents has obtained higher
education and of their traditional and non-traditional
age fellows whose parents obtained higher education
towards university type higher educational institution,
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demografiniai veiksniai lemia §iuos pozitriy skirtu-
mus (Bui, 2002; Giancola, Munz, Trares, 2008; ir kt.).
Lietuvoje panasiy moksliniy tyrimy kol kas neatlikta.

Moksliné problema: kokie yra atlickami tradici-
nio ir netradicinio amziaus universiteto studenty so-
cialinés edukacingés situacijos demografiniy veiksniy
tyrimai uzsienio Salyse?

Tyrimo tikslas — iSanalizuoti uzsienyje atliktus so-
cialinius edukacinius tyrimus, orientuotus i tradicinio
ir netradicinio amziaus universiteto studentus, ir nu-
statyti, kokiy demografiniy veiksniy pagrindu yra api-
btudinama jy socialiné edukaciné¢ situacija uzsienyje.

Tyrimo uzdaviniai:

o Atlikti uzsienio socialiniy edukaciniy tyrimuy,
orientuoty | tradicinio ir netradicinio amziaus
universiteto studentus, analizg.

» Apibudinti tradicinio ir netradicinio amziaus
universiteto studenty socialiniy edukaciniy ty-
rimy modelj.

* ISryskinti demografiniy veiksniy itaka studenty
poziiiriui { universitetines studijas.

Tradicinio ir netradicinio amzZiaus universiteto
studenty socialiniy edukaciniy tyrimy modelis

Uzsienio mokslinés literatiros apie suaugusiyjy
mokymasi ir Svietimg analiz¢ patvirtina daugelj skir-
tumy tarp tradicinio ir netradicinio (vyresniojo) am-
ziaus universiteto studenty. Joje akcentuojama, kad
vyresnio amziaus besimokantieji reikalauja skirtingo
akademinio proceso vykdymo modelio (Kasworm,
Pike, 1994), skirtingy mokymo metody ir skirtingos
pagalbos siekiant aukStojo universitetinio i§simoksli-
nimo nei tradicinio amziaus studentai (Bamber, Tett,
2000; Carney-Crompton, Tan, 2002). Uzsienio tyréjai
J. F. Donaldson ir S. W. Graham (1999) patys pirmieji
sukiiré modelj, skirta tradicinio ir netradicinio amziaus
universiteto studenty socialiniams edukaciniams tyri-
mams, norédami istirti skirtingas universiteto studenty
grupes, orientuodamiesi { patirti, poreikius, individua-
lias charakteristikas, socialine-kultiring aplinka ir kt.,
ir inicijuoti socialinius demografinius tyrimus andra-
gogikoje. Modelis yra sudarytas i§ Sesiy komponenty:
1) patirtis ir individualios biografijos, 2) psichologi-
nis-socialinis ir vertybinés orientacijos vertinimas,
3) suaugusiojo savimong, 4) vienalyté grupe, 5) gy-
venimo-pasaulio aplinka, 6) mokymosi rezultatai.
Sio J. F. Donaldson ir S. W. Graham (1999) modelio
analiz¢ atskleidzia, jog vyresnio amziaus besimokan-
tieji turi turtingg individualia ir praktine darbing bei

highlighting whether demographic factors determine
these differences in the attitudes (Bui, 2002; Giancola,
Munz, Trares, 2008; et al.). So far no similar scientific
research has been carried out in Lithuania.

Research problem: what researches into demo-
graphical factors determining traditional and non-tra-
ditional age university students’ social education situ-
ation are being carried out abroad?

Research aim: to analyze social educational re-
searches carried out abroad orientated to traditional and
non-traditional age university students and to identify
what demographic factors serve as a basis for the de-
scription of their social educational situation abroad.

Research tasks:

» To analyze foreign social educational researches
orientated to traditional and non-traditional age
university students;

* To describe the model of traditional and non-
traditional age students’ social educational re-
searches;

* To highlight the influence of demographic fac-
tors on the differences in the students’ attitudes
to university studies.

The model of social educational researches into
traditional and non-traditional age university stu-
dents

The analysis of foreign research literature on adult
learning and education confirms many differences
between traditional and non-traditional (senior) age
university students. It emphasizes that senior learners
require a different model for the implementation of the
academic process (Kasworm, Pike, 1994), different
study methods and different assistance, than traditional
age students (Bamber, Tett, 2000; Carney-Crompton,
Tan, 2002). J. F. Donaldson and S. W. Graham (1999)
were the first to create a model designed for traditional
and non-traditional age university students’ social edu-
cational researches with the aim to investigate different
groups of students according to experience, individual
characteristics, social cultural environment, etc., and
this way initiate social demographic researches in an-
dragagy. The model consists of six components: 1)
experience and individual biographies, 2) psycholog-
ical-social evaluation and evaluation of value orien-
tation, 3) the adult’s self-awareness, 4) the uniform
group, 5) life-and-world environment, and 6) learning
outcomes. The analysis of this J. F. Donaldson’s and
S. W. Graham’s (1999) model discloses that senior
age learners have rich individual and practical work
experience as well as the experience of various roles
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vairiy vaidmeny skirtinguose socialiniuose-kultiiri-
niuose kontekstuose atlikimo patirt. Sios gyvenimo
patirtys sukuria skirtinga vertybing orientacijq ir mas-
tymo schema, per kurig suauggs besimokantysis tampa
individualybe (Kasworm, 2005). Antra vertus, suaugu-
sio besimokanciojo patirtis, mastymo schema ir identi-
tetas lemia jo poziiiri | auks$tajq universiteting mokykla
ir { mokymasi (Donaldson, Graham, 1999; Donaldson,
Graham, Martindill, Bradley, 2000). ISanalizavus uz-
sienio Salyse atliktus besimokanciy suaugusiyjy
socialinius edukacinius tyrimus ir J. F. Donaldson
ir S. W. Graham (1999) modelj, galima teigti, kad tra-
dicinio ir netradicinio amziaus besimokanciyjy, kuriy
né vienas tévy nejgijes aukstojo iSsilavinimo (lyginant
juos su bendramoksliais, kuriy tévai igije aukstajj is-
silavinimg), patirtis ir socialiné-kultiiriné aplinka yra
unikali ir jiems budingi kitokie mastymo modeliai,
kitoks identitetas ir suvokimas apie aukstaja universi-
teting mokykla.

Apibendrinant galima konstatuoti, kad vyresnio
amziaus besimokantieji kaip vienalyté¢ universiteto
studenty grupé skiriasi nuo tradicinio amziaus stu-
denty. Taciau Siuo metu uzsienyje kyla poreikis ana-
lizuoti pozitirius i aukStaja universiteting mokykla ne
tik tradicinio, bet ir vyresnio amziaus besimokanciy-
Jju, kuriy vienas i$ tévy nejgijes aukstojo issilavinimo
(Giancola, Munz, Trares, 2008), pateikiant iSsamesn¢
J. F. Donaldson ir S. W. Graham (1999) tradicinio ir
netradicinio amziaus universiteto studenty socialiniy
edukaciniy tyrimy schema ir krypti.

Besimokand¢iy universitete suaugusiyjy ypatu-
mai socialinés edukacinés situacijos kontekste

Uzsienio mokslininky atlikti tyrimai (Ishitani,
2003; McConnell, 2000; Terenzini, Springer, Yaeger,
Pascarella, Nora, 1996) patvirtina, jog egzistuoja skir-
tumai tarp tradicinio amziaus universiteto studentuy,
kuriy tévai igije ar neigij¢ aukstojo iSsilavinimo. Antra
vertus, stokojama tyrimy apie suaugusiyjy, besimo-
kanc¢iy universitete, ypatumus socialinés edukacinés
situacijos kontekste. Atlikty uzsienio moksliniy tyrimy
analiz¢ apie skirtumus tarp tradicinio amziaus univer-
siteto studenty, kuriy tévai igij¢ ar néra igij¢ aukstojo
iSsimokslinimo, galéty padéti isSsiaiskinti $iy skirtingy
grupiy netradicinio amziaus studenty skirtumus.

Moksliniais tyrimais uzsienyje irodyta, jog demo-
grafiniy veiksniy kontekste tarp netradicinio amziaus
besimokanciyjy, kuriy vienas i§ tévy neigijes aukstojo
i$silavinimo (lyginant su Sios grupés tradicinio am-
ziaus bendramoksliais), daugiau yra motery, vyres-
nio amziaus studenty, turin¢iy Seima ir islaikytinius,

in different socio-cultural contexts. These life experi-
ences create different value orientations and thinking
schemes, through which the adult learner turns into the
individuality (Kasworm, 2005). On the other hand, the
adult learner’s experience, thinking scheme and iden-
tity determines his/her attitude towards the university
type higher educational institution and learning (Do-
naldson, Graham, 1999; Donaldson, Graham, Martin-
dill, Bradley, 2000). The analysis of social educational
researches into adult learners carried out abroad and J.
F. Donaldson’s and S. W. Graham’s (1999) model en-
ables to state that experience and socio-cultural envi-
ronment of traditional and non-traditional age learners
whose neither of parents has obtained higher educa-
tion (compared with their fellows whose parents have
obtained higher education) is very unique and they
have different thinking models, different identity and
perception of the university type higher educational
institution.

In summary, it can be stated that senior age learners
as a uniform group of university students differ from
traditional age students. However, today there is a de-
mand to analyze not only traditional age students’, but
also senior age students’ whose neither of parents has
obtained higher education (Giancola, Munz, Trares,
2008) attitudes towards the higher educational institu-
tion, presenting a more comprehensive J. F. Donald-
son’s and S. W. Graham’s (1999) traditional and non-
traditional age university students’ social educational
research scheme and trend.

The peculiarities of adults who study at the uni-
versity in the context of social educational situa-
tion

Researches of the foreign scientists (Ishitani, 2003;
McConnell, 2000; Terenzini, Springer, Yaeger, Pasca-
rella, Nora, 1996) confirm the existence of differences
between traditional age university students whose par-
ents have obtained higher education and whose par-
ents have not obtained higher education. On the other
hand, there is a lack of research into the peculiarities of
adult learners studying at the university in the context
of social educational situation.

Foreign scientific researches proved that in the
context of demographic factors non-traditional age
learners whose neither of parents has obtained higher
education (compared with their traditional age fel-
lows) were dominated by women, senior age students
with families and dependants, also by persons of
lower social-economic level and working students
(Bui, 2002; Inman, Mayes,1999). On the other hand,
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kilusiy i§ zemesnio socialinio-ekonominio sluoksnio,
ir dirbanc¢iy (Bui, 2002; Inman, Mayes,1999). Antra
vertus, jie blogiau akademiskai ir psichologiskai pa-
sirenge aukstojo universitetinio mokslo studijoms ir ju
Zemesni baigiamyjy egzaminy balai bei vidurkiai (Bui,
2002; Riehl, 1994); menkesni matematikos, skaitymo
ir kritinio mastymo gebé¢jimai (Terenzini, Springer,
Yaeger, Pascarella, Nora, 1996); prastesnis saves ver-
tinimas (Hellman, Harbeck, 1997; McGregor, Mayle-
ben, Buzzanga, Davis, Becker, 1991). Tokie studentai
turi maZesng patirti mokytis aukstojoje universitetinéje
mokykloje ir sulaukia mazesnés paramos i Seimos ir
draugy (Terenzini, Springer, Yaeger, Pascarella, Nora,
1996), pasirenka aukstojo mokslo institucija pagal ar-
tuma ir finansing padétj, orientuojasi igyti techninés
darbo patirties (Brooks-Terry, 1998), patiria mazesng
socialing ir akademing integracija (Strage, 1999). Taip
pat kai kuriais uzsienio moksliniais tyrimais atskleista,
kad $iy studenty yra blogesni mokymosi pasiekimai ir
tarp ju didesné trintis (Inman, Mayes, 1999; Ishitani,
2003; McConnell, 2000). Taciau ir uzsienio Salyse sto-
kojama iSsamiy tyrimy, kurie atskleisty netradicinio
amziaus besimokanciyjy, kuriy né vienas tévy neigijes
aukstojo iSsilavinimo, poziiiri { mokymasi aukstojoje
universitetinéje mokykloje (Giancola, Munz, Trares,
2008).

Nors Siandien uzsienyje yra pakankamai duome-
ny apie Siy grupiy studenty individualias, profesines
ir akademines charakteristikas bei pasiekimus, tac¢iau
mazai zinoma, kokia jtaka netradicinio amziaus stu-
dentams daro aukstoji universitetiné mokykla ir kaip
ji galéty dar labiau padéti unikaliems jy poreikiams
(Giancola, Munz, Trares, 2008). Kaip minéta, netra-
dicinio amziaus besimokantieji, kuriy né vienas tévy
néra igijes aukstojo iSsilavinimo, labiau vertina prak-
tines profesines zinias ir patirtj, finansavimo prieina-
mumag ir patiria mazesnj akademini ir socialinj inte-
gravimasi (Brooks-Terry, 1998; Bui, 2002; Strage,
1999; Terenzini, Springer, Yaeger, Pascarella, Nora,
1996; JAV Svietimo departamentas, 2002), tod¢l biti-
ni i§samesni iy sriciy tyrimai. Antra vertus, jei uZsie-
nio moksliniais tyrimais atskleista didesné trintis tarp
netradicinio amziaus besimokanciyjy, kuriy né vienas
tévy néra jgijes aukstojo iSsilavinimo (Inman, Mayes,
1999; JAV Svietimo departamentas, 2002), tai kyla
butinybeé issiaiskinti, dél kokiy priezasciy kai kurie ju
nebaigia aukstojo mokslo studiju ir kokie veiksmai
bitini, kad kuo daugiau juy sé¢kmingai baigty aukstaja
universiteting mokykla.

they are less academically and psychologically pre-
pared for higher university studies and they have
lower final exam grades and means (Bui, 2002; Riehl,
1994); poorer mathematics, reading and critical think-
ing abilities (Terenzini, Springer, Yaeger, Pascarella,
Nora, 1996); and lower self-esteem (Hellman, Har-
beck, 1997; McGregor, Mayleben, Buzzanga, Davis,
Becker, 1991). Such students have less experience to
learn at the higher university type educational institu-
tion and receive less support from family and friends
(Terenzini, Springer, Yaeger, Pascarella, Nora, 1996),
they choose higher educational institution according
to location and financial condition, are oriented to ac-
quire technical work experience (Brooks-Terry, 1998),
and experience less social and academic integration
(Strage, 1999). In addition, some foreign scientific re-
searches disclosed that such students’ learning attain-
ments were lower and there was bigger competition
between them (Inman, Mayes, 1999; Ishitani, 2003;
McConnell, 2000). However, in foreign countries
there is a lack of comprehensive researches which
would disclose the attitude of the non-traditional age
learners whose neither of parents has obtained higher
education towards learning at the higher educational
institution (Giancola, Munz, Trares, 2008).

Even though there are enough data about individual,
professional and academic characteristics of students
representing these groups and their achievements after
they complete studies, little is known about the influ-
ence of the higher university type educational institu-
tion on non-traditional age students and how it could
better serve their unique needs. As it was mentioned
before, the non-traditional age learners whose neither
of parents has obtained higher education appreciated
practical professional knowledge and experience,
availability of funding more and experienced lower
academic and social integration (Brooks-Terry, 1998;
Bui, 2002; Strage, 1999; Terenzini, Springer, Yaeger,
Pascarella, Nora, 1996; U.S. Department of Educa-
tion, 2002); therefore, more comprehensive researches
of these areas are necessary. On the other hand, big-
ger competition between non-traditional age students
whose neither of parents has obtained higher educa-
tion (Inman, Mayes, 1999; the US Department of Edu-
cation, 2002) determines the necessary to find out why
some of them do not complete higher education stud-
ies and what actions should be taken to enable as many
learners as possible to complete the higher university
type educational institution successfully.
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Demografiniy veiksniy jtaka studenty poZziariui
1 universitetines studijas

Kaip minéta, tik nedaugelio uzsienio moksliniy ty-
rimy objektu buvo vyresnio amziaus besimokantieji,
kuriy né vienas i§ tévy néra igijes aukstojo iSsilavi-
nimo, nors §ios tyrimings srities poreiki patvirtino ir
ankstesni auksc¢iau Siame straipsnyje iSanalizuoti uZsie-
nio moksliniai tyrimai, ir J. F. Donaldson ir S. W. Graham
(1999) tradicinio ir netradicinio amziaus universitete
besimokanc¢iyjy socialiniy edukaciniy tyrimy mo-
delis. Tode¢l dabar iSsamiau iSnagrinésime uzsienyje
atlikty tyrimy rezultatus, atskleidziancius netradici-
nio amziaus universiteto studenty, kuriy tévai igije
ar néra igij¢ aukstojo iSsimokslinimo, pozitriy skir-
tumus i universitetines studijas. Siy tyrimy rezultaty
analizé parode¢, kad vyresnio amziaus studentai, kuriy
né vienas i§ tévy néra igijes aukstojo iSsimokslinimo
(lyginant su Sios grupés bendramoksliais, kuriy tévai
igij¢ aukstaji iSsimokslinima), turi kitokig patirtj ir
mastymo modelius, kas ir lemia jy pozitri i auksta-
ja universiteting mokykla (Giancola, Munz, Trares,
2008). J. K. Giancola, D. C. Munz, Sh. Trares (2008)
atlikti tyrimai patvirtino ankstesniy uZsienio moksli-
niy tyrimy (Bui, 2002; McConnell, 2000; Terenzini,
Springer, Yaeger, Pascarella, Nora, 1996) rezultatus,
atskleidziancius, kad vyresnio amziaus (kaip ir tradi-
cinio amziaus) studentus, kuriy né vienas i$ tévy néra
igijes aukstojo iSsilavinimo, maziau remia Seima, jie
turi siauresni suvokima apie studijas aukstojoje uni-
versitetingje mokykloje ir yra labiau susiriping savo
finansinémis galimybémis. Apibendrinant galima
teigti, kad pasirengimo studijuoti, Ziniy bei geb¢jimy
stoka yra budinga ir vyresnio amziaus besimokantie-
siems, kuriy né vienas i$ tévy néra igij¢s aukstojo issi-
lavinimo, ir nulemia ju poziiiri i aukstaja universiteting
mokykla. Nors studentai, kuriy nors vienas is tévy yra
igijes aukstaji iSsilavinima, turi platesni suvokima apie
aukstaji universitetinj iSsilavinima ir todel jauciasi ge-
riau bei saugiau, taciau ju bendramoksliai turi teis¢
reikalauti daugiau informacijos ir uZztikrinimo, netgi
jei jie yra suauge zmonés. Cia atsiskleidzia ypatingas
vyresnio amziaus besimokanciyjy, kuriy né vienas i$
tévy néra igije¢s aukstojo iSsilavinimo, poreikis.

Uzsienio tyrinétojai atskleidé, kad vyresnio amziaus
besimokantieji, kaip ir tradicinio amziaus studentai,
kuriy né vienas tévy néra igijgs aukstojo iSsimokslini-
mo, yra pras¢iau akademiskai pasirenge, turi siauresni
suvokima apie aukstaji universitetini iSsilavinima, pa-
tiria mazesng socialing ir akademing integracija ir di-
desng¢ trinti (Bui, 2002; Inman, Mayes, 1999; Ishtani,
2003; Riehl, 1994; Strage, 1999; Terenzini, Springer,
Yaeger, Pascarella, Nora, 1996). Kadangi Sie studentai

The influence of demographic factors on the differ-
ences in the students’ attitudes towards university studies

As it was mentioned before, there are only few
foreign scientific researches which chose senior age
students whose neither of parents has obtained higher
education as a research subject, though the demand for
this research area was also confirmed by earlier for-
eign researches, which were analyzed in this article
earlier, and by J. F. Donaldson’s and S. W. Graham’s
(1999) social educational research model of traditional
and non-traditional age university students. Therefore,
now we shall carry out an in-depth analysis of the re-
sults of the researches carried out abroad disclosing
the differences in the attitudes of non-traditional age
students whose parents have obtained higher educa-
tion and of those whose neither of parents has obtained
higher education towards higher educational institu-
tions. The analysis of the research results disclosed
that senior age students whose neither of parents has
obtained higher education had different experience
and thinking models, determining their attitude to
the higher educational institution (Giancola, Munz,
Trares, 2008). The research carried out by J. K. Gi-
ancola, D. C. Munz, Sh. Trares (2008) confirmed the
results of previous foreign scientific researches (Bui,
2002; McConnell, 2000; Terenzini, Springer, Yaeger,
Pascarella, Nora, 1996), disclosing that senior (as well
as traditional) age students whose neither of parents
has obtained higher education are less financially sup-
ported by the family, they have narrower perception
of studies at the higher university type educational
institution and are more concerned about their finan-
cial possibilities. To sum up, it can be stated that such
students lack readiness to study, knowledge and abili-
ties and this determines their attitude towards the uni-
versity. Though the students whose at least one of the
parents has obtained higher education have wider un-
derstanding about higher education and, therefore, feel
better and safer, their fellows have the right to require
more information and security even though they are
adults. Here discloses a particular need of senior age
learners whose neither of parents has obtained higher
education.

Foreign scientists discovered that senior age stu-
dents, like traditional age students whose neither of
parents has obtained higher education, are less aca-
demically prepared, have narrower perception about
higher university education, experience lesser social
and academic integration and bigger competition (Bui,
2002; Inman, Mayes, 1999; Ishtani, 2003; Riehl, 1994;
Strage, 1999; Terenzini, Springer, Yaeger, Pascarella,
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neturi pakankamai ziniy, geb&jimy ir yra menkiau pa-
sirenge universitetinéms aukstojo mokslo studijoms,
tai jie patiria ir mazesni pasitenkinima aukstaja univer-
sitetine mokykla nei bendramoksliai, kuriy nors vienas
tevy igijes aukstaji iSsimokslinima (Giancola, Munz,
Trares, 2008). Antra vertus, jau ankstesniy uzsienio
tyrimy rezultatai iSrySkino, kad netradicinio amziaus
besimokanciyjy, tarp kuriy né vienas tévy néra igijes
aukstojo iSsilavinimo, poziiiriy | aukStaja universite-
ting mokykla skirtumus nulemia Sie demografiniai
veiksniai: dauguma motery, vyresnio amziaus studen-
ty, turinéiy islaikytinius, zemesni mokymosi vidurki
ir besiorientuojanciy i techning darbo patirtj ( Brooks-
Terry, 1998; Bui, 2002; Inman, Mayes, 1999; Riehl,
1994).

J. K. Giancola, D. C. Munz, Sh. Trares (2008) tra-
dicinio amziaus studenty, kuriy tévai igij¢ aukstaji is-
silavinima, ir netradicinio amziaus studenty, kuriy té-
vai nejgij¢ aukstojo iSsilavinimo, poziiirius | aukstaja
universiteting mokykla tyré $iais kriterijais:

* priemimo | aukStaja mokykla ir finansavimo
efektyvumas (priemimo komisijos darbuotojuy
kompetentingumas, ziniy suteikimo efektyvu-
mas, finansavimo prieinamumas, kompensaci-
jos mokslui ir kt.);

» aukstosios mokyklos klimatas (bendravimas ir
bendradarbiavimas tarp studenty ir déstytoju,
tarp paciy studenty ir kt.);

» déstymo efektyvumas (jgyta studento akademi-
né patirtis, déstytojo pasiSventimas akademinei
studento pazangai ir pasiekimams, studijuy daly-
ku pasirinkimo spektras, déstytojo mokymo ir
mokymosi situacijy organizavimo paskaity ir
neauditorinio darbo metu efektyvumas ir kt.);

» akademinis konsultavimas (déstytoju profesi-
nés, dalykines ir kt. zinios ir kompetencijos, ita-
ka studento individualiai pazangai ir mokymosi
pasiekimy gerinimui, gebéjimas individualiai
dirbti su kiekvienu studentu, pagalba, parama,
gebéjimas sudominti ir kt.);

» akademiniy paslauguy kokybé (mokymosi aplin-
ka, vieta, bibliotekos, skaityklos, kompiuterinés
klasés ir kt.);

* saugumas (aukstojo mokslo institucijos atsako-
mybé uz joje besimokanciy studenty sauguma
bei universiteto pastaty sauguma, t. y. saugos
tarnybos darbo efektyvumas);

* paslaugy suteikimo lygis (aukstosios mokyklos
darbuotoju (administracijos ir kt.) paslaugumas
suaugusiems besimokantiesiems ir kt.).

Sio tyrimo rezultatai atskleidé, kad vyresnio am-

Nora, 1996). Because these students have insufficient
knowledge, abilities and are less prepared for univer-
sity type higher education studies, they experience
less satisfaction with the higher educational institution
than their fellows whose at least one of the parents has
obtained higher education (Giancola, Munz, Trares,
2008).

On the other hand, the results of previous foreign
researches disclosed that the differences in the atti-
tudes of non-traditional age students, including those
whose neither of parents has obtained higher educa-
tion, towards higher educational institution were de-
termined by the following demographic factors: the
majority of women, senior age students who have de-
pendants, lower grades and are oriented to technical
work experience ( Brooks-Terry, 1998; Bui, 2002; In-
man, Mayes, 1999; Richl, 1994).

J. K. Giancola, D. C. Munz, Sh. Trares (2008)
have studied the attitudes of traditional age students
whose parents have obtained higher education and of
non-traditional students whose neither of parents has
obtained higher education towards higher educational
institutions based on the following criteria:

» the effectiveness of admission to the higher edu-
cational institution and of funding (competency
of the members of admission committee, the ef-
ficiency of knowledge provision, availability to
funding, compensations for studies, etc.);

» the atmosphere at the higher educational institu-
tion (communication and cooperation between
students and lecturers, between the very stu-
dents, etc.);

» efficiency of teaching (the student’s obtained
academic experience, the lecturer’s devotion
to the student’s academic progress and attain-
ments, wide choice of study programmes, the
effectiveness of organizing teaching and learn-
ing situations;

* academic consultancy (the lecturer’s profes-
sional, subject knowledge and competences, in-
fluence on the student’s individual progress and
improvement of learning attainments, the abil-
ity to work independently with every student,
assistance, support, the ability to arouse interest,
etc.);

 the quality of academic services (study environ-
ment, location, libraries, reading-rooms, com-
puter classes, etc.);

» safety (the responsibility of the higher educa-
tional institution for the safety of its students
and of university buildings; i.e., the effective-
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ziaus besimokantieji, kuriy né vienas tévy néra igijes
aukstojo iSsimokslinimo, minétus pozitrio i aukstajg
universiteting mokykla kriterijus jvardijo kaip labiau
svarbius ir aktualius nei jy tradicinio amziaus moky-
mosi kolegos, kuriy tévai jgij¢ aukstaji iSsimokslini-
ma. Ypaé reikSminga ir aktualu jiems déstymo efek-
tyvumas, universiteto klimatas, saugumas ir paslaugu
suteikimo lygis mokantis auks$tojoje universitetingje
mokykloje. Taigi gauti tokie tyrimo duomenys atsklei-
dzia netradicinio amziaus besimokanciyjy, kuriy né
vienas i8 tévy nejgijes aukstojo iSsilavinimo, poziiirio {
aukstojo universitetinio mokslo institucija ypatumus ir
nurodo andragogams mokslininkams tolesnio tyrimo
krypti. Antra vertus, nors iSaiskéjo poziiiriy skirtumai
dél déstymo efektyvumo, auksStosios universitetinés
mokyklos klimato, saugumo ir aptarnavimo lygio tarp
Siy skirtingy suaugusiy besimokanciyjy grupiy, taciau
poziuriy skirtumai iSnyko, ijvedus demografinius veiks-
nius, ypac kontroliuojant lyti. Pozitiriy skirtumai dau-
giausia iSryskéjo tarp motery, kadangi motery skaicius
buvo didesnis tarp vyresnio amziaus besimokanciyjuy,
kuriy né vienas tévy néra igijes aukstojo issilavinimo.
Taigi lytis yra svarbus demografinis veiksnys andrago-
gams tyrinétojams ir aukstojo universitetinio mokslo
institucijoms.

Uzsienyje atlikty tyrimu (Kasworm, Pike, 1994)
rezultatai patvirtina skirtingy modeliy taikymo efekty-
vuma tyrinéjant tradicinio ir netradicinio amziaus uni-
versiteto studentus. J. F. Donaldson ir S. W. Graham
(1999) suaugusiuy besimokanciyju socialiniy edukaci-
niy tyrimy modelis galéty biiti naudojamas kaip sche-
ma tradicinio ir netradicinio amziaus besimokanciujy
poziiiriy i universitetines studijas skirtumy suvokimui.
Taip pat Siuo metu uzsienyje yra populiarios dvi moks-
linés hipotezés, iSaiSkinancios skirtingy tradicinio am-
ziaus besimokanciyjy grupiy poziiiriy i aukstojo uni-
versitetinio mokslo studijas skirtumus (Inman, Mayes,
1999). Pirma, geresnis supratimas apie studijas auks-
tojoje universitetinéje mokykloje ir apie istojimo ir
mokymosi reikalavimus joje yra biidingas tiems tradi-
cinio amziaus studentams, kuriy tévai yra baige auks-
tojo universitetinio mokslo institucijas (Brooks-Terry,
1998; York-Anderson, Bowman, 1991). Kita yra ta,
kad tradicinio amziaus studentai, kuriy né vienas tévy
néra igijes aukstojo iSsilavinimo, patiria psichologi-
ni, kulttrinj ir kt. Soka pradédami studijuoti auksto-
joje universitetinéje mokykloje (Terenzini, Rendon,
Upcraft, Millar, Allison, Gregg, 1994). Ju skirtinga
vertybiy sistema ir vertybiné orientacija, studijuoda-
mi susilaukia mazesnio palaikymo, paramos, pagalbos

ness of the work of the security service);

» the quality of provided services (civility of the
staff of the higher educational institution (ad-
ministration, etc.) to adult learners, etc.).

The results of this research displayed that senior age
students whose neither of parents has obtained higher
education named the above mentioned criteria of the at-
titude to the university as more important and relevant
than their traditional age fellows whose parents have
obtained higher education. Teaching effectiveness,
university atmosphere, safety and the level of provid-
ed services are particularly significant and relevant to
them. Thus, such data disclose the peculiarities of the
attitude of non-traditional age students whose neither
of parents has obtained higher education towards the
university and indicate the further trend of researches.
On the other hand, though the differences in the atti-
tudes regarding teaching effectiveness, the atmosphere
at the higher educational institution, safety and service
level between these two different categories of adult
learners showed up, the differences in the attitudes dis-
appeared once demographic factors were introduced,
especially gender factors. The differences in the at-
titudes mostly showed up among women because the
number of women was higher among all senior age
students whose neither of parents have obtained higher
education. Thus, gender is an important demographic
factor for the researchers of andragogy and for univer-
sity type higher educational institutions.

The results of foreign research (Kasworm, Pike,
1994) confirm the effectiveness of applying different
models for traditional and non-traditional age univer-
sity students. J. F. Donaldson’s and S. W. Graham’s
(1999) social educational research model of adult
learners could be used as a scheme for the percep-
tion of differences in the attitudes of traditional and
non-traditional age learners towards university stud-
ies. Besides, at present there are two popular research
hypotheses abroad explaining the differences in the
attitudes of traditional age learners’ groups towards
university studies (Inman, Mayes, 1999). First, better
understanding about studies at higher educational in-
stitutions, admission and study requirements is charac-
teristic to traditional age students whose parents have
obtained higher education (Brooks-Terry, 1998; York-
Anderson, Bowman, 1991). It is a different case with
traditional age students whose neither of parents have
obtained higher education; they encounter psycho-
logical, cultural and other shock when they start their
studies at the higher educational institution (Terenzini,
Rendon, Upcraft, Millar, Allison, Gregg et al., 1994),
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i§ Seimos ir draugy (London, 1999; Terenzini, Sprin-
ger, Yaeger, Pascarella, Nora, 1996). Sios moksliniais
tyrimais uZzsienyje patvirtintos hipotezés atrodyty
tinkamos ir vyresnio amziaus besimokantiesiems, ir
tradicinio amziaus universiteto studentams. Taciau
vyresnio amziaus besimokantieji (lyginant juos su tra-
dicinio amziaus studentais) pradeda mokytis aukstojo
universitetinio mokslo institucijose, turédami didele
asmening, gyvenimo, darbing patirtj (Donaldson, Gra-
ham, 1999). Jie yra savarankiskesni, turi daugiau prak-
tinés, bendravimo ir bendradarbiavimo su jvairesniais
zmonémis patirties, ju platesnis kultrinis akiratis ir
kt. Antra vertus, dél savo gyvenimo patirties ir kt. jie
turi aiSkesni suvokima apie aukstaji universitetinj is-
simokslinimg ir jo svarba. Netradicinio amziaus uni-
versiteto studenty privalumas — jy gyvenimo patirtis
ir branda. Apibendrinant galima teigti, kad vis délto
pirmieji du suaugusiy besimokanciyjy socialiniy edu-
kaciniy tyrimy modelio (Donaldson, Graham, 1999)
komponentai — ankstesnioji patirtis / individualios
biografijos ir psichologiné-socialiné / vertybiné orien-
tacija — padeda suvokti, kodél tradicinio ir netradicinio
amziaus universiteto studentai skiriasi.

Nors uzsienyje atlikta nemazai moksliniy tyrimy
apie aukStojoje universitetinéje mokykloje besimo-
kanc¢iy netradicinio amziaus studenty ypatumus, ta-
¢iau stokojama tyrimy, visapusiSkai atskleidzianciy
poziiiriy skirtumus tarp netradicinio amziaus univer-
siteto studenty, kuriy tévai igij¢ ar néra igij¢ aukstojo
i§silavinimo, panaudojant platesni kintamuyjy rodikliy
spektra, pavyzdziui, akademinis ir psichologinis pa-
sirengimas studijuoti aukstojo universitetinio mokslo
institucijoje, Seimos palaikymo, finansiniy galimy-
biy itaka ir kt. (Giancola, Munz, Trares, 2008). Antra
vertus, stokojama iSsamesnés vyresnio amziaus besi-
mokanciyju ir tradicinio amZziaus studenty pozitiriy
lyginamosios analizes, atskleidziancios, kokiais kon-
kreciai aspektais ir dél kokiy priezas¢iy Sie pozitiriy
skirtumai iSryskéja. Tokie moksliniais tyrimais gauti
rezultatai iSrySkinty aspektus, kurie galéty biti biidin-
gi placiai jvairaus amziaus besimokanciyjy grupei ir
visai suaugusiyjy programai ar vis délto tik vyresnio
amziaus besimokantiesiems, ir jrodyty, kad Sie suauge
besimokantieji turéty bati atskirti ir netyrin¢jami lyg
jie biity vienalyté universiteto studenty grupé. Siy pro-
blemy sprendimui galéty buti panaudojamas kiek pato-
bulintas tradicinio ir netradicinio amziaus universitete
besimokanciyjy socialiniy edukaciniy tyrimy modelis
(Donaldson, Graham, 1999).

ISanalizuoti uzsienio mokslininky atlikti tyrimai
atskleidé poreiki kontroliuoti demografinius veiks-

they have different value system and value orientation,
and during studies they receive less encouragement,
assistance and support from their families and friends
(London, 1999; Terenzini, Springer, Yaeger, Pascarel-
la, Nora, 1996). These hypotheses, approved by scien-
tific researches abroad, should seem suitable for senior
age learners like for traditional age university students.
However, senior age learners (compared to traditional
age students) start their studies at higher educational
institutions with considerable personal, life and work
experience (Donaldson, Graham, 1999). They are more
independent, have more practical communication, co-
operation experience with more various people, wider
cultural outlook, etc. On the other hand, due to their
life experiences they have better understanding about
higher university educatedness and its importance. In
summary, it can be stated that still the first two compo-
nents of adult learners’ social educational models (Do-
naldson, Graham, 1999) — early experience/individual
biographies and psychological-social/value orienta-
tion — facilitate to perceive why traditional and non-
traditional university students differ.

Even though there is a considerable number of re-
searches into the peculiarities of non-traditional age
students studying at the university, there is a lack of
research that would fully disclose the differences in
the attitudes between non-traditional age university
students whose parents have or have not obtained
higher education, employing a wider range of variable
indexes, for example, academic and psychological
readiness to study at the higher educational institution,
influence of family support, financial abilities, etc.
(Giancola, Munz, Trares, 2008). On the other hand,
there is a lack of a more comprehensive comparative
analysis of the attitudes of senior age students and tra-
ditional age students. Such results would highlight the
aspects that would be characteristic either to the wide
group of various age learners and to the whole adults’
curricula or only to senior age learners and would
prove that these adult learners should be separated and
not analyzed as if they were a uniform university stu-
dents’ group. In order to solve such problems the more
improved social educational research model of tradi-
tional and non-traditional age university learners could
be used (Donaldson, Graham, 1999).

The above discussed foreign scientific researches
disclosed the need to control demographic factors
while investigating adult learners’ attitudes to the
higher educational institution. It was already proved
in 1980 that demographic variable indexes determine
research results (Billson, Terry, 1982). Therefore, P. J.
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nius, tiriant suaugusiy besimokanciyjy pozitirius i
aukstojo universitetinio mokslo institucija. Jau 1980 m.
uzsienyje irodyta, kad demografiniai kintamieji rodi-
kliai nulemia tyrimy rezultatus (Billson, Terry, 1982).
Todél P. J. McConnell (2000) skatino andragogus
mokslininkus tyrinéti suaugusiy besimokanciyju po-
ziuriy | aukstaja universiteting mokykla skirtumus,
panaudojant jvairesnius demografinius kintamuosius
rodiklius, pavyzdziui, ,,lytis, amzius, tautybé, Seiminé
padétis, iSlaikytiniy skaicius ir amzius, darbo valandy
skaiCius, studijy programa ir kt. (p. 6). Antra vertus,
jau ankstesniy tyrimy uzsienyje analizé parodé, kad
socialiniy ir humanitariniy studijy programose tarp be-
simokanciyjy didesni skai¢iy sudaro moterys (Choy,
2002; McConnell, 2000; Terenzini, Springer, Yaeger,
Pascarella, Nora, 1996; JAV Svietimo departamen-
tas, 2002). Uzsienio mokslininky tyrimais jrodyta,
kad lytis nulemia pozitrio skirtumus dél suvokimo
apie aukstaja universiteting mokykla. Pavyzdziui, at-
skleista, kad besimokanc¢ios moterys dazniau nebaigia
universitetiniy studijy dél finansiniy sunkumy (Rodri-
guez, 1997), aukstesnius akademinius rezultatus jos
pasiekia padedant draugams, studijuodamos aukstojo
mokslo institucijoje patiria didesni stresa nei kolegos
(Harris, Brooks, 1998). Moksliniais tyrimais uzsienyje
irodyta ir amziaus svarba lyCiy tarpusavio bendravi-
mui. M. B. Harrio ir J. Brooks (1998) atlikti tyrimai
atskleide, kad daugiau bendravimo problemy iskyla
tarp jaunesniy besimokan¢iy vyry nei tarp vyresniy,
tuo tarpu tarp besimokanciy motery atvirkséiai — dau-
giau tarp vyresniy nei jaunesniy motery. Kity uzsienio
mokslininky tyrimy rezultatai jrodé, kad vyresnio am-
ziaus besimokancios moterys labiau savimi pasitiki ir
jauciasi uztikrin¢iau (Karach, 1992; Rifenbary, 1995;
Rodriguez, 1997), moterys ir vyresnio amziaus be-
simokantieji yra labiau apsisprend¢ dél biisimos kar-
jeros, todél ir siekia mokymosi kokybés bei geresniy
mokymosi pasiekimy negu besimokantieji vyrai ir tra-
dicinio amziaus universiteto studentai (Spitzer, 2000).
Atsizvelgiant { minétus uzsienio mokslinius atradimus
ir didesnj socialiniy ir humanitariniy moksly progra-
mose studijuojanciy motery skaiciy, suprasti jy pozitir]
yra taip pat svarbu, kaip ir suvokti vyresnio amziaus
besimokanciyjy, tarp kuriy tévai nejgij¢ aukstojo iSsi-
mokslinimo, poreikius, nepriskiriant jy vienai univer-
siteto studenty grupei.

UZsienio socialiniy edukaciniy tyrimy demogra-
finiy veiksniy pagrindu reik§mé suaugusiyjy Svieti-
mo ir mokymosi procese

Apibendrinta uzsienio mokslininky tyrimy ana-
liz¢ atskleidé, kad aukStojo universitetinio mokslo
institucijos ir jose dirbantys déstytojai turéty suprasti

McConnell (2000) encouraged the researchers of an-
dragogy employ more various demographic variable
indexes; for example, “gender, age, nationality, mari-
tal status, number and age of dependants, number of
working hours, study programme, etc.” (p. 6). On the
other hand, the analysis of previous researches abroad
showed that the bigger share of the learners study-
ing social sciences and the humanities were women
(Choy, 2002; McConnell, 2000; Terenzini, Springer,
Yaeger, Pascarella, Nora, 1996; the US Department
of Education, 2002). It is proved by foreign scientists’
researches that gender determines attitude differenc-
es regarding the perception of the higher educational
institution. For example, it is disclosed that women
learners do not complete their studies due to financial
difficulties more often (Rodriguez, 1997), they achieve
higher academic results with the help of friends and
they encounter more stress while studying at the high-
er education institution than their male fellows (Harris,
Brooks, 1998). It is also proved by scientific research
that age is very important in gender intercommunion.
M. B. Harris’ and J. Brooks’ (1998) research disclosed
that more problems occurred among younger male
learners, whilst it is the opposite case with female stu-
dents — more communication problems occur between
older than younger female students. The results of
other foreign scientific researches proved that senior
female students are more self-confident and feel more
secure (Karach, 1992; Rifenbary, 1995; Rodriguez,
1997), women and senior age students are more self-
determined regarding their future career; therefore,
they seek better quality of studies and better learning
achievements than male and traditional age university
students (Spitzer, 2000). Considering the above men-
tioned findings and higher numbers of female students
in the study programmes of social sciences and the hu-
manities, to realize their attitudes is as important as to
realize the needs of senior age students whose parents
have not obtained higher education, not ascribing them
to one university students’ group.

The significance of the foreign social education-
al researches based on demographic factors in the
process of adults’ education and learning

Summarized analysis of foreign scientific research-
es disclosed that higher educational institutions and
their lecturers should understand specific needs of
traditional and especially senior age students whose
neither of parents has obtained higher education and
should assist them to adapt at the higher education-
al institution. Traditional age students who enter the
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ypatingus tradicinio ir ypa¢ vyresnio amziaus besi-
mokanciyju, kuriy né vienas tévy néra igijes aukstojo
i8simokslinimo, poreikius ir padéti jiems adaptuotis
aukstojoje universitetinéje mokykloje. Tradicinio am-
ziaus studentai, pereidami i§ vidurinés bendrojo la-
vinimo mokyklos ar gimnazijos | pasirinkta aukstaja
universiteting mokykla, pradédami mokytis joje, ne-
patiria tokiy dideliy mokymosi sunkumy. Taciau visai
kitokioje situacijoje atsiduria vyresnio amziaus besi-
mokantieji, pradédami studijuoti aukstojo universite-
tinio mokslo institucijose. Netradicinio amziaus besi-
mokantieji ir patys suvokia, kad jie neturi pakankamai
butiny Ziniy, igiidziy, mokéjimy ir geb&jimy mokytis
aukstojoje universitetinéje mokykloje. Antra vertus,
§ie suauge zmonés patiria mokymosi sunkumy ir dél
kity priezasciy: darbo, Seiminés padéties, laiko triiku-
mo ir kt. Todél reikalinga programa, kuri visapusiskai
supazindinty juos su aukstaja universitetine mokykla
ir jos sistema, mokymosi ir atsiskaitymo formomis ir
bidais, tinkamo laiko paskirstymo ir streso jveikimo
mokantis ir atsiskaitant budais, taip pat padéty ben-
drauti ir bendradarbiauti su aukstosios mokyklos dés-
tytojais ir mokymosi kolegomis ir kt. Tokia supazindi-
nimo su pasirinkta aukstaja mokykla programa padéty
bisimiems netradicinio amziaus studentams iSsiugdyti
didesni pasitikéjima savimi ir pasiekti aukStesniy mo-
kymosi pasiekimy.

ISanalizuoti uzsienio moksliniy tyrimu rezultatai
parode, kad socialiné integracija yra labai svarbi vi-
siems auks$tyju universitetiniy mokykly studentams,
ypa¢ vyresnio amziaus besimokantiesiems, kuriy né
vienas tévy néra igij¢s aukstojo iSsilavinimo. Studijy
programos, skirtos tradicinio amziaus studentams, ne
visada yra tinkamos vyresnio amziaus besimokantie-
siems, nes dazniausiai jie del darbo, Seiminés padé-
ties, laiko stokos ir kt. neturi tokiy salygy ir galimybiy
mokytis kaip tradicinio amziaus studentai. Tai sudaro
klittis individualiy santykiy kiirimui mokantis auksto-
joje universitetinéje mokykloje. Socialiné integracija
tarp besimokanciy suaugusiyjuy vyksta auditorinio ir
neauditorinio darbo metu, kai jie bendrauja ir ben-
dradarbiauja su mokymosi kolegomis ir déstytojais.
Taigi déstytojai turéty visapusiskai suprasti vyresnio
amziaus besimokanciyjy, kuriy né vienas tévy néra
igijes aukstojo iSsilavinimo, poreikius, mokymosi
ypatumus ir skirtumus nuo tradicinio amziaus studen-
ty, kad padéty jiems socialiai integruotis aukstojoje
universitetinéje mokykloje. Universiteto déstytojai ne
tik turéty suprasti vyresnio amziaus besimokanciyjy,
kuriy né vienas tévy néra igij¢s aukstojo iSsilavinimo,
mokymosi poreikius, bet ir tinkamai ivertinti jy turima
patirti (gyvenimo, mokymosi, darbo ir kt.) ir tikslin-
gai ja iSnaudoti mokant. Pirmiausia kompetentingai

chosen university straight after finishing the second-
ary school do not face such considerable learning dif-
ficulties. But senior age students who start studying at
the higher educational institution find themselves in a
completely different situation. The non-traditional age
learners realize themselves that they do not have suf-
ficient background knowledge, skills and abilities to
study at the higher educational institution. But on the
other hand, adult students face learning difficulties due
to other reasons like job, marital status, lack of time,
etc. Therefore, a special programme is needed to intro-
duce adult students to the higher educational institu-
tion and its system, learning and accounting forms and
ways, suitable time allocation and coping with stress
while learning and accounting, also to help to commu-
nicate and cooperate with lecturers and fellows, etc.
Such programme of introducing to the higher educa-
tional institution would help future non-traditional age
students to self-develop better self-confidence and to
achieve better learning outcomes.

The analysis of the obtained foreign research results
showed that social integration was very important for
all students of the higher educational institution, espe-
cially for senior age learners whose neither of parents
has obtained higher education. Study programmes de-
signed for traditional age students are not always suit-
able for senior age learners because most often due to
the job, marital status, lack of time, etc. they do not
have the same conditions and possibilities to study as
traditional age students. This creates barriers for the
creation of individual relationships while studying at
the higher educational institution. Social integration
among adult students takes place during the auditori-
um and non-auditorium work when they communicate
and cooperate with their fellows and lecturers. So the
lecturers should fully understand the needs of senior
age students whose neither of parents has obtained
higher education, their learning peculiarities and dif-
ferences from traditional age students in order to as-
sist their social integration at the higher educational
institution. The lecturers of the higher educational
institution should not only understand learning needs
of senior age students whose neither of parents has
obtained higher education, but also to evaluate their
existing experience (of life, learning, work, etc.) prop-
erly and to use it purposely in the teaching process.
Firstly, the academic readiness of the prospective non-
traditional age student should be competently evalu-
ated and a flexible adaptation mechanism at the higher
educational institution should be created.

In summary, it can be stated that there are many
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turéty buti jvertinamas buisimo netradicinio amziaus
studento akademinis pasirengimas ir sukurtas lankstus
adaptacijos auks$tojoje universitetinéje mokykloje me-
chanizmas. Déstytojai turéty kurti mokymosi grupes,
kurios skatinty suaugusiy besimokanciyjy bendravima
ir bendradarbiavima auditorinio ir neauditorinio darbo
metu bei {vairios jy turimos patirties praktinj pritaiky-
ma mokantis.

Apibendrinant galima teigti, jog uzsienio moks-
lininky atlikta nemazai reik§mingy suaugusiyju so-
cialiniy edukaciniy tyrimy, padedanciy ne tik uzsienio
Saliy, bet ir Lietuvos aukStosioms universitetinéms
mokykloms ir ju déstytojams geriau suvokti tradicinio
ir netradicinio amziaus universiteto studenty, kuriy
tévai skirtingo iSsilavinimo, mokymosi ypatumus ir
poreikius bei atsizvelgiant { juos jveikti institucines,
socialines, akademines ir kt. problemas suaugusiy-
ju Svietimo ir mokymosi procese. Vertingi uzsienio
moksliniai tyrimai turéty buiti adaptuojami tradicinio ir
netradicinio amziaus suaugusiesiems, besimokantiems
Salies aukstosiose universitetinése mokyklose, ir tgsia-
mi demografiniy veiksniy pagrindu.

ISvados

Atlikta teoriné analizé rodo, kad uzsienio Saliy
universitetinio mokslo institucijose daugéja vyresnio
amziaus besimokanciyju bei tradicinio ir netradicinio
amziaus studenty i$ neiSsilavinusiy Seimy, todél ak-
centuojama, jog biitina tirti $iy skirtingy grupiy stu-
denty pozitrius | mokymosi poreikius universitete,
norint, kad studijos jiems biity reikSmingos, orien-
tuoti jas i studentus, i ju patyrima, kultira, nustatant
poreikius. UZsienio socialiniy edukaciniy suaugusiyju
tyrimy analizé iSryskino, kad patirtis ir socialiné-kul-
tariné aplinka padeda suvokti tradicinio ir netradicinio
amziaus studenty poziliriy | universitetines studijas
skirtumus. Uzsienio tyréjai nustaté, kad tradicinio ir
netradicinio amziaus studentams, kuriy tévai skirtin-
go i8silavinimo, budingi skirtingi mastymo modeliai ir
pozitiriai { universiteta. Tradicinio ir netradicinio am-
ziaus studentai i§ neiSsilavinusiy Seimy turi nepakan-
kama studijavimo universitete patirtj ir studijuodami
sulaukia mazesnés paramos i$ Seimos, labiau vertina
praktines profesines Zinias, geb¢jimus ir patirti, patiria
mazesng socialing ir akademing integracija, ju Zemes-
ni mokymosi pasiekimai.

Kita svarbi iSvada, suponuota uzsienio tyréjy, yra
ta, kad netradicinio amziaus studentai yra savarankis-
kesni, turi jvairia patirti, savus mastymo modelius,
iSsiugdytas nuostatas ir vertybes, susiformavusia sa-
vimong, kas lemia jy pozitrj i aukstaji universitetini
iSsilavinima ir jo svarba, taciau netradicinio amziaus

significant adults’ social educational researches car-
ried out by foreign researchers which can assist not
only foreign but also Lithuania’s higher educational
institutions and their lecturers to better realize learn-
ing peculiarities and needs of the traditional and non-
traditional age students whose neither of parents has
obtained higher education, and, considering them, to
overcome Iinstitutional, social, academic and other
problems in adults’ education and learning process.
Valuable foreign scientific researches should be adapt-
ed to traditional and non-traditional age adults that
study at Lithuania’s university type higher educa-
tional institutions as well as continued in the aspect of
demographic factors.

Conclusions

The carried out theoretical analysis demonstrates
that there is an increase in the numbers of senior age
learners, traditional and non-traditional age students
whose neither of parents has obtained higher educa-
tion at universities in foreign countries; therefore, it is
necessary to investigate the attitudes of these different
student groups towards learning needs at the university
in order to make their studies significant, to orientate
them to students, their experience, culture, while iden-
tifying the needs. The analysis of adults’ social educa-
tional researches carried out abroad highlighted that
experience and social cultural environment helped to
perceive the differences in the attitudes of traditional
and non-traditional age students towards university
studies. Foreign researchers identified that traditional
and non-traditional age students who have parents
with different education have different thinking mod-
els and attitudes towards the university. Traditional
and non-traditional age students whose parents have
not obtained higher education have insufficient expe-
rience of studying at the university and while study-
ing receive less support from the family, they value
practical professional knowledge, skills and experi-
ence more, they experience lesser social and academic
integration, their learning achievements are lower and
there is a bigger competition between them.

Another important conclusion presupposed by for-
eign researchers is that non-traditional age students
are more independent, have diverse experience, their
own models of thinking, self-developed attitudes and
values, formed self-awareness, which determines their
attitude towards the higher university education and
its importance, but non-traditional age students whose
parents have not obtained higher education, lacking
readiness to study and knowledge that determines
their attitude towards the university, experience less
satisfaction with studies; teaching effectiveness, the
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studentai i§ neiSsilavinusiy Seimy, stokodami pasiren-
gimo studijoms ir Ziniy, lemianc¢iy ju poziiiri i univer-
siteta, patiria mazesni pasitenkinimg studijuodami ir
jiems ypac svarbu déstymo efektyvumas, universiteto
klimatas, saugumas ir paslaugy suteikimo lygis mo-
kantis.

Uzsieniy tyréju nustatyta, kad netradicinio amzZiaus
universiteto studenty i§ neissilavinusiy Seimy pozii-
ri 1 studijas universitete lemia tokie demografiniai
veiksniai: dauguma motery, studenty, turin¢iy Seima
ir i§laikytinius, Zemesni mokymosi vidurki, besiorien-
tuojanciy i techning darbo patirtj, kilusiy i§ Zemesnio so-
cialinio-ekonominio sluoksnio, dirbanciy, ir kt. Todél
tiriant universiteto studenty pozitirius, biitina jvertinti
demografiniy veiksniy vaidment, nes jie lemia pozitiriy
1 aukstojo universitetinio mokslo studijas skirtumus.

Uzsienio Salyse atlikty socialiniy-demografiniy ty-
rimy andragogikoje analizé iSryskino, jog svarbu vi-
sapusiskai suvokti tradicinio ir netradicinio amziaus
studenty, kuriy tévai skirtingo i$silavinimo, poreikius,
mokymosi ypatumus ir skirtumus, norint padéti jiems
sékmingai adaptuotis, socialiai integruotis ir mokytis,
tinkamai {vertinant bei tikslingai iSnaudojant turima
patirti mokant. Taigi institucines, socialines, akademi-
nes ir kt. problemas galima bty jveikti kompetentin-
gai jvertinant biisimo studento akademinj, psichologi-
ni ir kt. pasirengima studijuoti, nustatant jo mokymosi
poreikius bei suteikiant atitinkama pagalba, skatinant
adaptacija ir socialing integracija, aktyvinant bendra-
vima ir bendradarbiavima bei ivairios turimos patirties
praktini pritaikyma mokantis. Vertingi uzsienio moks-
lininky tyrimai inspiruoja pritaikyti ir testi tradicinio
ir netradicinio amziaus studenty, besimokanciy Salies
universitetuose, socialinius edukacinius tyrimus an-
dragogikoje demografiniy veiksniy pagrindu.
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