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KOUCINGAS IR JO TAIKYMO
GALIMYBES SUAUGUSIUJU
SVIETIMO SRITYJE (TEORIJA IR
EMPIRIKA)

Anotacija

Straipsnyje analizuojamas koucingo reiskinys, jo
samprata, sritys, kategorijos, mechanizmas ir jo tai-
kymo galimybés suaugusiyjy Svietimo srityje. Nors
koucingas populiarus verslo organizacijose, jvairiose
konsultacinése institucijose, tac¢iau pasigendama aka-
deminés bendruomenés poziiirio i §i reiskini ir jo taiky-
mo galimybes, atlickant andragogo veiklos funkcijas.
Straipsnyje analizuojama koudingo sampratos ivai-
rove, jo teoriniai, technikos aspektai bei zvalgomojo
tyrimo, skirto andragogu (déstytojy, studijy organiza-
toriy, studenty) poziiirio { koucinga ir jo taikymo suau-
gusiyjy Svietimo srityje galimybéms nustatyti.

Pagrindiniai ZodZziai: koucingas, jo sritys,
kategorijos, funkcijos ir mechanizmas, koucingo
technika.

Ivadas

Zodis kougingas (angl. Coaching) lietuviskai
daznai ugdomuoju  vadovavimu!. Si
technika taikoma organizacijose, siekiant efektyvesnio
darbuotojy  asmeninio  tobul¢jimo, mokymosi,
bendravimo, kompetentingumo. Pastaruoju metu
koucingas tapo ypaC populiarus ir net sakytume
madingas. Susidoméjimg kelia jo galimybés padéti
rasti iSeit] i§ susidariusios situacijos tick asmeniniame
gyvenime, tiek profesingje veikloje, priimti tinkama
sprendima, siekiant asmeniniy ar profesiniy tiksly
(Turner, 2006).

Tyrimo problematika. Nors koucingas populiarus
verslo pasaulyje ir  praktikuojamas jvairiuose
konsultavimo kabinetuose, organizacijose, imonése,
istaigose, organizuojama daugybé seminary, kursuy,
kuriasi kouc¢ingo asociacijos,

veréiamas

mokymuy, [vairios

! Toks $io termino vertimas kelia dideliy abejoniy, nes dauge-
lis teoretiky ir praktiky ugdomaji vadovavima laiko tik viena
i$ koucingo formy (aut. past.).

Klaipéda University

COACHING AND ITS APPLICATION
OPPORTUNITIES IN THE SPHERE OF
ADULT EDUCATION (THEORY AND
EMPIRICS)

Abstract

The article analyses coaching phenomenon, its con-
ception, spheres, categories, mechanism, and applica-
tion opportunities in the sphere of adult education.
Though coaching is popular in business institutions,
but attitude of academic community to this phenom-
enon and its application opportunities when perform-
ing functions of andragog’s activities is missing. The
article analyses the variety of coaching’s conception,
its theoretical, techniques’ aspects and exploratory re-
search used to determine andragog’s (lecturers, stud-
ies’ organizers, students) attitude to coaching and its
application opportunities in the sphere of adult educa-

tion.
Key words: coaching, its spheres, categories,

Jfunctions, and mechanism, coaching technique.

Introduction

The word coaching is translated into Lithuanian as
educational management'. This technique is applied in
organisations trying to achieve more effective personal
development, learning, communication, competence of
employees. Recently coaching has become especially
popular and even fashionable. The interest increased
by its ability to help to find a way out from present
situation in personal life and professional activities,
to make right decision in seeking for personal or
professional aims (Turner, 2006).

Problem of the research. Although coaching is
popular in business world and is practiced in various
consultation rooms, organizations, enterprises, many
seminars, courses, exercises are being organized,
various coaching associations are being founded,
however till now the attitude of academic community

! Such translation of this term causes many doubts since many
theorists and practicians consider educational management
only as one of coaching’s forms (auth.comment)
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taciau iki Siol neaiSkus akademinés bendruomeneés
pozitris { pati reiskini, jo techniky taikymo galimybes
suaugusiyjy Svietimo srityje.

Moksliné problema —kokios yra koucingo taikymo
galimybés suaugusiyjy Svietimo srityje?

Straipsnio tikslas —  iSanalizuoti koucingo
samprata, sritis, kategorijas, funkcijas bei iStirti
andragogy pozitri | koucingo reiskini, jo technikos
taikymo galimybes suaugusiyju Svietimo procese.

Tyrimo metodai: mokslinés literatiiros analize,
siekiant i$siaiSkinti koudingo samprata, sritis,
dokumenty analizé, siekiant atskleisti pagrindines
koucingo kategorijas, funkcijas, apklausa, siekiant
atskleisti andragogy poziiir] i koucingg ir jo taikymo
galimybes suaugusiyjy Svietimo srityje.

1. Koucingo samprata, sritys, kategorijos,
funkcijos

Koudingo samprata. Pateikti koucingo apibrézti
néra taip paprasta. Atlikus mokslinés literataros,
dokumenty analize, galime drasiai teigti, kad vieniems
(Devillard, 2001) kou¢ingas — tai pirmiausia menas.
Kitiems (Amar, Angel, 2006) — tai tam tikros raiSies
intervencija, kuri vykdoma Zmogaus asmeninio
tobulgjimo, tarpasmeniniy  santykiy, strateginio
vadovavimo sri¢iy sankirtoje. Dar kitiems (Cruellas,
1993) - tai savotiska vadovavimo praktika, kurios
tikslas — padéti vadovui ar visai komandai. F. Délivré
(2002) akcentuoja Sioje srityje praktikuojama pokalbi,
nes koucingas — tai iStisa gama pokalbiy su savimi ir
dar su treciuoju asmeniu (koucu, angl. Coach); tokiu
pokalbiy tikslas — susitarti su paciu savimi ir numatyti
bei siekti tiksly tiek asmeninéje, tiek profesinéje
srityje. Koucingas — tai pagalbos, palaikymo procesas
profesionalams ar profesionaly grupei ju profesinés
veiklos srityje. Visi minéti autoriai sutaria dél to, kad
koucingas nukreiptas { individa, siekianti palaikyti
optimaly rezultatyvumo lygi, geriau pazinti save,
kitus, aplinka. Jis padeda iSsiskleisti asmens turimoms
intelekto, organizacinéms, kiirybinéms galioms.
Kartu koucingas padeda valdyti kontaktus su kitais,
remiantis psichologiniais ir tarpusavio santykiu
ypatumais. Y. Richezas (2006) koucinga pavadino
.kompleksisku, bet ne komplikuotu* reiskiniu, kurio
kompleksiSkuma atskleidzia semantiné, socialiné-
biokognityving, vitaliné, tarpkultiiriné kategorijos.

Koucingas — tai kartu ir pagalba, ir bendras kouco
bei kliento kiirybos procesas. Intervencijos metu
koucas tampa kliento profesinés, asmeninés veiklos
palydovu. Koucingo tikslas — sukurti klientui salygas,
leidziancias jam rasti ne vienalaike iSeiti, bet problemy
sprendimo biida, kuris skatinty globaly ir perspektyvu

towards the phenomenon itself, application of its
techniques in the sphere of adult education is not yet
clear.

Scientific problem — what are the opportunities of
coaching application in the sphere of adult education?

Aim of this article — to analyse the conception,
spheres, categories, functions of coaching and
investigate andragogs’ attitude towards phenomenon
of coaching, opportunities of its application in the
sphere of adult education.

Methods of the research: scientific literary analysis
in order to explore conception, spheres of coaching,
documents’ analysis to reveal main categories,
functions of coaching, survey — to expose andragogs’
attitude to coaching and opportunities of its application
in the sphere of adult education.

1. Conception, spheres, categories, functions of
coaching

Conception of coaching. It is not so easy to pres-
ent definition of coaching. Having performed literary
and documents’ analysis we may state that for some
people (Devillard, 2001) couching — art first of all. For
others (Amar, Angel, 2006) — a kind of intervention
which is performed in the intersection of the spheres
of person’s personal development, interrelations, stra-
tegic management. For others (Cruellas, 1993) —itis a
kind of management practice which aim is to help the
head or the whole team. F. Délivré (2002) stresses dia-
log in this sphere since coaching — the whole gamma
of dialogues with the self and the third person (coach);
the aim of the dialogues — to make a deal with the self,
to foresee and seek the aims in personal and profes-
sional spheres. Coaching — it is the process of help and
support for professionals or professional group in the
sphere of their professional activities. All mentioned
authors agree that coaching is directed to an individ-
ual who tries to maintain optimal level of efficiency,
to know better himself, others, environment. It helps
to open person’s intellectual, organizational, creative
powers. Also coaching helps to manage the contacts
with others referring to peculiarities of psychological
and interrelations. Y. Richez (2006) named coaching as
“a complex but not complicated” phenomenon which
complexity is revealed by semantic, social-biocogni-
tive, vital, intercultural categories.

Coaching is also help and joint process of coach and
client’s creation. During intervention coach becomes
the guard of client’s professional and personal activities.
The aim of coaching — to create conditions for the
client allowing him to find not simultaneous way out,
but the way of problem solution guiding to global and
perspective person’s development (Lenhardt, 2002).

Although it is difficult to find overall definition of
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asmens tobul¢jima (Lenhardt, 2002).

Nors sunku rasti bendra koucingo apibrézti, bet
apibendring {vairias sampratas galime daryti iSvada,
kad dazniausiai koucingas — tai tam tikros rusies
pagalba, palaikymas asmens, siekian¢io mobilizuoti
savo turimus asmeninius S$altinius, konsultavimas,
parama, ieSkant iSeities,  priimant sprendimus,
nepriklausomybés (taip pat ir nuo paties kouco)
ugdymas.

Sakoma, kad koucingas — ganétinai paslaptingas
ir naujas® rei§kinys. Viena i§ paslapéiy — kouéingo
(angl. Coaching) termino genezé. Akivaizdu, pats
terminas yra anglosaksy kilmés. 7o Coach (angl.)
reiskia treniruoti, padeéti, instruktuoti, apsildyti, duoti
ypatingas pamokas ir kt.

Publikacijos, iSleistos prie§ deSimt mety JAV
ir Kanadoje, mums leidzia daryti prielaida, kad to
meto koucingas apsiribojo tik sporto pasauliu. Jose
neuzfiksuota, kad koucingas buty taikomas kitose
srityse (pvz., organizacijose).

Siandien kougingas i§ sporto peréjo i kitas vei-
klos sferas (gamybos, paslaugy, ir kt.). Todel natiira-
lu, kad imta ieskoti kouc¢ingo reiskinio Sakny. Vertéty
pasibelsti { istorijos duris, mintimis grizti i V a. pries$
Kristaus gimima ir paklausti saves, kas gi iS tiesy buvo
Sokratas. Majeutikas ar koucingo pradininkas, sufor-
maves pozirj i filosofija kaip btuida, padedant] siek-
ti gyvenimo iSminties, pazinimo specialiu protavimo
metodu, zmonéms intelektualiai bendraujant, susidu-
riant su {vairiomis nuomonémis. Remdamasis pozity-
viu savo metodologijos aspektu — majeutika, Sokratas
stengési pirmiausia Salinti pasnekovo samprotavimy
klaidas, klausimais versdamas pasnekova formuluoti
nauja, teisinga teigini. O Aristotelis?

S. Soria (2005) pazymi, kad vienas didziausiy visy

21989 m. T. Leonardas (JAV) pirmasis pavartojo kouéingo ter-
minus, juos perkeldamas i§ sporto sferos { asmeninio ir profe-
sinio tobul¢jimo sferas. Beje, tais paciais metais T. Leonardas
parengé pirmuosius kou¢ingo specialistus. 1992 m. jis isteigé
kouc¢ingo mokykla ir nuo to laiko parengé per 8000 specialis-
ty. 1994 m T. Leonardas ikiiré Tarptauting koucingo federacija
(ICF), kuri dar ir dabar aktyviai plétoja savo veiklg. 2001 m.
T. Leonardas iktré dar viena kou¢ingo mokykla ir pavadino
Kouco miestu (Coach Ville), i§ Cia atsirado nauja asociaci-
ja — International Association of Coach‘es (IAC). Siuo metu
egzistuoja jvairios asociacios ar nacionalinés kou¢ingo grupés,
kurios priklauso ICF ar IAC arba gyvuoja savarankiskai. Kie-
kviena asociacija, nors ir laikosi bendry principy, taciau turi
ir savas etikos taisykles, normas, sertifikavima. Verta pasaky-
ti, kad kouco veikla dazniausiai néra valstybés proteguojama,
todél bet kas gali pasivadinti koucu, neatsizvelgdamas i tai, ar
turi Siai veiklai reikalingg sertifikata, ar neturi. Net jei koucas
turi sertifikata, tai jo verté pirmiausia priklauso nuo sertifikata
iSdavusios institucijos, jos prestizo tarptautinés koucingo fede-
racijos pozidiriu.

coaching but after generalizing various conceptions
we may make a conclusion that usually coaching —
help, support of certain kind, consultation of a person
trying to mobilize personal sources, support while
looking for way out, making decisions, development
of independence (also from coaching).

It is said that coaching — a rather mysterious and
new? phenomenon. One of the secrets — the genesis
of coaching’s term. It is obvious that the term itself is
of Anglo-Saxon origin. “To coach” means to train, to
help, to instruct, to warm up, to give special lessons,
etc.

Publications published ten years ago in the USA
and Canada let us presume that at that time coaching
was restricted only to the sport world. They did not
indicate that coaching was applied in other spheres
(e.g. organisations).

Nowadays coaching moved to the other spheres
of activities (production, services, etc). Therefore, it
is natural that coaching’s roots are being searched. It
is worth to look at history, to return in mind to V
c. BC and ask who really was Socrates? Majeutic
or initiator of coaching who formed the attitude to
philosophy as the way helping to achieve worldly
wisdom, cognition by a special method of thinking,
while intellectually communicating with people,
meeting various opinions. Referring to a positive
aspect of his methodology — majeutics, first of all
Socrates tried to remove mistakes of interlocutor’s
thinking, with the help of questions making the in-
terlocutor to form new, right statement. What about
Aristotle?

S. Soria (2005) indicates that one of the biggest
coaches in all times was considered Jesus Christ.
The advisors of king’s palace, “grey cardinals”,
spiritual fathers, king’s jokers were also considered as
coaches.

2In 1989 T. Leonard (the USA) was the first to coaching’s terms
transferring them from the sphere of sport to the spheres of per-
sonal and professional development. In addition, the same year
T. Leonard prepared the first coaching’s specialists. In 1992 he
founded coaching’s school and prepared over 8000 specialists
since then. In 1994 T. Leonard founded International Coaching
Federation (ICF) which now is also actively developing its ac-
tivities. In 2001 T. Leonard founded one more coaching’s school
and called it Coach Ville, from here appeared new association
— International Association of Coaching (IAC). At the moment
there are various associations or national coaching groups that
belong to ICF or IAC or exist voluntarily. Each association,
although keeps to general principles, has its own rules of ethics,
norms, certification. It is worth to mention that coach’s activi-
ties usually are not protected by the state therefore anyone can
name himself as a coach despite the fact if they have certificate
necessary for these activities or not. Even if coach has a certifi-
cate, its value first of all depends upon the institution that issued
it, its prestige with regard to International Coaching Federation..
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laiky koucu laikytinas Jézus Kristus. Koucais laikytini
ir karaliaus dvaro pataréjai, ,,pilkieji kardinolai®,
dvasios tévai, karaliy juokdariai.

Nors teigiama, kad fo coach yra anglosaksy kilmes,
bet pasigirsta nuomoniy (Gautier, Vervisch, 2005),
kad tai yra pranciiziSkas zodis (une coche pranciizis-
kai reiskia senoviska karieta). Un cocher — vezikas,
vezéjas lydédavo keliauninkus numatyto kelionés tiks-
lo link. Pratgsiant mintj vertéty pasakyti, kad XIX a.
kulttiros srityje (teatre, lyrikoje, kinematografijoje)
taip pat egzistavo koucingas, kurj realizuodavo akom-
panuotojas, artisto, menininko pagalbininkas, padéjé-
jas. Todél néra atsitiktinumas, kad internetiné laisvoji
enciklopedija ,,Wikipedia“ pranciizy kalba pateikia
koucingo apibrézti ir jg sieja su kouco parama, pa-
galba asmeniui, siekian¢iam jveikti jvairius etapus,
skirtus igyvendinti asmeninj ar profesinj tiksla (zr.
2008-01-07 http://fr.wikipedia.org/Wiki/Coaching). Tame
paciame puslapyje teigiama, kad koucingas — tai para-
ma, pagalba.

Yra dar viena Sio Zodzio kilmés versija coach
kilgs i§ Vengrijos kaimo Kocs pavadinimo. Sis kaimas
pagarséjo tuo, kad viduramziais jame buvo statomos
ypac patogios, tvirtos ir gana lengvai valdomos pasto
karietos (kocsi) (Amar, Angel, 2006). Coach dabartine
angly kalba dar ir dabar reiskia autobusa, vagona,
vezima.

Lietuviskuose tekstuose dabar vartojamas Zodis
Htreniravimas®, ,treneris®, bet tai, miisy nuomone, la-
biau tikty tik sporto sriciai ir nelabai atskleidzia kou-
o ir kliento bendros veiklos, kuria sickiama elgsenos
pokyc¢iy, refleksijos skatinimo kitose, ne sporto srity-
se. Yra kitas lietuviskas zodis ,,pataréjas®, taciau jis
taip pat néra visai tinkamas, nes koucingo pagrindas
— pagalba klientui atrasti ir taikyti asmeninius, indivi-
dualius biidus, sprendziant savo asmening ar profesing
veiklos problema. Koucas nepataria, neperteikia kli-
entui jokiy priemoniy, metody, o tik padeda susikurti
savita individualig problemu sprendimo taktika. Kou-
Cas kartais lyginamas su guru ar mentoriumi, taciau tai
néra nei viena, nei kita. Guru kuria neigiama ivaizdi, o
mentorius mus vercia galvoti apie jo aukstesne nei kli-
ento socialine padéti ir kliento autonomijos nebuvima.
Mentorysté yra per siaura sritis, ji gali buti tik koucin-
go dalis. Kouca Lietuvoje dabar kai kas vadina konsul-
tantu. Tai vél, miisy nuomone, per siaura. ,,Ugdomasis
vadovavimas® nelabai tenkina tuo atzvilgiu, jei kalba-
me apie klientus, suaugusius Zzmones, kuriuos ugdyti
tikrai nebéra kaip (neetiska), nebéra kada (jie baige
mokslus). Aisku, kad kou¢ingas — tai nauja pagalbos,
intervencijos forma, o lietuviska atitikmeni galéty pa-
sitlyti patys koucingo profesionalai, bet dristame teig-
ti, kad kol kas joks atitikmuo néra nusistovéjes.

Even though it is stated that “to coach” is of Anglo-
Saxon origin, there are opinions (Gautier, Vervisch,
2005) that this is a French word (“une coche” in
French means antique carriage). “Un cocher” — a
carrier, a coachman accompanied travelers to the
scheduled destination. Continuing this idea it is
worth to mention that in XIX c. in culture’s sphere
(theater, lyrics, cinematography) coaching also existed
and it was realized by accompanist, actor, artist’s
assistant, supporter. So it is not coincidence that in
the internet free encyclopedia “Wikipedia” the French
language presents coaching’s definition and relates it
to coach’s help, support for a person who is seeking
to overcome various stages of implementation of
personal or professional aim (accessed 2008-01-07
http://fr.wikipedia.org/Wiki/Coaching). In the same page it
is stated that coaching — is support, help.

There is one more version of the origin of this word.
“Coach” originated from the name of Hungarian village
Kocs. This village is famous because in the Middle
ages very comfortable, firm and easily controlled post
carriages (kocsi) were built (Amar, Angel, 2006). Also
now “coach” in contemporary English means bus,
wagon, carriage.

In Lithuanian texts now the words “training”, “train-
er” are used, but in our opinion it would better belong
only to sports sphere and does not clearly reveal joint
activities of coach and the client with which changes
in behaviour, motivation of reflection in other spheres
(not sport) are pursued. There is another Lithuanian
word “advisor”, but it is also not really suitable, since
the basis of coaching — the help to the client to find and
apply personal, individual ways in solving problems
of personal and professional activities. Coach does not
advise, transmit any methods to the client, but only
helps to create individual tactics of problem solving.
Sometimes coach is compared with guru or mentor,
but he is neither of them. Guru creates a negative im-
age and mentor makes us think about his higher than
client’s social state and absence of client’s autonomy.
Mentorship is too narrow sphere and it may be only
a part of coaching. Sometimes coach in Lithuania is
called a consultant. This is also too narrow. “Educa-
tional management” is not satisfying if we speak about
clients, adults that do not need education (not ethic),
no time for this (they have completed studies). Coach-
ing certainly is a new form of help, intervention and
Lithuanian equivalent could be suggested by coaching
professionals, but we dare to state that no equivalent
has been established so far.

Coaching practice is very diverse, complex coach-
ing is applied in the spheres of personal development,
situation analysis, evaluation of changes, systematic
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Kouc¢ingo praktika labai jvairi, kompleksinis
koucingas taikomas asmeninio tobuléjimo, situacijos
analizés, pokyCiy vertinimo, sisteminés kaitos ir
kitose srityse. Galbut todél néra (o gal ir negali buti?)
bendros koucingo apibrézties. Tai palyginti nauja
veikla, sparciai plintanti organizacijose, tarp pavieniy
asmeny, todé¢l sunku ja apibiidinti Zinomais ankstesniy
veikly, profesijy terminais.

Rezultatyvios komandos veikla priklauso nuo vidi-
niy techniniy ir zmogiskyjy santykiy kokybés. Kouco
atsiradimas, net epizodinis, sustiprina minétus santy-
kius ir pagerina komandos jvaizdj (Lainé, 2004). Ne-
atsizvelgiant | organizacijos vadovy teigiama poziiiri
komandos atzvilgiu, koucas tampa komandos vedliu,
kolektyvinio identiteto elementu, komandos parama ir
pagalba. Minétos pagalbos pagrindas — pokalbis su ko-
mandos nariais. Kouc¢o organizuojamo pokalbio pras-
mé yra identiSka vadovo i$sakytai prasmei, skirtumas
tik tas, kad koucas kitais biidais, technika, Zodziais i$-
ryskina kai kuriuos elementus. Koucas — tobuléjimo
skatinimo specialistas ir tuo skiriasi nuo organizacijos
vadovo, kuris yra savo profesinés veiklos ekspertas,
nors ir koucas atlicka vadovavimo funkcijas. Kouco
uzimama pozicija ir turimos kompetencijos suteikia
galimybe¢ padéti komandos nariams naudotis turimais
cija — lydéti komandos narius ir vadova keliu, siekiant
suvaldyti strukttrinius poky¢ius (naujos pareigos, res-
truktiirizacija, strateginio plano igyvendinimas ir kt.).
Kitaip tariant, kouco misija — pagalba asmeniui, tam-
pant paciu savimi (Leleu, 1995). Tokia paprasta kou-
¢ingo apibréztis labai gerai perteikia pastarojo esme.
Galima tik pridurti, kad minéta misija trunka tol, kol
pasiekiamas pageidaujamo lygio rezultatyvumas. Kal-
bame ne vien tik apie vadovavimo stiliaus ar turimy
gebéjimy atsiskleidima, bet ir apie tai, kaip tobulinti
asmens vadovavimo, problemy sprendimo stiliy, turi-
ma talentg ir gebéjimus, siekiant optimalaus profesinio
ar asmeninio rezultatyvumo. Tokiai prieigai reikalinga
tam tikra filosofija, pozicija, elgsena, kompetentingu-
mas ir procediiros (Lenhardt, Buratti, 2007). Jei kou-
¢ui pavyksta savo klientui padéti nustatyti ir kontro-
livoti vidines klititis, sunkumus, trukdancius pasiekti
asmeninj optimaly rezultatyvumo lygi, tuomet be di-
desniy iSoriniy priemoniy pagalbos pasireiskia klien-
to prigimtinés natiiralios galios (ijgymiai) (Whitmore,
1998). Koucingas — tai intervencija, kuria siekiama
ugdyti ir tobulinti asmens ar komandos nariy potencia-
lius talento, stiliaus ir sinergijos elementus, nustacius
bei kontroliuojant vidaus trukdzius ir kliaitis. Taigi
koucingas — tai budas, padedantis atrasti ir naudotis
uzsléptais ir nenaudojamais asmens potencialo ele-
mentais. Tod¢l Siuo pozitriu jis negali biiti laikomas
nei kokios nors technikos mokymu, nei konsultavi-

changes, etc. Possibly because of this there is no (may-
be cannot be?) general definition of coaching. This is a
rather new activity, rapidly spreading in organizations,
among individuals, so it is difficult to define it by fa-
miliar terms of other activities, professions.

Activities of a useful team depend on the quality
of inner technical and human relations. Appearance of
coach, even episodic, strengthens mentioned relations,
improves team’s image (Lainé, 2004). Irrespective of
positive attitude of organisation’s heads to the team,
coach becomes a team leader, an element of collective
identity, team’s support and help. The basis of men-
tioned help — conversation with team members. The
essence of coach’s conversation is identical to head’s
expressed meaning, difference is that coach in differ-
ent ways, techniques, words highlights some elements.
Coach — a specialist of stimulation of development, in
this way differs from organisation’s head who is an ex-
pert of professional activities, though coach performs
head’s functions. Coach’s position and competences
provide an opportunity to help team members to use
available optimal internal resources. Main coach’s
function — accompany team members and the head on
the way pursuing to manage structural changes (new
duties, shake-up, implementation of strategic plan,
etc.). In other words, coach’s mission — help to a per-
son to become himself (Leleu, 1995). Such simple
definition of coaching reveals the essence of the latter.
In addition, the mentioned mission proceeds till the
desired level of efficiency is achieved. We are speak-
ing not only about the display of management style
or available abilities but also about how to improve
person’s style of management, problem solving, talent
and abilities pursuing optimal professional or personal
efficiency. Such access requires certain philosophy,
position, behaviour, competence and procedures (Len-
hardt, Buratti, 2007). If a coach manages to help his
client to determine and control internal obstacles, dif-
ficulties disturbing to achieve personal optimal level
of efficiency, then without the help of bigger external
means, client’s natural powers (natural abilities) assert
(Whitmore, 1998). Coaching — is intervention which
helps to develop and improve elements of potential
talent, style and synergy of a person or team members
after determining and controlling the suppressing inter-
nal obstructions and obstacles. Consequently, coaching
— is the way that helps to discover and use hidden and
unused elements of person’s potential. From this point
it can be considered neither teaching of any technique
nor consultation regarding acquisition of abilities or
competencies since coaching will not help to solve a
problem but it will facilitate development of personal
powers and mobilization to solve it.
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mu gebe¢jimy, kompetencijy igijimo klausimais, nes
koucingas ne tiek padés iSspresti problema, kiek pa-
lengvins asmeniniy galiy tobuléjima, mobilizavima ja
spresti. Remiantis $iuo pozitiriu, koucas tampa nuola-
tiniu kliento palydovu, skatinan¢iu perprasti susidariu-
sig situacijg su refleksijos ir numatyty s€kmés kriterijy
bei salygu pagalba.

Koucingas néra konsultavimas. Konsultantas
pataria, iSsakydamas klientui savo nuomong ir
siilydamas iSeit] i§ susidariusios padéties. Koucas
kartu su klientu kuria klientui tinkama sprendimo
mechanizma, todél neprimeta jam savo nuomonés
(Bazin, Dasidot, 2006).

Koucingas néra mokymas, nes nesiremia nei ziniy,
nei gebéjimy perteikimu. Koucingo poveikio sritis —
elgsena. Kouc€o uzduotis — padéti klientui suvokti, kad
pastarasis turi visus reikalingus s¢kmingai veiklai Sal-
tinius (zinias, moké&jimus, nuostatas, gebé&jimus ir kt.).

Teigiama, kad koucCingas néra terapija, bet kai
kurie autoriai (Longin, 2006, Richez, 2006) pazymi,
kad psichoterapijoje naudojamasi kouc¢ingu. Taciau
psichoanalitikas, psichologas ar psichiatras seansy
metu visada pateiks klientui kai kuriy rekomendacijy
(perskaityti, susipazinti, sportuoti ir kt.), siekdamas
terapiniy tiksly. Tuo tarpu koucas to nedaro. Koucas ir
klientas susikoncentruoja { esama situacija ir fokusuoja
busima, kliento pageidaujama, o ne kouco numatyta
situacija.

Koucingas skiriasi nuo mentorystés tuo, kad men-
torius, biidamas savo srities ekspertu, padeda ir moko
asmeni, neturintj profesinés patirties, dalijasi su pasta-
ruoju savo patirtimi, idéjomis, ziniomis. Todél jiems
saveikaujant mentorius yra dominuojantis asmuo, lyg
ir koks profesijos atstovo modelis. Tuo tarpu kouco
veikla néra nei dominuojanti, nei pirmaujanti. Koucas
ir klientas yra lygiaverciai asmenys; koucas nesidali-
ja su klientu patirtimi, Ziniomis, gebéjimais, bet geba
perprasti ir stebéti klienta, jvertinti situacija ir kliento
veikla ribojancias klititis. Geriausiu atveju mentorysté
yra tik viena i$ koucingo kategorijy.

M. Paula (2004) kouca prilygina palydovui.
Veiksmazodis lydéti (pranc. accompagner) reisSkia
pasirinkti palydova. Lydeti reiskia prisijungti prie ko
nors ir eiti ten, kur kitas eina tuo pa¢iu metu. Vykstame
kartu, palydovas neturi pirmumo teisés, jis tik lydi.
Lydé¢jimas reiskia krypti, tikslo siekima, peré¢jima is
vienos biiklés i kita. Todél galima skirti tokias kou¢ingo
dimensijas:

* kliento dominavimo, pirmumo teisés;

e buvimo kartu, tarpusavio santykiy;

* ¢jimo kartu tikslo link;

* per¢jimo nuo vienos situacijos (biivio) prie

kitos;

Referring to this attitude, coach becomes a constant
client’s guard who stimulates to figure out the situation
with the help of reflection and determined success
criteria and conditions.

Coaching is not consultation. Consultant advises
the client expressing his opinion and suggesting a way
out from the present situation. Coach together with a
client creates the solution mechanism suitable for the
client therefore does not impose his opinion regard-
ing the ways of problem solving on the client (Bazin,
Dasidot, 20006).

Coaching is not teaching because it does not refer
to conveyance of knowledge or abilities. The sphere of
coaching’s impact — behaviour. Couch’s task — to help
a client to understand that the latter has all necessary
sources for successful activities (knowledge, skills, at-
titudes, abilities, etc.).

It is stated that coaching is not a therapy, but
some authors (Longin, 2006, Richez, 2006) state that
coaching is used in psychotherapy. However, during
sessionspsychoanalyst, psychologistorpsychiatrist will
always provide the client with some recommendations
(to read, to get acquainted, to go in for sports, etc.)
pursuing therapeutic aims. Whereas coach does not do
this. The coach and the client concentrate on present
situation and focus future situation desired by the
client but not foreseen by the coach.

Coaching differs from mentorship since mentor,
being an expert of the sphere, helps and teaches a person
who has no professional experience, shares with the
latter his own experience, ideas, knowledge. So, when
interacting mentor is a dominant person like a model
of profession’s representative. Meanwhile coach’s
activities are neither dominant nor advanced. Coach
and client are equal persons; coach does not share
experience, knowledge, abilities with the client but is
able to understand and observe the client, evaluate the
situation and obstacles restricting client’s activities.
Mentorship is only one of coaching’s categories at the
best.

M. Paula (2004) ascribes coach to the guard. The
verb accompany (fr. accompagner) means to choose
a guard. 7o accompany means to join someone else
and to go with others. We are going together, the
guard does not have priority right, he accompanies.
Accompaniment means direction, pursuit of aim,
transfer from one condition to another. Coaching
dimensions are as follows:

* domination of the client, priority right;

* staying together, interrelations;

e pursue the aim together;

 shift from one situation (state) to another;

 transience in time and space.

So, from the social point coaching is an object of
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* laikinumo laike ir erdvéje.

Taigi koucingas socialiniu pozitiriu yra individy
sutarties objektas, ribotas laike ir skirtas iSspresti
sudétinga socialing situacija, siekti bendrai numatyty
tiksly.

Kouc¢ingo mechanizmas. Koucingas orientuoja-
mas | tobulinting situacija, praktika ar elgsena.

Koucingo siekis — aplenkti klititis, pralenkiant
pati save. Aplenkti save reiSkia norg iSsiverzti i$
esamos padéties, grizti prie savo isitikinimy, vertybiy,
pazitiry, surizikuoti, neatsizvelgiant | kasdienybéje
pasitaikancius apribojimus, iSbandyti nauja, dar né
karto nepatirta dalyka. Kouc¢ingas vyksta dvieju erdviy
sankirtoje (zi. 1 pav.).

Asmens turimi iStekliai

Person’s resources (potential)

individuals’ agreement, limited in time and appointed
to solve a complicated social situation, to pursue
commonly set aims.

Coaching’s mechanism. Coaching is oriented
to a situation, practice of behaviour that are to be
improved.

Coaching’s objective — to overtake obstacles
overtake oneself. To overtake oneself means wish
to escape from present situation, to return to own
convictions, values, attitudes, to risk despite restrictions
in everyday life, to experience new thing never tried
before. Coaching exists in the intersection of two
spaces (Figure 1).

Specifiné veiklos situacija
Situation of specific activities

1 pav. Koucingo erdvé pagal O. Devillard, 2001
Figure 1. Coaching’s space according to O. Devillard, 2001

Koucingo erdvé yra dvieju vienas kitam itaka
daranciy veiksniy —asmens turimy i$tekliy ir specifinés
veiklos situacijos — sankirtoje. Pagrindiné kouco
misija — asmens turimy iStekliy ir specifinés situacijos
derinimas, siekiant optimaliy veiklos rezultaty. Misija
gali buti jgyvendinama trimis buidais: galia pasakyti,
galia iSgirsti ir biiti aktyvinamam (stimuliuojamam).

Galia (galéjimas) pasakyti yra kaip proga pokalbio
metu iSreiksti tai, ko nebuvo galima iSsakyti dél
laiko stokos ar dél nusistovéjusios tvarkos, santykiy.
Dazniausiai organizacija néra ta vieta, kuri buty skirta
refleksijai, nors organizacija to pageidauty pati, bet
refleksijai kliudo produktyvumo, rentabilumo siekis,
kolektyviniai interesai, numatyti pacios organizacijos
kultiiros. Daugelis dalyky lieka darbuotojy neiSsakyti
del instituciniy priezasCiy. Pokalbis ne tik atskleis
organizacijos politika, bet ir padés jos nariams
suprasti save. Toks ir yra koucingo siekis — sustiprinti
organizacijos refleksijos praktika.

Galia (galéjimas) iSsakyti yra prieSingas galiai
iSklausyti. Daug ka galime iSsakyti, bet ne visada
atsiranda, kas mus isklausys, iSgirs, supras. Koucas
sukuria palankia iSklausymo ir susiklausymo erdve.

Coaching’s space is in the intersection of two
factors influencing one another — in the situation of
person’s resources and specific activities. The main
coach’s mission — adjustment of available client’s
resources and specific situation pursuing optimal
results of activities. The mission may be implemented
in three ways: power to say, power to hear, and power
to be activated (stimulated).

Power (capability) to say is expressed like an oc-
casion to state what was impossible to say due to lack
of time during conversation or due to standard prac-
tice, relations. Usually organisation is not the place for
reflection even though the organisation would request
this, but reflection is disturbed by collective interests,
objective of productivity, profitability determined by
the culture of organisation. Many things remain unex-
pressed because of institutional reasons. Conversation
will not only disclose organisation’s policy but also
will help the members of organisation to understand
themselves. This is coaching’s aim — to strengthen
practice of organisation’s reflection.

Power (capability) to express is opposite to power
to listen. We may say many things but not always there
1s someone that will listen to us, will hear and under-
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Kito asmens jvaizdis, amziaus, socialinés padéties,
posto, laipsnio, patirties ir kiti skirtumai trukdo
iSklausyti. Bendraujant su koucu viskas yra kitaip, nes
klientas ir koucas, nors ir turédami minétus skirtumus,
néra susije priklausomybés tai paciai organizacijai
saitais.

Koucingo intervencijos metu naudojamasi specia-
liomis priemonémis ir metodais, siekiant aktyvinti savo
klientus.

Sisteminis-struktiirinis koucingo intervencijos
pobiidis. Paprastai koucingo intervencijos procesa ga-
lima suskirstyti i kelis etapus: diagnostika, situacijos
analizé, scenarijaus kiirimas, scenarijaus jgyvendini-
mo organizavimas.

Intervencijos procesas skiriasi atsizvelgiant i kou-
¢ingo kategorijg. Kartais intervencija biina nukreipta
1 kliento elgsena ar profesinés veiklos praktika, kar-
tais i refleksija, siekiant efektyvaus situacijos sprendi-
mo. Taciau intervencijos procesas visada iSlaiko tuos
pacius etapus. Bet kokiu atveju kouco veikla remiasi
kliento ir organizacijos interesais, todé¢l koucas priva-
lo suteikti visiSka laisve ir atsakomybe savo klientui
priimant bet kokj sprendima, nes koucingo interven-
cijos procesu tik sickiama padéti tobulinti asmening ar
profesing veikla.

Taigi koucingas yra ne priemoné, o kirybinis
metodas, padedantis klientui keistis, formuojantis
naujoms nuostatoms ir elgsenai, kvie¢iantis perzitiréti
mentalinius Zemélapius, kiekvieno asmens pasaulio
suvokima, sampratg ir vizija. Klientui neprimetamos
iSorinés Zzinios, nuostatos, bet jis mokomas pats
mokytis.

Koucdingo sritys ir kategorijos. Pagal koucingo
sritis (elgsenos tobulinimas, karjeros projektavimas,
praktinés veiklos tobulinimas, asmens vidiniy galiy
vystymas, parama strateginiy pokyciy metu ir kt.)
skiriamos koucingo kategorijos — individualus ir
komandinis koucingas (Devillard, 2001) bei ivairios
ju formos. Kiti autoriai (Lainé, 2005, Turner, Hévin,
2007) dar skiria organizacijy koucingq (strateginis
koucingas).

Kategorijos skiriamos, miisy nuomone, ne tiek
klienty labui ir patogumui, kiek koucy naudai. Nors,
kita vertus, kategorijy gausa leidzia klientui pasirinkti
konkrety koucinga, atitinkanti kliento problema, bet
reikia isitikinti, ar pasirinktas kouCas yra pajégus
perprasti problema.

Komandinis koucingas akcentuoja tiek techning,
tiek ZmogiSkaja sanglaudaq organizacijos tiksly ir
komandos mnariy veiklos atzvilgiu. Individualus

stand. Coach creates a favourable space of listening
and understanding. Differences in image, age, social
state, duties, degree, experience of another person dis-
turb listening and understanding. When communicat-
ing with coach everything is different since the client
and coach, even possessing mentioned differences, are
not related by links of dependence to the same organi-
sation.

During coaching’s intervention special means and
methods are used in order to activate clients.

Systemic-structural manner of coaching’s
intervention. Usually the process of coaching’s
intervention may be divided into several stages:
diagnostics, situation analysis, creation of scenario,
organisation of implementation of scenario.

Intervention process differs depending upon
coaching’s category. Sometimes intervention is
directed to client’s behaviour or practice of professional
activities, sometimes — to reflection pursuing effective
situation’s solution. However, intervention process
always preserves the same stages. In any case
coach’s activities refers to client and organisation’s
interests, so coach must provide absolute freedom and
responsibility for his client when making any decision
since with the help of coaching’s intervention it is tried
only to improve personal and professional activities.

As aresult, coaching is not the means but a creative
method that helps the client to change while forming
new attitudes and behaviour, inviting to review
mental maps, perception of the world of every person,
conception and vision. External knowledge, attitudes
are not imposed upon the client, on the contrary, he is
taught to learn individually.

Coaching’s spheres and categories. According
to coaching’s spheres (improvement of behaviour,
carrier planning, improvement of practical activities,
development of person’s internal powers, support
during strategic changes, etc.) the following categories
are distinguished: individual and team coaching
(Devillard, 2001) and various its forms. Other authors
(Lainé, 2005, Turner, Hévin 2007) also distinguish
organisations’ coaching s (strategic coaching).

According to our opinion, categories are determined
not for the good of clients but on behalf of the coach.
On the other hand, abundance of categories allows the
client to choose a particular coaching corresponding
client’s problem, but we must be sure that the selected
coach is able to understand the problem.

Team coaching emphasizes both technical and
human compaction in respect of organisation’s aims
and team members’ activities. Individual coaching is
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koucingas yra skirtas sprendimams priimti ir asmens
tobuléjimui  ugdyti, akcentuojamas individualiy
vidiniy kliticiy nustatymas bei juy kontrolé. Elgsenos
tobulinimo atveju ieSkoma geriausio uZzsibrézto
ambicingo tikslo siekimo biido. Nors abiem atvejais
yra siekiama atskleisti s¢kmés salygas, taciau nuo
minéty kity formy koucingas skiriasi perspektyva, nes
kliti¢iy nustatymas ir jy kontrolé néra tapatis tikslo
siekimo btdui (Whitmore, 1998).

Skirtingy kategorijy ir formuy koucingas grindzia-
mas skirtingomis metodikomis. Sprendimy priémimo
koucingas taikomas kylant daznoms ar nuolatinéms
darbuotojy profesinéms problemoms: nepatenkinamas
darbuotojo veiklos efektyvumas, bendravimo su kitais
stoka ar nepatenkinama kokybé, streso, laiko nevaldy-
mas, konfliktai, nepasirengimas uzimti kitas pareigas
ar darbo vieta ir kt. Siuo atveju taikomi psichologi-
jos, transakcinés analizés, neurolingvistinio progra-
mavimo, sisteminés analizés metodai. Toks koucingas
skirstomas { kelis etapus: diagnostika, suvokimo lauko
plétojimas, sprendimo priémimas ir igyvendinimas.
Sprendimy priémimo koucingas baigiamas elgsenos
problemos ar sudétingos situacijos i§sprendimu.

Asmens tobuléjimo ugdymo koucingas labiau
akcentuoja numatyta, pageidaujama situacija nei pati
veikiantj asmenij. Tokia kouc¢ingo forma grindziama
bendra kouco ir kliento veikla. Tobul¢jimo ugdymo
koucingas siekia optimizuoti sékmés salygas su
situacijos analizés pagalba. Analizuojami situacijai
itakos turintys veiksniai, galimi trukdziai, situacijos
privalumai ir tritkumai. Tokio kouc¢ingo etapai: detalus
pasirengimo planas, plano jgyvendinimas, sékmés
salygu nustatymas, kliti¢iy, trukdziy numatymas ir
ivertinimas. Tobuléjimo ugdymo koucingas taikomas
tuomet, kai klientui reikia pasirengti svarbiems
ivykiams  (susirinkimui, ataskaitos pristatymui,
deryboms, konferencijai, susitikimui, strategijos
pristatymui ir kt.). Si kou¢ingo forma glaudziai siejasi
su kliento vadovavimo stiliumi ir rezultatyvumu, todél
koucas privalo pasiZzyméti diagnostiniais gebéjimais
ir socialinés psichologijos, komunikacijos, derybu
vedimo, sisteminés analizés iSmanymu.

Koucingo vystymosi veiksniai. Pasaulis i§ esmés
kinta; kouc¢ingas savo ruoztu yra naudinga priemoné,
padedanti valdyti pokyc¢ius. Koucingo efektyvumas ir
nauda sporto srityje atveria kity sfery duris. Kouéin-
go vystymuisi itaka daro: darbo viety, organizacijy,
karjeros kiekybiniai ir kokybiniai poky¢iai, tradiciniy
vadovavimo biidy atsisakymas, restrukturizacija ir or-
ganizacijuy lokalizacijos poky¢iai, Siuolaikinio pasau-
lio sudétingumas, verciantis zmones vis labiau derinti

created for making decisions and educating person’s
development, determination of individual internal
obstacles and their control is emphasized. In case
of behaviour’s development the best way of pursuit
of determined ambitious aim is searched. Although
in both cases the conditions of success are tried to
be disclosed, but from the other mentioned forms
coaching differs in perspective since determination of
obstacles and their control are not identical to the way
of aim’s achievement (Whitmore, 1998).

Coaching of different categories and forms is based
on different methods. Coaching of making decisions
is applied in case of often or constant professional
problems of employees: unsatisfactory effectiveness
of employees’ activities, lack of communication with
others or insufficient quality, poor management of
stress or time, conflicts, absence of preparation to hold
other duties or work place, etc. In this case methods
of psychology, transactional analysis, neurolinguistic
programming, systematic analysis. Such coaching is
divided into several stages: diagnostics, development
of perception space, decision making and implementa-
tion. The coaching of decision making is completed
by the solution of behaviour’s problem or complicated
situation.

Coaching of training of person’s development more
emphasizes determined, desired situationthantheacting
person. General coach and client’s activities are based
on this form of coaching. Coaching of development’s
training is pursuing to optimize success conditions with
the help of situation’s analysis. The factors influencing
the situation, possible disturbances, advantages and
disadvantages of situation are analysed. The stages
of such coaching are as follows: detailed plan of
preparation, implementation of the plan, determination
of success conditions, prediction and evaluation of
obstacles and disturbances. Coaching of development’s
training is applied when the client needs to prepare
for important events (meeting, presentation of report,
negotiations, conference, appointment, presentation of
strategy, etc.). This coaching’s form is closely related to
client’s style of management and efficiency, therefore
coach must possess diagnostic abilities and knowledge
of social psychology, communication, negotiations,
systems analysis.

Factors of coaching development. The world is
changing radically; coaching in turn is useful means
helping to manage changes. Coaching’s effective-
ness and use in the sphere of sport opens the doors
to other spheres. Influence upon coaching’s develop-
ment is done by: qualitative and quantitative changes
of working places, organisations, carriers, rejection of
traditional management styles, shake-up, and changes
of organisations’ localization, complexity of modern
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intelekto ir emocijy energija, paradigmy kaita (pvz., 1§
knygu i interneta, i§ mokymo { mokymasi) ir kt.

2. Teoriniai koucingo aspektai

Miisy nuomone, kou¢ingo teoriniai pagrindai Sian-
dien dar tik formuojasi. Mokslininkai iesko atkuria-
mojo koucingo modelio, kuris teikty numatomus ir pa-
tikimus rezultatus. Y. Richezas (2006) teigia, kad tokio
modelio paieskos yra beviltiskos, nes pats koucingas
laikomas trimate kompleksine pagalbos biisena. Kou-
¢ingas — tai Dekarto tezés ,,Mastau, vadinasi, esu“ an-
titezé ,,Jauciu, vadinasi, mastau (Damasio, 2001).

Jei pritariame prielaidai, kad koucingo specifinis
vaidmuo — plétoti Zmogaus potenciala, kuris gali
buti  plétojamas tik vienodai paskirsCius démesi
visiems trims elementams (fiziniams, mentaliniams,
emociniams), tai galima teigti, jog koulingas —
kompleksinis reiskinys. Zmogaus potencialas (turimi
fiziniai, mentaliniai, emociniai Saltiniai) néra tas pats,
kas asmenybé, nes zmogaus potencialas pirmiausia
pasizymi biologiniu, o ne psichologiniu pobudziu
(Paul, 2004). Todél asmens potencialo proverZis
jutimiSkai priklauso nuo pirminiy salygy. Viena
iSeitis, kad koucingas tapty atkuriamuoju, numatomu
ir patikimu procesu, yra bet kokio jutiminio elemento,
lemiancio jutiming priklausomybe, pasalinimas. Tik
véliau, kaip nurodo H. Gardneris (1997), galima riboti
asmens Dbiopsichologinius kintamuosius, sutelkus
démesi { iSmatuojamus ir realiai igyvendinamus
asmens tikslus.

Kai kurie autoriai (Delivré, 2002, Millman, 2008)
palaiko ,,situacijos potencialo® idéja, kuria remiasi
koucas, siekdamas padéti klientui suvokti pacig si-
tuacijg ir sustiprinti pagalbos efektyvumg. Koucas
néra stebukladarys, jis negali valdyti nei proceso,
nei pasekmiy. Vietoj lygties: (planas) + (projekcija) +
(aplinkybés) = trintis / stresas / psichologiné neseékmée
koucas naudojasi tokia lygtimi: (planas) + (antisipaci-
ja) + (aplinkybés) = seékme ir mazesné psichologinés
nesekmes rizika. Taigi koucas priartéja prie atklirimo
formos, kuri bty pritaikyta prie aplinkybiy ir asmens
turimy Saltiniy, galiy potencialo. Koucas ne tik gali nu-
matyti, bet ir uzkirsti keliag nepalankioms aplinkybéms
panaudodamas savo asmenines savybes ir aplinkos
kintamyjy suvokima. Kiekvieno kouco veikla skiriasi
dél taikomy koucingo biidy, metody, priemoniy net jei
jie visi baigg tuos pacius kursus, net jei jie dirba su tais
paciais klientais, nes salygos visada bus skirtingos,
skirtingas ir koucy biopsichologinis potencialas.

Koucas gali prognozuoti situacija, bet negali
numatyti visy aplinkybiy. Jis gali emociskai parengti
klienta kiekvienai situacijai, padéti jam priimti

world, forcing people to combine energy of intellect
and emotions, changes of paradigms (e.g. from books
to the internet, from teaching to learning, etc.).

2. Theoretical aspects of coaching

In our opinion, theoretical basics of coaching are in
the process of formation at the moment. Scientists are
looking for restorable coaching’s model which would
provide intended and reliable results. Y. Richez, (2006)
states that the search of such model is hopeless since
coaching itself is considered as three-dimensional,
complex state of help. Coaching — is the antithesis “I
am feeling, therefore I think” of Descartes thesis (I am
thinking, therefore I exist” (Damasio, 2001).

If we agree with the assumption that specific role
of coaching — to develop, expand human’s potential
which may be developed only after equal division of
attention to all three elements (physical, mental, emo-
tional), it is possible to state that coaching is a complex
phenomenon. Human potential (available physical,
mental, emotional sources) is not the same as personal-
ity because human potential first of all is characterized
by biological but not psychological character (Paul,
2004). Therefore, the breakthrough of person’s poten-
tial sensually depends on primary conditions. One way
out to make coaching restorable, foreseen and reliable
process is the removal of any sensual element deter-
mining sensual dependence. Only later as H. Gardner
(1997) indicates it is possible to limit person’s biopsy-
chological variables, concentrating attention to mea-
surable and really realizable aims of a person.

Some authors (Delivré, 2002, Millman, 2008) sup-
port the idea of “situation’s potential” that coach refers
to trying to help the client to understand the situation
and to strengthen efficiency of help. Coach is not a
magician, he can fully control neither the process nor
consequences. Instead of equation: (plan) + (projec-
tion) + (circumstances) = friction / stress / psychologi-
cal failure, coach uses the following equation: (plan) +
(anticipation) + (circumstances) = success and lower
risk of psychological failure. Hence coach gets closer
to the form of restoration, recovery which would be ad-
justed to circumstances and available person’s sources,
potential of powers. Coach may not only foresee but
also to prevent from unfavourable circumstances using
his personal characteristics and perception of variables
of environment. The activities of each coach differ be-
cause of applied coaching’s ways, methods, means,
even if all of them have completed the same courses,
even if they work with the same clients because the
conditions will always be different, biopsychological
potential of coaches is also different.

Coach may forecast the situation but cannot foresee
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sprendimus, apsispresti, bet tam reikia ne tik profesinés,
bet ir asmeninés kouco patirties. Koucas pirmiausia turi
labai gerai suprasti situacija pats, noréti ja iSgyventi
kartu su savo klientu. Siuo pozitriu koudingas gali
buti laikomas gana negarantuotu reiskiniu, bet Sis
reiSkinys, nors ir yra sudétingas, kompleksiskas, bet
nekomplikuotas (Richez, 20006).

Kitas koucingo teorinio pagrindo klausimas: ar
galima atkurti, sunorminti, kouco
pazinimo biida?

Jei jau kouco terming siejame su vedliu, tai turime
sutikti, kad tais laikais, kai nebuvo nei stabdziy sti-
printuvo, nei GPRS rysio, nei prieSrikiniy lempuy, vie-
nintelé vedlio atrama ir pagalba buvo jo sumanus Zino-
jimas (gr. Mfrig), racionalus, praktinis protas, kuriam
budingos trys savybés: sumanumas, akies taiklumas ir
proto izvalgumas. Todél ir Siais laikais joks sertifikatas
negali suteikti ir uztikrinti minéty savybiy turéjima ar
igijima, nes $iy savybiy raiska priklauso nuo jvairiy
aplinkybiy ir situacijy. Sumanus zinojimas atsiranda
bet kokioje zmogaus veikloje, reikalaujancioje manev-
ravimo prieSiSkomis jégomis, per daug galingomis,
kad biity imanoma jas kontroliuoti tiesiogiai, nepaisant
ju, kad galétume jas iSnaudoti, nesusitikdami su jomis
akis { aki, su nenumatyto dalyko pagalba siektume nu-
matyto tikslo (Fortin, De Konik, 2006, p. 57).

Sumanus zinojimas — kouco pazinimo biidas —
néra atkuriamojo pobuidzio, bet yra iSmokstamas. Kad
koucingas biity atkuriamojo pobudzio, reikéty, kad jis
buty ribotos trukmés, erdvés, pasizyméty santykinai
ramia emocine blsena, apibréztomis aplinkybémis,
iSmatuojamais, prieinamais, naujais uzdaviniais. Bet
uzdavinys néra tikslas, néra nei svajoné, nei auka ar
ieSkojimas, { kuriuos koucas taip pat gebéty atsiliepti.
Todél galima kalbéti apie ,,minties logika®, o ne apie
,loging mint{“ ir tuo remiantis vienu metu patenkinti
kouc¢o profesionalumo ir veiklos humanizmo
imperatyvus. Zinoma, labai svarbu pateikti kougingo
teorini pagrinda, bet dar svarbiau nenuklysti i
dekartizmo labirintus, kuriuos R. A. Damasio (2001)
pagarbiai, bet tvirtai iSkélé, transformuodamas garsiaja
tezg ,,a$ mastau, vadinasi, esu® | antitez¢ ,,a$ jauciu,
vadinasi, mastau®.

E. Morinas (2004) teigé, kad teorijos paskirtis yra
ne sudétinguma paversti paprastumu, o sudétinguma
paversti teorija. [domu biity suzinoti, kurig koucingo
sudétingumo dali norima paversti teorija: koucingo
praktika, efektyvuma, biisena, profesionaluma, proce-
sa, saveika, metodus, technikg ar kt.

Gal greiCiausiai vertéty paversti teorija koucingo
tiksla — padéti plétoti ir aktualizuoti kliento zmogiskuy-
ju galiu potenciala. Tai irodinéja ir Y. Richezas (2006).
Tas pats autorius pabrézé koucingo trimatj (auto-, he-

racionalizuoti

all circumstances. He can emotionally prepare the
client fro every situation, help him to decide, to make
up his mind, but for this purpose not only professional
but also personal couch’s experience is needed. First
of all, coach has to understand the situation very
well, want to experience it together with the client.
From this point coaching may be considered rather
unsecured phenomenon, but although this phenomenon
is complex and sophisticated it is not complicated
(Richez, 2006).

Another question of coaching’s theoretical basis: is
it possible to restore, standardize, rationalize the way
of coach’s recognition?

If we relate coach’s term with the guide we must
admit that during that time when there was no break
amplifier, GPRS connection, fog-lamps the only
guide’s support and help was his bright knowledge
(gr. Mltig), rational, practical mind with three
characteristic features: smartness, sharpness of the
eye and mind’s foresight. Therefore, nowadays any
certificate cannot ensure possession or acquisition of
these qualities since the expression of these features
depends on various circumstances and situations.
Smart knowledge appears in any person’s activities
that require shunt with hostile powers, too powerful to
control them directly, disregarding them that we could
use them, not meeting them face to face, with the help
of unforeseen thing would pursue foreseen aim (Fortin,
De Konik, 2006, p. 57).

Smart knowledge — coach’s way of cognition —
is not of restorable manner but it is learnt. In order
coaching were of restorable manner it is necessary
that it was of limited duration, space, would be
characterized by relatively calm emotional state,
determined circumstances, measurable, accessible,
new tasks. However, task is neither an aim, a dream
nor a victim or a search to which coach would be able
to respond. Therefore, it is possible to speak about
“thought’s logics™ but not about “logical thought” and
referring to this at a time to satisfy the imperatives
of coach’s professionalism and activities’ humanism.
Naturally, it is very important to present coaching’s
theoretical basis but it is more important not to wander
to the labyrinth of descartism that R.A. Damasio (2001)
respectfully but firmly raised transforming the famous
thesis “I am thinking, therefore I exist” into antithesis
“I am feeling, therefore I think”.

E. Morin (2004) stated that the purpose of theory
is not to transform complexity into simplicity, but
to transform complexity into theory. It would be
interesting to know which part of coaching would
be transformed into theory: coaching’s practice,
efficiency, professionalism, state, process, interaction,
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tero- ir eko-) ugdomaji veiksni. H. Gardneris (1993,
1997) pagrindé biopsichologing kouc¢ingo dimensija.

Tiek Richezo (2006), tieck H. Gardnerio (1997)
teorinis kou¢ingo pagrindimas apsiriboja tik kouc¢ingo
realybe, antropologiniu,  kultdiriniu
reiSkinio grindimu, kuris remiasi giliomis zZmogaus
intencijy struktiiromis, integruojant neuropsichologing
dimensijg (Damasio ir kt., 2007).

Zinoma, kad egzistuoja skirtumas tarp mokslo
ir teorijos. Teorija gali virsti dogma. I§ Cia teorijos
paradoksas —koucingo, realiai egzistuojancio reiskinio,
racionalizavimas, standartizavimas, norminimas gali
tapti dogmatisku, tuo tarpu koucingas yra nuolatinés
evoliucijos, dinamikos stadijos. ,,Mokslininkas turi
pasizyméti pragmatizmu ir intuicija“ (Gardner, 2001).
Stai &ia i3 tiesy susiduriame su mokslo ir mokslininko
(praktiko ir mastytojo) paradoksu, kai remdamsis
savo jutimais mokslininkas gali savo intuicijg paversti
teorija.  ,,Nekonceptualizuota intuicija yra tuscia
intuicija, bet stengiantis viskg teoriSkai pagristi
rizikuojama viska paversti negyva ir nehumaniska
ideologija“ (Devillard, 2001). Koucingas turi
humanizmo pagrindus ir tai vienintelé teorija, kuria
galima gristi §j reiskinj (Richez, 2006).

Kaip minéta, koucingas — kompleksinis reiskinys.
Y. Richezas (2006) nurodé keturis jo registrus: sociali-
nis-biokognityvinis, semantinis, vitalinis, tarpkulttirinis.

Pirmas registras laikomas vienu svarbiausiu, kai
koucas pazadina kliento biopsichologini potenciala
(daugybe mastymo budy), jis stumia klienta i veikla,
kurios pastarasis pageidauja. Koucas tampa vadovu ir

fvt—

socialiniu,

¢iami galimi veiklos biidai, bet kartu klientas perspé-
jamas ir informuojamas apie skirtumus tarp buvusio,
esamo bei buisimo biido ir turimo biopsichologinio
potencialo (Richez, 2006, p. 274).

Nors pagal prigimti koucingas yra kompleksinis
reiSkinys, bet ji imanoma sunorminti (Richez, 2006),
o tai, kas yra sunorminta, galima ir sertifikuoti. Bet
koucingas néra nei priemoné, nei technika, o tik speci-
finé asmeniné ar profesiné padétis (biklé). Siandiena
negalime pasakyti, kad néra né vieno mokslinio darbo,
skirto coaching‘ui. Verta dar karta paminéti M. Pau-
los (2004) monografija, kurioje pateikiami koucingo
funkciju teoriniai pagrindai. Y. Richezas (2006) iSa-
nalizavo ir pateiké Zzmogaus potencialo sampratg. Ta-
Ciau, kai kuriy autoriy nuomone (Fortin, De Konnick,
2006), siandiena néra vienos bendros koucinga pagrin-
dziancios teorijos, pripazintos pasaulio koucy prakti-
kuy bendruomengje. Klesti koucingo teoriju, modeliy,
metody, priemoniy, techniky jvairove, todé¢l yra daug
ir kritikos. Normalizuojant, standartizuojant, raciona-
lizuojant koucingo biiklg, stengiamasi supaprastinti

methods, technique or something else.

Maybe coaching’s aim should be transformed into
theory — start to develop and stress potential of client’s
human powers. Y. Richez (2006) is also distinguishing
this. The same author stressed three-dimensional
(auto-, hetero-, eco-) coaching’s educational factor.
H. Gardner (1993, 1997) proved biopsychological
coaching’s dimension.

Theoretical substantiation of coaching by Richez
(2006) and H. Gardner (1997) limits itself only to
coaching’s reality, social, anthropological, cultural
substantiation of phenomenon which refers to deep
structures of human’s intentions integrating neurop-
sychological dimension (Damasio and others, 2007).

Definitely the difference between science and the-
ory exists. Theory is not a bearer of certainty, it means
that it may become a dogma. Paradox of theory — ratio-
nalization, standardization, normalization of coaching
as really existing phenomenon may become dogmatic
whereas coaching itself is in the stage of constant evo-
lution, dynamics. “Scientist must have pragmatism
and intuition” (Gardner, 2001). Here we really en-
counter the paradox of science and scientist (practi-
tion — thinker) when referring to own senses scientist
might his intuition transfer into theory. “Unconceptua-
lised intuition is empty intuition, but trying to ground
everything theoretically we risk to change everything
into dead and inhuman ideology (Devillard, 2001).
Coaching has basics of humanism and it is the only
theory that may base this fact (Richez, 2000).

As already mentioned, coaching — a complex phe-
nomenon. Y. Richez (2006) distinguished four its reg-
isters: biocognitive, semantic, vital, intercultural.

The first register is considered the most important.
During it coach wakes up client’s biopsychological
potential (many ways of thinking), he pushes the cli-
ent to activities that the latter desires. Coach becomes
the head and supervisor at the moment of “liberation”,
later possible ways of activities are indicated, also cli-
ent is warned and informed about the differences of
past, present and future way and available biopsycho-
logical potential (Richez, 2006. p. 274).

Although couching is a complex phenomenon ac-
cording to its nature but it is possible to standardize it
(Richez, 2006) and what is standardized may be certi-
fied as well. However, coaching is neither means nor
technique, but specific personal or professional state
(condition). Today we cannot state that there is no a
single work about coaching. It is worth to mention the
monograph by M. Paula (2004) where theoretical ba-
sics of coaching’s functions are presented. Y. Richez
(2006) has analysed and presented conception of hu-
man’s potential. However, according to some authors
(Fortin, De Konnick, 2006) at present there is no one
common theory that grounds coaching and recognized
by the community of world coaches’ practicians. Va-
riety of coaching’s theories, models, methods, means,
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pati reiskinj, bet supaprastinimas negali paneigti Sio
reiSkinio egzistavimo. Lengva kritikuoti (o ir galima)
tik tuomet, kai reiskinys turi praeiti. Taciau vertéty
atiduoti pagarba kou€ingo pionieriams. Nors ir Sian-
dienos koucingas néra tobulybé, bet jo atstovai bent
jau stengiasi apsaugoti ji nuo perdéto dogmatizmo ir
neveiksnumo.

Bendradarbiaudami su partneriais i§ Pranctizijos,
jau deSimt mety turime galimybe stebéti koucingo
vystymasi $ioje Salyje. Susipazing su opozicija, kritika,
matéme jvairias jo apraiSkas. Reikety pripazinti, kad
koucingas Pranciizijoje turi ir savo nomenklatiira.
AFNOR pripazino kouco ISO kompetentingumo
normas. Kiekvienas koucas, atrodo, iesko kuo geresniy
veiklos biidy, auksciausio lygio sertifikaty, sickdamas
nuraminti klientus, opozicija, organizacijas, busimus
koucus, viesaja valdzia ir jrodyti koucingo verte. Taciau
koucingas nestokoja ir paradoksaliy dalyky, teoriju
misinio, kurie buvo pazyméti koucingo kritiky (Gori,
Le Coz, 2006). Pastarieji kou¢inga laiko humanistinés
psichologijos neoliberaligja atmaina, skirta ,,mums,
vélai subrendusiems paaugliams, padéti nesiprieSinti
gyvenimo tékmei, istarti ,,taip* visam, kas turi atsitikti*
(Gori, Le Coz, 2006, p. 23).

3. Koucingo technika
Koucingo technika labai
neurolingvistiniu  (toliau NLP)
NLP néra nauja teorija, o tik nauja ir papildoma
egzistuojancios komunikacijos praktikos prieiga. NLP
daré itaka terapija ir daugybe veiksniy (Palo Alto
mokykla, gestalterapija, Seimos santykiy terapija, N.
Chomskio lingvistika, Korzybskio bendroji semantika,

kibernetika ir sisteminé prieiga).

Daugelis ty, kurie studijavo NLP ir gilinosi
1 jo metodus, teigia, kad nieko naujo jie nesuZzinojo.
IS tiesy tai teisinga, nes NLP — tai tik papildoma, o
ne nauja komunikacijos prieiga, nes remiasi kitomis
disciplinomis. Taciau verta pasakyti, kad Zzmogui,
studijavusiam NLP, lengviau susikurti kita pozidiri i
jau lyg ir zinomus dalykus ar net disciplinas.

Pirmiausia NLP — tai laisvai pasirenkamas
modelis, kuriuo ugdomi ne vien geb¢jimai, bet ir
elgsena. NLP pavadinimas jau teikia nuoroda i tris
atskirus, regis, nieko bendra tarpusavyje neturincius
dalykus (neurologija, lingvistika ir programavima).
Taciau visus $iuos tris dalykus vienija miisy samoné.

daznai grindziama

programavimu.

Programavimas. Zmogaus mastymas remiasi tuo,
ka mes jau zinome, esame iSmokg. Sie iSmokimai vé-
liau tampa ,,programomis*. Tai reiSkia, kad mes turime

techniques flourishes. Therefore, coaching’s criticism
is also rich. When normalizing, standardizing, ratio-
nalizing coaching’s state it is tried to simplify the phe-
nomenon, but simplification cannot deny the existence
of that phenomenon. It is easy to criticize (and pos-
sible) when occurrence has past. The respect should
be paid to coaching’s pioneers. Even though modern
coaching is not perfect, but its representatives are try-
ing to preserve it from excessive dogmatism and in-
competence.

While cooperating with partners from France, al-
ready ten years we have an opportunity to observe
coaching’s development in this country. After famil-
iarizing with its opposition, criticism we observed its
various forms. We must admit that in France coach-
ing has its nomenclature. AFNOR recognized norms
of coach’s ISO competences. Each coach is looking
for better ways of activities, certificates of the highest
level in order to calm the clients, opposition, organisa-
tions, future coaches, public authorities and to prove
coach’s value. Still coaching does not lack paradoxical
things, mix of theories that were indicated by coach-
ing’s critics (Gori, Le Coz, 2006). The latter consider
coaching neoliberal modification of humanistic psy-
chology dedicated for “us, late grown up teenagers to
help not to resist the flow of life, say “yes” to all what
has to happen (Gori, Le Coz, 2006, p. 23).

3. Coaching’s technique

Coaching’s technique is very often based on neuro-
linguistic (hereinafter NLP) programming. NLP is not
a new theory, only a new and additional access of ex-
isting communication practice. NLP was influenced by
therapy and many factors (School of Palo Alto, gestalt
therapy, therapy of family relations, linguistics by N.
Chomsky, general semantics by Korzybsky, cybernet-
ics and systematic access).

Many those who studied NLP and analysed its
methods state that they did not find anything new. It is
really true since NLP — is only additional but not new
communication access as it refers to other disciplines.
However, it is worth mentioning that for a person who
has studied NLP it is easier to create different attitude
to kind of known things or even disciplines.

First of all, NLP — is a freely chosen model with
which not only abilities but behaviour as well is
developed. The name of NLP provides a link to
three separate things that seem to have nothing in
common (neurology, linguistics and programming).
Nevertheless, all these three things are united by our
consciousness.

Programming. Human thinking refers to what
we already know or have learnt. Later this learning
becomes “programmes”. It means that we have cer-
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tam tikras programas (jas igyjame), o nesame kazkie-
no uzprogramuoti. Pats didziausias Zmogaus skirtu-
mas nuo kompiuterio yra tas, kad mes patys galime
kurti ir instaliuoti savo programa, igyjame gebé&jimy,
atlickame tam tikra veikla, kurioje naudojamés igytais
gebéjimais, siekiame uzsibrézty tiksly (pavyzdziui,
iSmokstame vairuoti automobili, apsirengti, sveikai
maitintis, rasyti, skaityti ir kt.).

Kitas NLP terminas — strategija. Kai kurie asmenys
turi efektyvesnes strategijas (programas) nei kiti. NLP
leidzia atskleisti miisy veiklos budus, pagerinti turimas
programas pagal i§ anksto misy paciy numatytus
tikslus, kitaip tariant, igyti efektyvesnes strategijas
numatyty tiksly atzvilgiu.

Misy programos yra vykdomos neurologijos
lygmeniu remiantis suvokimu, rega, klausa, uosle ir
kitomis juslémis. Smegenys kuria sgsajas su iSorinio
pasaulio reprezentacijomis per suvokima, nes pasaulio
pazinimas pirmiausia yra jutiminio pobudzio. NLP
prezentuoja VAKOG modeli (vizualaus, audio-,
kinestezinio, olfaktyvinio, gustatyvinio (skonio)). Sis
modelis yra miisy programy pagrindinis elementas.

Lingvistika. Kalba galime laikyti pagrindiniu mtsy
programy kodiniu raktu. Lingvistinis kodas gali biiti
verbalinis (turinio atzvilgiu) ir neverbalinis (elgsenos
atzvilgiu). Taigi, mes galime teigti, kad individai linke
naudotis ne tik lingvistiniu, bet ir jutiminiu registru.
Vadinasi, kalbame apie kalbos sensoring, vizualing,
audio- ar kinestezing dominantg.

NLP mums padeda suzinoti, kaip mes zinome tai,
ka mes zinome. NLP — tai ne saviugdos metodika. NLP
yra viena i$ sistemy, padedanciy suvokti kita, susivok-
ti paciam bei efektyviau susieti savo ir kity Zmoniy
tikslus. NLP — tai buidy, kuriais kuriame vidinj pasaulj,
remdamiesi iSorinio pasaulio modeliu, tyrinéjimas ir
tai meistriSkumo teorija, naujas buidas mokytis, rink-
tis ir keistis. Si sistema vadinama NLP todél, kad re-
miasi zmogaus nerviniy lasteliy tyringjimais (kaip jos
perteikia ir perdirba informacija). Todé¢l pavadinime
atsirado Zodis ,,neurolingvistinis®, nes nagriné¢jama,
kaip vartojama kalba pasauliui atspindéti, ,,progra-
mavimas‘ — nes nagrinéjami miisy jprastiniai, automa-
tiniai mastymo, kalbéjimo ir elgsenos biidai. Deja, mes
daznai elgiameés kaip uZprogramuoti kompiuteriai, ir
patys to nepastebime.

Koucingo procese taip pat naudojamasi:

* sistemine prieiga (SP), grista Zmogaus sistemy
(organizacija, grupe, individas) intervencijos
metodologija, pagal kuria bet kokia Zmoniy
sistema yra organizuota, todél pakliista tam
tikroms taisykléms, istatymams;

tain programmes (acquire them) but we are not pro-
grammed by someone. The biggest difference between
human and computer is that we may create and install
our programme ourselves, we acquire abilities, per-
form certain activities where we use our acquired abil-
ities, seek determined aim (e.g. we learn to drive a car,
to get dressed, eat healthy food, write, read, etc).

Another NLP term — strategy. Some persons have
more effective strategies (programmes) than others.
NLP enables to disclose the ways of our activities, im-
prove available programmes according to in advance
set aims, in other words, to obtain better strategies with
regard to determined aims.

Neuro-. Our programmes are being implemented at
the level of neurology referring to perception, vision,
hearing, smell and other senses. Brains create links
with representations of external world since world cog-
nition first of all is of sensual manner. NLP represents
VAKOG model (visual, audio-, kinesthetic, olfactive,
gustative (taste)). This model is the main element of
our programmes.

Linguistics. Language may be considered as a main
code key of our programmes. Linguistic code may be
verbal (in respect of content) and nonverbal (in respect
of behaviour). Thus we may state that individuals tend
to use not only linguistic but also sensual register.
Therefore, we are speaking about sensory, visual, au-
dio- or kinesthetic dominant.

NLP helps us to find out how we know what we
know. NLP — is not the method of self-education. NLP
is one of the systems that helps to understand others,
oneself, and to relate own aims to other people’s aims.
NLP — is investigation of ways with which referring to
the model of external world we create internal world,
and — it is a theory of mastership, a new way to learn,
choose, exchange. This system is called NLP because
it refers to the investigations of human nervous cells
(how they reveal and transform information). There-
fore the word “neurolinguistic” appeared in the title,
because it is investigated how language is used to re-
veal the world, “programming” - since our usual ways
of automatic thinking, speaking and behaviour are in-
vestigated. Unfortunately, we often behave like pro-
grammed computers and do not notice this ourselves.

In coaching process the following are used:

o systemic access (SA) based on intervention
methodology of human’s systems (organisa-
tion, group, individual), referring to which any
humans’ system is organized therefore, it obeys
certain rules, laws;

* transactional analysis (TA), theory of personality
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* transakcine analize (TA), asmenybés ir komu-
nikacijos teorija. ,,A$* padalijamas { tris inter-
transakcinius biivius: tévas — T, suaugusysis — S,

vaikas — V;
» biologiniu atkodavimu (BA), vidiniu dialogu
(VD);

» eneagrama (E) (gr. enna — devyni, gramma —
Zenklas) — asmeny tipologija pagal devynis as-
menybés pozymius: 1. AS esu teisus / a$ darbs-
tus. 2. AS myliu / a§ padedu. 3. Man sekasi / a$
efektyviai dirbu. 4. AS esu kitoks / a$ esu jautrus.
5. AS Zinau / a$ suprantu. 6. AS esu lojalus / a$
atlieku savo uzduotis. 7. AS esu optimistas / a$
esu laimingas. 8. AS esu stiprus / a$ esu tei-
singas. 9. AS esu labai ramus / su manim lengva
gyventi;

»  Palo Alto mokykla (PAM) — ,,nematoma kolegi-
ja“ (nesvarbu, ka zmonés sako ar galvoja, svar-
bu, ka jie daro). Individas nekelia jokio susido-
meéjimo, jo vert¢ atsiskleidzia tik bendraujant su
kitais konkreciame kontekste;

o griztamamuoju rySiu ( GR),
(GT), Eriksono hipnoze (EH),

*  Myers Briggs (MBI) indikatoriais, SeSiolika
tipy, labiausiai naudojamy visame pasaulyje;

* Process Com (PC) — asmeniniy savybiy
tipologijos modelis (SeSi tipai: atkaklusis,
darboholikas, kiiréjas, svajotojas, empatiskasis,
protestuotojas / sukilélis).

gestaltterapija

AiSkinamojo pokalbio kaip specifinio koucingo
metodo tikslas — Zodziais iSreikSti zmogaus atlickamg
veikla. Todél Sis pokalbis idomus tuo, kad padeda in-
dividui atskleisti, ko jis nepastebi, nemato, nesuvokia.
Pokalbis klientui padeda atgauti pasitikéjima savo jégo-
mis, atskleisti savo turimas, bet iki $io laiko klientui ne-
zinomas vidines galias, Saltinius. AiSkinamasis pokalbis
grindZiamas P. Vermerscho darbais (2003 a, b, ¢). Pavyz-
dziui, pokalbio metu verbaline forma perteikiama kli-
ento gerai atlikta veiklos uzduotis. Veiklos samprata
neapsiriboja vien materialiais veiksmais, bet apima ir
mastymo veiksmus. Koucas aiSkinamuoju pokalbiu
stengiasi padéti darbuotojui suvokti kliento turimas
supaprastintas praktines Zinias, mokéjimus, ir tai gali
buti profesinio tobuléjimo paslapties raktas bei prak-
tinés mokymosi situacijos panaudojimas. Suvokimas
ateina tariant Zodzius, kalbantis, reiSkiant zodZiu su-
paprastintas zinias. Tai ir yra aiSkinamojo pokalbio
pagrindinis tikslas. Pokalbio technika iSmokstama, ta-
¢iau galimi sunkumai:

1. Apsakyti paprastais zodziais savo veiklg néra

taip paprasta, kaip i$ pradziy atrodo. Tam biitina

and communication. “I” is divided into three
intertransactional states: Father — F, Adult — A,

Child - C;
» biological decoding (BD), internal dialogue
(ID);

* eneagramma (e) — (gr. enna — nine, gramma —
sign) — persons’ typology according to nine
personality’s features: 1. [ am right / I am hard-
working. 2. I love /T help. 3. Tam in luck / I work
effectively. 4. I am different / I am sensitive. 5.
I know / I understand. 6. I am loyal / I complete
my tasks. 7. I am optimist / I am happy. 8. I am
strong / I am truthful. 9. I am very calm / it is
easy to live with me;

* Palo Alto school (PAS) — “invisible college (it
is not important what people say or think, it is
important what they do) and individual does not
generate any interest, his value is revealed only
when communicating with others in a particular
context;

» feedback (F), — gestalt therapy (GT), Erickson’s
hypnosis (EH),

» Indicators of Myers Briggs (MBI) sixteen types
most used all over the world;

* Process Com (PC) — model of typology
of personal features (six types: persistent,
workaholic, creator, dreamer, emphatic,

protester/rebel).

The aim of explanatory conversation as specific
coaching’s method — to express in words person’s per-
formed activities. So, this conversation is interesting
because it helps an individual to reveal what he does
not notice, does not see or understand. Conversation
helps the client to regain self-reliance, to reveal own,
but not known till now, internal powers, sources. Ex-
planatory conversation is based on works by P. Verm-
ersch (2003 a, b, ¢). For example, during conversation
client’s well performed task of activities is revealed in
verbal form. The conception of activities is not lim-
ited by material actions but also encompasses think-
ing actions. With explanatory conversation coach tries
to help the employee to understand client’s available
simplified practical knowledge, skills and this might
be the key of secret of professional development and
usage of practical learning situation. Understanding
appears while pronouncing words, speaking, express-
ing simple knowledge in words. This is the main aim
of explanatory conversation. Conversation technique
is learnt but possible difficulties:

1. It is not so simple to describe own activities

in words as it looks at first. New attitude is
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naujanuostata. Naujos nuostatos susiformavimas
néra lengvas dalykas, todél kouco pagrindine
funkcija — padeti klientui Siame etape;

2. Gauti supaprastintg informacija néra taip lengva,
kai kalbama apie procedirines Zinias. Subjektas
turi procediiriniy ziniy, praktiné veikla tai
irodo, bet Sios zinios néra konceptualizuotos,
jos neissakytos (neverbalizuotos), todél galime
teigti, jog jos yra uz misy mastymo riby.
Netiesiogiai tokias zinias jrodo ir kliento teiginys
»Zzinojau, kad zinau, bet nemokéjau pasakyti‘.

3. Pagalba, kurig sitlo andragogai, tutoriai,
mentoriai, siekdami konceptualizuoti
procediirines zinias, dazniausiai blinaneefektyvi,
nes taikomi tiesioginiai pokalbio metodai.
Tuo tarpu koucas privalo Zinoti netiesioginius
pokalbio vedimo metodus.

Aiskinamasis pokalbis néra kazkoks auk$ciausio
lygio pokalbis, tik jo kiti siekiai, savita technika ir
sisteminé struktiiriné Sios technikos prieiga.

Taigi aiSkinamasis pokalbis leidzia verbalizuoti
(apsakyti): ypatingq specifini veiksmaq, tai, kas is
tiesy atlikta; suvokti veiksmo elementus, perprasti
neefektyvaus / efektyvaus veiksmo turini; padidinti
veikiancio subjekto maqstymo efektyvumaq, padidinti
subjekto autonomijos lygij.

Apibendrinant daugelio koucy praktiky mintis,
galima teigti, jog daznai klientai nezino to, kg jie Zino.
Todél mano esa nekompetentingi, nes jie niekada
neanalizavo nei savo patirties, nei veiklos buduy.

Visas aiSkinamojo pokalbio procesas skirstomas {
kelis etapus:

e a$ tai moku, zinau;

* taiyra tai;

e jrodymas;

* grizimas;

* mokymas.

Aiskinamojo pokalbio metu koucas vengia
klausimy, prasidedanciy zodziu ,,kodel?, nes tokie
klausimai vers klienta ieskoti priezasciy, o pokalbio
tikslas—atskleisti klientui tai, ko jisnemato, neatpaZista,
nesuvokia. Vengiama ir bendro pobiidzio klausimy ar
tokiy, i kuriuos galima rasti keleta atsakymuy, klausimy,
reikalaujanciy pozitirio pateikimo.

4. Andragogy poziuris j koucingg ir jo taikymo
galimybes suaugusiyjy Svietimo procese

2008 m. rugs¢jo meén. Klaipédos universiteto
Testiniy  studijy institute pradétas Zvalgomasis
tyrimas. Jo respondentai (n = 63) — regiono andragogai

necessary for this. Formation of new attitude is
not easy, therefore, the main coach’s function —
to help the client at this stage;

2. it is not so easy to get simplified information
when speaking about procedural knowledge.
Subject has procedural knowledge, practical
activities prove this but this knowledge is not
conceptualized, they are not expressed (non-
verbalized) so we may state that they are beyond
the boundaries of our thinking. Such knowledge
is proved indirectly by client’s statement: “I
knew that I know, but did not know how to
say”;

3. the help offered by andragogs, tutors, mentors
trying to conceptualize procedural knowledge
is usually ineffective since direct conversation
methods are applied. Whereas coach must know
indirect methods of conducting conversation.

Explanatory conversation is not a conversation of

high level, but it has different aims, distinctive tech-
nique and systemic structural access of this technique.

Therefore  explanatory  conversation allows

verbalizing (describing): a special specific action,
what is really done; understanding action's elements,
figure out the content of effective/ineffective action;
increasing the level of subject s autonomy.

Generalizing ideas of practices of many coaches

we may state that usually clients do not know what
they know. So they think they are unqualified, since
they have never analysed their experience and ways
of activities.

The whole process of explanatory conversation is

divided in several stages:

e T understand this, I know;

 this is this;

*  proof;
e return;
* teaching.

During explanatory the conversation coach avoids
questions starting with the word “why?”, since such
questions will force client to search for reasons and
the aim of conversation — to show to the client what
he does not see, know, understand. Questions of gen-
eral manner or questions to which possible to find sev-
eral answers, that require to present attitude are also

avoided.

4. Andragogs’ attitude to coaching and
opportunities of its application in the process of
adult education

In September, 2008 an exploratory research was
started in Continuing Studies Institute of Klaipéda Uni-
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(déstytojai, studiju organizatoriai, studentai). Tyrimo
tikslas — atskleisti respondenty pozitri | koudingg ir
jo taikymo galimybes suaugusiyju Svietimo srityje.
Nedidel¢ respondenty imtis yra vienas i§ tyrimo
apribojimy. Tai atsitiko todél, kad nemaza dalis asmenuy,
kuriy buvo paprasyta atsakyti | anketos klausimus,
negaléjo to padaryti, nes per mazai buvo isigiling {
pati reiSkini arba nenoréjo pareiksti savo nuomoneés
priestaringai vertinamo ir diskutuotino kouc¢ingo tema.
Susidaré ispudis, kad
pagrindy, akademinio pasaulio autoritety teigiamo
ar neigiamo pozitirio | koucinga, sumenkinamas ar
net ignoruojamas ir pats reiskinys. Tokia andragogy
nuostata bei verslo pasaulio susidoméjimas koucingo
teikiamomis galimybémis tyrimo autorius paskatino
gilintis 1 pati reiskini.

Respondenty buvo papraSyta atsakyti | klausima:
kodél, Jisy manymu, Lietuvoje kyla susidoméjimas
koucingu? Daugumos (60 proc.) nuomone, susidome-
jimas reiskiniu kyla dél jo teikiamy galimybiy padéti
zmogui siekti asmeniniy ir profesiniy tiksly. Respon-
dentai neakcentavo kity kou¢ingo galimybiy — padé-
ti atskleisti ir plétoti zmogaus galias ar padéti surasti
iSeit] i§ susidariusios situacijos. Vadinasi, koucingo
misijos samprata respondentams dar néra pakankamai
aiski.

Tyrimo dalyviai nurod¢, kad koucingas dazniausiai
praktikuojamas verslo organizacijose ir sporte, liko
nepaminétos konsultavimo institucijos, universitetai
ir kt.

Analizuojant respondenty atsakymus, paaiskéjo,
kad néra aiSkus akademinés bendruomenés poziiiris
1 koucCinga ir jo taikymo galimybes. Koucingas,
respondenty (72 proc.) nuomone, orientuotas {
pavienius asmenis ir organizacijas. Respondentai
sutinka su nuomone, kad koucingas — kompleksinis,
daugiasluoksnis reiskinys, todél jo samprata taip pat
gali kisti, atsizvelgiant | tai, kokia kouc¢ingo dimensija,
kategorija, funkcijos ar kontekstas yra akcentuojami.

I klausima, ar tikrai koucingas yra palyginti nau-
jas reiskinys, respondentai (93 proc.) atsaké teigiamai.
Respondenty nuomone (85 proc.), koucingas néra ta-
patus mokymui, Svietimui, taciau jy pozitriu koucin-

reiskiniui stokojant teoriniy

gas nesiskiria nuo konsultavimo ar mentorystés. Toks
respondenty atsakymas vis délto rodo, kad koucin-
go funkcijos respondentams dar néra gerai Zinomos.

Apklausoje dalyvave andragogai sutinka su teiginiu,
kad koucingas — tai tam tikros rtiSies pagalba. Viena
i§ andragogo veiklos funkcijy yra pagalba, parama
besimokan¢iam suaugusiajam (Communication for
the Commission, Making a European Area of Lifelong
Learning a Reality, November, 2001). Vadinasi,
teikdamas parama, pagalbg besimokanciajam,

versity. Its respondents (n=63) — region’s andragogs
(lecturers, studies’ organizers, students). The aim of
the research — to reveal respondents’ attitude to coach-
ing and opportunities of its application in the process
of adult education. Small sample of respondents is one
of the restrictions of research. This happened because
quite a number of people who were asked to complete
the questionnaire could not do this since they have little
knowledge about the phenomenon or did not want to
express their opinion about controversially evaluated
and discussed coaching. There is an impression that
when lacking theoretical basics, positive or negative
attitude of authority of academic sphere to coaching,
the phenomenon itself is devalued and ignored. Such
attitude of andragogs and interest of business world in
opportunities of coaching encouraged the authors of
research to investigate it deeper.

Respondents were asked to answer the question
why, in Your opinion, does interest in coaching arise
in Lithuania? In majority’s (60%) opinion, interest in
phenomenon arises due to its provided opportunities
to help a person to pursue personal and professional
aims. Respondents did not stress other coaching’s
opportunities — to help to reveal and develop person’s
powers or to help to find a solution from present
situation. Hence the conception of coaching’s mission
is not completely clear to the respondents.

Participants of the research indicated that coach-
ing is ussually practiced in business organisations and
sport; consultation institutions, universities, etc. re-
mained unmentioned.

Analyzing respondents’ answers it became clear
that academic community’s attitude to coaching and
application of its opportunities is not clear. According
to the respondents (72%), coaching itself is oriented
to individual persons and organisations. Respondents
agree with the opinion that coaching — a complex,
multilayer phenomenon so its conception may also
vary depending upon what coaching’s dimension,
category, functions or context are emphasized.

To the question if really coaching is a relatively
new phenomenon, respondents (93%) answered
positively. According to the respondents, coaching is
not identical to teaching, education (85%) but in their
opinion coaching does not differ from consulting or
mentorship. Such respondents’ answer still shows
that coaching’s functions are not well known to the
respondents.

Andragogs that participated in the survey agree
that coaching — is a help of a certain kind. One
of the functions of andragog’s activities is help,
support to the adult student (Communication for the
Commission, Making a European Area of Lifelong
Learning a Reality, November, 2001). Consequently,
when providing help, support to the student, andragog
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andragogas, atlicka tam tikrg kouco funkcija, padeda
ne tik naujy Zziniy jgijimo, bet ir naujy individualiy
bei kolektyviniy kompetenciju ugdymo, asmeninio
tobuléjimo srityse. Asmeninio tobuléjimo srityje
ugdomi suaugusio besimokanciojo naujy vaizdiniy
(reprezentacijy), nauju ziniy konstravimo bidy
igijimo gebéjimai; skatinami socialios, savimi
pasitikin¢ios  asmenybés  profesinio  identiteto
siekiai. Andragogas, taikydamas savo veikloje kai
kuriuos koucingo aspektus, nuo kouco, dirbancio
su verslo organizacijomis ar pavieniais asmenimis,
skiriasi tuo, kad atlieka pagalbos (savo pasaukimo)
funkcija savanoriskai, dazniausiai veltui, nors neturi
specialaus  psichologinio iSsilavinimo (Bricage,
2007). Tyrimo metu siekta suzinoti, ar Lietuvoje
koucingas gali biiti taikomas, realizuojant minétg
andragogo veiklos funkcija. Verta pazyméti, kad,
respondenty nuomone, teoriSkai koucingas gali biti
taikomas suaugusiyjy Svietimo srityje ne tik teikiant
pagalba suaugusiam besimokanciajam (57 proc.), bet
ir kuriant palankia mokymosi aplinkg (12 proc.) bei
vertinant ir pripazistant mokymosi pasiekimus, igytus
tvairiose mokymosi aplinkose (21 proc.). Pastaroji
sritis nepriestarauja anksciau iSsakytam teiginiui, kad
koucingas, respondenty nuomone, yra tapatinamas
su konsultavimu. Taciau praktiskai taikyti koucingg
savo veikloje andragogai nelabai gali dél tyrimo metu
iSryskéjusiy tokiy priezaséiy:

e respondentams neaiSkiis koucingo teoriniai

pagrindai;

e jie néra iSsamiai susipazing su koucingo
technika;

» nepakanka literatiros lietuviy kalba kouc¢ingo
tematika;

e dél gana dideliu ikainiy jiems neteko dalyvauti
seminaruose ar mokymo kursuose, skirtuose
koucingo renginiuose (tik vienas respondentas
dalyvavo NLP, kitas — koucingo kursuose).

I anketos klausimg ,,Ar pageidautuméte perpras-
ti koucingo technika ir naudotis ja savo profesiné-
je veikloje?* tik trys respondentai atsaké neigia-
mai. Vadinasi, susidoméjimas koucingo taikymo
galimybémis suaugusiyju Svietimo procese egzis-
tuoja, nes respondentai pageidauty kursy koucin-
go technikos ivaldymo tematika, taCiau praktiskai
to padaryti neimanoma dél iSvardyty priezasCiy.

ISvados

Atlikus mokslinés litratiros, dokumenty bei ap-
klausos analize, galima teigti, kad néra (o gal ir negali
biiti?) vieningos koucingo sampratos. Samprata ski-
riasi todél, kad zmonés skirtingai suvokia kou¢ingg ir
skirtingai ji apibuidina dél skirtingo jo veiklos konteks-
to bei paties reiskinio kompleksiskumo.

Apibréz¢iy ivairové patvirtina teigini, kad koucin-
gas yra kompleksinis, jvairiaplanis reiskinys. Misu

performs certain coach’s function, helps not only in
the sphere of acquisition of new knowledge but also
in the spheres of development of new collective
competences and personal development. In the sphere
of personal development adult student’s abilities of
acquisition of new images (representations), ways
of construction of new knowledge are developed;
aims of professional identity of social, self-reliant
personality are stimulated. Applying some aspects of
coaching in his activities andragog differs from coach
who works with business organisations and individual
persons because he voluntarily performs the function
of help (mission) usually for free even though he does
not have psychological education (Bricage, 2007).
During the research we tried to find out if coaching
may be applied in Lithuania when realizing mentioned
function of andragog’s activities. It is worth mentioning
that in respondents’ opinion, theoretically coaching
may be applied in the sphere of adult education not
only providing help for adult student (57%) but also
while creating favourable study environment (12%)
and evaluating and recognizing study achievements
obtained in various study environments (21%). The
latter distinguished sphere does not contradict to the
statement mentioned above that coaching, according
to the respondents, is identified with prompt. However,
andragogs can hardly apply coaching in their activities
due to the following reasons:

» theoretical basics are not clear for the
respondents;

e they are not familiar well with coaching’s
technique;

e not enough literature in Lithuanian about
coaching;

* due to high fees they have not participated in
seminars or trainings about coaching (only one
respondent participated in NLP, one more —
coaching’s courses).

To the question “Would you like to understand
coaching’s technique and apply it in your professional
activities?”’ only threerespondents answered negatively.
It means that interest in coaching’s application
opportunities in the process of adult education exists
since respondents would like courses about acquisition
of coaching’s technique but it is not possible to do this
in practice due to the mentioned reasons.

Conclusions

Having performed literary, documents and survey
analysis we may state that there is no (or maybe cannot
be?) unanimous coaching’s conception. Conception
differs because people differently understand coach-
ing and differently describe it due to different context
of activities and complexity of the phenomenon.

Variety of definitions affirm the statement that
coaching is a complex, versatile phenomenon. In our
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nuomone, reikéty islaikyti koucingo apibréz¢iy jvai-
rove, nurodant pagrindinius koucingo bruozus, dél ku-
riy sutinka dauguma koucinga analizuojanciy autoriy,
asociacijy ir konfederaciju,

* koucingo tikslas — lydéti asmenis ar komandas,
siekianCius tobulinti savo vidini potenciala,
turimus gebéjimus, atsizvelgiant | asmeninius ir
profesinius tikslus ;

* koucingo paskirtis — asmens ar komandos nariy
individualiy ar profesiniy siekiy, atliekant
profesinés veiklos uzduotis, optimizavimas;

* koucingas — tai ilgalaiké partnerysté, padedanti
klientui pasiekti ji tenkinanCius asmeninés
ar profesinés veiklos rezultatus. Koucingas
padeda klientams pagilinti
padidinti rezultatyvuma, iprasminti juy turimus
gebéjimus;

* koucingas yra tam tikras bendravimo stilius,
kurio pagrindas — zmogiskosios butybés ir jai
reikalingos pagalbos pripazinimas. Tokiu atveju
akcentuojamas kouco ir kliento tarpusavio rysys.
Pirmenybé¢ teikiama ne problemai ar sudétingai
situacijai, o zmogisSkajam veiksniui.

Tyrimu nustatyta, kad koucingas pasizymi jvairove.
Pagal veiklos sritis skiriamos kai kurios reiskinio
kategorijos:

* individualus koucingas ir jo formos: techninis
koucingas (asmens tobuléjimo ugdymas, spren-
dimy priémimo / problemy sprendimo koucin-
gas, tutorysté, mentorysté, ugdomasis vadova-
vimas);

* komandinis koucingas ir jo formos (Team
Building, Team Developpment, veiklos sistemu
koucingas);

» organizacijy (strateginis) kou¢ingas.

Teoriniai kouc¢ingo pagrindai dar tik formuojasi.

Ieskoma atkuriamojo kouc¢ingo modelio.

Argumentuotos, empiriniais tyrimais pagristos
teorijos laiduoty profesinés grupés (koucy) savaran-
kiSkuma ir tam tikra Sio sektoriaus politikos pastovu-
ma. Teorija, nepagrista koucingo praktika, neatitinka
SiuolaikiSkumo kriterijy, nes daznai nepripazistama
savarankiska sritimi ir tampa kity visuomeniniy siste-
my — sporto, vadybos, ekonomikos, socialinio darbo —
priedéliu. Kad koucingas tapty prieinamas jvairioms
gyventojy grupéms kaip priemoné tikslui pasiekti, rei-
kalingos bendros (praktiky ir mokslininky) isvados,
suformuluotos bendry diskusiju metu.

Andragogy poziiiriu teoriskai kai kuriuos koucingo
aspektus galima taikyti suaugusiyjy Svietimo prakti-
koje, atliekant suaugusiajam reikalinga andragoging
mokymosi palaikymo bei pagalbos funkcija, kuri ak-
centuojama ir Europos komisijos komunikate, kuriant

turimas Zinias,

opinion, diversity of coaching’s definitions should be
preserved distinguishing main coaching’s features that
many authors, associations, confederations analyzing
coaching agree upon,

e the aim of coaching — to conduct persons or
teams, that pursue to improve their internal po-
tential, abilities referring to personal and pro-
fessional aims;

* the purpose of coaching — optimization of per-
sonal or professional aims of a person or a team
while performing the tasks of professional ac-
tivities;

* coaching —is a long-term partnership that helps
the client to achieve the results of personal and
professional activities. Coaching helps the cli-
ents to improve available knowledge, increase
efficiency, to give sense to their abilities;

e coaching is a particular communication style
which basis is — recognition of human being
and necessary help. In this way interrelation of
the coach and the client is emphasized. The pri-
ority is given not to the problem or a complex
situation but to the human factor.

The research has determined that variety is typical
to coaching. According to the spheres of activities
there are certain categories:

* individual coaching and its forms: technical

coaching (education of person’s development,

coaching of decision  making/problem
solving, tutorship, mentorship, educational
management);

e team coaching and its forms (Team Building,
Team Development, coaching of system
activities);

* organisations’ coaching.

Theoretical basics of coaching are still in the pro-
cess of formation. The model of reproducible coaching
is being searched.

Well-grounded, empirically based theories would
ensure self-sufficiency of professional group (coach)
and certain stability of this sector’s politics. Theory
not grounded by coaching’s practice does not meet
modern criteria since not recognized as independent
sphere it becomes an attachment of public systems —
sport, management, economy, social work. In order to
make coaching accessible to various groups of citizens
as means to achieve the aim, common conclusions (by
practicians and scientists) formulated during general
discussions are necessary.

According to andragogs, some aspects of coaching
may be applied theoretically in practice of adult
education, performing the function of andragogic
learning support and help necessary for an adult
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palankia besimokanc¢iam suaugusiajam mokymosi
aplinkg, vertinant ir pripazistant mokymosi pasieki-
mus, igytus jvairiose mokymosi aplinkose. Praktiskai
koucingg taikyti problemiska, nes respondentai néra
i§samiai susipazing su kouc¢ingo technika; nepakanka
literatiiros lietuviy kalba koucingo tematika; dél gana
dideliy ikainiy jiems neteko dalyvauti seminaruose ar
mokymo kursuose, skirtuose koucingui, kurie praplés-
ty analizuojamo reisSkinio samprata. Tuo andragogu
samprata analizuojamo reiskinio aspektu ir patirtis
koucingo srityje skiriasi nuo verslo pasaulio atstovy
sampratos bei patirties. Pastarieji gana aktyviai daly-
vauja jvairiuose koucingui skirtuose kursuose bei in-
tervencijos procese. Siuo metu Klaipédos universiteto
Andragogikos katedra kartu su UAB ,,GRANDS PAR-
TNERS* planuoja tyrima, skirta koucingo poveikio
ir rezulty analizei. Respondentai — Klaipédos miesto
organizaciju nariai, dalyvave koucingo intervencijos
procese.
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