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ANDRAGOGU
PROFESIONALIZACIJOS
RAISKA VEIKLOS
DAUGIAFUNKCIONALUMO
KONTEKSTE

Anotacija

Straipsnyje analizuojami andragogy profesionali-
zacijos procesas ir sistema veiklos daugiafunkciona-
lumo aspektu. Pirmojoje dalyje pateikiamos profe-
sionalizacijos koncepto teorinés jZvalgos, kurios leido
apibudinti profesionalizacijos samprata, patj reiskini,
nurodyti pagrindinius proceso ir sistemos elementus.
Antrojoje dalyje empirinio tyrimo rezultatais atsklei-
dziamas andragoguy praktiky pozitiris | andragogo vei-
klos daugiafunkcionalumg ir profesionalizacijos ele-
mentus.

Pagrindiniai zodZiai: andragogy profesionaliza-
cija, profesionalumas, profesinis identitetas.

Ivadas

Siuo metu andragogo veikla patiria nemazai ko-
kybiniy ir kiekybiniy poky¢iy, funkcijos darosi su-
détingesnés, kompleksisSkesnés, jvairiaplanés, ryskéja
pastangos iteisinti profesija, todél aktuallis andragogu
profesionalizacijos' klausimai.

Pastebéta, kad nepakanka duomeny ir tyrimy, api-
budinanc¢iy andragogo profesija bei jos statusa nacio-
naliniu ir Europos lygmeniu, néra vieningo andragogo
kompetencijy, rengimo modelio. Be abejonés, visos
minétos priezastys apsunkina andragogu rengima, o
kartu juy profesionalizacija. Ivertinus androgogy vei-
klos pokycius, stebint realia andragogo profesing
praktika Lietuvoje bei uzsienyje, iSanalizavus moks-
ling literatira, apibendrinus autoriy vykdyty projek-
ty rezultatus, santykinai skiriamos tokios pagrindinés
andragogo veiklos sritys: konceptualizavimo, reali-

! Profesionalizacija — procesas, vykstantis dviem lygmenimis, ku-
rie tarpusavyje glaudziai susij¢. Tai kaupimas profesiniy, mokslo
ziniy, kurios sukurty kompetentingos veiklos teorini ir empirini
pagrinda, bei visuomeninis profesijos su jos specifinémis kvalifi-
kacijomis ir kompetencijomis pripazinimas (Siebert , 2007).

ANDRAGOGUES’
PROFESSIONALISATION

IN THE ASPECT OF
MULTIFUNCTIONALISM OF
ACTIVITY

Abstract
Thearticleanalysesandragogues’professionalisation
process and system in the aspect of multifunctionalism
of activity. The first part presents theoretical insights
of the concept of professionalisation, which enabled
to describe the concept of professionalisation, the very
phenomenon, distinguish key elements of the process
and the system. In the second part, based on empirical
research results, andragogues practicians’ attitude
towards  multifunctionalism of the andragogue’s
activity and professionalisation elements is disclosed.
Key words: andragogues’ professsionalisation,
professionalism, professional identity

Introduction

Today the andragogue’s activity experiences
qualitative and quantitative changes,
functionsbecomemorecomplicated,complex, multiple;
there are efforts to legitimize the profession; therefore,
the issues of andragogues’ professionalisation! become
relevant.

It was noticed that there is a lack of data and
researches describing the andragogue’s profession
and status at the national and European level; there is
no unanimous model of andragogue’s competencies,
andragogue’s training. No doubt all mentioned reasons
aggravate andargogues’ training and at the same time
their professionalisation. Having considered changes in
andragogues’ activities, observing actual andragogue’s
professional practice in Lithuania and abroad,

numerous

! Professionalisation is a process that takes place at two levels that
are closely interrelated. These are accumulation of professional,
scientific knowledge, which would create theoretical and empiri-
cal basis for the competent activity and public acknowledgement
of the profession with all specific qualifications and competencies
(Siebert , 2007).
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zavimo, vertinimo, paramos, pagalbos suaugusiajam
besimokanciajam teikimo, vadovavimo ir refleksijos
(Andriekiené, Jatkauskiené, Jatkauskas, 2009).

Visas iSvardytas andragogo veiklos sritis vienija
metasrities — profesinés veiklos refleksijos — kompe-
tencijos. Refleksijos metasrities kompetencijos teikia
prasme visy kity sri¢iy sistemos organizacijai. Tokia
andragogo veiklos koncepcija grindziama jvairialype
andragogo veikla, daugiafunkcionalumu bei eduka-
cine mokymosi paradigma. Nurodant andragogo vei-
klos sritis, naudotasi prof. G. Le Boterf metodologija
(2008) — andragogy, kaip ir kity specialisty, profesi-
onalizacija vyksta, atsizvelgiant | nustatytas profesi-
nés veiklos sritis, tipiniy profesinés veiklos situacijy
ivaldymaq.

Profesionalizacijos samprata, raiSka, jos plétojimo
keliai, formos ir budai jau ne pirma deSimtmetj buvo ir
yra {vairiy Saliy sociology, edukologu, psichology dis-
kusijuy erdve. Apie septyniasdeSimtuosius XX a. metus
ir vélesni publikuoti tyrimai skirti bendresnio pobu-
dzio profesionalizacijos klausimy analizei (Hall, 1969;
Parsons, 1968; Corcuff, 2002; Paradeise, 2009 ir kt.).
Kiti tyrimai skirti pedagogy bei andragogy profesi-
onalizacijos problematikai (profesionalumo plétotei,
profesinio identiteto sampratai bei formavimuisi ir kt.
klausimams) atskleisti (Hughes, 1985; Allouche-Be-
nayoum, Pariat, 1993; Bourdoncle, 1991; Altet, 2000;
Perenoud, 2007; Le Boterf, 2008 ir kt.). Susipazinus
su jvairiy Saliy mokslininky darbais, darytina prielaida,
kad pasaulyje nuosekliai vykdomi profesionalizacijos
srities (taip pat ir andragogu) moksliniai tyrimai, for-
muojasi atskiros tyrimy kryptys su labai jvairia proble-
matika. Tuo tarpu misy Salyje andragogy profesiona-
lizacijai skirty tyrimy pasigendama. Siekiant jteisinti
suaugusiyjy Svietejo veikla, kuriant profesines veiklos
ir rengimo standartus, andragoguy profesionalizacija
misy Salyje suponuoja probleminius klausimus, ku-
rie reikalauja sprendimo. Dar ir §iuo metu:

* nors rySkéja, bet nesusitarta, kokios yra an-
dragogu veiklos sritys, funkcijos, tipinés vei-
klos situacijos, ju ivaldymui reikalingos kom-
petencijos, kaip jas igyti, tobulinti;

* nesusitarta, kokios andragogy kompetentingu-
mo sampratos laikytis — ,,darnaus triptiko* — zi-
nios, gebé&jimai, jglidziai ar turimy asmens Salti-
niy mobilizavimo prieigos (Le Boterf, 2008).

¢ neaiSku, kiek laiko skiriama kiekvienai veiklos
sriciai atlikti, ar visose suaugusiyjuy Svietimo
institucijose dominuoja vienodos veiklos sri-
tys;

e stokojama tyrimy, koks yra ir galéty biti an-

having analyzed scientific literature and generalized
the results of carried out projects, relatively the
following andragogue’s key activity areas have been
distinguished: of conceptualisation, implementation,
assessment, support, provision of help for the adult
learner, management and reflection (Andriekiené,
Jatkauskiené, Jatkauskas, 2009).

All named areas of the andragogue’s activity are
unified by competencies of the meta area — reflection of
the professional activity. Competencies of the meta area
of reflection give a sense to organisation of the system
ofall other areas. Such conception of the andragogue’s
activity is grounded on the multiple andragogue’s
activity, multifunctionalism and educational learning
paradigm. Distinguishing the andargogue’s activity
areas, professor G. Le Boterf’s (2008) methodology
was followed. According to it, andragogues’ as well
as other specialists’ professionaisation takes place
considering the identified professional activity areas,
mastering of typical situations of the professional
activity.

The conception of porfessionalisation, its
manifestation, ways, forms and methods of its
development have been the space of discussions
of sociologists, educologists, psychologists from
various countries for several decades. Researches
dedicated to a more general type analysis of the
issues of professionalisation have been carried out
around seventies of the 20" c. (Hall, 1969; Parsons,
1968;  Corcuff, 2002; Paradeise, 2009 et al.).
Further researches aimed to disclose the problems
of pedagogues’ and andragogues’ professionalisation
(development of professionalism, conception and
formation of professional identity, and other) (Hughes,
1985; Allouche-Benayoum, Pariat, 1993; Bourdoncle,
1991; Altet, 2000; Perenoud, 2007; Le Boterf, 2008
et al.). In Lithuania there is a lack of researches into
andragogues’ professionalisation. In order to legitimize
the activities of adults’ educator, creating professional
activity and training standards, andragogues’
professionalisation in Lithuania presupposes problem
questions which require solution. Today still:

* show up although there is no agreement
regarding andragogues’ activity areas, functions,
typical activity situations, competencies required
for their mastering, how to acquire and improve
them,;

e there is no agreement what conception of
andragogues’ competence should be followed:
the approach of “cohere triptych” (knowledge,
abilities, skills) or the one of mobilisation of
existing personal sources (Le Boterf, 2008);

e it is not clear how much time is allocated for
implementation of every activity area, whether
all adult education institutions are dominated by
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dragogu profesionalizacijos bei jos tobulinimo
procesas ir nuo kokiy veiksniy jis priklauso.

Moksliné problema — kuo pasireiskia ir kaip
vyksta andragogu profesionalizacija kaip sistema ir
kaip procesas veiklos daugiafunkcionalumo aspektu?

Tyrimo objektas — andragogy profesionalizacija.

Tyrimo tikslas — teoriSkai iSanalizuoti andragogu
profesionalizacija veiklos daugiafunkcionalumo as-
pektu ir pagristi andragogy poziiiriu minéta reiskinj.

Tyrimo uzdaviniai:

» ISanalizuoti problemos teorinius aspektus.

 IStirti respondenty poziiirj { andragogy profesio-

nalizacijq daugiafunkcinés veiklos aspektu.

Tyrimo metodai: mokslinés literatiiros analize,
siekiant iSanalizuoti problemos teorinius aspektus
bei atskleisti profesionalizacijos koncepto samprata,
elementus; apklausa, siekiant iSanalizuoti responden-
ty pozitri { andragogy profesionalizacijos aspektus.
Parengtas empirinio tyrimo instrumentas — uzdary ir
atviry klausimy anketa, skirta andragogu poziiirio i
profesionalizacija daugiafunkcinés veiklos aspektu.
Anketa sudaro 31 klausimas, jie suskirstyti i tris ats-
kiras dalis. Pirmoji klausimy dalis skirta demografiniy
duomeny analizei, antroji — andragogo veiklos sri¢iy ir
vaidmeny analizei, trecioji — andragogu profesionali-
zacijos elementy analizei. Tyrimo anketos validumas
(vidinis patikimumas) siektas, remiantis anksc¢iau at-
likty tyrimy (Altet, 2000; Andriekiené, Jatkauskiené,
Jatkauskas, 2009; Juozaitis, 2008 ir kt.) instrumenty
pavyzdziu bei eksperty metodu. Remiantis mokslinés
literatiiros analize nurodyti pagrindiniai tyrimo kinta-
mieji, siekiant atskleisti profesionalizacijos samprata,
elementus, identifikuoti pati reiskini. I§vados rengtos,
remiantis tick empiriniais duomenimis, tiek teorinémis
1zvalgomis.

Tyrimo duomeny statistiné analizé atlikta naudo-
jantis SPSS programa: patikrintas kokybiniy pozymiy
skirstiniy pasiskirstymas, statistinés hipotezés tikrin-
tos y ir Kendall‘o W testo metodais.

Analizuojant andragogy profesionalizacija, lai-
kytasi tokios metodologinés nuostatos — profesio-
nalizacija pasireiskia kaip vidaus ir iSorés procesas
(Bourdoncle,1991) ir kaip sistema, kurios sudétinés
dalys yra individy, veiklos sri¢iy ir struktiiry profesi-
onalizacija (Le Boterf, 2008). Siame tyrime struktiiry
profesionalizacija nebuvo analizuota.

Profesionalizacijos koncepto teorinés jZvalgos
Dauguma autoriy (Hughes, 1985; Huberman, 1989;
Corcuff, 2002; Paradeise, 2009 ir kt.) sutaria dél to,
kad profesionalizacija sudaro veiksmy visuma, kuri

the same activity areas;

o there is a lack of researches into what is
and could be the process of andragogues’
professionalisation and its improvement and on
what factors it depends.

Research problem: How does andragogues’
professionalisation as asystem and as a process manifest
itself and take place in the activity multifunctionalism
aspect?

Research subject: andragogues’
professionalisation.

Research aim: to provide a theoretical analysis
of andragogues’ professionalisation in the aspect
of activity multifunctionalism and ground the
above mentioned phenomenon from andragogues’
standpoint.

Research tasks:

» To analyse theoretical aspects of the problem.

* To research respondents’ attitude towards
andragogues’ professionalisation in the aspect
of multifunctional activity.

Research methods: analysis of research literature
in order to analyse theoretical aspects of the problem
and disclose the conception, elements of the concept
of professionalisation; a survey in order to analyse
respondents’ attitude towards aspects of andragogues’
professionalisation. The instrument of the empirical
research — questionnaire of closed and open questions
— in order to find out andragogues’ attitude towards
professionalisation in the aspect of multifunctional
activity has been designed. The questionnaire consists
of 31 question distributed into three separate parts. First
partofquestions is aimed at the analysis of demographic
data, the second, at the analysis of andaragogues’
activity areas and roles, the third, at the analysis of
elements of andragogues’ professionalisation. Validity
of the questionnaire (internal reliability) was sought on
the basis of the example of instruments and the expert
method employed in earlier researches (Altet, 2000;
Andriekiené, Jatkauskiené, Jatkauskas, 2009; Juozaitis,
2008 et al.). Analysis of research literature enabled to
distinguish key variables of the research in order to
disclose the concept, elements of professionalisation,
identify the very phenomenon. Conclusions were
prepared on the basis of both empirical data and
theoretical insights.

Statistical analysis of research data was carried
out employing SPSS software: qualitative features
distribution was checked, statistical hypotheses were
tested applying y*> and Kendall’s W test methods.

Analysing andragogues’ professionalisation, the
following methodological approach was followed:
professionalisation manifests itself as an internal and
external process (Bourdoncle,1991) and as a system,
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leidzia naujai besiformuojanciai veiklai jgauti profe-
sijos struktiira, profesini statusa, pripazinima, sudaryti
atskira profesing sritj, turéti veiklos ir specialisty ren-
gimo standartus, profesini sertifikavima ir kt.

Pirmine prasme profesionalizacija reiské kokios
nors veiklos, dazniausiai savanoriskos, tapsma profe-
sija, kartu individo profesionalumo tobuléjima, taps-
ma profesionalu. Sis procesas visada buvo ir yra létas,
vykstantis per socialiniy reprezentacijy evoliucija ir
besibaigiantis atlyginamu darbu, sertifikuoty specia-
listy rengimu, sauganciu savo profesinés grupés narius
nuo konkurencijos arba uztikrinantis tam tikra kvali-
fikacija. Dabar profesionalizacijos konceptas, vartoja-
mas suaugusiyjy Svietimo, studijy organizavimo ir kt.
kontekste, turi kelias reikSmes (pavyzdziui, gali biti
asmens, universitetiniy studijy institucijos, andragogo
veiklos sri¢iy ir kt. profesionalizacija). Siuo metu pro-
fesionalizacijoje aktyviai dalyvauja ne tik asmenys,
,profesionalizuojasi bet kuri veikla bei struktiira (Le
Boterf, 2008). Tod¢l galima teigti, kad profesionali-
zacija reiskiasi kaip sistema su pagrindiniais posiste-
miais (strukttiry, individy ir veiklos profesionalizaci-
ja) ir kaip procesas, kurio pagrindiniai elementai yra
profesionalumo tobulinimas, profesinio identiteto su-
vokimas, jo konstravimas, transformavimas bei itvir-
tinimas. Veiklos profesionalizacija leidzia pereiti nuo
naujus poreikius atitinkancios veiklos prie darbo vie-
ty, numatyty profesiju (pvz., andragogo) klasifikacijos
sistemoje. Konkreciau tariant, veiklos profesionaliza-
cija — tai naujy ar dar iki galo nepatenkinty socialinio
naudingumo poreikiy identifikavimas, apraSymas bei
profesinés veiklos, atitinkan¢ios minétus poreikius,
konstravimas ir valdymas (Perenoud, 2007).

Anglosaksiskoji sociologija pradéjo dométis profe-
sijomis nuo XX a. pradzios. Anglai A. M. Carr-Saun-
ders ir P. A. Wilson dar 1933 m. pateiké profesionalo
definicija, pagal kuria profesionalas yra tas, kuris i$si-
skiria savo morale, etika, socialiniu naudingumu, dali-
jimusi mokslo Ziniomis, dalyvavimu kuriant socialing
tikrove, ne profesionalai — visa likusia veikla uZsii-
mantys asmenys (Dubar, Tripier, 1998). Vadinasi, an-
glosaksiskoje klasikinéje terminologijoje tikra profesi-
jareiskia tik tokia, kuri turi itakos socialinés struktiiros
reguliavimui ir kontrolei, demonstruoja specifiniy ver-
tybiy (universalumo, funkcijy specifikos, afektyvinio
neutralumo) visuma.

Profesionalizacijos konceptas akcentuoja dvieju,
glaudziai tarpusavyje susiety tipy procesg. Pirmasis,
vidaus proceso tipas, vadintinas profesionalumu, o
antrasis, iSorés proceso tipas, pasak R. Bourdoncle
(1991), pavadintas ,,profesionizmu® ir reiskia indivi-

the constituents of which are professionalisation of
individuals, activity areas and structures (Le Boterf,
2008). Thisresearch hasnot covered professionalisation
of structures.

Theoretical insights of the concept of
professionalisation

The majority of authors (Hughes, 1985; Huberman,
1989; Corcuff, 2002; Paradeise, 2009 et al.) agree
that professionalisation is the whole of actions,
which enables the newly formed activity to acquire
the structure of a profession, professional status,
acknowledgement, make up a separate professional
area, have standards of activity and specialist training,
professional certification, etc.

In its initial sense professionalisation meant
becoming of certain activity, most often voluntary, a
profession and at the same time development of the
individual’s professionalism, becoming a professional.
This becoming would always be slow, taking place
through evolution of social representations and
completing in compensatory work, certified specialist
training that gives the right to undertake practice and
protects professional group members from competition
or ensures certain qualification. Currently the concept
of professionalisation used in the context of adult
education, organization of studies, etc. has several
meanings (e.g., there can be professionalisation
of a person, an institution of university studies,
andragogue’s activity areas, etc.). Today not only
persons take active part in professionalisation but also
any activity and structure (Le Boterf, 2008). Therefore,
it can be stated that professionalisation manifests as
a system with key subsystems (professionalisation
of structures, individuals, activity) and as a process,
the key elements of which are improvement of
professionalism, perception of professional identity,
its construction, transformation and consolidation.
Activity professionalisation enables to pass from the
activity that corresponds to new needs to work places,
projected professions (e.g. andragogue’s) in the system
of classification.  Activity professionalisation is
identification, description of new and still completely
unsatisfied needs of social benefit and construction,
management of the professional activity that
corresponds to the above mentioned needs (Perenoud,
2007).

Anglo-Saxon sociology has started to take interest
in professions since the beginning of the 20th century.
Yet in 1933, Englishmen A. M. Carr - Saunders and P.
A. Wilson presented the definition of a professional,
according to which the professional is a person who
distinguishes himself/herself by his/her morals,
ethics, social usefulness, sharing scientific knowledge,
participation in regulation of social reality, whilst
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dy grupés tapsma profesija. Sie du profesionalizacijos
proceso tipai ne tik skirtingai pasireiskia, bet ir papil-
do, praturtina vienas kita. Pirmiausia profesionalizaci-
ja iSreiskia specifiniy ziniy, kompetencijy, reikalingy
profesinei veiklai, konstravimo ir tobulinimo idéja.
Taciau profesionalizacijos procesas implikuoja ir skir-
tuma tarp tradicinio universitetinio rengimo profesijai
bei kompetencijy igijimo profesinés patirties metu. To-
dél pirmoji profesionalizacijos, kaip vidaus proceso,
koncepto prasmé gali reikstis gana jvairiai: specifiniu
profesiniy ziniy mobilizavimu, testiniu profesiniu mo-
kymu, i§ praktikos kilusiy ziniy formalizavimu ir kt.

Antrasis, iSorés profesionalizacijos proceso tipas,
— ,,profesionizmas® atskleidzia kitq profesionalizaci-
jos koncepto prasme¢ — iSskirtinio socialinio statuso
reikalavima nusistovejusio darbo pasidalijimo srityje.
Sio proceso metu vyksta profesinio identiteto konstra-
vimas, formavimasis, plétojimas, itvirtinimas (Zr. 1
pav.).

non-professionals are persons who are involved in all
remaining activities (Dubar, Tripier, 1998). Hence, in
Anglo-Saxon classical terminology, the real profession
is only the one that contributes to regulation and control
of social structure, demonstrates the whole of specific
values (universality, specificity of functions, affected
neutrality).

The concept of professionalisation emphasizes
the process of two interrelated types. The first,
internal process type, is called professionalism,
whilst the second, external process type according
to R. Bourdoncle (1991) is called “professionism”
and means becoming of the individuals’ group a
profession. These two types of the professionalisation
process not only manifest in different ways but also
supplement, enrich each other. First, professionalisation
expresses the idea of constructing and development
of specific knowledge, competences required for
professional activities. However, the very process of
professionalisation also implies difference between
traditional university training for a profession and
acquisition of competencies during professional

Profesionalizacijos proceso tipai
Types of the process of professionalisation

-~

Vidaus profesionalizacija —
profesionalumas (specifiniy, mokslo ziniy
kaupimas, kompetencijy, reikalingy profesinei
veiklai, igijimas bei tobulinimas)
Internal professionalisation:
professionalism (accumulation of specific,
scientific knowledge, acquisition and
improvement of competencies necessary for the
professional activity)

N /

4 N

~

ISorés profesionalizacija —

i§skirtinio profesinio statuso reikalavimas,
profesinio identiteto formavimasis,
konstravimas, jtvirtinimas
External professionalsiation:
requirement of exceptional professional status,
formation, construction and consolidation of
professional identity

N /

4 N

1 pav. Profesionalizacijos proceso tipai (parengta remiantis R. Bourdoncle, 1991)
Fig. 1. Types of the process of professionalisation (based on R. Bourdoncle, 1991)

Abu profesionalizacijos proceso tipai yra nepakei-
¢iami vienas kitu, né vienam juy neteikiamas priorite-
tas, jie tik papildo vienas kita. Socialinis pripazinimas
negali egzistuoti be praktikos formalizavimo, o for-
malizavimas negali ,.taupyti“ igyvendinamy profesi-
nio statuso siekio strategiju saskaita. Net pirminiame
profesiniame rengime formalizuotos praktikos pertei-
kimas svarbus profesionalizacijos ir kartu socialinio
pripazinimo procese.

Apie profesionalizacijos bukle sprendziama pagal
profesinés grupés asmeny kompetentinguma (vidaus
profesionalizacija), susiformavusi profesinj identite-

experience. Therefore, the first meaning of the
concept of professionalisation as an internal process
can manifest itself in quite diverse ways: specific
mobilisation of professional knowledge, continuing
professional training, formalisation of knowledge
originating from practice, etc.

The second type, the type of external
professionalisation — “professionism” — discloses
another meaning of the concept of professionalisation:
the requirement of exceptional social status in the
area of settled work distribution. During this process
construction, formation,developmentand consolidation
of professional identity take place (Fig.1):
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ta, kultiira, atsakomybe, savarankiSkuma ir kt. (iSorés
profesionalizacija).

Profesionalizacija kaip procesas neivyksta per ke-
lias dienas, ji reikalauja dideliy individy, struktiiry,
veiklos — visy profesionalizacijos sistemos posistemiy
ir proceso pokyciy. Profesionalizacija néra reforma,
paprasta veiklos ar struktiiros modernizacija, apsirii-
pinimas priemonémis, technika ir kt. Tai ilgos trukmés
pokytis, kurio metu kiekvienas individas ar strukttira
turi rasti pakankamai laiko skirti tobuléjimui, atsinau-
jinimui, profesinio identiteto konstravimui, ugdymui
ir {teisinimui. Néra ir negali buti veiklos profesiona-
lizacijos, jei néra zenklaus individy kompetencijy bei
ju realizuojamos praktikos pokycio, paraleliai vyks-
tancio struktiiry pokycio (Perrenoud, 2007). Vadinasi,
profesionalizacijos sistemos elementai (individy, vei-
klos, strukttiry profesionalizacija) bei vidaus ir iSorés
procesai susieti glaudziais sinerginiais rysiais.

Empirinio tyrimo rezultatai ir jy aptarimas

Klaipédos universiteto Testiniy studijy instituto
Andragogikos katedra 2008-2009 m. organizavo zval-
gomaji tyrima, kurio tikslas — atskleisti respondenty (N
= 193) pozitri | andragogo profesionalizacijos aspek-
tus. Tirti Klaipédos, kity miesty ir apskri¢iy andrago-
gai praktikai, dirbantys jvairiose suaugusiyjy Svietimo
institucijose, organizacijose, konsultacinése staigose,
aukstosiose mokyklose, ir baigiamyjy andragogikos
bakalauro universitetiniy studijy studentai. Apklausoje
dalyvavo 71 proc. motery. Respondenty i$silavinimas:
aukstasis universitetinis (andragogikos specialyb¢) — 7
proc., aukstasis universitetinis (ne andragogikos spe-
cialybé) — 61 proc., aukstasis neuniversitetinis — 12
proc., kita (andr. spec. studentai) — 20 proc. Pagal dar-
bo staza dominavo respondentai, turintys 5—10 m. (35
proc.) ir 10-20 m. (31 proc.) darbo staza.

Andragogo veiklos sritys ir vaidmenys. Tyrimo
metu nustatyta, kad respondentai i§ esmés pritaria an-
ketoje nurodytoms andragogo veiklos sritims (kon-
ceptualizavimo, realizavimo, vertinimo, pagalbos,
paramos suaugusiam besimokanciajam, vadovavimo
ir refleksijos ir kartu galima teigti, kad jie pripazista
andragogo veiklos daugiafunkcionaluma (Zr. 2 pav.).

Both types of the professionalisation process are
not interchangeable, none of them is prioritized, they
only supplement each other. Social acknowledgement
cannot exist without formalisation of practice, whilst
formalisation cannot “economize” for account
of implemented strategies of endeavour of the
professional status. Even in the initial professional
training rendering of formalized practice participates
in the process of professionalisation and at the same
time of social acknowledgment.

The status of professionalisation is judged by
competence of persons of the professional group
(internal professionalisation), formed professional
identity, responsibility, autonomy, etc. (external
professionalisation).

Professionalisation as a process does not happen in
several days, it requires major changes in individuals,
structures, activity — in all subsystems of the system
of professionalisation and in the process. It is a
long-term change during which every individual or
structure has to find sufficient time for improvement,
renewal, construction, development and legitimation
of professional identity. Elements of the system of
professionalisation (professionalisation of individuals,
activity, structures) and internal and external processes
are related by close synergic relations.

Results of the empirical research and their
discussion

Between 2008 and 2009, the Department of
Andragogy of Continuing Studies Institute of Klaipéda
University organized exploratory research which aimed
to disclose respondents’ (N = 193) attitude towards
aspects of the andragogue’s professionalisation. The
research was attended by andragogues practicians
from Klaipéda, other cities and regions, who work
in various adult education institutions, organizations,
consulting institutions, higher educational institutions
and university students of final years of the Bachelor’s
programme in andragogy. The survey was attended by
71 percent of women. Respondents’ education: higher
university (speciality of andragogy) — 7 percent, higher
university (non-andragagues) — 61 percent, higher non-
university — 12 percent, other (students of speciality
of andragogy) — 20 percent. According to the service
record dominating respondents had service record of
5-10 years (35 percent) and 10 -20 years (31 percent).

Andragogue’s activity areas and roles. During
the research it was identified that in principal
respondents approve andragogue’s activity areas
distinguished in the questionnaire (conceptualisation,
implementation, assessment, support, support for
adult learner, management and reflection (Fig. 2) and
at the same it could be stated that they acknowledge
multifunctionality of the andragogue’s activity.
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Negaliu pasakyti /

7,3%
Cannot say

Nesutinku / Disagree

32,6%

Sutinku / Agree

60,1%

2 pav. Andragogy veiklos sri¢iy vertinimas
Fig. 2. Approval of distinguished andragogue’s activity areas

Kaip matyti 1§ pateikto paveikslo, 60,1 proc. res-
pondenty pritaria, o 32,6 proc. nesutinka su nurodyto-
mis andragogo veiklos sritimis. Neapsibrézus veiklos
sri¢iy, sunku kalbéti apie andragoguy veiklos lauka,
todél ty respondenty, kurie nesutiko su pateiktomis
anketoje andragogo veiklos sritimis, buvo papraSyta
pateikti savo klasifikavimo variantg. Taciau to nebu-
vo padaryta. Lyginti kiekvienos kintamojo kategorijos
eksperimentiniu biidu gauti dazniai su teoriskais nu-
matytais (tikétinais) dazniais (p < 0,05, df - 1, p - 0,
v - 141,062).

Respondenty, kurie sutiko su nurodytomis andra-
gogo veiklos sritimis, buvo paprasyta nurodyti, ku-
rios veiklos sritys dominuoja ju praktikoje. Taip pat
papraséme prie minétos veiklos srities parasyti bala,
kur 6 reiskia labiausiai dominuojancia veiklos sritj, 1 —
maziausiai dominuojancia praktikoje veiklos sritj (Zr.
1 lent.).

As it can be seen from the figure, 60,1 percent of
respondents approve and 32,6 percent of respondents
disapprove of distinguished andragogue’s activity
areas. When activity areas are not defined it is difficult
to speak about the andragogues’ activity field; therefore,
the respondents who disagreed with andragogue’s
activity areas distinguished in the questionnaire
were asked to provide their variant of classification.
However, it was not provided. The frequencies of
every variable category obtained by the experiment
were compared with theoretically projected (likely)
frequencies (p < 0,05, df- 1, p— 0, ¥>- 141,062).

Respondents who approved of the distinguished
andragogue’s activity areas were asked which areas
dominated in their practice. We also asked to score
every mentioned activity area, when 6 means the most
dominating area in practice and 1, the least dominating
area in practice (Table 1):

1 lentelé. Respondenty poziiirio pasiskirstymas pagal veiklos sri¢iy dominavima
Table 1. Distribution of respondents’ attitude by domination of activity areas

Sritis Dazniausiai skirtas balas Iver¢iy skaicius Procentai
Area Most frequently given score Number of scores Percentages
Realizavimo
Of implementation 6 81 42
Paramos,  pagalbos  suaugusiam
besimokanciajam 6 59 30,6
Of support, help for an adult learner
Vertinimo
Of assessment > 63 32,6
Vadovavimo
Of management 3 41 21,2
Refleksijos
Of reflection 2 >3 27,5
Konceptualizavimo 1 61 31,6
Of conceptualisation
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Kaip matyti i§ pateiktos lentelés, dominuoja rea-
lizavimo, t. y. suaugusiyju mokymo, Svietimo, para-
mos, pagalbos, vertinimo sritys. Maziausiai démesio
tenka konceptualizavimo, refleksijos sritims. Vadinasi,
galima daryti prielaida, kad andragogo profesionaliza-
cija kaip sistema, kurios vienas elementy yra veiklos
profesionalizacija, dar tik pradeda isibégéti, nes domi-
nuoja tradiciné suaugusiyju $vietéjo / mokytojo sritis.
Taciau vertéty paminéti, kad tyrime dalyvave respon-
dentai andragogikos mokslo prasme daugiausia yra
savamoksliai, nes tik 7,2 proc. yra baige andragogikos
studijas ir 20,2 proc. §ia specialybe dar tik studijuoja.
Atliktas Kendall‘o W testas, kuris naudojamas dau-
giau negu dviejuy ranginiy kintamyju priklausomybei
tvertinti. Kiekvienas respondentas pagal nustatytus
kriterijus suteikia ranga kiekvienam vertinamam su-
bjektui. Gauta Kendall’o W koeficiento reikSmeé lygi
0,213. Vadinasi, respondentai gana skirtingai vertino
iSvardytas andragogo veiklos sritis. Koeficiento reiks-
me yra statistiSkai reik§minga, nes p < 0,05.

I klausima ,,Kuriai sri¢iai realizuoti, Jisy manymu,
reikia daugiausia laiko? (praSome prie minétos veiklos
srities paraSyti bala, kur 6 daugiausiai laiko uzimanti
veiklos sritis, 1 — maziausiai laiko uzimanti Jiisy prak-
tikoje veiklos sritis)“ respondenty atsakymai taip pasi-
skirsté (zr. 2 lent.).

As it can be seen from the table, dominating areas
are the ones of implementation; i.e., adult teaching,
education, support, help, assessment.

Least attention is given to the areas of
conceptualization, reflection. Hence, it can be assumed
that the andragogue’s professionalisation as a system,
one element of which is activity professionalisation,
only starts to gain momentum because the traditional
area of adult educator/teacher dominates. However, it
is worth mentioning that respondents who participated
in the research with regard to the science of andragagy
are mainly self-educated because only 7,2 percent
have completed andragogy studies and 20,2 percent
still study the andragogy speciality. Kendall’s W test
was done to evaluate dependence of more than two
ranking variables. According to identified criteria,
every respondent gave ranking for every evaluated
subject. The obtained Kendall’s coefficient value is
0,213. It means that respondents quite differently
evaluated listed andragogue’s activity areas. The value
of the coefficient is statistically significant because
p <0,05.

Respondents’ answers to  the  question
“Implementation of which area in you opinion requires
most time?” (please write a score at the mentioned
area, where 6 means activity area that takes most
of the time and 1, least time in your practice)”, were
distributed as follows (Table 2):

2 lentel¢. Respondenty poziiirio pasiskirstymas pagal daugiausia laiko uZimancia veiklos sritj
Table 2. Distribution of respondents’ attitude according to activity area that take most of the time

Sritis Dazniausiai skirtas balas Iver¢iy skaicius Procentai
Area Most frequently given score Number of scores Percentages
Konceptualizavimo
Of conceptualisation 6 62 32,1
Realizavimo
Of implementation 6 53 28,5
Paramos, pagalbos suaugusiam
besimokanciajam 6 53 27,5
Of support, help for adult learner
Refleksijos
Of reflection 2 62 32,1
Vadovavimo
Of management ! >6 290
Vertinimo
Of assessment ! 43 22,3

Manoma, kad daugiausia laiko uzima konceptuali-
zavimo, realizavimo, paramos, pagalbos sritys. Gauta
Kendall’o W koeficiento reik§m¢é yra lygi 0,069. Vadi-
nasi, respondentai jvairioms veiklos sritims skirtingai
paskirsto laika. Koeficiento reikSmé statistiskai reiks-
minga, nes p < 0,05.

,.Kuris, Jisy nuomone, andragogo vaidmuo domi-

It is thought that most of the time is spent for the
areas of conceptualisation, implementation, support,
help. The obtained Kendall’s W coefficient value is
0,069. Hence, respondents differently distribute time
for different activity areas. The value of the coefficient
is statistically significant because p < 0,05.

“Which in you opinion adragogue’s role is
dominating?”. In the respondents’ opinion two
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nuoja?* Tyrime dalyvavusiy respondenty nuomone,
dominuoja du andragogo vaidmenys: suaugusiyju
Svietéjo / mokytojo (46,8 proc.), konsultanto kom-
petencijy tobulinimo bei karjeros valdymo klausi-
mais (19,6 proc.). Nebuvo tiek vertinami kiti an-
dragogo atliekami vaidmenys (tutorius / mentorius
(10,8 proc.), analitikas 6,8 proc.). Sis respondenty
nuomonés pasiskirstymas negali stebinti, jei pri-
siminsime, kad juy pozitriu dominuoja realizavimo
sritis. Gauta Kendall’o W koeficiento reikSme yra lygi
0,149. Vadinasi, respondentai skirtingai vertino, kuris
andragogo vaidmuo dominuoja. Koeficiento reikSme
statistiskai reikSminga, nes p < 0,05.

Klausta, ar andragogai pageidauty i§ esmés tes-
ti savo andragogine veiklg ir atlikti ta pati vaidmeni,
keisti atliekama andragogo vaidmeni, atsisakyti an-
dragoginés veiklos. Respondenty atsakymai matyti 3
pav.

andragogue’s roles dominate: of the adult educator/
teacher (46,8 percent), of the consultant on the issues
of competency improvement and career management
(19,6 percent). Other roles were not evaluated that
much (of the tutor/mentor (10,8 percent), analyst 6,8
percent). This distribution of respondents’ opinion
cannot surprise if we remember that in their opinion
the area of implementation is dominating. The
obtained Kendall’s W coefficient value is 0,149. Hence,
respondents differently evaluated which andragogue’s
role was dominating. The value of the coefficient is
statistically significant because p < 0,05.

It was asked whether andragogues in principal
would wish to continue their andragogic activities
and carry out the same role, change the andragogue’s
role or refuse the andragogue’s activity. Respondents’
answers are demonstrated in Figure 3:

Atsisakyti
andragoginés
veiklos; / To
refuse andragogic
activites (16 %)

Keisti atlickama,
andragogo
vaidmenj; / To
change the carried
out andragogue’s
role (37 %)

Testi savo
andragoging
veikla ir atlikti tg
pati vaidmeni;/

1 To continue one’s
andragogic
activity and carry
out the same role
(47 %)

3 pav. Andragogy poziiris | atlickamg vaidmenj ir galima jo kaita
Fig. 3. Andragogues’ attitude to the carried out role and its possible change

Nors dauguma (47 proc.) andragogy pageidauty
testi veikla, bet 37 proc. noréty keisti savo atlickama
vaidmeni. Matyt, andragogams sunku sutapatinti vy-
raujanti kurios nors institucijos pozitri kaip kompro-
misg tarp interiorizuoto ir eksteriorizuoto identiteto su
savgja identiteto koncepcija, atsizvelgiant { apiben-
drintus andragogo vaidmenis ir aspiracija juos keisti.
Tokig prielaida galima daryti, iSanalizavus responden-
ty pozitiri 1 uzimama socialini ekonominj statusa (Zr.
3 lent.). Kita vertus, 16 proc. andragogy pageidavima
atsisakyti andragoginés veiklos galima paaiskinti an-
dragogo pareigybés nebuvimu ir kartu tam tikra sé-

Though the majority (47 percent) of andragogues
would wish to continue theiractivities, 37 percent would
like to change their role. Probably andragogues find it
difficult to identify the dominating attitude of some
institution as a compromise between interiorized
and exterioirzed identity with one’s conception of
identity, considering generalized andragogue’s roles
and aspiration to change them. Such assumption
can be made having analyzed respondents’ attitude
towards occupied social economic status (Table 3). On
the other hand, refusal of andragogic activities by16
percent of andragogues can be explained by absence
of the andragogue’s position and at the same time
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kmingos karjeros rizika.

I klausima ,,Ar priklauso andragogo socialinis sta-
tusas nuo to, kur jis dirba?* respondenty nuomoné is
esmeés sutapo, nes 96 proc. i klausima atsake teigiamai,
o likg 4 proc. savo nuomoneés neisreiske. Reik§mingu-
mas buvo patikrintas ¥> metodu. Gauta, kad , df =2 ir
= 54,725, p = 0 < 0,05, taigi rezultatai reikSmingai
skiriasi nuo tikétiny.

Andragogy, dirbanciy {vairiose
buvo paprasyta jvertinti balais nuo 6 iki 1 socialini
ekonominj statusa (kur 6 reiskia auksciausia, o 1 —
zemiausig socialinj ekonominj statusa) (zr. 3 lent.)

institucijose,

certain risk of a successful career.

In principal respondents’ opinion on the question
“Does andragogue’s social status depend on where he/
she works?” was the same because 96 percent gave
positive answers whilst remaining 4 percent did not
express their opinion. Significance was tested applying
x> method. The results were x*= 54,725, df = 2 and
p =0<0,05; observed results significantly differ from
expected ones.

Andragogues who work in various institutions
were asked to score social economic status from 6 to
1 (where 6 means the highest and 1, the lowest social
economical status) (Table 3):

3 lentel¢. Andragogy socialinio-ekonominio statuso ir darbo vietos sasajos
Table 3. Links of andragogues’ social economical status and work places

Darbo vieta (institucija) DaZniausiai skirtas bfllas Iverciy skaicius Procentai
The most frequently given
Area Number of scores Percentages
score
Verglo organizacija 3 37 19.2
Business organisation
Aukstoji mokykla
Higher educational institution 6 o1 472
Suaugusiyjy Svietimo institucija 6 60 311
Adult education institution ’
Konsultaciné istaiga
Consulting institution > 78 40,4
Asociacija, klubas
Association, club 2 62 32,1
Bedarbiy profesinio rengimo sritis
Vocational training area of the 1 85 44,0
unemployed
Kita ) ) )
Other

Bedarbiy profesinio rengimo, asociacijose, klu-
buose, verslo organizacijose dirbantiems andrago-
gams socialiniu-ekonominiu aspektu pripazistamas
gana zemas statusas turbiit todél, kad jiems siiilo-
ma profesiné integracija néra stabili, o atlyginimas
néra didelis. Konsultacinése jmonése pripaZzista-
mas andragogo statusas yra auks$tesnis, nes profe-
siné integracija stabilesné, didesni ir atlyginimai.
Auksciausiu statusu naudojasi aukstojoje mokyklo-
je dirbantys andragogai ir tie, kurie padeda ugdy-
ti profesionaluma. Taciau tokia nuomoné gali biti
laikoma tendencinga, nes respondenty dauguma su-
daré asmenys, vienaip ar Kitaip susij¢ su universite-
tine veikla (universitete dirbantys ar studijuojantys,
baige studijas, universitete kélg kvalifikacija). Todél
skirtingy institucijy ir andragogu pozitriai { jo vai-
dmenij bei teikiamg socialinj statusa gali biiti visis$-
kai skirtingi. Manytina, kad tai galéty biiti tolesniy
tyrimy tematika.

In the social-economical aspect andragogues
who work in vocational training area, associations,
clubs, business organisations are given a quite low
status probably because professional integration
offered for them is not stable and salary is not
high. The andragogue’s status acknowledged in
consulting institutions is higher because professional
integration is more stable and salaries are higher.
Andragogues who work at the higher educational
institution and the ones who help to develop
professionalism are given the highest status.
However, such opinion can be tendentious because
the majority of respondents were persons who were
related to university activities in one or another
way (those who work or study at the university,
who after graduation took an in-service course at
the university). Therefore, attitudes of different
institutions and andragogues towards their role and
given social-economical status can be completely
different. It should be considered that this could be
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Gauta Kendall’o W koeficiento reikSme yra lygi
0,403. Vadinasi, respondentai vidutiniSkai vienodai
vertino andragogy, dirbanciy ivairiose institucijose,
socialinj-ekonominj statusa. Koeficiento reikSmé yra
statistiskai reikSminga, nes p < 0,05.

Andragogy profesionalizacijos elementai.
Respondenty buvo pasiteirauta, kas jrodo andrago-
go profesionaluma (Zr. 4 pav.).

the topic for further researches.

The obtained Kendall’s W coefficient value is
0,403. Hence, respondents moderately equally valued
social-economical status of andragogues who work
in various institutions. The value of the coefficient is
statistically significant because p < 0,05.

Elements of andragogues’ professionalisation.
Respondents were asked what proved the andragogue’s
professionalism. Their answers were distributed as
follows (Fig. 4):

38,1%

30,7%

23,3%

1,9% 0,0%
r T T T T e T 1
Turimos Patirtis / Geras savo I$simokslinimo  Kita / Other Turimy
kompetencijos ir  Experience srities lygis / Level of publikacijy
zinios / iSmanymas / education skaicius /
Possessed Good Number of
competencies knowledge of possessed
and knowledge one's area publications
4 pav. Andragogo profesionaluma lemiantys veiksniai
Fig. 4. Factors determining the andragogue’s professionalism
Respondentai savo atsakymais teigia, kad profesi- Respondents state that professionalism is

onaluma lemia turimos kompetencijos (38,1 proc.) ir
patirtis (30,7 proc.). Tuo lyg ir pabrézia, kad profesi-
onalumas néra adekvatus turimy publikacijy skaiciui,
i$silavinima patvirtinan¢iam diplomui. Todél didziau-
sia klaida yra manyti, jog Ziniy, paraSyty straipsniy
visuma leidzia andragogui ,,gebéti atlikti...”, ,turéti
teise i....“, ,,bliti pranasesniam pries§ ka nors®, ,,uzsiti-
krinti profesionaluma ir kompetentinguma*.

Kaip minéta, apie profesionalizacijos buklg spren-
dziama pagal profesinés grupés asmeny kompetentin-
gumg (vidaus profesionalizacija), susiformavusi pro-
fesini identiteta, kulttira, atsakomybeg, savarankiskuma
ir kt.(iSorés profesionalizacija).

Andragogy poziiiriu profesionala nuo jo jauno-
jo kolegos skiria turimos kompetencijos (29 proc.),
patirtis (35,7 proc.), profesiniy veiklos situacijy ival-
dymas (18,1 proc), gebéjimas mobilizuoti turimus
asmeninius ir iSorés Saltinius (6 proc.), dalyvavimas
savo srities profesionaly tinkle (5,6 proc.), profesinio
identiteto suvokimas (5,6 proc.). Atlikus y? testa, p-
reik§mé 0,005 < 0,05, todél darome iSvada, kad tyrimo

determined by possessed competencies (38,1 percent)
and experience (30,7 percent). By this they as if
underline that professionalism is not adequate to the
number of possessed publications or a diploma that
confirms education. Therefore, the biggest mistake is
thinking that the whole of knowledge, written articles
enable the andragogue “to be able to carry out...”,
“have the right to...”, “be advantaged compared to..”,
“ensure professionalism and competence”.

As it was mentioned professionalisation is judged
by competence of persons of the professional group
(internal professionalisation), formed professional
identity, culture, responsibility, independence, etc.
(external professionalisation).

From andragogues’ standpoint the professional
differs from his/her junior colleague by possesed
competence (29 percent), experience (35,7 percent),
mastering of professional activity situations (18,1
percent); the ability to mobilize available personal
and external sources (6 percent); participation in the
network of professionals of one’s area (5,6 percent),
perception of professional identity (5,6 percent).
Having carried out o’ test, p-value is 0,005 < 0,05;
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metu respondenty atsakymuy pasirinkimas yra statistis-
kai reikSmingas.

Paradoksali yra darbuotojo profesionalumo savo-
ka. Profesionalumas yra individo savybé ir nuosavybé,
taCiau kartais jis nepakliista individo pageidavimui ji
valdyti, nes aktyviai reiskiasi jo socialinis, tinklinis as-
pektas. Profesionalumas remiasi ir kitais asmenimis,
kitais elementais, kity profesionalumu, todél tampa la-
bai lakus, sunkiai vertinamas ir valdomas. Remiantis
respondenty nuomone (5,6 proc.) profesionalizacijos
iSorés proceso elementas —profesinio identiteto suvoki-
mas bei jtvirtinimas néra zymus. Andragogas laikomas
profesionalu, jei turi veiklos funkcijy igyvendinimui
reikalingas kompetencijas, yra savo srities ekspertas,
iSlaiko andragogo identiteta, laikosi ne ziniy perteiké-
jo, bet besimokanciojo pagalbininko vaidmens, save
tapatina su pasaulio andragogu bendruomene (Altet,
2000).

Respondenty nuomone, pacios svarbiausios yra
praktinio pobiidzio (47,7 proc.), patirties (32,6 proc.),
mokslinio pobtudzio (18,2 proc.), kitos zinios
(1,5 proc.), padedancios efektyviai atlikti veiklos
funkcijas (y* = 61,6, df =6, p < 0,0001).

Kitaip tariant, respondentai mano, kad svarbiausi
andragogo veiklos aspektai yra socialinio prakseologi-
nio pobudzio. Tiek Lietuvoje, tiek uzsienio Salyse an-
dragogy veikla yra priskirtina egzistuojanciai realybei,
kurios neimanoma nuneigti ir kuri atitinka socialinius
bei ekonominius visuomenés poreikius. Todé¢l nattira-
lu, kad dauguma Saliy stengiasi ta veikla susisteminti,
legitimizuoti, ieSkodamos atsakymuy i tokius klausi-
mus: kas tai per veikla? Kas per profesija? Koks turi
biti andragogas profesionalas? Koks iSsilavinimas,
zinios reikalingi profesionalui? Atsakant i visus Siuos
klausimus andragogu profesionalizacijos procesa rei-
kéty vertinti per andragogo veiklos tapsmo profesija
prizme¢. Nepamirs$tant to fakto, kad andragogo veikla
realiai atsirado anksciau, nei nusistovéjo ir buvo pa-
tvirtintos reikalingos veiklai Zinios ir kompetencijos.
Kitaip tariant, turétume jvertinti ta fakta, kad andrago-
go profesionalizacija yra patirting, besivystanti forma-
laus ir neformalaus pasirengimo veiklai sankirtoje.

Respondenty buvo paprasyta atsakyti i klausi-
ma: ,,Kaip susiformuoja (konstruojamos) andragogo
kompetencijos ir kokiu biidu jis tampa profesiona-
lu?* Jy atsakymai pasiskirsté taip: 52,8 proc. mano,
kad profesionalu tampama igyjant patirties per prakti-
ka ir savarankiskai dirbant, o 42,5 proc. teige, kad an-
dragogu profesionalu tampama studijuojant, mokantis
(x> = 48,4,df=6,p <0,0001).

Atlikus mokslinés literatiiros analizg, galima teig-

therefore, we conclude that during the research
the choice of respondents’ answers is statistically
significant.

The paradox is hidden in the very concept of
“employer’s professionalism”. Professionalism 1is
the individual’s feature and property but sometimes
it does not obey the individual’s wish to manage it
because social, net aspect manifests itself actively.
Professionalism is based on other persons too, other
elements, others’ professionalism; therefore, itbecomes
very volatile, difficult to evaluate and manage. Based
on respondents’ opinion (5,6 percent) the element
of the external process of professionalisation —
perception and consolidation of professional identity
— is not significant. The andragogue is treated as a
professional if he/she has competencies necessary for
implementation of activity functions, is an expert in his/
her area, maintains the andragogue’s identity, follows
the role of learner’s supporter and not of knowledge
conveyer, identifies himself/herself with the world’s
andragogues’ community (Altet, 2000).

In the respondents’ opinion most important is
knowledge of practical type (47,7 percent), experience
(32,6 percent), scientific type (18,2 percent), other
knowledge (1,5 percent), that help to carry out activity
functions efficiently (%> = 61,6, df = 6, p < 0,0001).

In other words, respondents think that the most
important andragogue’s activity aspects are of social
praxeological type. Both in Lithuania and in foreign
countries andragogues’ activities are attributed to
existing reality which cannot be denied and which
corresponds to social and economical needs of the
society. Therefore, it is natural that the majority of
countries try to systematize, legitimize, searching
for answers to the following questions: “What kind
of activity is it? What kind of profession is it? What
kind of person should andragogue professional
be? What education, knowledge are necessary for
the professional?” Answering these questions, the
process of andragogues’ professionalisation has to
be evaluated with regard to turning the andragogue’s
activity into profession. We have to consider the fact
that the andragogue’s activity actually appeared earlier
than knowledge and competencies settled and were
approved. In other words, we have to consider that
the andragogue’s professionalisation is experience-
based and developing in the intersection of formal and
informal preparation for activities.

Respondents were asked to answer the question
“How are the andragogue’s comeptencies formed
(constructed) and in what way does he/she become
a professional?” Their answers were distributed as
follows: 52,8 percent think that a person becomes
a professional during experience, practice, and 42,5
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ti, kad respondenty nuomoné nevisiskai atitinka pro-
fesionalo tapsmo samprata, iSplétota Vakary Europos
mokslininky darbuose. Juose profesionalo tapsmas
suvokiamas ir analizuojamas kaip dinamiskas ir sava-
noriskas mokymosi procesas, | kurj asmuo isitraukia
individualiai ar su kolegy grupe, siekdamas igyti nauja
meistriSkumo ar suvokimo lygmenj (Duke, 1990). To-
kiu atveju profesionalo tapsmas negali biiti prilygin-
tas ilgametei veiklos praktikai (Dean, 1991), nes tai
grindziama ne vien patirtimi, bet ir realiomis profe-
sionalumo ugdymo priemonémis, biidais (pvz., kvali-
fikacijos tobulinimo kursais, stazuotémis, realizuotais
projektais, profesinés veiklos refleksija ir dalijimusi
andragoginés praktikos patirtimi su kitais). Profesio-
nalo tapsmas reiskia individualiy ar kolektyviniy kom-
petencijy transformavima, atliepiant veiklos situacijy
pokycius (Barbier, Demailly, 1994).

Respondentams buvo pateiktas toks klausimas:
kaip nustatyti andragogo profesionalumo lygmenis?
Jy atsakymai pateikti 5 pav.

percent stated that by way of studies, learning (y* = 48,4,
df=6, p <0,0001).

Having analyzed research literature, it can be stated
that respondents’ opinion not quite corresponds to
the conception of becoming a professional, which
is developed in research works of scientists of
Western Europe. The becoming of a professional is
perceived and analyzed as a dynamic and voluntary
learning process, into which the individual is involved
individually or with the colleagues’ group, seeking to
acquire a level of mastery or perception (Duke, 1990).
In such a case the becoming of a professional cannot
be equaled to a long-term practice (Dean, 1991)
because the becoming of a professional is grounded
not only on experience but on actual and observational
measures, ways for developing professionalism (e.g.,
in-service training courses, internships, implemented
projects, reflection on professional activities, sharing
andragogic experience with others). The becoming
of a professional means transformation of individual
or collective competencies, responding to changes in
activity situations (Barbier, Demailly, 1994).

Respondents were given a question “How to
identify levels of the andragogue’s professionalism?”
Their answers are given in Figure 5:

20,8%

19,0%

0,0%

) T
Stebint ir analizuojant
veiklos situacijas /
Observing and
analyzing activity
situations

Remiantis andragogo
rengimo standartu /
Based on the
andragogue's training
standart

Remiantis andragogo
veiklos aprasu / Based
on the andragogue's
activity description

Kita / Other

5 pav. Profesionalumo lygmens nustatymo biidai
Fig. 5. Ways of identifying the level of professionalism

Dauguma respondenty (60,2 proc.) teigia, kad pro-
fesionalumo lygmenys gali biiti nustatomi stebint ir
analizuojant andragogo veiklos situacijas (x> = 12,8,
df =6, p <0,05).

Pritariant ir palaikant respondenty nuomong,
reikéty tik apgailestauti, kad Siuo metu Salyje néra
nusistovéjusiy andragogo veiklos sri¢iy ir tipiniy
veiklos situacijy, néra nei andragogy rengimo, nei
veiklos standarty.

Ivertinus ta fakta, kad Salyje ne visi andragogai

The majority of respondents (60,2 percent)
state that levels of professionalism can be
identified observing and analyzing situations of the
andragogue’s activity (y>= 12,8, df =6, p <0,05).

Approving and supporting respondents’ opinion,
we have just to regret and repeat that as of today
there are no settled andragogue’s activity trends and
typical activity situations, neither andragogues’
training nor activity standards exist in Lithuania.

Having considered this fact, that not all andragogues
practicians in Lituania have special andragogic
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praktikai turi specialy andragogini pasirengima, o
aukstosios mokyklos déstytojai ne visi iSklause auks-
tosios mokyklos ar andragogikos didaktikos kursa,
nusprendéme paklausti kolegu, ka jie daro, jei andra-
gogingje praktikoje tenka spresti keblig ir sudétinga
veiklos problema. Respondenty nuomoné Siuo klausi-
mu taip pasiskirsté (zr. 6 pav.).

education and not all teachers of higher educational
institutions have listened to the course of didactics of
the higher educational institution or andragogy, we
decided to ask colleagues what they are doing if they
have to solve a tough and complex activity problem.
Respondents’ attitude on this issue distributed as
follows (Fig. 6):

Ieskau galimy
sprendimy literattiroje;
/ 11look for possible
solutions in literature
(21,0 %)

Bandau itraukti
kursantus i problemos
sprendima; / I try to
involve course
participants in
solution of a problem
(21,7 %)

R R

Kreipiuosi patarimo,
pagalbos i kolegas; / 1
address colleagues for
an advice, help

(29,3 %)

Instinktyviai
vadovaujuosi savo
patirties Saltiniais ar
net pamokomis; / [
instinctively follow
sources of my
experience or even
lessons (28,0 %)

6 pav. Veiksmai, kuriy imamasi, siekiant iSspresti profesinés veiklos problemas
Fig. 6. Actions that are taken in order to solve professional activity problems

Andragogai praktikai teigia, kad siekdami i§spresti
kilusia andragoginés veiklos problema kreipiasi pagal-
bos i kolegas (29,3 proc.), taCiau jiems ne karta reikéjo
instinktyviai vadovautis savo patirties euristiniais Sal-
tiniais arba netgi skaudziomis savo patirties pamoko-
mis (28 proc.). Pazymétina, kad toks lygis néra laiky-
tinas visiSkai tinkamu, nes egzistuoja susiformavusiy
neteisingy teorijy rizika. Patirtimi gristas mokymasis
reikalauja didziulio darbo su paciu savimi — darbo,
kuriame konceptualizavimo etapas vercia remtis teo-
rijomis, formalizuotomis aiSkinamujy situacijy ar pro-
blemy moksliniais modeliais. Todé¢l andragogai turéty
bati linke testiniy studijy ar testinio profesinio moky-
mo metu semtis Ziniy, norédami paaiskinti ir patvirtinti
savo prakting veikla. Nors patirtimi gristas mokymasis
yra andragogo profesionalumo dalis, bet pastarojo pri-
pazinimas turéty biti susietas su rezultatyviy teoriniy
ziniy formalizavimu.

Respondenty buvo pasiteirauta, kokios prie-
mones padeda andragogams ugdyti veiklos sri¢iy
ivaldymui reikalinga profesionaluma. Dauguma
andragogu (25,7 proc.) mano, kad tgstinés studijos
(TS) ar tgstinis profesinis mokymas (TPM) yra vienas

Andragogues practicians state the fact that seeking
to solve a problem of an andragogic activity they
address colleagues for help (29,3 percent) but many
times they had to instinctively follow heuristic sources
of their own experience or even painful lessons of
their experience (28 percent). It has to be admitted
that such level should not be treated as completely
suitable because there is a risk of formed false theories.
Experience-based learning requires huge work with
oneself: work that provides a form and in which the
conceptualisation stage forces to ground on theories
that are formalized by scientific models of interpretative
situations or problems. Therefore, andragogues should
be inclined to acquire knowledge during continuing
studies or continuing professional training in order to
find out and confirm their practical activities. Although
experience-based learning is part of the andragogue’s
professionalism, the acknowledgement of the latter
should be related to formalisation of productive
theoretical knowledge.

Respondents were asked what means help to
develop professionalism required for mastering
activity areas. The majority of andragogues (25,7
percent) think that continuing studies or continuing
vocational training are one of the key sources of
professionalisationthathelpstoacquirenewknowledge,
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pagrindiniy profesionalizacijos Saltiniy, padedantis
pasisemti naujy ziniy, tobulinti turima kvalifikaci-
ja, geriau perprasti besiformuojancios andragoginés
etikos normas (> = 50,7, df = 6, p < 0,0001). Taciau
Sis respondenty teiginys priestarauja ju ankstesniam
teiginiui — ,,profesionalu tampama jgyjant patirties
per praktika‘.

Respondentai mano, kad testiniy studijy ar testi-
nio profesinio mokymo metu reikéty, kad biity sie-
kiama spresti aktualias daugumai andragogu veiklos
problemas (43,5 proc.), suteikiant visas galimybes
savikirai (24,2 proc.), profesinio identiteto formavi-
muisi (16,7 proc) (> = 61, df = 18, P <0,0001). Ma-
nytina, kad tokj pozitri nulém¢ aspiracija sumazinti
etiniy riby skirtumg tarp andragogo kursanto ir an-
dragogo déstytojo, t. y. tarp maziau profesionalumu
pasizyminéio andragogo ir eksperto. Sitokia profesi-
onalizacija pasizyméty interaktyviu pobudziu, kuri
turéty uztikrinti testiniy studijy paslaugas teikianti
institucija.

Respondenty pozitiriu andragogo profesijos taps-
ma lemiantys veiksniai yra kasdiené andragogo vei-
kla (45 proc.),
(29 proc.), socialinio andragogo statuso iSaugimas

andragogo pareigybés atsiradimas

(26 proc.). Taigi, respondentai vél akcentavo savo
pozitri, kad profesionalu tampama jgyjant patirties
per praktika, savarankiska darba (y* = 48,4, df = 6,
p <0,0001).

Respondentai mano (48 proc.), kad kuriant an-
dragogo deontologini kodeksa, reikéty orientuotis i
bendra daugumai andragogy elgsenos, nuostaty, ver-
tybiy raiska, formuojant andragogo veiklos etika,
reikéty remtis uzsienio Saliy veiklos konkretumu,
orientacija 1 patirtj (28 proc.), kity profesijy etikos
kodeksus (24 proc.), stengiantis ne primesti, o suras-
ti ir sutarti dél bendros visai andragogy bendruome-
nei elgsenos, nuostaty, vertybiy raiSkos vienu ar kitu
probleminiu atveju.

Norint suprasti, kaip profesinio identiteto pras-
me save suvokia respondentai, jiems buvo pateiktas
toks klausimas: ,,Jei JUs neturite specialaus andragogi-
nio pasirengimo, bet realizuojate andragoging veikla,
kaip save pirmiausia suvokiate? PraSytume nurodyti
Jusy turima profesija, specialybe ir atlickama andra-
gogo vaidmenj*.

Andragogai organizatoriai vienareik§miskai save
tapatina su andragogais (93 proc.), andragogai kon-
sultantai — i§ dalies (52 proc.), ta¢iau andragogais

improve existing qualification, comprehend andragogic
ethic norms under formation better (y*>= 50,7, df =6,
p < 0,0001). However, respondents’ latter statement
contradicts to their previous statement “one becomes a
professional through experience, practice”.

Respondents think that continuing studies or
continuing professional training should aim at
solving activity problems that are relevant to the
majority of andragogues (43,5 percent), providing
with opportunities for self-design (24,2 percent),
for formation of professional identity (16,7 percent)
(¥*=61,df=18,P<0,0001). It should be thought that
this attitude was determined by aspiration to reduce
the difference of ethic limits between the andragogue
learner and the andragogue lecturer; i.e., between the
andragogue who is less professional and the expert.
Such professionalisation would distinguish itself
by interactivity and the latter should be ensured by
the instituion that provides services of continuing
studies.

In the respondents’ opinion, factors that
determine the becoming of the profession are the
andragogue’s daily activities (45 percent), emergence
of the andragogue’s position (29 percent), rise of
the andragogue’s social status (26 percent). Thus,
respondents again emphasized their standpoint that one
becomes a professional through experience, practice
(x> = 48,4,df=6,p <0,0001).

Respondents think (48 percent) that designing
the andragogue’s deontological code, they should
orientate towards general manifestation of behaviour,
attitudes, values of andragogues’ majority; forming
ethics of the andragogue’s activity, they should base
it on concreteness of activity of foreign countries,
orientation towards experience (28 percent), codes of
other professions (24 percent), seeking not to impose
but find and agree upon manifestation of behaviour,
attitudes, values that are common to all andragogues’
community in one or another problematic case.

In order to understand how respondents perceive
themselves with regard to professional identity, they
were given a question “If you do not have special
andragogue’s preparation but carry out andragogic
activities, how do you perceive yourselves in the
first instance? We would like to ask you to indicate
your existing profession, speciality and carried out
andragogue’s role”.

Andragogues organisers unambiguously
identify themselves as andragogues (93 percent),
andragogues consultants, partially (52 percent) but
medics, informatics, psychologists, mathematicians,
linguists, etc. who work as andragogues in the first
place identify themselves as representatives of their
profession or speciality (79 prercent) though they do
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dirbantys medikai, informatikai, psichologai, mate-
matikai, kalbininkai ir kt. pirmiausia save tapatina
su savo profesijos ar specialybés atstovy identitetu
(79 proc.), nors visiskai neatmeta andragogo vai-
dmens teikiamo statuso. Atlikus y* testa, p-reik§mé
0,005 < 0,05, todél darome iSvada, kad tyrimo metu
respondenty atsakymuy pasirinkimas yra statistiskai
reikSmingas.

C. Dubaro ir C. Gadéa (1999) tyrimai tapo an-
dragogo profesinio identiteto konstravimo ir trans-
formacijy pagrindu. Jie teigé, kad andragogo profesi-
nio identiteto konstravimas arba reprodukcija vyksta
dviejy dimensijy — kito asmens pripazinto identiteto
ir savo paties identiteto sankirtoje. Todél andragogo
profesinis identitetas gali buti suprantamas dvejopai:

» kitam asmeniui pripazistant (arba ne) konkre-
¢iu momentu ir konkre¢iame kontekste asmens
turimas zinias ir kompetencijas, iSreikstas sta-
tuso ar atlyginimo terminais;

* biografinis savo paties identitetas apibudi-
namas ankstesnémis socialine, mokykline,
profesine trajektorijomis ir individualios atei-
ties suvokimu. Tai paveldéto ir dabartinio ar
siekiamo testinio profesinio mokymo bidu
identiteto konstravimo, plétojimo biografinis
kompromisas.

Remiantis respondenty pozitiriu, manytina, kad
andragogo profesinis identitetas atsiskleidzia bio-
grafiniy trajektorijy ir testinio profesinio mokymo
struktiirinés konfigiiracijos sandiiroje.

Pasak S. Martineau, N. Breton, A. Presseau (2005),
profesinis identitetas yra psichologinis procesas, ypac
priklausantis nuo saveikos su kitais asmenimis. Jo
suvokimas ir formavimas pasizymi prisijungimu prie
bendruomenés, priklausomybe konkreciai bendruo-
menei, supanas¢jimu su konkrecios bendruomenés na-
riais (ir kartu iSsiskyrimu savo individualumu, miisy
atveju — andragogine veikla), savo ivaizdzio islaiky-
mu (a$ — andragogas déstytojas) ir kartu jo sugretinimo
(a8 — medikas) su bendruomenés nariuy (pavyzdziui,
tuo atveju, jei andragogas medikas organizuoja kursus
slaugos specialistams) ivaizdzio savybémis. Déstytoju
(andragogy) profesinio identiteto suvokimo jprasmi-
nimas reiskiasi jo, kaip andragogo, parama, pagalba
besimokanciam profesinés bendruomenés nariui, nors
dazniausiai specialaus pasirengimo andragogo veiklos
realizavimui jis ir neturi.

Tyrimo organizatoriai doméjosi, kokiomis priemo-
némis gali biiti konstruojamas ir ugdomas andragogo
profesinis identitetas. Respondenty atsakymai pateikti
7 pav.

not refuse the status provided by the andragogue’s
role fully. Having done y* test, p-value 0,005 <
0,05; therefore, we conclude that during the research
the choice of respondents’ answers is statistically
significant.

C. Dubaro’s and C. Gadéa’s (1999) researches
became the basis for construction and transformations
of the andragogue’s professional identity. They stated
that construction or reproduction of the andragogue’s
professional identity takes place between two
dimensions: in the intersection of another person’s
acknowledged identity and one’s own identity.
Therefore, the andragogue’s professional identity can
be understood in two ways:

* when another person acknowledges (or does
not acknowledge) another person’s existing
knowledge and competencies, expressed
in terms of status or salary, at the concrete
moment in a concrete context;

 when one’s own biographical identity is
described by previous social, scholastic
and professional trajectories and perception
of individual future. This is a biographical
compromise between inherited and current
or sought continuing professional training
identity construction, development.

Based on respondents’ attitude, it should be
thought that the andragogue’s professional identity
discloses itself'in the intersection between biographic
trajectories and structural configuration of continuing
vocational training.

According to S. Martineau, N. Breton, A. Presseau
(2005), professional identity is a psychological
process that particularly depends on interaction with
other persons. Its perception and formation distinguish
themselves by features of joining the community,
belonging to a concrete community, identifying
oneself with community members (and at the same
time singling out by existing individuality, in our case
andragogic activities), maintaining their image (I am
an andragogue teacher) and at the same time comparing
it (I am a medic) with the one of community members
(for example, in such case if the andragogue medic
conducts a course for nurses). Perception of teachers’
(andragogues’) professional identity manifests itself
by his/her as the andragogue’s support for the learning
member of the professional community, though most
often he/she has not received special training for
performing andragogue’s activities.

Research organizers were interested in the means
that help to construct and develop the andragogue’s
professional identity. Respondents’ answers were
distributed as follows (Fig. 7):
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38,8%

24,5%

18,8% 18,0%

Pripazjstant andragogo [teisinant andragogo

of andragogue's
profession

profesijos specifikg / profesija / Legitimating
Acknowledging specifity andragogue's profession

Teikiant rekomendacijas Vienijantis | tarptautines

vyriausybei dél ir Salies andragogoy
andragogo profesijos  asociacijas / Joining into
iteisinimo / Providing international

recommendations to the andragogue's associations
governement regarding
andragogue's profession

7 pav. Profesinio identiteto konstravimo ir ugdymo priemonés

Fig. 7. Means of constructing and development of professional identity

Respondenty nuomone, profesini identiteta pa-
deda konstruoti andragogo profesijos specifikos
pripazinimas (38,8 proc.) ir profesijos iteisinimas
(24,5 proc.) (y*= 54,725, df =2 ir p = 0 <0,05). Pro-
fesinio identiteto konstravimas — svarbus profesio-
nalizacijos elementas. Pazymétina, kad andragogo
profesinio identiteto formavimasis Lietuvoje ir ki-
tose Salyse yra ganétinai 1étas. Matyt, jis priklauso
ir nuo suaugusiyjy $vietimo paslaugy segmentacijos
bei darbo rinkos fragmentiSkumo (Allouche-Benay-
oun, Pariat, 1993). Andragogo profesijai biidingos
kultiiros nebuvimas miisy Salyje (néra vieningo an-
dragogo deontologinio kodekso, vieningo andrago-
gu rengimo, profesinés veiklos standarto, andragogo
pareigybés ir kt.) lemia ir létgq profesinio identiteto
formavimasi. Pastebima, kad andragogai pasiskirs-
te ir pabirg tarp identiteto paiesky, aspiracijy, sim-
bolinio pripazinimo siekiy, universiteto diplomy ir
socialiniy veiksmy, sukelty laikmecio socialiniy bei
ekonominiy pokyc¢iu.

ISvados

* Atlikus mokslinés literatiiros analiz¢, galima
teigti, kad profesionalizacija — sudétingas, kom-
pleksinis reisSkinys. Andragogy profesionaliza-
cija reiskiasi ju veiklos daugiafunkcionalumo
kontekste.

e Manytina, kad profesionalizacijos reiSkinys
gali buti analizuojamas kaip sistema (individuy,
veiklos, struktiiry) ir kaip procesas (specifiniy,
mokslo ziniy kaupimas, kompetencijy, reikalin-

In the respondents’ opinion, acknowledgement
of specificity of the andragogue’s profession (38,8
percent) and legitimation of the profession (24,5
proc) (3*= 54,725, df=2 and p = 0 < 0,05) help to
construct professional identity. Construction of
professional identity is an important element of
professionalisation. It is worth noting that formation
of andragogue’s professional identity in Lithuania
and other countries is quite slow. It probably depends
on segmentation of adult education services and
fragmentary labour market (Allouche — Benayoun,
Pariat, 1993). Absence of culture characteristic
to the andragogue’s profession (no unanimous
andragogue’s deontological code, unanimous
andragogue training, professional activity standard,
andragogue’s position, etc. exist) also influence slow
formation of professional identity. It is noticed that
andragogues are distributed and lost in searches
of identity, aspirations, endeavours of symbolic
acknowledgement, university diplomas and social
actions that are caused by social and economical
changes of the times.

Conclusions

* Having carried out the analysis of research
literature, it can be stated that professionalisation
is a complex phenomenon. Andragogues’
professionalisation manifests itselfin the context
of multifunctionality of their activity.

* It should be thought that the phenomenon of
professionalisation can be analyzed as a system
(of individuals, activity, structures) and as a
process (accumulation of specific, scientific
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gu profesinei veiklai, igijimas bei tobulinimas,
i§skirtinio profesinio statuso reikalavimas, pro-
fesinio identiteto formavimasis, konstravimas,
itvirtinimas).

Apibendrinus Zvalgomojo empirinio tyrimo
duomenis, nustatyta, kad misy Salyje S$iuo metu
dar sunkoka kalbéti apie andragogu profesiona-
lizacija, kaip kompleksinj reiskini, pasizymin-
ti sistemos ir proceso vienove dél Sios srities
moksliniy tyrimy stokos, neapibrézty andragogo
profesinio lauko, veiklos sriciy, kompetencijuy,
reikalingy andragogo veiklos sri¢iy jvaldymui,
nesusiformavusio identiteto ir kt. veiksniy.
I[Sanalizavus tyrimo rezultatus, galima teigti,
kad labiau pasireiSkia andragogu profesio-
nalizacijos vidaus procesas ir kartu sistemos
elementas (individy profesionalizacija), t. y.
ziniy, kompetencijy, patirties jigijimas nei
jos iSorés procesas — iSskirtinio, pripazinto
profesinio statuso reikalavimas. Remiantis
apklausos duomenimis kitas sistemos elemen-
tas — veiklos sri¢iy profesionalizacija — dar tik
pradeda isibégéti, nes dominuoja andragogo
realizavimo veiklos sritis ir suaugusiyjy mo-
kytojo / §vietéjo vaidmuo. Matyt, néra ir negali
biti veiklos sri¢iy profesionalizacijos, jei néra
zenklaus individy kompetencijy bei ju realizuo-
jamos praktikos ir paraleliai vykstancio struktt-
ry pokycio.

Manytina, kad Lietuvos andragogams dar ne-
pakanka struktiiriniy atributy ir nuostaty, reika-
lingy profesiniam statusui igyti.

Vystymosi, tobuléjimo perspektyvos aspektu ga-
lima konstatuoti fakta, kad respondentai mano,
jog andragogas tampa profesionalu socialinio,
asmeninio, patirties, kulttros, akademinio pa-
saulio ir kitame kontekste, tac¢iau labiau akcen-
tuojamas patirties aspektas, praktinio pobtdzio
Zinios.

Andragoguy profesinis identitetas pasireiskia
dualiniu pobiidziu (a§ medikas / a§ andrago-
gas). Kartu galima teigti, kad iSryskéjo gana
paradoksali tendencija — su bedarbiais dirban-
tys andragogai buvo pras¢iausiai vertinami,
ju socialinis statusas visuomeng¢je zemas, bet
patys respondentai save labiausiai tapatina su
savomis institucijomis ir andragogu. Vadinasi,
atsizvelgiant { atlickama andragogo vaidme-
ni, egzistuoja keletas andragogo profesinio

knowledge, acquisition and improvement
of competencies necessary for professional
activities, the requirement of exceptional
professional status, formation, construction and
consolidation of the professional identity).
Having generalized data of the exploratory
empirical study, it was identified that today in
Lithuania it is still quite difficult to speak about
andragogues’ professionalisation as a complex
phenomenon, distinguished by unity of the
system and process due to lack of scientific
researches in this area, the andragogue’s
undefined professional field, activity areas,
competencies that are necessary for mastering
the andragogue’s activity areas, unformed
identity and other factors.

Having analyzed research results, it can be
stated that the internal process of andragogues’
professionalisation and simultaneously
the element of the system (individuals’
professionalisation); i.e., acquisition of
knowledge, competences, experience,
manifests itself more than external process —
the requirement of exceptional recognized
professional  status. Based on survey
data, another element of the system —
professionalisation of activity areas — still
starts to gain momentum because the area of
the andragogue’s implementation activity and
the role of adult teacher/educator dominate.
It seems likely that professionalisation of
activity areas does not exist and cannot exist
if there is no significant change in individuals’
competencies and their implemented practice,
if there is no parallel change in structures.

It should be thought that Lithuanian
andragogues still lack structural attributes and
approaches that are necessary for acquisition
of professional status.

In the aspect of development, improvement
it can be stated that respondents think that
the andragogue becomes a professional in the
context of social, personal, experiential, cultural
academic world or another context; however, the
aspect of experience, practical type knowledge
is given greater emphasis.

Andragogues’ professional identity manifests
itself by dual type (I am a medic/I am an
andragogue). At the same time it can be stated
that quite a paradoxical situation showed up:
although social status of andragogues who
work with long-term unemployed persons was
evaluated as the lowestbut the very respondents
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identiteto formy, o identitetas pasizymi dua-
liniu pobudziu.

* Daugumos andragogy nuomone, nezinoma,
ar andragogai pakankamai stengiasi socialiai
pripazinti ir jteisinti profesija. Ir $i ju atsaky-
ma galima vertinti kaip pasyvuma andragogo
tapsmo profesionalu kelyje.

Andragoguy profesionalizacijos procesas Salyje
prasidéjes, taciau galima teigti, jog jis vis délto néra
aiskus, konkretus, apibréztas. Andragogai lyg tie mar-
ginalai, liekantys uz profesijos riby, nezitirint to, kad
priklauso realiai egzistuojanciai bendruomenei, turin-
¢iai pakankamai praktikoje, o kartais ir universitete
iSsiugdyty ziniy ir kompetencijy.

Diskusijos

Isryskéjus minétoms tendencijoms, andragogu
profesionalizacijos tema klausimu kyla daugiau, nei
Siuo metu galima rasti atsakymy Ar keletas andra-
gogo profesinio identiteto formy yra biidingos vi-
soms Salims ir visai andragogy bendrijai? Ar keletas
profesinio identiteto formuy pagal andragogo atlieka-
mus vaidmenis yra andragogo profesinio identiteto
pagrindas? Ar andragogy siekis konstruoti savaji
profesinj identitetg ir socialiai pripazinti andragogo
profesija kaip socialinés andragogu grupés, pasizy-
mincios labai neaiSkiais kontirais, iSsiskirian¢ios
savo daugiafunkcionalumu, turin¢ios dualinio pobii-
dzio identiteto logika, gali biiti ,,nominavimo socia-
liniu veiksmu®, kuri nusaké ir analizavo P. Bourdieu
(1982)? Ar tikrai mes to norime? Ar siekis pripazinti
ir jteisinti andragogo profesija neuzkirs kelio gali-
mybei priklausyti kokiai nors kitai veiklos, savo pa-
grindinés profesijos atstovy grupei (pavyzdziui, arba
,,a8 medikas®, arba ,,a§ andragogas®) ir bus sunaikin-
tas dabar egzistuojantis dualinis andragogo identite-
to pobuidis? Be abejo, néra lengva suderinti savo vei-
kla dviejuose skirtinguose pasauliuose — universitete
ir, pavyzdziui, sveikatos prieziliros institucijoje, nes
kiekvienas ju egzistuoja bei veikia pagal savus skir-
tingus désnius, reikalavimus, logika, etika ir kt. Todél
néra lengva ir déstytojui andragogui suformuoti savo
profesinj identiteta, kuris pasireiskia kaip jo profesio-
nalizacijos dalis.

Ar netapsime tais dominuojamaisiais, pasak P. Bour-

identify themselves with their institutions and
the andragogue most. Hence, there are several
forms of andragogue’s professional identity
depending on the carried out role and the very
identity has dual nature.

* In the opinion of the majority of andragogues,
it is not known whether andragogues
themselves make efforts to socially recognize
and legitimize the profession. This answer
can be treated as passiveness in the road of
andragogue’s becoming a professional.

The process of andragogues’ professionalisation
has started in Lithuania but today we can state that it is
still not clear, concrete, defined. Andragogues are like
these marginal persons that are left out of the limits of
the profession despite that they belong to the actually
existing community which has sufficient knowledge
and competencies acquired in practice or sometimes
at the university.

Discussions

As the above mentioned tendencies showed
up, the topic of andragogues’ professionalisation
arises more questions than answers that could be
found today. Are several forms of the andragogue’s
professional identity characteristic to all countries
and all andragogue community? Are several forms
of professional identity according to the roles carried
out by the andragogue the basis for the andragogue’s
professional identity? Can the andragogue’s
endeavour to construct their professional identity
and socially acknowledge the andragogue’s
profession as the one of the social andragogues’
group, distinguished by very vague contours,
multifunctionality that has dual type identity logic,
be “social factor of nomination”, which was outlined
and analyzed by P. Bourdieu (1982)? Do we really
want this? Will the endeavour to recognize and
legitimize the andragogue’s profession not prevent
the possibility to belong to some other group of
activity or representatives of one’s main profession
(for example, either “I am a medic” or “I am an
andragogue”), destroying the currently existing dual
type of andragogue’s identity? Of course, it is not easy
to combine one’s activities in two different worlds:
at the university and, for example, at the health care
institution because every of them exists and operates
according to their different regularities, logic, ethics,
etc. Therefore, both the teacher and the andragogue
find it difficult to form their professional identity which
manifests itself as part of his/her professionalisation.

Will we not turn into dominated ones, who,
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dieu (1982), pasizyminciais negarantuotu socialiniu
statusu visuomenéje, neuZztikrintomis pajamomis,
profesine integracija, socialiniy ir profesiniy strati-
fikacijy ir hierarhijos atzvilgiu?

Manytina, kad nesant §iuo metu iSsamesniy ty-
rimy, mazai diskutuojant andragogams mokslinin-
kams ir praktikams, vyriausybei, veiklos pasaulio
atstovams neturint aiSkaus pozilirio minétais klausi-
mais sunku kg nors teigti ir tvirtinti.
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