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AUKSTESNIU KLASIU MOKINIU YPATUMAI MOKANT KATALIKU
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Anotacija

Straipsnyje nagrinéjami aukstesniyjy klasiy mokiniy ypatumai, pasireiSkiantys mokant kataliky tikybos. Kataliky tikyba mokymo procese isilieja
i bendra ugdymo srauta ir siekiama, kad bty tikslingas dalykas ne tik perduodant religijos tiesas, bet ir kalbant kriks¢ioniskosios moralés te-
momis. Siekdama savo uzdaviniy, ji turi aprépti klausimus, kurie vienaip ar kitaip gali veikti zmogaus egzistenciniy problemy sprendima, dorinis
ugdymas (tikyba ir etika) neiSvengiamai susijgs su doroviniy vertybiy ugdymu ir i§ to kylanciais sunkumais. Nagrinéjant paauglystés laikotarpio
psichofizinio vystymosi ypatumus, aptariama nei§vengiama sumaistis vertybiy ugdymosi kontekste ir didesnis kritiskumas, biidingas didaktiniam
bendravimui kataliky tikybos pamokose.
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Abstract

The article discusses the peculiarities of the pupils of senior classes displayed in the context of teaching the Catholic faith. The process of te-
aching the Catholic faith is a part of the flow of general education and aims for becoming a purposeful discipline not only in the sense of the
conveyance of religion, but also speak on the topics of the Christian morality. In the process of achieving its tasks it must cover a very wide spec-
trum of items that may one way or other impact the solving of existence problems of a man. Spiritual education (faith and ethics) necessarily
touches the forming of moral values and the difficulties relevant to thereof. The analysis of the peculiarities of psychophysical development in the
adolescence period permitted to establish the confusion of values in the context of formation and the enlarged criticism in the didactic communi-
cation at the lessons of the Catholic faith.
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Ivadas

Kataliky tikyba mokymo procese isilieja i bendra ug-
dymo srauta, siekiama, kad buty tikslingas dalykas ne
tik perduodant religines tiesas, bet ir kalbant ,kriks¢io-
niSkosios moralés temomis, kadangi tikyba miisy mo-
kyklose yra dorinio ugdymo dalykas“ (Stasiuleviciute,
Balcaitis, 2004, p. 18). Siekdama savo uzdaviniy, ji turi
aprépti platy klausimuy, kurie vienaip ar kitaip gali veikti
Zmogaus egzistenciniy problemy sprendima, spektra.
Dorinis ugdymas (tikyba ir etika) susijes su doroviniy
vertybiy ugdymu ir i§ to kylan¢iais sunkumais. Siame
kontekste mokiniy ypatumy pazinimas padeda iSsiai$-
kinti tiek teigiamus, tiek neigiamus poslinkius dvasiskai
tobuléjant, nes biitent Sie ypatumai turi jtakos aukstesniy
klasiy mokiniy sprendimams. Tyrimo objektas: pa-
augliy ypatumai, apsunkinantys kataliky tikybos moky-
mo procesa aukStesnése klasése. Tyrimo tikslas: iSnag-
rinéti vyresnio mokyklinio amziaus paaugliy charakte-
ristiky — vertybiy sumaisties ir kritiSkumo — raiska kata-
liky tikybos mokymo kontekste. Tyrimo metodai: lite-
ratiiros analizé, sintezé, metaanalizé.

1. Paauglystés laikotarpio psichologinio
vystymosi ypatumai

G. S. Abramova, nagrinédama Zzmogaus psichinio
vystymosi periodiSkuma, pristato L. S. Vygodskio teori-
ja, kur teigiama, kad stabillis vystymosi periodai turi
daugmaz ryskias pradzios ir pabaigos ribas. Paauglystés
laikotarpis, anot jo, apima zmogaus amziy tarp 14 ir 18
mety, o apie 17-uosius metus iSgyvenamas kulminaci-
jos, arba krizinis, laikotarpis (A6pamosa, 2000). Autore,
sudarydama zmogaus amziaus cikly ir ju etapy lentelg,
paauglystei skiria 13—17 metus. Siuo laikotarpiu dides-
nis démesys skiriamas $eimai, bendraamziams, mokyk-

lai. Vystymosi tikslai: abstraktaus mastymo tobuléjimas,
fiziné branda ir su tuo kylantis lytinis potraukis bei pri-
klausymas bendraamziy grupei. Vystymosi tikslams taip
pat priskiriamas kognityvus problemy sprendimas ir
bendravimo jgiidziy tobulinimas, ly¢iy vaidmens supra-
timas ir moraliniy sprendimy laisvés galimybé. Siuo
brendimo laikotarpiu patiriama socialinio priklausomu-
mo, arba socialinés apsaugos, krizé (Adpamona, 2000).

Aukstesniy klasiy mokiniy kataliky tikybos moky-
mosi kontekste iSskirsime ypatumus, kurie iSryskéja
paauglystéje. Siame amziaus tarpsnyje vyksta radikaliis
fiziologiniai ir dvasiniai poky¢iai. Fiziologiniai poky¢iai
daro jtaka bendrai psichofizinei biisenai ir veikia psi-
chologing sritj, kur vyksta tie procesai, formuojasi nuo-
statos, kurios pasibaigus fiziologinio vystymosi laiko-
tarpiui toliau atliecka miisy elgsenos reguliavimo ir,
svarbiausia, vertinimo funkcija. Taigi psichofizinéje
paauglio, kaip asmens, sandaroje mums svarbi psicho-
loginé sritis, kur plétojantis paaugliy mastymo gebéji-
mams vystosi jy socialinis supratingumas, tobuléja mo-
raliniai sprendimai. Brandziai mastyti nepradedama
staiga, tuo galima paaiskinti fakta, kad daugelis paaug-
liy pervertina savo galimybes. ,,Ankstyvoje paauglystéje
mastymas yra dar egocentriSkas. Daznai paaugliai gal-
voja, kad juy asmeninis patyrimas yra unikalus ir kad ju
tévai bei draugai (kurie yra patyre ta pati) tiesiog negali
suprasti, ka reiskia skirti pasimatyma ar nekesti mokyk-
los* (Myers, 2000, p. 111).

Zmogui svarbu i§mokti skirti gérj ir blogj. Biiti mora-
liu Zmogumi — tai moraliai mastyti ir atitinkamai elgtis.
L. Kohlbergas teigia, kad yra trys moralés vystymosi
pakopos (Myers, 2000). Pirmasis lygis formuojasi vai-
kystéje. Vyrauja savy interesy moralé: vengti bausmés
arba gauti konkrety atlygi. Antrasis lygis susiformuoja
ankstyvoje paauglystéje. Siuo laipkotarpiu jstatymy ir
socialiniy taisykliy laikomasi vien todél, kad tai yra
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istatymai bei taisyklés. Formuojantis abstrak¢iam mas-
tymui pereinama { trecigji lygi. [sigali abstrak¢iy princi-
pu moralé, deklaruojamos negincijamos teisés ir asme-
niniai etiniai principai. Si teorija yra gin¢ytina, nes tvir-
tinama, kad treciojoje pakopoje susiformuoja suaugusio
zmogaus principai, kurie beveik nepriklauso nuo ben-
dryjy normuy.

E. Eriksonas, vertindamas paauglystés laikotarpi,
kalba apie asmens tapatybés formavimasi. Ieskant tikro-
jo ,,AS, {vairiose situacijose iSbandomi skirtingi elgse-
nos modeliai (namai, mokykla, draugai). Anot
E. Eriksono, tapatybés formavimasis gali vykti jvairio-
mis kryptimis: perimant tévy vertybes arba formuojant
negatyvia tapatybe, prieSinga visuomengs, tévy nuosta-
toms, bet atitinkancig bendraamziy nuostatas, pagaliau
gali buiti taip, kad nepavyksta saves atrasti ir vengiama
isipareigojimy. Akcentuojant asmeninj skonj ir gyveni-
mo biuida vyksta susiprieSinimas tarp paaugliy, tévy ir
mokytoju. Tik kai kurie paaugliai patiria visiska susve-
timéjima su tévais, daugumai vykstantys konfliktai néra
destruktyvis (Myers, 2000).

M. Fiirst, kalbédama apie besiformuojancia paauglio
asmenybg, akcentuoja fiziologing akceleracija. Jos
nuomone, akceleracija sutrumpina vaikyste ir kelia daug
problemy. [tvirtinant savo socialinj vaidmeni, paaugliui
svarbu Zzinoti, kaip ji vertina kiti. Vaikystéje susiforma-
ves ,,AS$“ perauga i autokoncepcija, kuri atsiranda jau-
nystés metais. Tai gali vykti tik tada, kai jaunuolio pa-
siekti rezultatai vertinami rimtai ir be i$lygy. Jei neturi
galimybés atsiskleisti arba jei jo identiSkumas nepripa-
Zjstamas, jaunuolis ima gintis ir bandyti iSsikovoti teisg
save realizuoti. Tada paaugliai ima abejoti autoritetais ir
tiesomis, kuriomis anksc¢iau tikéjo. ,,Jei jaunuolis abejo-
ja savo identiskumu, to pasekme gali bati nusikaltimai ir
psichozeés (Fiirst, 1998, p. 203—204). Norédami pabégti
nuo situacijos, kurioje negali saves realizuoti, jaunuoliai
buriasi i grupes ar identifikuojasi su stabais (kino, popu-
liariosios muzikos zvaigzdémis, dvasiniais vadovais ir
t. t.). Jie agresyviai gina tokj daznai ,,pasiskolintg* iden-
tiSkuma ir néra tolerantiski kitiems. E. Eriksonas tokia
netolerancijg vadina savisauga.

Mokant kataliky tikybos iskyla dialogo stokos pro-
blema. Jos kilmé gali buti dvejopa. Viena vertus, gali
biiti kalbétojo, mokytojo nedémesingumas klausytojui,
kita vertus, klausytojo nenoras arba nesugebéjimas su-
prasti, klausytis, mastyti. Nenagrinésime pirmosios
priezasties, bet aptarsime dvi mokiniy ypatybes, kurios
daro itaka kataliky tikybos mokymo ir mokymosi proce-
sui.

Laisvés principas islieka visada, ir niekas negali bati
ver¢iamas paklusti kitam. Tai ypac¢ taikytina religijai.
Belieka tikéti, kad teisingi dalykai (deja, kaip ir blogi)
pasklinda savaime. Geriausias ugdymo biidas yra asme-
ninis pavyzdys. Baimé negali biti kertiné drausmeés ir
ugdymo dalis, nors toks kelias i tiksla ir atrodyty trum-
piausias. Kur kas daugiau pasieksime, jei remsimés sa-
vitarpio supratimu. Nors atrodo, kad viskas, kas jam
silloma, maiStingai atmetama, tikékime, kad iSauggs i$
savo maistingojo laikotarpio vél atsigres i tai, ko buvo
mokytas.

Idealizmas ir noras keisti pasauli gyvenimo prasmeés
ieSkantiems jaunuoliams gali baiti akstinas veikti. Jau-
natviskam ir verzliam dvasios polékiui biitina kryptingai
vadovauti. Nukreipus idealizma reikiama linkme, t.y. {
koki nors produktyvy veiksma, jaunuoliai to uoliai im-
sis. Tai gali biiti Zzmonijai naudingas sajudis, padedantis
neigaliesiems, invalidams, vieni§iems, pagyvenusiems
zmonéms, arba veikla, siejanti visy rasiy ir tautybiy
zmones. Gal §ios paziliros ne visada bus populiarios,
taCiau jeigu jaunuoliai zinos, kad jos tikslingos, jie jaus
pagarba joms. Galima biity tvirtinti, kad tiesa yra tai, ka
mums patiems lemta atrasti keliaujant per gyvenima
(Grant, 1998).

Remiantis E. Eriksonu, jaunystés uzduotis — pasiekti
identiskuma ir iSvengti vaidmeny sumaisties. ,,Identis-
kumo krizé, arba vaidmeny sumaistis, dazniausiai api-
bldinama kaip nesugebéjimas pasirinkti karjera arba
testi mokymasi. Daugelis paaugliy, iSgyvenantys §j pa-
auglystés amziaus konflikta, patiria kankinant] nenau-
dingumo, dvasinio iSsiderinimo ir betiksliskumo jaus-
ma“ (Xwemn, 3urnep, 2000, c. 229). Formuojantis iden-
tisSkumui reikia rasti biidy, kaip pritapti prie visuomenés.
Todél tenka priimti viska, ka suzinome apie gyvenima ir
save, ir tai, ka vertina visuomené. Tam reikia daugelio
dalyky: turi vyrauti suaugusiyjy kultora, kuri verta pa-
auglio pagarbos, suaugusiyjy asmeninis elgesio pavyz-
dys, kuriuo paauglys galéty sekti. Jaunuolis turéty su-
vokti skirtuma tarp bejégés, neatsakingos vaikystés ir
tarp jpareigojancio suaugusiojo gyvenimo. Kai $iy gy-
venimiSky dalyky néra, paauglys gali nesugebéti ,,sude-
rinti ty vaidmeny ir patiréiy, kurias anks¢iau puoseléjo
savyje, su idealiais Siandienos prototipais® (Xwbemn,
3urnep, 2000, c. 228). Anot E. Eriksono, tokia vaidme-
ny sumaistis skatina asmenybés identiskumo krizg. Pati-
riamos asmens vystymosi krizés, be abejo, lemia etiniy,
moraliniy vertybiy suvokima. Siuo atveju galima kalbéti
ir apie sumaisti. Tai bty pirmoji mums svarbi aukstes-
niy klasiy mokiniy ypatybé, kurig véliau aiSkinsimés
placiau.

Antroji ypatybé yra perdétas kritiskumas. Sios savy-
bés kilmé néra vienareik§mé. Galbiit nepavykus integ-
ruotis | visuomeng, paaugliai, nesulauk¢ protingo palai-
kymo ir pastiprinimo, jauciasi nuskriausti ir mano, kad
jiems nepasiseké. Nusivylimas gali skatinti pazeidinéti
istatymus, tapti nusikaltéliais (Grant, 1998).

Didesnio kritiSkumo priezastis gali bati E. Eriksono
minétus kitas krastutinumas — identiSkumas, kai zmogus
yra per daug isijautes | savita savo vaidmenj, neberanda
sau vietos ir nebeturi kantrybés. Sia biisena mokslinin-
kas apibiidina kaip turincia fanatiSkumo. Fanatikas tei-
gia, kad jo kelias yra vienintelis kelias. Paauglius mes
pazistame kaip idealistus, kurie mato daiktus bei ivykius
juodomis ir baltomis spalvomis
(http://www.ship.edu/~cgboeree/erikson.html).

Kadangi paauglystg ivardijame kaip kritinj asmeny-
bés formavimosi amziy, konstatuojame, kad $iuo asme-
nybés vystymosi laikotarpiu svarbu atkreipti démesi i
anksciau apibiidintas neigiamas psichologinio vystymo-
si situacijas. [vertinant didesnio kritiSkumo ir sumaisties
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situacija, reikia nusistatyti pagrindinius kataliky tikybos,
kaip dorinio ugdymo dalyko, atramos taskus.

Taigi visas ugdymo procesas mokykloje nukreiptas |
visavertés, brandzios asmenybés ugdyma. Ypac dorinio
ugdymo dalykai turi kalbéti apie tai, kas labai intymu,
kas susij¢ su vidinémis nuostatomis ir patirtimis. Bet
kad zmogui tokia vidiné patirtis biity prasminga, jis turi
biiti jveikes tam tikra augimo etapa. Humanistinés psi-
chologijos kiuiréjas A. Maslow kalba apie zmogaus pri-
gimt] ir jos galimybes. Jis nustaté poreikiy hierarchija.
A. Maslow teigimu, Zzmogus save realizuoja pirmiausiai
patenkindamas pagrindinius, arba ,Zemesniuosius®,
poreikius. Egzistenciniams poreikiams priskiriami fizio-
loginiai, saugumo, meilés ir priklausomumo poreikiai.
Jie uztikrina iSlikima fiziologinéje plotméje: maistas,
vanduo, oras ir t. t.; psichologinéje plotméje: meilé, pa-
garba ir t. t. Antrasis, aukstesnis, lygmuo yra saviraiskos
poreikiai. Cia >mogus per pazinima, estetinj suvokima
siekia save realizuoti, naudodamasis intelektinémis ir
kiirybinémis galiomis. Taigi saviraiskos poreikiy lyg-
meniui priskiriami pazinimo, estetiniai, saviraiskos po-
reikiai. Toks iS8déstymas reiskia, kad aukstesnio lygmens
poreikiai gali atsirasti tada, kai patenkinami zemesnieji:
alkanas zmogus nesirlipina savo saugumu, jauciantis
grésme nesiekia biiti mylimas ir pan. A. Maslowo tei-
gimu, norint pasiekti auksStesn¢ pakopa, pirmiausia rei-
kia patenkinti Zemesniuosius, t.y. fiziologinius, porei-
kius. Visa $i vystymosi procesa A. Maslow apibudina
kaip tapima tuo, kuo i§ tiesy sugebi ir gali buti. Tai
visiSka savirealizacija.

Auksciausiai vystymosi pakopai A. Maslow priskiria
transcendentinius poreikius. Tikslaiu, atsiranda poreikis
plétoti ir saugoti tai, kas visiSkai priklauso dvasinei sri-
¢iai (Beresneviciene, 2001). Svarstytina, ka buty galima
priskirti $iai sriciai. Kaip svarbiausius transcendentinio
lygmens aspektus jvardintume tarpasmeninj bendravima
ir tikéjimu besiremianti santyki su Dievu. Kataliky tiky-
bos dalyko prioritetas — kalbéti apie transcendentinius
kiekvieno zmogaus poreikius ir i§ to kylancias pasek-
mes.

Vidiné patirtis visada yra sunkiausia, nes butinas pla-
tus pazinimo ir suvokimo spektras, kartu lengva, nes,
anot V. Franklio, ,,giluminé asmenybé, dvasiné egzis-
tenciné gelmé visada nesamoninga: giluminé asmenybé
nesamoninga nei§vengiamai, o ne priesokiais. [...] Si-
taip atsiskleidziantis zmogaus religingumas, kurj ir nu-
mano, ir nusako franscendentinio nesqmoningumo sa-
voka, reiksty, kad nesamoningai mes visada siekiame
Dievo, visada esame susij¢ su juo, tegul nesamoningu,
bet vis délto intencionaliu rysiu. Kaip tik §i Dieva mes
vadiname nesamoningu Dievu. Vadinasi, miisy naudo-
jama nesamoningo Dievo formuluoté anaiptol nereiskia,
kad Dievas yra nesamoningas savyje, pats sau; priesin-
gai, ji reiSkia, kad kartais mes nejsisamoniname Dievo,
kad misy santykis su juo gali biiti nesamoningas, i$-
stumtas ir todél mums patiems nezinomas“ (Frankl,
2000, p. 50).

Tikybos pamokos dorinio ugdymo kontekste skirtos
tam, kad ugdytinj kilsteléty auksciau fiziologiniy porei-
kiy ir paskatinty siekti auk§tumy ne tik ziniy, bet ir dva-

siniu poziiiriu. Kai sakome, kad zmogus yra psichofizi-
né butybé, nejvardijame proporcijos, kiek dvasia ir dva-
siniai dalykai uzima vietos miisy gyvenime. Tai antroji
kataliky tikybos mokymo sritis — kalbéti apie Zmogaus
transcendenting paskirtj ir i§ to kylancius reikalavimus
misy gyvenimui.

Dvasingumas tapo labai pazeidziama Zzmogaus gyve-
nimo sritis. Jo trikumas atsiliepia santykiams tarp Zmo-
niy, vertinant save. Taip paneigiama egzistenciné gyve-
nimo pilnatvé. Pazeidziamos socialing, kiino (menecroe)
ir psichologiné erdvés. Dvasingumas praranda savo is-
raiska, jo vieta uzima neigimas socialinéje srityje (,,man
viskas galima®), ktino (menecnoe) (,,0 man taip norisi®),
psichologingje srityse (,,galiu uzslopinti savyje®). Psi-
chologiniu poziiiriu dvasingumo vieta uzima rezultaty
siekianti gyvenimiska energija. Energijos, arba veiklu-
mo, potencialas tampa pagrindine savos esmés iSraiska.
Tuo pateisinamas bet koks veiksmas (A6pamosa, 2000).
,Etika — viena visuomeniniy dvasingumo iSlaikymo
formy — tampa nereikalinga. Gyvenime isigali nihiliz-
mas“ (Abpamosa, 2000, c. 72).

Buitinis nihilizmas igyja ivairiausiy formy, taciau jas
visas jungia socialinés, fizinés ir psichologinés srities
neigimas, nesukuriant nieko kokybiSkai naujo, suaugu-
siyjuy neveiklumas, Seimos nariy susvetiméjimas, nepasi-
tikéjimas ir t. t. Nihilizmas labai stiprus, nes neigimas
yra galinga jéga (Ab6pamosa, 2000). ,Juo pasireiskia
metafizinis Blogis, nes Blogis turi ne ka mazesni ener-
getinj potenciala negu metafizinis Géris. Zmogus jaudia
savo jéga, kaip savirai$kos galimybe® (Adpamora, 2000,
c. 73).

»Mes norime pabrézti, kad zmogus kaip dvasiné bi-
tybé, ne tik susiduria su tuo, kad stovi prie§ pasauli (is-
orini ir vidini), bet ir uzima atitinkama pozicija jo at-
zvilgiu. Zmogus visada gali kaip nors ‘vertinti‘, kaip
nors ‘elgtis‘ pasaulio atzvilgiu. Kiekviena savo gyveni-
mo akimirka, Zmogus pasirenka pozicija prigimtinés ir
socialinés aplinkos, vidinés aplinkos ir vitalinio psicho-
fizinio vidinio pasaulio, vidinés srities atzvilgiu“
(®Opanxi, 1990, c. 111). Dvasingumas — siektina savy-
bé. Jos akcentavimas yra trecias atramos taskas dorinio
ugdymo, konkreciai kataliky tikybos mokymo procese.

Mokytojas, kasdien susidurdamas su sumaisti ir kri-
tiSkuma iSgyvenanciais paaugliais, yra jpareigotas tole-
rantiSkai taikyti Siuos kriterijus ir bandyti jveikti barje-
rus, kurie trukdo mokytis ir mokyti. Bet ¢ia ne tiek
svarbus ziniy perdavimas, kiek pagalba ugdytiniui, kuris
ruoSiasi gyvenimui.

2. Sumaistis vertybiy jsisgmoninimo kontekste

Atsizvelgdami | ankséiau svarstytas sumaisties gali-
mybes siekiant identiSkumo paauglystés laikotarpiu,
aptarsime $j procesa vertybiy jsisamoninimo kontekste.

Kadangi esame bendruomenés zmongés, mums tenka
atitinkamas aplinkos kriivis, lemiantis pasirinkimus,
elgsena. Be to, veikiame aplinka, kurioje tenka gyventi
ir dirbti. Vienas kita papildydami, kuriame kultiira, so-
cialines ir dorovines normas. ,,Objektyvioji tikrové vei-
kia subjekta, palikdama jame pédsakus (atmintyje), su-
keldama potyrius, kurie sumuojasi i asmening patirti.
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[...] Asmens patirtis pirmiausiai yra subjektyvi, nes ji
priklauso tiek nuo jgimty, paveldéty, tiek nuo igyty in-
divido struktiry. Sj teiginj patvirtina tai, kad kiekvienas
subjektas daro klaidy, [...] patirties tikroviskumag lemia
tai, kad subjektas perima objektyvias kultiirines, sociali-
nes, dorovines visuomenés vertybes® (Gucas, 1980, p.
171).

Nagrinéjant paauglystés laikotarpj, kada vyksta zZy-
mis psichofiziniai pasikeitimai ir pereinama prie asme-
nybés brandos, svarbu stebéti, kaip kuriasi individuali
paziiiry sistema. Nusistatyta vertybiy hierarchija ateityje
bus svarbi gyvenimiskai patir&iai interpretuoti. Cia dide-
lg itaka daro tévai ir mokykla. Todé¢l galima teigti, kad
ne visada paauglys susikuria savita vertybiy sistema.
Tévai ir mokykla neeksperimentuoja $ioje srityje, sten-
giasi paaugliui perduoti tai, ka yra patys paveldéje. Zi-
noma, tokia tévy ir mokyklos nuostata galima jvardinti
kaip konservatyvia, bet vertybéms (pvz., moralinéms)
budingas pastovumas. Kita vertus, svarbu nesilaikyti
klisiy ir adekvaciai vertinti realybg. Paauglys yra linkgs
i§ naujo viska ivertinti, kas néra blogai, nes jis ,licka
atviras naujai patir€iai, gali matyti gyvenima visai ki-
taip. Remdamasis savo paties reakcijomis, jis gali suras-
ti kurybiskus socialiniy problemy sprendimus, kurie
skiriasi nuo ankstesniy karty sprendimy. Taip atvirumas
patyrimui leidzia keistis ne tik individui, bet ir visai
visuomenei“ (Zukauskiené, 1996, p. 304).

Kas kuria vertybiy sistema? Krik$¢ioniSkasis moky-
mas teigia, kad nepaisant zmogaus valios yra prigimtinis
istatymas, kuris lemia sprendimus nepaisant religingu-
mo. Kiekvienas zmogus, nors ir nesiklauso sazinés bal-
so, zino savo veiksmo verte. Be abejo, yra veiksniy,
kurie veikia vertybiy isisamoninimo procesa: ,,Skiria-
mos keturios vertybiniy orientacijy formavimasi itako-
janciy faktoriy grupés:

1) Dbiologinés prielaidos (pvz., lytis, temperamen-
tas, iSvaizda);

2)  kulttiriné aplinka;

3) individuali bendravimo patirtis;

4) situaciniai stimulai (pvz., ivykiai, jausmai,

zmoneés)“ (Zajanciauskaité, 1998, p. 15-16).

Biity galima diskutuoti dél teiginio, jog ,,kieckvienoje
visuomenéje egzistuoja vienokios ar kitokios moralinés
vertybés — tam tikras pareigos, garbés, teisingumo ir
panaSiy kategorijy supratimas. Kaip vidinés individo
realybés elementai, orientacija | moralines vertybes
formuojasi iSoriniy, t. y. socialinéje aplinkoje egzistuo-
jan¢iy, vertybiy pagrindu“ (Zajanciauskaiteé, 1998,
p. 15-16). Vertybés yra vertybés, net totalitarinés
valstybés savo konstitucijose jas ivardija vienodai, tik,
deja, ne visada jy laikosi. Bet tai nereiskia, kad vertybé
gali prarasti i§lickamumo ir pastovumo pobudi.

Vertindami doroving struktiira, galime i$skirti tris jos
komponentus: pazinimo (Siame etape vyksta patirties
kaupimas doros srityje), emocinj vertinamaji ir praktini
(tai, kas pazinta ir jvertinta, pritaikoma kasdienybéje).
Nustatant doroving pozicija ypa¢ svarbus emocinis ver-
tinamasis komponentas. Jis konkre¢iu veiksmo pasirin-
kimo momentu susieja pazinima ir praktika, todél tampa
dorovinés pozicijos nusistatymo veiksniu.

Paauglystéje perzitirimos moralinés vertybés, jos ma-
Ziau siejamos su tévy autoritetu, laisviau interpretuoja-
mos, kartu ir abstrak¢iau suvokiamos; sektinu pavyz-
dziu tampa bendraamziy grupé ir jai svarbis autoritetai.
Kartu stipréja paaugliy konformizmas su savo referenti-
ne grupe bei nepakantumas jos nepripazistamoms verty-
béms. Paauglys idealistiskai vertina aplinkinius, t.y.
reikalauja, kad Sie atitikty, jo poziiiriu, auksciausius
kriterijus. Taip pat yra egocentriskas, aplinkinius suvo-
kia kaip nuolat besidomincius juo. Moraliné paauglio
raida turéty skatinti iSsivaduoti nuo egocentrizmo, ugdy-
ti specialius geb¢jimus, sau ir kitiems taikyti tuos pacius
dorovinio vertinimo kriterijus, atsizvelgti { aplinkiniy ir
savo poreikius bei interesus* (Navaitis, 2001, p. 11).

Kadangi doroviniy vertinimy objektas yra pats zmo-
gaus elgesys, tenka ugdyti gebéjima vertinti elgesi.
Adekvaciam vertinimui biitinos Sios savybés arba gebé-
jimai (Zajanciauskaite, 1998):

1) paties poelgio fakto vertinimas;

2) aplinkybiy, kurios paskatino vienokj ar kitokj
elgesi, suvokimas;

3) mokéjimas vertinti kity poelgius;

4) mokéjimas vertinti savo poelgius.

Vertinimo Kkriterijai remiasi atskiry vertybiy visuma.
O tos vertybés yra tai, kas vertinama bendrazmogiskame
lygmenyje, ir tai, kas vertinama tikéjimo srityje, kai jos
byloja apie santyki su kitu zmogumi: jautrumas, savikri-
tiskumas, kuklumas, teisingumas, zmogaus ir jo darbo
vaisiy tausojimas, pareigingumas, saZiningumas, atsa-
kingumas.

Taciau yra realybé¢, neleidzianti per daug susizavéti
Siuolaikinio jaunimo savarankiSkumu, ji skatina ivairia-
pusiskai iStyrinéti esama padéti. ,Paaugliy ir jauny
zmoniy sugebéjimas mastyti apie tai, kaip viskas turéty
biti, uzuot apsiribojus tuo, kas yra, leidzia jiems biiti
idealistais ir visuomenés reformatoriais. Taciau deél ribo-
tos gyvenimiskos patirties jy teorijos daznai yra naivios
ir nesudétingos* (Zukauskiené, 1996, p. 314).

Remiantis E. MartiSauskienés atlikto tyrimo duome-
nimis, ,,V-IX klasiy mokiniai prastai arba nepakanka-
mai mokeéjo vertinti situacijas: beveik neatsizvelgé i
veikéjy psiching biisena, rémési tik viena dviem aplin-
kybémis. Nustatyta, kad paaugliai faktinj poelgiy aspek-
ta suprato kiek geriau, taciau tik maza dalis tiriamyjy
pasieké auksta Siy mokéjimy lygi. Vertindami kity poel-
gius, paaugliai labiausiai rémési dorovinémis vertybé-
mis, susietomis su privaléjimu, t.y. tais parametrais,
pagal kuriuos dazniausiai juos vertino suaugusieji. Ta-
¢iau, vertindami save, kélé jautruma, kukluma, teisin-
guma t. y. dorovines vertybes, lemiancias zmogaus em-
patija® (Martigauskiené, 1997, p. 48). Sio eksperimento
duomenys leidzia pagristai kalbéti apie moralinio elge-
sio ir moralinés samongés rysio problema. ,,Tai, kad mo-
raliniai sprendimai ir atitinkamy normuy laikymasis ne
visada sutampa, veréia ieSkoti veiksniy, turiniy tam
itakos. Bandymy nustatyti koreliacijas tarp moraliniy
sprendimy pobtidzio ir realaus elgesio, rezultatai, nepai-
sant ju nevienareik§miSkumo, labiau teigiami, taciau
tokiy koreliacijy psichologiné prasmé kol kas lieka ne-
aiski“ (Zajanciauskaité, 1998, p. 14).
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Gal tai bus per grieztas vertinimas, bet neadaptyvi
elgsena yra asmenybés integracijos stokos vaisius arba
zenklas, kad asmenybé yra priestaringa, jkalinta impulsy
ir instinktyviy troskimy. Teisingumo délei reikia
pridurti, kad kai kurios neadaptyvios laikysenos ne
visada yra klaidingos moraliniu pozitiriu. Cia labiau
tikty kalbéti apie ydingas laikysenas.

Taigi Sios vadinamosios ydingos laikysenos rodo as-
menybés yda, integracijos kontrolés ir valdymosi tri-
kuma, lengvabtdiSkuma priimant sprendimus ir t. t. Jei
jos grieztaja to zodzio prasme ir néra ydos, vis délto
trukdo visuomenéje elgtis dorai.

Bity galima i$vardinti daugybe tokiy laikyseny,
kurios, jei ir nepadaro moralinio elgesio ydingu, tai bent
jau jam kliudo. ,,Ambivalenti§kas, svyruojantis elgesys
pagristas abejonémis ir amzinais neapsisprendimais,
gynybinés laikysenos, kylancios i§ liidesio, nedrasos,
depresijos, agresyvios laikysenos, daugiau ar maziau
nuspalvintos paranoja, nes atrodo, kad visas pasaulis yra
toks, kuris persekioja, godzios, trokstanéios uzvaldyti,
malonumy ieSkancios laikysenos, dominuojancios,
despotiskos, niekinanCios, bégancios 1 svajones,
vaizduotés kliedesius — visos Sios laikysenos, kuriose
gausu neurotiSkumo, netgi psichopatiniy (sunkiausiais
atvejais) bruozy, rodo asmenybés integracijos yda, apie
tai kalbama kaip apie slopinimq, ,,as* susiskaldymaq,
realybés neigimq etc. Asmenybés struktiirizacijai kazko
triko, kazkas buvo praleista, dél to asmenybés elgesys
daugmaz yra suvarzytas ar paralyziuotas. Tokiomis sa-
lygomis zmogiskasis subjektas nepajégia saves kontro-
livoti, valdytis, elgtis protingai, tvirtai, palaikyti pusiau-
svyra. Dél to kyla rizika, kad moralinis elgesys gali buti
sunkiai suzalotas® (Catalan, 2003, p. 145-146).

Tokia elgsenos maniera nebiina piktybiné, anot
J. F. Catalan, ,kai kurie asmenys nepajégia daugiau
noréti, ju valia serga; mes dar kalbésime apie valios
neturéjimq. Kiti gali ’noréti’ tik impulsyviai, prieso-
kiais; tai efemeriski, momentiniai, be tgstinumo, nepa-
stoviis norai. Taciau biina ir prieS§ingy — isitempusiy,
nelanksCiy, be nuolaidumo, nepajégiy prisiderinti prie
aplinkybiy valiy: toks yra lengvai kitus ’sudauzancio’,
bet i§ tiesy labai trapaus asmens elgesys. Ju nelanksti
valia gali kaip stiklas suduzti nuo menkiausio sutrenki-
mo... Ir i§ paprasCiausios patirties zinome, kad biina
pasidalijusiy valiy: tuo paciu metu ir nori, ir nenori;
nickada néra tvirtos valios, niekada visos; visuomet yra
’as8 noréciau, bet...”. Ir §is "bet’ viska uzblokuoja: niekas
negali priversti nusikratyti nuolatinio abejojimo* (Cata-
lan, 2003, p. 111).

Kalbédami apie brandzia asmenybg ir jos kelig 1 §i
branduma, kalbame apie savo asmenybés isStekliy pazi-
nima, skaidry bei kukly savo galimybiy pripazinima, ir
kartu savo riby zinojima. Taigi pajégti koncentruotis,
imtis patikétos uzduoties taip, kad biity galima pasi-
kliauti asmeniniu nuoseklumu, iStverme, istikimybe.
Suaugg, arba brandiis, asmenys — tai ir tie, kurie pajégia
veikti ne tik staiga kilusio entuziazmo skatinami, bet
sugeba viska apmastyti ir vadovautis protingais isitiki-
nimais, moka biti ne tik dosniis bei aktyvis, bet ir zino,
dél ko ir kodél yra tokie. Galiausiai tai tie, kurie yra ir

nori biiti atsakingi uz savo bei kito gyvenima, solidartis
su kitais, nevengiantys gyvenimo kovy, samoningai
suvokiantys savo socialines Saknis ir taip, kaip leidzia
galimybés bei sugebéjimai, veikia visuomenéje, kurioje
gyvena. Gal tai tik ideali vizija, bet jei tai yra idealas, tai
1 autentiSka suaugusiojo elgesi, branduma galima pre-
tenduoti tiek, kiek bandoma prie jo priartéti.

Atsakomybés jausmas, skaidrumas ir susivaldymas,
taip pat drasa priimti nesékmes, nesijauciant dél to pri-
slégtam ar sugniuzdytam — visi Sie bruozai rodo susi-
formavusia asmenybe, zmogiskuju vertybiy, kurias pa-
déjo igyti teisingas aukléjimas, visuma. Ir jei nuo pat
ankstyvos vaikystés tam tikri pamatai néra tinkamai
padéti, tada visi santykiai, tai yra gebéjimas gyventi su
kitais, tarp kity, gerbiant kitus, jauciant, kad pats esi kity
priimamas, yra nedarniis. Remiantis pirmuyjy santykiy su
motina, tévu, aplinka, auklétojais patirtimi bresta vaiko
pasitikéjimo, savikontrolés, geb¢jimo priimti kit laiky-
sena irt. t.

3. KritiSkumas didaktiniame bendravime
kataliky tikybos pamokose

Kritiskumo klausima galime nagrinéti dviem aspek-
tais.

Mokomosios medziagos aspektu gali reikstis kritis-
kas pozitris, kai besiformuojant paauglio identitetui
palie¢iamos elgsenos arba vertybinés normos. Dirbant
mokykloje, empirinis patyrimas leidzia konstatuoti, kad
ir labai argumentuotai kalbant susiduriama su iSankstine
nuostata, kuri gali buti atkakliai ginama. Jau kalbéta
apie tai, kad paaugliy nuostatoms susidaryti jtakos gali
turéti daug priezasCiy. Idealizmo skatinami paaugliai,
rodos, turéty teigiamai jvertinti bendrazmogiskas etines,
socialinés elgsenos normas, taciau jie savo hiperboli-
zuotu idealizmu netgi kritikuoja pernelyg 1éta ju igy-
vendinima. ISankstinés nuostatos gali turéti ir kita at-
spalvi, kai prieStarauja perteikiamoms moralinéms ver-
tybéms ar pasauléziiiros, religijos nuostatoms. Taigi Sis
kritiSkumas yra gana sunkiai jveikiamas. Lieka tikétis,
kad auganti gyvenimiska patirtis ir asmenybés identiteto
ieSkojimas leis pasinaudoti tuo, kas buvo perteikiama
mokantis. Siuo atveju mokytojas turi islikti tolerantiskas
ir laukti rezultato.

Galima ir kita didesnio kritiskumo atmaina, kuri pasi-
reiskia santykiuose tarp mokiniy ir mokytoju. Ji svarbi
tuo, kad gali daryti jtaka ziniy perdavimui ir jy priémi-
mui. Nemégstamas mokytojas yra pasmerktas didesnei
nuomonés kritikai ziniy perteikimo procese. Kalbant
apie tikybos pamokas, kur perteikiami pasaulézitiriniai
ir moralés dalykai, neiSvengiama nuomoniy jvairoveé ir
diskusijos.

Asmens brandumas atsiskleidzia socialiniuose santy-
kiuose, kai bendraujame su kitu asmeniu. Mokykla yra
ta vieta, kur pagrindinis santykis — tarp mokytojo ir mo-
kinio. Cia nei§vengiamai kyla autoriteto problema. ,,Per
santyki su autoritetu arba su bet kokiu asmeniu, atsto-
jan¢iu valdzia, puikiausiai gali pasireik$ti brandumas
arba nebrandumas: pagarba, paklusnumas, laisvas pa-
klusimas, kuris neatima drasos ir tvirtumo, ’iSsakant
savo nuomong vyresniesiems’[...] Sakéme, kad buti
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laisvam — tai mokéti apsispresti, taigi energingai veikti
ir iStverti prisiimta uzduoti. Tam reikia pasirinkimo,
taigi aukos, organizuotumo, pastovumo, taciau taip pat
pasirengimo nenumatytiems dalykams, pajégumo pakilti
po nesékmés ir pan.* (Catalan, 2003, p. 152—153).

Visa tai stebint, biity klaidinga iSsakyti galutini ver-
dikta, kad viskas yra blogai, kad su nuomonés liberalé-
jimu grimztame i vis didesni chaosa. Nors, kita vertus,
chaotiskumo apraisky tikrai galime pastebéti. Bet turime
suvokti ir tai, kad mokykla, Seima yra tos terpés, kur
ugdosi biisimosios asmenybés. ,,Siandien jau nekyla
abejoniy, jog mokykla turi orientuoti mokini i koope-
ruota mokymasi, i konflikty sprendimy igudziy iSlavi-
nima* (Piktinas, Palujanskiené, 2000, p. 46).

Aklas viso ko priémimas nediskutuojant, nespren-
dziant versty galvoti apie uzguita, palauzta paauglio
charaktery. ,,Paaugliai taip pat iSgyvena ir nemazai psi-
chosocialiniy konflikty. Nagrinéjant pastaruosius pir-
miausiai dera pastebéti, jog savarankiSkumo jgijimo
laikotarpis nuolat ilgéja, todél psichologine, fiziné ir
socialiné branda gali biti netolygi. Tai skatina konflik-
tus, kuriuos, kalbant apie paauglyste, reikéty vertinti
kaip norma. Paauglys paprastai konfliktuoja su artima
socialine aplinka. Tad Seima, mokykla, religiné ben-
druomené gali sékmingai spresti Siuos konfliktus, ir tik
atskirais atvejais ju sprendimui prireikia profesionalios
paramos® (Navaitis, 2001, p. 12).

G. Navaitis 1996 m. atliko tyrima, kurio metu ap-
klaus¢ 104 Vilniaus mokykly vyresniyju klasiy moki-
nius, sickdamas i$siaiSkinti, kaip jie vertina savo santy-
kius su mokytoju. 9 mokiniai nurodé, kad santykiai
priesiski. Si imtis néra reprezentatyvi, tatiau palyging
G. Navaicio gautus duomenis su panasiy tyrimy, atlikty
1994 m. (96 apklaustieji), 1993 m. (112), 1991 m. (83),
1989 m. (131) ir 1988 m. (96), duomenimis galime teig-
ti, kad 6-8 proc. aukstesniy klasiy mokiniy konfliktuoja
bent su vienu mokytoju. Si fakta galima vertinti dvejo-
pai. Pirmiausia ji tikty palyginti su 70-80 proc. aukstes-
niy klasiy mokiniy, kurie atsaké, kad bent vienam mo-
kytojui jaucia $iltus, draugiskus jausmus, gali ji pava-
dinti ,,mylimu mokytoju‘. Taip pat reikia pazyméti, kad
dauguma mokiniy (apie 92 proc.), vertindami savo san-
tykius su visais mokytojais, pazyméjo, kad jie besikei-
Ciantys, gali biti ir geri, ir blogi. Taigi mokiniy ir moky-
toju bendravimas, daugelio mokiniy nuomone, néra
nuolat konfliktiskas. Kita vertus, 6—8 proc. mokiniy,
mananciy, jog yra skriaudziami, neteisingai vertinami,
baudziami ir laikan¢iy mokytoja ,,prieSu, — tai gana
didelé grupé, galinti neigiamai veikti mokyklos gyve-
nima ar kliudyti pedagoginei veiklai, nes vidutiniskai
klaséje ju turi bati 1-3. Siems mokiniams reikia ir psi-
chologinés paramos (Navaitis, 2001).

Mokomosios programos bei mokymo metodai vis dar
nepakankamai atsizvelgia | paauglio paZinimo raida,
todél kai kurie mokiniai paauglystéje nustoja dométis
mokymusi. Tai gali tapti vienu veiksniy, kada paauglio
nesimokymas tampa nuolatiniu mokykliniy konflikty
,»palydovu®.

Aptariant nesimokymo ir konflikty sasajas pirmiausia
reikéty pasakyti, kad egzistuoja gana didelis neatitiki-

mas tarp pedagoginés teorijos ir mokytojy pozilirio i
tuos, kurie nenori mokytis. Teorija nesimokyma aiskina
mokinio asmenybés ypatumy neatitinkanciais mokymo
metodais, mokytojai — nepakankamais mokinio gebéji-
mais ar nevalingumu. ,,1996—1999 m. apklausiant kélu-
sius kvalifikacija Lietuvos mokykly pedagogus (i§ viso
348), mokancius paauglius, paaiskéjo, kad tik 32 i§ ju
nesimokyma siejo su dalyky programomis, mokymo
metodais ar mokytojo asmenybe. 201 i§ ju nesimokymo
priezastimi laiké silpna mokiniy valig, nesugebéjima
valdyti démesi, susikaupti, o 115 — intelekto trikumus,
menkus kalbinius gebéjimus, vaizduotés stoka. Zinoma,
Sie duomenys néra pakankamai iSsamds, taciau jie gana
aiskiai atspindi tam tikras tendencijas, liudija mokyto-
jams biudinga supaprastinta nesimokymo priezasCiy
samprata. Vis délto konsultaciné praktika rodo, kad mo-
kytojo asmenybé, jo netikslios nuostatos retai tampa
paauglj psichologiskai traumuojanciu veiksniu. Juo daz-
niau biina mokymo tikslai. Nuolatiné mokymo tiksly, o
taip pat didaktikos ir metody Kkaita, raso
H. Hentingas, — yra ne tik mokiniy, bet ir mokytoju pro-
blema. Pozitiris { mokykla kaip i eksperimentinj poligo-
na, nauju mokymo metody ivedimas, programy perkro-
vimas moksline informacija — tai priezastys, dél kuriy
besimokantys nesugeba prisitaikyti prie ivairiy ir per
dideliy reikalavimy, dél kuriy nukencia ju psichika®
(Navaitis, 2001, p. 57). Priestaringas gali bti ir mokiniy
pozitris i mokymasi. Jis paprastai priklauso nuo moki-
niui svarbios mikrogrupés ir mokinio amziaus.

Galima teigti, kad sumaistis vertybiy sistemoje ir kri-
tiSkumas didaktiniame bendravime, labiausiai veikia
kataliky tikybos mokyma.

ISvados

1. Paaugliy ypatumai yra svarbi tyrimy sritis. Aptar-
dami du psichologinius reiskinius: sumaistj jsisamoni-
nant vertybes bei padidinto kritiSkumo didaktiniame
bendravime kilmeg, turéjome galimybeg isigilinti tik {
labai siaura Sios problemos sriti. Paauglystés laikotarpis
yra svarbus psichologiniam vystymuisi. Asmens tapaty-
bés paieska glaudziai susijusi su dorovés normomis,
tradicijomis ir jas perduodanciais tévais bei mokytojais.
I visg tai atsizvelgdamas paauglys, ieSkodamas savo
vietos, kaupia patirtj. Tai yra sudétingas procesas. Svar-
bu iSsiaiskinti paauglystés ypatumus, kad biity galima
atitinkamai kreipti ugdymo procesa, pritaikyta Siuolai-
kiniam paauglio mastymui.

2. Kataliky tikybos mokymui jtaka daro teigiama dia-
logo atmosfera, perteikiamos medziagos aktualumas ir
mokytojo asmuo. I$skiriant dvi mokiniy ypatybes (su-
maistj ir dideli kritiSkuma) atkreipiamas démesys | tuos
kritinius momentus, kurie veikia mokymo procesa. Su-
maisties atveju konstatuojame neadekvaty paauglio savo
ir kity elgsenos vertinima, nustatome, kas lemia toki
vertinima. Kai nagrinéjame didesni kritiSkuma didakti-
niame bendravime, iSskiriame dvi sritis, kur pasireiskia
tokia paauglio elgsena. Cia yra svarbus perteikiamos
medziagos aktualumas ir jtikinamoji galia bei mokyto-
jas, kuris bendrauja su paaugliu.
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3. Sékmingai iveikus $ias problemas galima tikétis
svaraus kataliky tikybos inaso { transcendentiniy porei-
kiy lavinima, kaip svarbuy asmenybés ugdymo tiksla.
Tenka spresti savitas problemas, kaip rasti klausytoja,
atgaivinti dialoga ir sékmingai perteikti pamokos turinj
bei esme.

Gauta 2004 08 30

Pasirasyta spaudai 2004 12 20
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prof. habil. dr. V. Jakavicius, doc. dr. A. Liniauskaité
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PECULIARITIES OF SENIOR CLASS
PUPILS IN THE CONTEXT OF TEACHING
THE CATHOLIC FAITH

Ariinas Bladzius
Summary

The process of teaching the Catholic faith integrates
into the general flow of education. It aims for being a
purposeful discipline not only in the sense of the trans-
mission of religion but also in the sense of speaking on
the topics of Christian moral as religion is an integral
part of the subjects of moral education. Aiming for its
objectives the religion is expected to cover a very wide
spectrum of problems, which may in one way or other
influence the solution of the existential problems. The
moral training inevitably has influence on the formation
of moral securities and the difficulties encountered. The
analysis of the peculiarities of students in this context
plays an important role because it is useful in disclosing
positive and negative changes in the process of spiritual
development as namely such peculiarity influence the
decisions of the senior grade students.

In the context of teaching the Catholic faith in senior
grades we shall try to disclose the peculiarities that be-
come evident in the adolescence period. At this period
of age radical changes take place both in physiological
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and spiritual sphere. Physiological changes undoubtedly
have influence on a psychophysical state, but all the
paths of development converge on the psychological
sphere because the above processes take place in this
sphere and the attitudes are formed. After the end of the
period of physiological development such attitudes con-
tinue to perform the function of the regulation of our
behaviour and, the main thing, the function of evalua-
tion. Therefore it is important to disclose the psycho-
logical sphere in the psychophysical personal structure
of an adolescent in which, due to the development of the
thinking ability of adolescents, the social comprehen-
sion and moral decisions improve. Mature thinking is
not to come suddenly, and this is the explanation of the
fact that the majority of adolescents overestimate their
possibilities.

A very important task for a man is to learn to sepa-
rate the good and the evil. To be a moral person means
to think and behave morally. When estimating the pe-
riod of the adolescence, E. Erikson speaks about the
formation of a person’s identity. In the process of look-
ing for his own ,,me*, any person tries different models
of behaviour in various situations.

The process of teaching the Catholic faith encounters
with the problem of the lack of a dialogue. The origin of
the problem may be dual. On one hand, it may the lack
of attention of the speaker, a teacher, to the listener, on
the other hand, it way be the unwillingness or inability
of the listener to perceive, to listen, to think. We shall
not analyze the first of the above reasons, but we shall
try to concentrate on two features of senior school stu-
dents that may influence the general process of teaching
the Catholic faith and the process of learning.

The principle of freedom shall always survive, no-
body can be forced to obey to the will of the other per-
son. This is especially significant for the religion. The
hope still remains that right things (as well as the evil
ones) spread on their own accord. The best way of edu-
cation is a personal sample. The fear may not be the
cornerstone for the discipline and education notwith-
standing that such a way looks to be the shortest.

The idealism and wish to change the world in the
process of looking for the purpose in life may become
the inducement for further actions for young people.
The flight of the youthful and rush spirit needs purpose-
ful leadership. If we manage to direct their idealism to
the right direction, to any productive action, they will
work hard. This may be a useful movement for the
mankind, helpful to disabled, lonely, old-aged persons
or the activities joint the people of all races and nation-
alities. Perhaps, such views will not be always recog-
nized by everybody, but when the young people have
the feeling that such views were considered well, they
would pay respect to them. We may partially state that
the truth comes to that what we have been destined to
find ourselves in our journey through the life.

In the formation of the identity, we must find deci-
sions how to adapt to the society. Therefore we are sup-
posed to accept everything we succeed in finding out
about the live and about ourselves and about what is
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valued in the society. For this purpose we need many
things: the prevailing culture of adults that is worth the
respect of an adolescent, a personal sample of the adults
to be followed by an adolescent. We should create con-
ditions for a young person to perceive the difference
between the helpless and irresponsible childhood and
the binding life of an adult. The crises of the formation
of a personality undoubtedly have influence on the as-
similation of the ethnic and moral securities. Therefore
we can also speak about a definite confusion of moral
values. This is the fist and very important, to our mind,
feature of the senior school students that we shall at-
tempt to discuss more widely further on.

The second feature is an excessive criticism. The ori-
gin of this feature is not unambiguous. Possibly, due to
a failure in the process of integration into the society,
the adolescents who cannot get the wise support and
backup, feel disadvantaged and think to be unsuccess-
ful. They may feel impelled to disappointment and in-
duced to violate the law, to turn criminals.

The main reason for an excessive criticism may be-
come the other extremity named by E. Erikson as iden-
tity, when a person plugs very strongly into his specific
role, when he finds no place for himself and looses his
patience. The scientist characterized such a state as hav-
ing tendencies to fanaticism. A fanatic declares his way
to be the only way. We know the adolescents as ideal-
ists and seeing the things and events in black-and-white
colours. As we are talking of the period of adolescence
and we define this period to be a critical age for the
formation of the personality, we may conclude that at
this period of the development of a personality it is very
important to concentrate on the above characterized
negative situations of psychological development. Hav-
ing in mind the situation of the exaggerated criticism
and confusion, we should determine the main corner-
stones for teaching the Catholic faith as a part of the
moral education.

Therefore the whole educational process at school
shall be concentrated on the creation of a full-fledged
and mature personality. Thus the disciplines of moral
education are orientated onto talking about the most
intimate things, the inner attitude and experience. But a
person will see the sense of getting such inner experi-
ence only after he has passed a definite period of
growth. The creator of humanistic psychology
A. Maslow states the nature of a man and possibilities
of thereof. Recently A. Maslow has been forming the
hierarchy of needs and declares that a person fulfills his
potential first of all by satisfying the basic or ,,lower*
needs. Physiological, safety, love and dependence needs
are classified as the basic or existential needs. They en-
sure survival in the physiological aspect: food, water,
air, etc.; in the psychological aspect: love, respect, etc.
The second and higher level is the needs of self-
expression. The person is striving through cognition,
aesthetic perception to fulfil his potential by using his
intellectual and creative powers. Therefore the needs of
cognition as well as aesthetic and self-expression needs
are attributed to the level of the needs of self-

expression. Such arrangement means that the needs of a
higher level may appear only after the lower needs have
been satisfied: a starveling person will not care of his
safety, a person who is feeling any threat will not strive
to be loved, etc. A. Maslow declares that for achieving a
higher level you should firstly satisfy lower, physiologi-
cal needs. A. Maslow characterizes all the above proc-
ess of development as becoming somebody you are ac-
tually able and you may become. This is complete self-
realization. A. Maslow specifies transcendental needs as
the highest level of the development. To tell more pre-
cisely, the need emerges to develop and safeguard such
securities, which belong completely to the moral sphere.
An interpretation of what may be attributed to this
sphere is possible. To the main aspects of the transcen-
dental level I should attribute interpersonal communica-
tion and the interrelation with the God based on the
faith. This is the first priority of the discipline of the
Catholic faith to talk about the transcendental needs of
each person and the consequences of thereof.

The lessons of the faith in the context of the moral
education are aimed for uplifting a student above
physiological needs and stimulating for achieving the
heights not only in the sense of knowledge, but also in
moral sense. When we say a man to be a psychophysical
being, we do not specify the proportion of the soul and
soul securities to take place in his life. This is one of the
spheres of teaching the Catholic faith — to talk about the
transcendental mission of a man and the requirements to
his life relevant to such a mission.

The attention should be drawn to the fact that a man
as a spiritual being encounters not only with the situa-
tion that he faces the whole world (both the inner and
the outer), but he also takes his position towards the
world. The man has always a possibility ,,to estimate*
the world or ,,behave” with the world one way or any
other way. Every moment of his life the man chooses
his position towards his natural and social environment,
inner environment, vital psychophysical inner world and
the inner sphere.

The teacher meets confused and touched by criticism
adolescents every day therefore he is obliged to convey
with a definite dose of tolerance the above criteria and
to attempt for taking the barriers which interfere with
learning and teaching. But the transmission of the
knowledge is not the only important thing as compared
with the help to a student to form himself for the future
life.

Taking into account the above-discussed possibilities
of confusion in the process of striving for identity in the
period of adolescence, this process will be discussed in
the context of the formation of securities.

In the process of the analysis of the adolescence pe-
riod when significant psychophysical changes and the
maturity of the personality take place it is important to
observe the formation of the system of individual views.
The hierarchy of values formed during this period will
play a significant role for the interpretation of the life
experience. Undoubtedly, the parents and school have
influence on the pupils. Therefore we may state that it is
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not always that an adolescent is always able to create a
specific system of values. Parents and school try not to
experiment in the sphere and aim for passing to adoles-
cents the values that they have inherited. Of course, we
may call such attitude of parents and school as conser-
vative, but the characteristic feature of the values (i.e.
moral values), as such, is consistency. On the other
hand, it is important not to fossilize in the stage of
cliches and to estimate the reality adequately. The ado-
lescent is inclined to evaluate everything anew and this
is not a bad thing because he remains open to his new
experience, he may see the life from a different point of
view. As based on his own reactions, he may find crea-
tive decisions for social problems, which differ from the
decisions of previous generations. Thus the openness to
experience stimulates the changes both the individuals
and society too.

When evaluating moral structure we may distinguish
three components: cognition, emotional-evaluation and
practical. In forming the moral position the emotional-
evaluation component is the most significant one. At a
definite moment of choosing the action cognition and
practice melt and for this reason this component be-
comes a factor for forming the moral position.

In the adolescence the moral values are re-estimated,
they are less related to the authority of parents, they are
interpreted freely and at the same time they are per-
ceived more abstract; the group of contemporaries and
the authorities of such a group become a sample to be
followed. At the same time the conformance with the
referent group and the intolerance to the values unrec-
ognized by adolescents grows. The adolescent evaluates
the other people idealistically, i.e. they demand the oth-
ers to be in conformity with the highest, to his mind,
criteria. He is also egocentric and conceives the other
people as permanently taking interest in him. The moral
development of the adolescent should stimulate the lib-
eration from the egocentrism, development of special
abilities, to apply to himself and the others the same
criteria for the moral evaluation, to take into account the
needs and interests of the other people and his own. The
criteria of evaluation are based on the whole of separate
securities. We specify such securities as something
valuable in the general human level and something
valuable in the sphere of the faith, taking into account
the relations with any other person — sensibility, self-
criticism, modesty, fairness, consideration of a man and
the results of his work, sense of duty, consciousness,
responsibility.

When speaking of a mature personality and its way to
such maturity, we speak about perceiving personal re-
sources, clear and modest acknowledgement of own
possibilities and knowing at the same time the limits.
This means ability to concentrate, to accept the task in
such a way that you may relay on the personal consis-
tency, endurance and faithfulness. Adult and mature
persons are those who are able to act not only under the
effect of sudden enthusiasm, but they are ready to medi-
tate and use their clever creed, they may be generous
and active, they know the basis to be such. Finally, ma-

ture persons may be considered those who are and wish
to be responsible for their own life and the life of others.
They feel solidarity with others, they do not avoid the
fight of life, conceiving deliberately their social roots
and act under their own possibilities and talents in the
society in which they live. Perhaps, this is an ideal vi-
sion, but in case this is an ideal, you may pretend to the
authentic behaviour of an adult and maturity as much as
you try to come to the ideal.

The feeling of responsibility, clearness and self-
control as well as the courage to meet any failure with-
out the feeling of oppression and prostrate — all the
above features found already formed personality, the
entire human values acquired by a right education. In
case definite fundamentals have not been lain in the
early childhood, all the relations of life, i.e. the ability to
live with the others, among others, have the feeling of
being accepted by others will be lost. On the grounds of
the primary relations with his mother, father, environ-
ment, tutors the behaviour of a child’s confidence, self-
control, etc. becomes mature.

We may analyze the problem of criticism taking into
account two aspects. In the aspect of educational mate-
rial a critical attitude may occur when in the process of
the formation of an adolescent’s identity, the norms or
behavour and securities are touched. When working at
school, as a result of empiric experience, we may spec-
ify that even in a very reasoned talking we encounter
with a preconceived notion, which may be defended
quite hard. We have already mentioned above that many
reasons influence the formation of the attitude in the
adolescents. Under the influence of idealism, it seems
that the adolescents should evaluate positively widely
accepted ethic norms and the standard social behaviour.
But the adolescents use their hyperbolized idealism and
even express their criticism for a week implementation
of such norms. The preconceived attitudes may also
have another shade when they are contrary to the moral
values transmitted or the attitudes towards the world-
view and religion. Therefore this form of criticism is
quite hard to overcome. The only hope is that with
growing experience and in the process of the search of
the personal identity the adolescents will be able to use
what they were given in the process of training. In this
position a teacher should keep the tolerance and wait for
the results to come.

There is another strain of the criticism, which finds
its expression in the relations between the students and
teachers. Such criticism may have influence on the
transmission and perceiving the knowledge. The main
thing is that when the students do not like their teacher,
such a teacher is self-defeating, he will hear more criti-
cism in the process of providing knowledge. If we take
the lessons of the faith where the world-view and moral
subjects are taught, the variety of opinions and discus-
sions are inevitable.

The maturity of a person expresses itself in social re-
lations when we contact and have contacts with any
other person. School is the place where the relations
between a teacher and a student are essential. The prob-

113



Arinas BladZius

lem of the authority is inevitable. It is a misjudgment to
declare the final verdict that everything goes bad, that
the liberalization of opinions means getting into a
deeper chaos. Though, on the other hand, we may see
manifestations of chaos. Still we must perceive that the
school and family is the environment for formation of
oncoming personalities.

The blind acceptance of everything around, lack of
discussions, solutions could make us think about the
unfortunate and broken character. The adolescents also
encounter psychological conflicts quite often. When
investigating such conflicts we shall state first of all that
the period of gaining independence is becoming longer,
so the psychological, physical and social maturity may
be quite uneven. For this reason conflicts occur, which,
in the terms of the adolescence should be considered as
normal. Most frequently the conflicts of the adolescent
are relevant to the nearest social environment. Therefore
the family, school and religious community may settle
such conflicts successfully and only in separate cases a
professional help will be needed for making a decision.

The syllabus and methods of teaching still do not
take into account the development of the adolescent’s
cognition so there are students who loose their interest
in studies. This may be one of factors when the lack of
motivation of an adolescent to study becomes a regular
,,satellite” of conflicts at school.

When discussing the relations between the unwill-
ingness to study and conflicts we should state quite an
evident incongruity between the theory of pedagogic
and the attitude of teachers towards the students not
willing to study. The theory explains the reason of un-
willingness to study as the incongruity of the methods
of teaching with the peculiarities of the student’s per-
sonality and the teachers see the reason in low abilities
or unwillingness of the student. The attitude of the pu-
pils to learning may also be quite inconsistent.

We can state that the chaos in the system of values
and criticism in didactic communication has the biggest
influence on teaching the Catholic faith.

The peculiarities of adolescents are a very important
sphere of research. Having discussed psychological

phenomena: the chaos in the orientation of the forma-
tion of values and the origin of the exaggerated criticism
in the didactic communication, we used the possibility
to investigate only a very small part of the problem.

The period of the adolescence is the period of age,
which is decisive in the course of psychological devel-
opment. The search for a personal identity is closely
related to moral norms and traditions as well as to par-
ents and school to transmit thereof. In such a situation
the adolescent searches for his own place and accumu-
lates experience. Accumulation of the experience is a
complex process and it wins the attention of scientists.
For creating a corresponding process of education rele-
vant to the thinking of an adolescent, is important to
perceive the peculiarities of the adolescence.

The condition for a successful process of teaching the
catholic faith is a positive atmosphere of a dialogue, the
relevance of the material provided and the personality of
a teacher. Taking into account two main peculiarities of
the students’ mind (the chaos and exaggerated criticism)
we should concentrate our attention on those critical
moment that influence the process of education. In case
of chaos of mind we state inadequate evaluations of the
adolescent himself and the behaviour of the other people
and the reasons for such evaluation. In case of exagger-
ated criticism in didactic communication we distinguish
two spheres where such behaviour of the adolescent
expresses itself. So the relevance of the material pro-
vided and the ability to persuade as well as the personal-
ity of a teacher in his contacting with an adolescent
plays a very important role.

In case we succeed in solving the above problems,
we may hope the teaching of the Catholic faith will con-
tribute into satisfying transcendental needs as the high-
est objective in the education of a personality. As we
have already mentioned, we must be ready to solve spe-
cific problems, if we aim for having a good listener,
reanimating the dialogue and conveying the contents
and essence of the subject successfully.
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