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SVIETIMO SAVOKOS
+COMPETENCE"
MIKROSISTEMOS
DARNINIMAS

SANTRAUKA

Pastaraisiais metais $vietimo politikos ir
edukologijos tekstuose pradéjo rastis dvi
bendrasaknés savokos - ,kompetencija“ ir
»kompetentingumas*. Sie terminai Kkartais
suvokiami kaip vienos savokos sinonimai, o
kartais méginama juos atskirti ir vartoti kaip
skirtingy $vietimo sgvoky terminus. Angly
kalboje irgi esama $iy savoky painiavos —
»competency“ ir ,competence® Skirtingu-
ose $altiniuose jos pateikiamos ir aptariamos
skirtingai — kartais persikloja reik§miy lau-
kai, o kartais i$siskiria. Visa tai jne$a visiSkai
nereikalingg sumaistj ir atskleidzia sgvoky
darninimo  batinybe. I$tyrus  lietuvisky
sgvoky pozymius ir palyginus su angligkais
atitikmenis, konstatuojama, kad néra jokiy
objektyviy prielaidy vartoti abi savokas. Sios
prielaidos gaunamos aptariant visa savokos
»competence” mikrosistema, kuri apima tokias
sgvokas ir terminus kaip ,,competence® (,,kom-
petentingumas®), ,,skill“ (,mokéjimas®), ,ap-
titude® (,gabumas®), ,ability (,,gebéjimas®),
»knowledge®  (,zinios®), ,understanding®
(»supratimas®) ir ,,automatic skill“ (,,jgadis®).
Apibendrinant straipsnj, pasiiloma atsisakyti
kalbamoje terminy mikrosistemoje vartoti
anglisko termino ,,competency“ ir lietuvisko
termino ,,kompetencija, nes jie neturi aiSkios
vietos sgvoky sistemoje, yra vartojami arba jau

HARMONISING THE
MICROSYSTEM OF THE
EDUCATIONAL CONCEPT
COMPETENCE

ABSTRACT

Various texts related to education policy and
education research have recently started us-
ing two conjugate concepts ‘competency”
and “competence”. These terms are sometimes
treated as synonyms of a single concept; how-
ever, in other cases they are separated and used
as two terms of different educational concepts.
English also has some confusion over the terms
“competency” and “‘competence”. They are pre-
sented and discussed differently in different
resources, i.e. in some cases their meanings
correspond but in other cases they differ. All
this unnecessary confusion indicates the ne-
cessity of concept harmonisation. The analysis
of the features of the Lithuanian concepts and
their comparison with the English equivalents
has shown no objective reasons to use both
concepts. These reasons are revealed when dis-
cussing the whole microsystem of the concept
“competence”. The microsystem involves such
concepts and terms as “competence’, “skill’,
“aptitude’, “ability”, “knowledge”, “understand-
ing”, and “automatic skill” The authors of the
article suggest to stop using the English term
“competency” and the Lithuanian “kompeten-
cija” as they do not have a clear place in the
system of concepts, are synonymously used
together with other terms to name already
existing concepts or sometimes even do not
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esamoms sgvokoms sinonimiskai jvardyti $alia
kity terminy, arba apskritai nezymi jokios
sgvokos. Tai leisty iSvengti tiek dalykinés, tiek
vertimo painiavos.

PAGRINDINIY TERMINY APIBREZIMAI

o Atlikimo lygmuo - gebéjimo ka nors atlikti
kokybiskumo pakopa.

o Gabumas - vienas i§ atlikimo lygmeny,
pasireiskiantis kaip jgimta Zmogaus galia ka
nors padaryti; gebéjimo prielaida.

o Gebéjimas — vienas i§ atlikimo lygmeny,
pasireiskiantis kaip socializacijos badu kartu
su ziniomis i§(si)ugdytas gabumas; mokéji-
mo prielaida.

o Jgndis — vienas i$ atlikimo lygmeny, pasi-
rei$kiantis kaip iki automatizmo praktinéje
veikloje iSlavintas asmens mokéjimas; moké-
jimo kokybiskumo rodiklis, esminis profesio-
nalumo elementas.

o Kompetentingumas - praktiskai patik-
rintas gebéjimas integruotai ir tikslingai
panaudoti jgytas zinias, mokéjimus, verty-
bes ir pozitrius jvairiose darbo ar studijy
situacijose, taip pat tobuléti profesiskai bei
asmeniskai.

o Kvalifikacija - formalaus vertinimo ir
jteisinimo proceso rezultatas, kuris jsiga-
lioja, kai valstybés pripazinta institucija
nusprendzia, kad asmuo pasieké studijy
programos rezultatus, ir i§duoda nustatyta
dokumenta (atestatg, pazyméjimag, diploma
ar pan.), patvirtinantj turima asmens kom-
petentingumg tam tikrai profesinei veiklai
atlikti.

o Mokéjimas - vienas i$ atlikimo lygmeny,
pasireiskiantis kaip formalizuotu mokymu-
si i8(si)ugdytas gebéjimas; jgudzio prielaida.
Mokéjimas yra esminis kompetentingumo
elementas, rodantis gebéjima tinkamai atlikti
profesinj veiksmg. Mokéjimg sudaro Zzinios,
veiksmai (operacijos), vertybés ir pozitriai.
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signify any concept at all. This would prevent
from both subject field and translation related
confusion.

DEFINITIONS OF KEY TERMS

o Level of performance — the level of quality of
being able to perform something.

o Aptitude — one of the levels of performance
expressed as a persons inborn power to do
something; prerequisite for ability.

o Ability — one of the levels of performance ex-
pressed as an aptitude (self) developed through
socialisation together with knowledge; prereq-
uisite for skill.

o Automatic skill - one of the levels of perfor-
mance expressed as an individual’s skill devel-
oped up to automatism in practical activity; an
indicator of quality of a skill and the main ele-
ment of professionalism.

o Competence — a practically tested ability
to use acquired knowledge, skills, values or
attitudes integrally and purposefully in a
variety of work or study situations, as well
as to use it for personal and professional
development.

o Qualification - result of the process of for-
mal assessment and validation that becomes
valid after an institution approved by the state
makes a decision that a person has achieved
outcomes of a study programme and issues a
document (certificate, diploma etc.) that acts
as a proof that the person is competent to per-
form certain vocational activity.

o Skill - one of the levels of performance ex-
pressed as an ability (self) developed through
formalised learning; prerequisite for automatic
skill. A skill is the main element of competence
and shows an ability to perform a professional
action. A skill consists of knowledge, actions
(operations), values and attitudes. The nature
of competence depends on the combination of
skills.
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Mokéjimy deriniai lemia kompetentingumo
pobudi.

o Profesionalumas - kompetentingumo ko-
kybiskumo rodiklis; kuo asmuo daugiau savo
profesinéje veikloje remiasi jgadziais, tuo jo
veikla yra profesionalesné, nes, dalj veiklos
atlikdamas automatiskai, likusig démesio dalj
jis gali skirti kitoms profesinés veiklos pro-
blemoms nustatyti ir spresti.

[VADAS

Vienas i§ esminiy ,subrendusios“ moksli-
nés disciplinos rodikliy - i$sami ir darni
savoky sistema bei ja atitinkanti termini-
ja. Sudarnintos sgvoky sistemos reiksme
mokslinés disciplinos raidai galima lyginti
su tyrimo jrankio svarba tyrimo kokybei,
nes ji lemia visy toje disciplinoje ra§omy
moksliniy straipsniy saranga ir struktirs,
atskleidzia mokslinés disciplinos branda,
parodo jos moksliskuma, nes uz kiekvieno
termino slypi konkreti sgvoka ir tikroves
rei$kinys. Terminija yra profesinio bendra-
vimo pagrindas, nes biitent terminais (ir jais
reiSkiamomis sgvokomis) reiskiama prasme.
Bendra terminija rodo ir profesinés ben-
druomenés buvima, o terminijos kokybé - ir
jos moksline brandg. Pasitelkiant dalykinés
srities terminijg, prasmé tiek i$reiskiama pa-
¢ios bendruomenés viduje, tiek transliuoja-
ma j iSore kitoms profesinéms bendruome-
néms. Spresdamos apie rei$kiamg prasme
kitos profesinés bendruomenés susidaro
savo nuomone apie konkrecios profesinés
bendruomenés moksline branda. Vadinasi,
konkrecios profesinés bendruomenés termi-
nija tam tikru lygiu turi sietis su kity profe-
siniy bendruomeniy terminija. Prasmé gludi
terminais reiSkiamose sgvokose ir ateina iki
milsy per juos, nes vienintelé priemoné pras-
mei reiksti yra kalba. Prasmé, savo ruoztu,
yra zmogaus ,gyvenimo variklio“ pagrindas,
svariklio degalai®

* Professionalism — an indicator of the quality
of competence; the more skills a person uses in
his/her professional activity, the more profes-
sional that activity becomes. This is due to the
fact a person performs some of his/her activ-
ity automatically and s/he can spend the rest of
time to identify and solve problems related to
their professional activity.

INTRODUCTION

One of the main indicators of a “maturity”
of scientific discipline is comprehensive and
harmonised system of concepts and terminol-
ogy that corresponds to that system. The im-
portance of a harmonised system of concepts
on the development of a scientific discipline
could be compared to the importance of a re-
search tool on research quality as it influences
the framework and structure of all scientific
articles in that discipline, reveals maturity of
that scientific discipline, shows its scholarli-
ness. A specific concept and real phenom-
enon lies behind every term. Terminology is
the basis of professional communication and
terms (as well as concepts expressed by these
terms) are used to express meaning. Common
terminology proves existence of a profession-
al community while the quality of terminol-
ogy is an indicator of its scientific maturity.
Terminology of a particular field helps both
to convey meaning within a community itself
and to broadcast it further to other profes-
sional communities. When making judge-
ments about an expressed meaning, other
professional communities can form a view
about the scientific maturity of a particular
professional community. Therefore, termi-
nology of a particular professional commu-
nity should to a certain extent be related to
the terminology of other professional com-
munities. Meaning lies in concepts expressed
by terms and comes to us through them as
the only tool to convey meaning is language.



Terminas yra zodinis zymiklis, Zymintis
tam tikrg sgvoka. Kita vertus, terminas yra
profesinés bendruomenés nariy susitarimo
rezultatas. O terminy susitarimai (kaip,
beje, ir visi kiti) visada pasiekiami laikan-
tis tam tikry taisykliy. Tarkime, viena i$
taisykliy teigia, kad vienas terminas turéty
zymeéti vieng savoka ir atvirksciai. Jei ter-
minas zymi daugiau nei vieng sagvoka arba
viena sgvoka yra zymima keletu terminy —
randasi prasmiy reiskimo komplikacijy. Vi-
sose nattraliose kalbose labai daznai vienas
terminas, priklausomai nuo konteksto, turi
keletg ar net daugiau reik§miy. Taciau skir-
tingai nuo nattraliy kalby, mokslo kalba
daugiau ar maziau yra dirbtiné kalba', todél
tokiy komplikacijy galima iSvengti per su-
sitarimus. Mokslo kalbai pirmiausia turéty
buati badinga logiskumas, sistemingumas ir
tikslumas®, kitaip nei kasdienei, $nekamajai
kalbai, kurig vartoja jvairiy profesiniy ben-
druomeniy atstovai ir kuri kyla i§ jvairiy
kultariniy konteksty bei j profesine ben-
druomene yra atneSama skirtingy veikéjy
(socialiniy dalininky, biurokraty, moks-
lo populiarintojy ir kt.). Vadinasi, svarbu
skirti bendruosius zodynus (paprastai ais-
kinamuosius, bet nebatinai norminius),
skirtus kasdien naudoti neapibrézto rato
zmonéms, nuo terminy zodyny (butinai
norminiy), skirty vienos ar keliy dalykiniy
(mokslo) sri¢iy terminijai standartizuoti
bei naudotis kurios nors srities profesiona-
lams. Norminamieji terminy Zzodynai pras-
miy reiskimg pakelia j naujg, kokybiskesnj
lygmenj.

Edukologija® kaip mokslo disciplina
kol kas yra tik tokio tapsmo kelio pradzioje:

! Dirbtiné nereiskia blogesné. Pavyzdziui, masinos yra
dirbtinés, taciau mes linke labiau naudotis jomis, nei ark’
liais, kurie yra nataralas.

* LogiSkumas, sistemingumas ir tikslumas yra vieni i§ es-
miniy moksliskumo pozymiy.

* Edukologija suprantama kaip §vietimo rei$kiniy tyrimai.
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Meaning is the basis of “the life engine”, “fuel
for that engine”.

A term is a verbal signifier of a particular
concept. On the other hand, a term is the result
of an agreement among members of a profes-
sional community. Term agreements (as well
as any other agreements) always have to follow
certain rules. For example, one rule indicates
that a single term should be used for a single
concept and vice versa. When a term signifies
more than one concept or when several terms
are used to signify one concept, it becomes
complicated to express meanings. In natural
languages one term often has several or even
more meanings (depending on the context).
Contrary to natural languages, scientific lan-
guage is artificial' to a certain extent. As a re-
sult, agreements could help to avoid complica-
tions. While everyday spoken language is used
by representatives of different professional
communities and comes from diverse cultural
contexts and is brought into a professional
community by different actors (stakeholders,
bureaucrats, people who aim to popularise sci-
ence etc.), scientific language should, first of
all, be logical, systematic and accurate®. There-
fore, it is important to distinguish general-pur-
pose dictionaries (usually explanatory but not
necessarily normative) intended for everyday
use of any group of people from dictionaries
of terms (these have to be normative) that are
aimed at standardising terminology of one or
several scientific fields and are used by profes-
sionals of a particular field. Normative dic-
tionaries of terms help to take expression of
meanings into a new level of better quality.

Educology? is still in the process of becom-
ing a scientific discipline so the cacophony of

! Artificial does not mean worse. For example, cars are an
artificial product but we use them more often than horses
that are a natural thing.

> Being logical, systematic and accurate are several of the
most important features of scholarliness.

* Educology - term used in Lithuania is understood as re-
search of educational phenomena.
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terminy kakofonija* tiek tarptautiniu®, tiek
nacionaliniu® lygmenimis yra akivaizdus
faktas. Tokia padétis susiklosté nataraliai,
kai jvairtis Zzmonés (mokslininkai, politikai,
praktikai, kiti socialiniai dalininkai), vienaip
ar kitaip susije su viena ar kita Svietimo
sritimi, pradéjo glaudziau bendradarbiauti.
Kiekviena $iy Zmoniy grupé, kaip minéta,
j bendravima vienoje ar kitoje $vietimo srityje
»inesa“ ir savitg terminija (gal net profesinj
zargong), susiklosc¢iusig toje konkrecioje
kultarinéje aplinkoje, kuriai jie atstovauja.
Todél kiekvienas rimtesnis tarptautinio
ar nacionalinio lygmens projektas visada
prasideda nuo semantiniy’ problemy
sprendimo (pvz., Savickas et al., 2009, p. 240),
nes kitaip nejmanomas pagrjstas ir patikimas
prasmiy reiskimas.

Bendrieji Zodynai yra skirti padéti susi-
kalbéti Zzmonéms, atstovaujantiems skirtin-
giems kultariniams kontekstams. Terminy
zodyny paskirtis — terminus ir jais Zzymimy
savoky apibréztis sutvarkyti taip, kad kiekvie-
nas terminas atitikty gero termino pozymius,
zymeéty tik vieng tikrovés, kurig apima daly-
kiné sritis, savoka ir tiksliai rodyty jos vieta
savoky sistemoje. Vadinasi, norminiy termi-
ny zodyny buvimas parodo dalykinés srities
* Terminy kakofonijl mes suprantame kaip: a) viena ir ta
pati sgvoka yra jvardijama skirtingais terminais (simboliais)
arba b) tuo paciu terminu (simboliu) yra jvardijamos skir-
tingos sgvokos; ¢) savokos supratimas ir termino pirminé

leksiné reik§mé nedera, priestarauja viena kitam arba néra
visai adekvatu.

> Pavyzdziui, ELPGN (European Lifelong Guidance Policy
Network — Europos visg gyvenimg trunkancio konsultavi-
mo politikos tinklas) parengtame Zodyne terminai ,career
advisor (p. 3), ,,career counsellor (p. 5) ir,guidance coun-
sellor (p. 19) Zymi viena ir tg pacia sgvoka: ,...assist people
to explore, pursue and attain their career goals (...padeda
Zmoneéms tirti, siekti ir pasiekti jy karjeros tikslus).

¢ Nacionaliniau lygiu tokiy pavyzdZiy rasime dar daugiau.
Lietuvoje bandant sunorminti penkiy pagrindiniy eduko-
logijos savoky (Svietimas, ugdymas, mokymas, lavinimas,
aukléjimas) apibréztis buvo organizuota net keliolika visy
Lietuvos aukstyjy mokykly edukologijos mokslininky susi-
tikimy, bet kol kas dar nepavyko galutinai susitarti dél ben-
dros $iy sgvoky sampratos.

7 Semantika - semiotikos dalis, tirianti Zenkly santykj su jy
objektais, kuriuos jie Zymi (,Tarptautiniy zodZiy Zodynas®).

terms* is apparent at both international® and
national® levels. This situation has developed
naturally as different people (scientists, politi-
cians, practitioners, other stakeholders) who
are somehow related to the field of education
have started communicating more closely.
Each group of these people “complement”
communication in any educational field by
using their specific terminology (even pro-
fessional jargon) that has developed in a spe-
cific cultural environment that they represent.
Therefore it is very important to solve seman-
tic’ problems before starting any important na-
tional or international project (e.g. Savickas et
al, 2009, p. 240) as valid and reliable expression
of meanings would otherwise be impossible.
General-purpose dictionaries help people
from different cultural contexts to communi-
cate. Dictionaries of terms aim to sort terms
and definitions of concepts signified by these
terms so that every term had the features of a
good term, was used to signify a single con-
cept from a particular subject field and clearly
indicated the place of that concept in the sys-
tem of concepts. Thus the existence of norma-
tive dictionaries of terms indicates that a par-
ticular subject field or even an entire scientific

* We understand cacophony of terms as a phenomenon
when a) different terms (symbols) are used to signify a sin-
gle concept or b) the same term (symbol) is used to signify
different concepts; ¢) understanding of concept and the first
lexical meaning of a term do not match, are contradictory or
are not adequate.

* For example, in the dictionary composed by the ELPGN
(European Lifelong Guidance Policy Network), terms “ca-
reer advisor” (p. 3), “career counsellor” (p. 5) and “guidance
counsellor” (p. 19) are used to signify the same concept, i.e.
“..assist people to explore, pursue and attain their career
goals”.

¢ Even more examples can be found at national level. A lot
of meetings with scientists from all Lithuanian universities
who work in the field of education research were organised
having the aim to standardise definitions of 5 main educa-
tional concepts (i.e. vietimas - education, ugdymas - nur-
turing / fostering, mokymas - teaching, lavinimas - training,
aukléjimas - moral education ); however, no common agree-
ment has yet been found to harmonise all those concepts.

7 Semantics - a branch of semiotic dealing with the rela-
tions between signs and what they refer to (Dictionary of
International Words, in Lithuanian).



arba net visos mokslo disciplinos moksline
branda. Akivaizdu, kad edukologijos terminy
zodynai turi buti priimtini (pagrijsti ir patiki-
mi) visoms Zmoniy grupéms, vienaip ar kitaip
dalyvaujancioms $vietimo sistemos veikloje.
Kokia Zzmoniy grupé i§ dalyvaujanciy jvairio-
se Svietimo veiklose galéty ir turéty imtis ter-
miny norminimo atsakomybés? Atsakymas
ko gero bty vienareik§mis — mokslininkai.
Aiskinamuyjy keliakalbiy terminy zody-
ny rengimas reikalauja nepaprastai placios
ju rengéjy erudicijos, gilaus dalykinés srities
iSmanymo ir lyginamuyjy jzvalgy: moketi ki-
tos tautos kalbg, suprasti savo ir kitos tautos
pedagoginés, andragoginés ir edukologinés
kultary sistemas bei jy sasajas, sugebéti adek-
vaciai parinkti ir/ar perkelti atitinkamus ter-
minus bei po jais slypincias reik§mes i$ vienos
kultaros i kita ir t. t. Norminamuyjy terminy
zodyny rengimas yra dar sudétingesnis uz-
davinys, nes jis reikalauja apibendrinti jvai-
riose tautose sukaupty patirtj pagal grieztus
reikalavimus taip, kad norminis zodynas tap-
ty priimtinas ir suprantamas visoms Zmoniy
grupéms, dalyvaujancioms $vietimo veikloje.
Kitaip tariant, norminamasis Zodynas turi biti
grindZiamas ne vien zZodyno rengéjy kompe-
tentingumu, bet ir jvairiy Saliy mokslininky
susitarimu. Kol tokio norminamojo Zodyno
néra, kiekvienos besiformuojancios (kintan-
¢ios) mokslo disciplinos teksto autorius vie-
naip ar kitaip turi paaigkinti, kokig reik$me
(apibréztj) jis suteikia savo straipsnyje var-
tojamiems terminams, kad skirtingy kultary
atstovai galéty teisingai suprasti jo kuriama
prasme, siun¢iamg zinig. PrieSingu atveju kai
kuriy kultary skaitytojams toks tekstas gali
buti nesuprantamas ar net klaidinantis.
Svietimo kultary ir tradicijy gausa bei
jvairové apskritai labai apsunkina arba net
daro nejmanomg terminy bei sgvoky darni-
nimo darbg, nes, viena vertus, iskyla daugelio
nacionaliniy kalby mokéjimo barjeras, kita
vertus, susiduriama su stygiumi specialis-
ty, i$manandiy visas tas $vietimo kultaras ir
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discipline is scientifically mature. Dictionar-
ies of educational terms should be acceptable
(valid and reliable) to all groups of people who
participate in activities of the system of educa-
tion. Which of the groups taking part in vari-
ous educational activities could and should
take responsibility for standardisation of
terms? Without any doubt the answer to this
question is scientists.

Composing multilingual explanatory dic-
tionaries of terms requires their composers
to be erudite, to have comprehensive knowl-
edge of the subject field and to demonstrate
comparative insights, i.e. master the other
language, be aware of the systems of pedagogi-
cal, andragogical, educational cultures of one’s
own and other nations and their links, be able
to adequately choose and/or transfer certain
terms and their meanings from one culture
into another, etc. Composing normative dic-
tionaries of terms is even a harder task as it re-
quires generalising experience of different na-
tions according to strict requirements so that a
normative dictionary could be acceptable and
understandable to all groups of people who
participate in educational activities. In other
words, a normative dictionary should rely
not only on its composers’ competence but
should also take into consideration agreements
among scientists from different countries. Un-
less a normative dictionary already exists, any
author writing a text in a scientific discipline
that is still being developed (or is undergoing
changes) has to explain what meaning (defini-
tion) is given to a term used in an article so
that representatives of different cultures could
correctly understand the meaning or message
that the author wants to convey. Otherwise
readers from certain cultures can find a text
impossible to understand or even misleading.

The variety and amount of educational
cultures and traditions causes serious difficul-
ties or sometimes even makes it impossible
to harmonise terms and concepts. First of all,
the barrier of knowing a number of national
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tradicijas. Nepaisant to, $iandien norminiy
terminy Zodyny kiirimas tampa visiskai jma-
nomas vien todél, kad daugumai jvairiy tauty
mokslininky angly kalba tapo lingua franca ir
de facto pasidaré kalba tarpininke tarp skir-
tingy $vietimo kultiiry bei tradicijy (kiek tai
blogai ar gerai - ne $io straipsnio tema, todeél
nuo vertinimy susilaikome.) Batent jvairiy
$aliy mokslininky bendravimas angly kal-
ba kaip lingua franca sudaro prielaidas tiek
aiSkinamiesiems, tiek ir norminamiesiems
zodynams rengti. Sia kalba parengti Zodynai
gali tapti atskaitos tasku rengiant nacionali-
nius dalykinés srities Zodynus. Kita vertus,
nacionaliniais Zodynais gali bati pasiremta
rengiant ir tarptautinius jvairiy tipy dalyki-
nés srities zodynus. Trecia vertus, tikrovés
reiskiniy sisteminimas, jy jvardijimas ir api-
brézimas yra nepaprastai sudétingas, ilgas ir
nuolat naujus ,sukrétimus® patiriantis proce-
sas, nes dél jvairiy priezasciy (pvz., mokslo ir
technikos pazangos) randasi nauji Svietimo
tikrovés reiskiniai, kurie neretai vercia kore-
guoti nusistovéjusia Svietimo terminy siste-
ma, vadinasi, koreguoti jau esamus terminus
bei jais zymimy sgvoky apibréztis taip, kad
visa tai sudaryty vieningg sistema.

Siame straipsnyje bandoma pagrjsti an-
glisko termino ,,competence® vertimg j lietu-
viy kalbg, laikantis sisteminio sgrysio su arti-
momis sgvokomis ir jas Zyminciais terminais
reikalavimo bei koreliacijos su angly kalbos
zodynuose bei moksliniuose straipsniuose
pateikiamomis apibréztimis. Sis uzdavinys
néra toks jau paprastas, kaip galéty pasiro-
dyti i§ pirmo zvilgsnio, nes net angly kalba
rasantys mokslininkai ,,competence® apibré-
zia kaip ,miglotg sgvoka® (Klink ir Boon,
2003; 2007), taciau vis délto pripazjsta ja kaip
naudinga, nes ji, anot $iy autoriy, leidzia su-
jungti $vietimo sistema su darbo rinkos reika-
lavimais. J. Winterton, F. Delamare-Le Deist
ir E. Stringfellow (2005) padétj, susijusig su

8 fuzzy concept”

languages is faced. There is also a lack of spe-
cialists who are experts in all these educational
cultures and traditions. However, composing
normative dictionaries of terms is nowadays
available because English has become a lingua
franca to many scientists from different coun-
tries and has de facto become a mediatory lan-
guage among different educational cultures
and traditions (this article does not aim to as-
sess whether it is good or bad practice). Com-
munication among scientists from different
countries in English as a lingua franca enables
composing both explanatory and normative
dictionaries. Dictionaries composed in this
language could become a point of reference for
composing national dictionaries of a particu-
lar subject field. On the other hand, national
dictionaries could be used when composing
various international dictionaries of a partic-
ular subject field. However, it should also be
noted that systemising, naming and defining
phenomena in reality is an extremely complex
and long process that constantly faces new
“shocks” Various reasons (e.g. scientific and
technological developments) influence the
emergence of new phenomena of educational
reality which often require making changes
in the system of existing education terms and
definitions of concepts that these terms signify
for the system to stay unified.

This article aims to validate the translation
of the English term “competence” into Lithu-
anian by taking into consideration the require-
ment to keep a systematic link with other close
concepts and following the principle of corre-
lation with definitions provided in dictionaries
of the English language and scientific articles.
This is not a simple task as scientists writing
their works in English define “competence”
as a “fuzzy concept” (Klink and Boon, 2003;
2007). However, they agree it being a useful
concept as it enables coordinating the system
of education with requirements of the labour
market. Winterton, Delamare-Le Deist and
Stringfellow (2005) describe attempts to define



bandymais apibrézti sgvoka ,competence®
apibiidina kaip tiek priestaringa ir diskutuoti-
ng, jog nejmanoma nustatyti, kokiai teorijai ja
priskirti, ir pateikti apibrézima, galintj apimti
visus tuos atvejus, kuriais $i savoka vartojama.
Kitoje publikacijoje F. Delamare-Le Deist ir
J. Winterton (2005) pripazjsta: ,nors terminas
»competence“ yra labai svarbus, vis délto apie
$j terming yra Zenklios painiavos, kuri atspindi
skirtingy koncepcijy sumisima ir priestaringa
jo vartojimg...“ (p. 28). S. Adam (2004; 2007)
teigia, kad kai kas sgvoka ,competence® trak-
tuoja labai siaurai ir tapatina ja su mokéjimais
(»»skills“), jgytais profesinio rengimo metu.

1
SAVOKA ,COMPETENCE" KITY
SAVOKY KONTEKSTE

,Oxford Advanced Learners Dictionary®
(2005) savoka ,,competence™ apibrézia taip:
,»1. Gebéjimas kg nors padaryti gerai; 2. Teis-
mo, organizacijos ar asmens galéjimas kuo
nors uzsiimti; 3. Mokéjimas", kurio jums rei-
kia konkre¢iame darbe arba konkre¢iam uzda-
viniui.“ (p. 307). Siame Zodyne savoka ,,com-
petency” neaiskinama, o tik teikiama nuoroda
j savoka ,,competence® t. y. jos laikomos sino-
nimais, tik pastebima, kad ,,competency® ge-
rokai re¢iau vartojama.

Misy tyrimo tikslui i$ pateikty trijy ,,com-
petence® apibrézciy aktualios yra pirmoji ir
tre¢ioji. Antroji reik§mé iSeina uz tyrimo da-
lykinio lauko riby"!
 ,Competence (also less frequent competency): 1. The
ability to do something well; 2. the power that a court, an
organization or a person has to deal with something; 3. (also

less frequentcompetencytechnical) - a skill that you need in
a particular job or for a particular task“(p. 307).

10 skill“ vertimas kaip ,mokéjimas“ bus pagristas véliau.

" Antroji Oxford‘o Zodyno reik$mé miisy tyrimui néra labai
svarbi, nes ji kalba apie tai, ar subjektas (teismas, organizacija,
asmuo) gali uzsiimti tam tikra veikla, ar ne. Labai daznai tai
jvardijama kaip subjekto ,kompetencijos ribos®. Galéjimas
(teisés suteikimas) uzsiimti tam tikra veikla paprastai sieja-
mas su subjekto gebéjimu gerai atlikti atitinkama veikla, t.
y. kompetentingumu (labai retai, jtariant galimg $aliskuma,
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“competence” as contradictory and question-
able so that it becomes impossible to identify
which theory the concept should belong to
and to provide a definition which would cover
all instances when the concept is used. In yet
another publication Delamare-Le Deist and
Winterton (2005) state “however, despite the
central role of competence, there is consider-
able confusion surrounding the term, which
reflects conflation of distinct concepts and in-
consistent usage...” (p. 28). Adam (2004; 2007)
notes that others have a narrow understanding
of the concept “competence” and define it as
skills developed during vocational training.

1
“COMPETENCE"IN THE CONTEXT OF
OTHER CONCEPTS

Oxford Advanced Learner’s Dictionary (2005)
defines “competence” (also less frequent “com-
petency”) as: “1. the ability to do something
well; 2. the power that a court, an organiza-
tion or a person has to deal with something;
3. (also less frequent competency technical) - a
skill that you need in a particular job or for a
particular task” (p. 307). “Competency” has
not been defined in this dictionary. Its entry
only has a reference to “competence’, i.e. they
are treated as synonyms and “competency” is
used less frequently.

Only the first and the third definitions
of “competence” provided in the Oxford Ad-
vanced Learner’s dictionary are relevant to our
research. The second definition is beyond the
limits of the subject field of this research, i.e. it
is a legal concept.®

8 The second definition presented in the Oxford dictionary
is not very important in this research as it basically states
whether a subject (court, organisation, or person) can per-
form a certain activity. The power that a subject has to deal
with something is usually related to that subject’s ability to
perform some specific activity well, i.e. having competence.
In some rare occasions (when bias is possibly involved) the
power given to perform specific activity may be not related
to subject’s competence; however, in that case the subject
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Angly-lietuviy kalby zodynas ,, Anglonas®
»competence“ (ir sinonimg ,competency®)
teikia trimis reikSmémis, tik jas kitaip pertvar-
ko: ,,(su)gebéjimas, mokéjimas; kompetentin-
gumas®. Nesunku pastebéti, kad kabliataskis
iSduoda pirmajg ir treciaja ,Oxfordo“ Zodyno
reik§mes, suplaktas j viena.

Taigi pirmaja mums aktualia ,,competen-
ce“ reikSme galime laikyti ,gebéjima (,,abi-
lity®) ka nors padaryti gerai, o kita reik$éme
(kuri vartojama zymiai rec¢iau kaip techning) -
»mokéjima (,,skill), reikalingg konkreciame
darbe ar konkrec¢iam uzdaviniui atlikti®

Tame paciame ,,Oxfordo“ zodyne ,,mokéji-
mas (,,skill“)?apibréziamastaip: ,, 1. Gebéjimas
padaryti ka nors gerai; 2. konkretus gebéjimas
arba gebéjimo tipas” (p. 1431). Matome, kad
»competence® ir ,,skill“ pirmosios reik§més yra
visiskai tolygios: ,gebéjimas ka nors padaryti
gerai®. Antroji ,,skill“ reik§mé nurodo pastaro-
jo sasajas su gebéjimu: ,konkretus gebéjimas®
arba ,,gebéjimo tipas®. Vadovaudamiesi nuosta-
ta, kad gerai parengtoje sgvoky sistemoje (kaip
ir terminy Zodyne) vienas terminas turi zyméti
vieng savoka ir geriau vengti sinonimy, daly-
kiniam vartojmui ($vietimo politikos ir edu-
kologijos sri¢iy) batina atskirti ,,competence®,
»competency” ir ,,skill“ sampratas.

Sioje triadoje bene keis¢iausia sgvokos
(o gal tik termino?) ,competency” padétis.
»Oxfordo* Zodyne ,,competency“ sutapatinta
su ,competence, nors iSkeltas atskira eilute

jgaliojimas atlikti atitinkama veiklg gali bati nesiejamas su
subjekto kompetentingumu, bet tokiu atveju kitas jgaliotas
subjektas, neturintis tam reikiamo kompetentingumo, vis
tiek turés samdyti kitg subjekta, kuris yra kompetentingas
atlikti tg veikla, t. y. gebantis padaryti darbg gerai). ,Todél
vertimas ,,kompetencijos ribos“ yra diskutuotinas“ Subjekto
»galéjimas“ (,,kompetencijos ribos“) atlikti ar neatlikti vieng
ar kit veiklg paprastai priklauso nuo to, ar jis yra kompeten-
tingas, t. y. geba padaryti gerai vieng ar kitg konkrecig vei-
klg. Todél vietoj ,,kompetencijos ribos“ bty tiksliau vartoti
“kompetentingumo ribos”. Kodél “kompetentingumo ribos’,
o ne ,,kompetencijos ribos®, matysime véliau, kai pagrjsime
savoky “competence” ir “competency” ry$j bei jy vertimo j
lietuviy i$ angly kalbos logika.

12 skill angly kalboje apibréziamas kaip: ,1. The ability
to do something well 2. Particular ability or type of ability*
(Oxford Advenced Learners Dictionary, 2005, p. 1431).

The English-Lithuanian dictionary An-
glonas provides three meanings of “compe-
tence” (and its synonym “competency”). They
are only arranged differently, i.e. “ability, skill;
competence”. It can be easily noted that the
semicolon indicates the first and the third
meanings provided in the Oxford dictionary
being combined into one.

Therefore the first relevant meaning of
“competence” for us would be “the ability to
do something well” and the other meaning
that we take into consideration and that is
used less frequently as a technical meaning is
“a skill that you need in a particular job or for
a particular task”

The Oxford dictionary defines “skill” as “1.
The ability to do something well 2. Particular
ability or type of ability” (p.1431). The first
meanings of “competence” and “skill” are iden-
tical, i.e. “the ability to do something well”. The
second meaning of “skill” shows its links with
ability, i.e. “a particular ability” or “a type of
ability”. Taking into consideration the fact that
in a well-established system of concepts (and
in the dictionary of terms) one term should
be used to signify just one concept and syno-
nyms should be avoided, a distinction should
be made among the concepts of “competence’,
“competency” and “skill” when they are used
in the fields of educational policy and educa-
tion research.

In this triad, the strangest situation is
found when analysing the concept (or maybe
just a term) “competency”. The Oxford diction-
ary identifies “competency” as “competence”
even though it has a separate entry with a ref-
erence (contrary to the Anglonas dictionary).
However, the third meaning presented in the

that does not have required competence will have to hire
yet another subject that is competent to perform that spe-
cific activity, i.e. is able to perform the job well. Therefore,
a more accurate term would be “competence limits” rather
than “competency limits”. The reasons for that will be pre-
sented further when the relation between the phenomena of
“competence” and “competency” and the logic behind their
translation from English into Lithuanian are validated.



kaip atskira sgvoka su nuoroda (kitaip nei
»Alkone®). Tadiau abejoniy sukelia trecio-
ji »Oxfordo* reik§mé ,,skill, kurios buvimas
reiksty, kad visi trys terminai i§ esmés yra si-
nonimai ir jais Zymimos savokos daznu atve-
ju nesiskiria. Zodziu, pagal minimus Zodynus
iSeity, kad terminas ,,competency” yra reciau
vartojamas, $alutinis termino ,,competence“
variantas: a) Zymintis tg pacig savoka, be to
b) Zymintis dar ir antrg savoka ,,skill“ (moke-
jima), kurio jums reikia konkre¢iame darbe
arba konkre¢iam uzdaviniui.

Tai buity gana keista galimai darnios savo-
ky sistemos padétis - ji neaigki (tai yra jau pa-
minéta anksciau Klink ir Boon, 2003; 2007).
Misy nuomone, ,,Oxfordo* zodyno vartose-
nos zyma ties trecigja ,,competence® reik$me
»less frequent competency (technical)“ neat-
sizvelgia i vieng aplinkybe - terminas ,,com-
petency, ypa¢ jo daugiskaitos forma ,,com-
petencies®, yra labai placiai vartojamos kartu
su zodziu ,competence® ir jo daugiskaitos
versija ,competences“ tiek Europos Sajungos,
tiek Siaurés Amerikos ir kity aliy jvairiuose
$vietimo politikos bei edukologijos tekstuose
angly kalba. Tai jnesa didele painiava verciant
tokius tekstus i§ angly kalbos j kitas kalbas,
juo labiau kad daznai tame paciame sakinyje
vieng $alia kito galima rasti ,,competences® ir
»competencies” - tai jau lyg ir rodo skirtingy
savoky vartojima (o ne tik formalig terminy
painiava). Cia, beje, reikéty atkreipti j dar vie-
ng ,,Oxfordo* gramatine nuoroda: prie pirmo-
sios ,competence/competency” reik§més ,,ge-
béjimas® pirmiau nurodoma ,,uncountable®,
o prie treciosios ,,mokéjimas® tik ,,countable®
Salia lietuviy preskriptyvisty labai formalaus
daiktavardziy skirstymo | skai¢iuojamus /
neskai¢iuojamus (daznai abstrakcius / kon-
krecius, visiskai nematant, kad tai gali bati
pereinamosios kategorijos) vertimo painia-
va dar labiau padidéja. Skaitant, suvokiant ir
verciant tokius tekstus, atsiskleidzia i§ esmés
dvi interpretacijos: a) jokio esminio skirtu-
mo tarp anglisky terminy ,,competence® ir
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Oxford dictionary (i.e. “skill”) causes confusion
as its existence would mean that these three
terms are basically synonyms and that con-
cepts that these terms signify are often identi-
cal. The above dictionaries therefore show that
the term “competency” is a less frequent and
secondary variant of “competence” that a) sig-
nifies the same concept, and b) also signifies
yet another concept “skill” that you need in a
particular job or for a particular task.

This would indicate that this possibly har-
monised system of concepts is actually un-
clear (what has already been noted by Klink
and Boon, 2003; 2007). In our opinion, when
presenting the third meaning of “competence”
as “less frequent competency (technical)”, the
composers of the Oxford dictionary did not
take into consideration the fact that a term
“competency” and especially its plural form
“competencies” are very widely used together
with a word “competence” and its plural form
“competences” in various EU, North America
and other educational policy and education
research texts written in English. This causes
confusion when translating texts from Eng-
lish into other languages especially when both
“competences” and “competencies” are found
in the same sentence. This could already be
an indication of the use of different concepts,
not only formal confusion of terms. Atten-
tion should also be drawn to one grammati-
cal aspect found in the Oxford dictionary, i.e.
“uncountable” is used next to the first mean-
ing (“ability”) of “competence/competency”
while “countable” is put next to the third
meaning (“skill”). Translators might be even
more confused by the Lithuanian prescriptiv-
ists’ very formal categorisation of nouns into
countable/uncountable (into abstract/specific,
without noticing that these could be transitive
categories). Two possible interpretations could
be revealed when reading, understanding and
translating similar texts, i.e. a) no significant
differences can be found between the Eng-
lish terms “competence” and “competency”;
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»competency” néra, jie zymi ta pacia savoka,
isskyrus tik British English ir American En-
glish kalbinius skirtumus, atsiskleidziancius
per skirtingg $iy terminy vartojimo tradici-
ja Jungtinéje Karalystéje ir Jungtinése Ame-
rikos Valstijose (Adelman, 2009, p. 5), ir b)
priesinga — jokio kalbinio skirtumo tarp JK ir
JAV tradicijy néra, o ,,competency“ yra sudé-
tiné ,competence” dalis, apimanti tik ,,skills*
(Mulder, 2007, p. 11). Matysime, kad daugu-
ma tyréjy (tiesa, skirtingai tai interpretuoda-
mi) laikosi antrojo poziurio j sgvoky ,,com-
petence® ir ,competency“ santykj. Vis délto
pastarajj poziarj j ,competence® ir ,,compe-
tency” santykj reikéty tikslinti, atsizvelgiant j
terminologijos standartus.

Kaip minéjome, svarbus terminologinio
darbo (terminy Zodyny rengimo) reikala-
vimas - vienas Zymiklis turéty zymeéti vieng
sgvoka. Terminai ,,competency® ir ,,compe-
tence® tokio reikalavimo neatlaiko, nes jie
gali bati ir tapatas, ir skirtingi, nes matyti
plintanti tendencija, kad vienas ,,competen-
cy“ gali Zyméti dvi sgvokas - arba ,,compe-
tence®, arba ,,skill“. Si aplinkybé leidzia sit-
Iyti sprendimg apskritai atsisakyti termino
»competency” vartojimo moksliniuose angly
kalbos tekstuose, kad buty iSvengta dvipras-
mybiy tiek skaitant ir suvokiant tekstus, tiek
juos verciant i$§ angly kalbos j bet kurig kitg
kalbg. Lygiai kaip ir terminy ,competence® ir
»skill“ pirmyjy reik$miy sinonimiskumas ke-
lia abejoniy. Kyla klausimas: jei ,,competen-
ce® ir ,,skill” turi tg pacig prasme — ,,padaryti
ka nors gerai®, - tai gal du skirtingi zymikliai
vienai sgvokai Zymeéti irgi nereikalingi?

2

SAVOKOS ,COMPETENCE" IR
»SKILL": ,KOKYBINIS” TAPATUMAS IR
+KIEKYBINIS” SKIRTUMAS

Be to, kad ,Oxford Advanced Learners
Dictionary“ (2005) mums atskleidzia, jog

they signify the same concept and only some
slight differences are found in British English
and American English where the tradition of
the use of these terms differs in the United
Kingdom and the United States (Adelman,
2009, p. 5), and b) on the opposite, linguistic
traditions in the UK and USA do not differ,
“competency” is a part of “competence” that
only involves “skills” (Mulder, 2007, p. 11).
Many researchers (although supporting difter-
ent interpretations) take the second approach
to the use of “competence” and “competency”
However, the latter approach to the relation
between “competence” and “competency”
should be revised, taking into consideration
terminological standards.

As mentioned above, an important re-
quirement when composing terminological
dictionaries is for one signifier to signify one
concept. The terms “competency” and “com-
petence” do not satisfy that requirement as
they can be treated as both identical and dif-
ferent. A trend for “competency” to signify
two different concepts (either “competence’,
or “skill”) has been noted. Therefore a solution
might be offered to stop using the term “com-
petency” in scientific English texts in order to
avoid ambiguities both when reading and un-
derstanding texts and when translating them
from English into any other language. Synon-
ymy of the first meanings of the terms “com-
petence” and “skill” can also be questioned. If
“competence” and “skill” have the same mean-
ing (“to do something well”), then maybe it is
unnecessary to have two different signifiers to
signify the same concept?

2

CONCEPTS OF “COMPETENCE” AND
“SKILL": “QUALITATIVE” IDENTITY
AND “QUANTITATIVE” DIFFERENCE

Besides the fact that the Oxford Advanced
Learners Dictionary (2005) identifies the



terminai ,,competence® ir competency® yra
sinonimai ir, deja, Zymi dvi tas pacias eduko-
logijos savokas, o vartojimo praktika vis délto
atskiria abiejy terminy semantinius laukus,
pirmoji Siais terminais, neva sinonimais, zy-
mima sgvoka keistai susipina su savoka, Zy-
mima terminu ,,skill. Pagal §j Zodyna visy
trijy terminy pirmoji Zymima savoka yra ta
pati — ,,gebéjimas padaryti kg nors gerai. Ka-
dangi manome, kaip anksc¢iau i$déstyta, kad
vis délto ,compentence® ir ,competency”
sgvoky laukas nesutampa, Siame skyrelyje
galime apsiriboti terminy ,competence® ir
»skill“ Zymimos reik$meés ,gebéjimas pada-
ryti ka nors gerai“ analize — ar i$ tiesy $iuo
atveju zymima ta pati sgvoka, ar vis délto tai
néra tapacios savokos ir galima suabejoti api-
bréz¢iy adekvatumu.

Europos kvalifikacijy saranga (EQEF,
2008, p. 11) ,competence“’® apibrézia kaip
»patikrinta gebéjima naudoti Zinias, moke-
jimus (,,skills“) ir asmeninius, socialinius ir/
ar metodinius gebéjimus (,,abilities“) darbe
ar mokymo/studijy procese bei profesiskai ir
asmeningkai tobuléjant. Europos kvalifikacijy
sarangos sampratoje ,competence“ yra api-
bréziamas atsakomybés ir savarankiskumo
terminais“ (isskirta autoriy). Matome, kad
$iuo atveju ,competence® apima ir mokéjimus,
ir gebéjimus. Vadinasi, ,,competence®, buda-
mas kokybiskai tapatus ,,skill“ (ir labai artimas
»ability®), vis dél to kiekybiskai yra platesné
bei imlesné savoka, nei ,,skill“ ar ,,ability®, nes
apima pastaruosius savyje. Ta patj kiekybinés
apimties skirtumg tarp ,skill“ ir ,,competen-
ce“ galime pastebéti tarp deskriptoriy, kuriais
lentelés pavidalu EQF (2008) apraso studijy
rezultatus': Zinios yra mokéjimy (,,skills®)

1 Competence” means the proven ability to use knowledge,
skills and personal, social and/or methodological abilities,
in work or study situations and in professional and personal
development. In the concept of the European Qualifications
Framework, competence is described in terms of responsi-
bility and autonomy (EQE, 2008, p. 11, paryskinta autoriy).

" EQF ,studijy rezultatus“ Zymi terminu ,learning out-
comes", taciau tikslesnis terminas baty ,learning outcome
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terms “competence” and “competency” as
synonyms that signify two identical educa-
tional concepts and the fact that in practice
semantic fields of the two terms are sepa-
rated, it should also be noted that the first
concept signified by these two professedly
synonymous terms strangely intertwines
with a concept signified by the term “skill”.
In this dictionary, the first meaning of all
three terms is the same, i.e. “the ability to
do something well” As discussed above,
the fields of the concepts “competence” and
“competency” do not match. Therefore, this
section of the article will be limited to the
analysis of the following meaning signified
by the terms “competence” and “skill”: “the
ability to do something well”. Do they really
signify the same concept? Or are they non-
identical concepts and the adequacy of their
definitions might be questioned?

The European Qualifications Framework
(EQE, 2008, p. 11) defines “competence” as
“the proven ability to use knowledge, skills
and personal, social and/or methodological
abilities, in work or study situations and in
professional and personal development. In
the concept of the European Qualifications
Framework, competenceisdescribed in terms
of responsibility and autonomy”. In this case
“competence” covers both skills and abilities.
Therefore “competence’, from the qualitative
perspective being identical to “skill” (and very
close to “ability”), is quantitatively a broader
concept than “skill” or “ability” as it covers
the latter. The same quantitative difference
between “skill” and “competence” can also
be found in descriptions that are used in the
EQF (2008) table when describing learning
outcomes’: knowledge is the main element

° EQF uses the term “learning outcomes”; however, “learn-
. »

ing outcome standards” would be a more accurate term
since “learning outcomes” are subjective results of individ-

, « R . « .

ual’s “learning” or “studying” (,mokymosi“ arba ,studijavi-
mo rezultatai“) rather than objective “results of studies” or
“learning outcome standards” (,,studijy rezultatai®, for more
information see Pukelis and Smetona, 2011).
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pagrindas, o pastaryjy deriniai sudaro ,,com-
petence®, kurio pagrindu suteikiama atitinka-
mo lygmens kvalifikacija. Vadinasi, ,skills“ ir
»abilities“ yra sudétinés ,,competence® dalys.
Tai, kad ,skills* yra sudétiné ,,competence®
dalis nurodo ir Kennedy, Hyland ir Ryan
(2009), ,competence sampratg apibrézdami
kaip ziniy, mokéjimy (,,skills“) ir pozitriy
(»attitudes®) visuma (1 pav.).”s

D. Kennedy, A. Hyland ir N. Ryan (2009)
»competence® samprata nuo EQF sampra-
tos skiriasi tuo, kad ¢ia ,atsakomybé“ api-
bréziama tik per pozitrius, neakcentuojant
vertybiy,'® kurios lemia asmens vieng ar kitg
pozitrj (,savarankiskumas® ¢ia atskleidzia-
mas kaip ziniy ir mokéjimy visuma).

Zinios
Knowledge

COMPETENT

Pozitriai
Attittudes

of skills and combinations of the latter form
“competence” that is the basis for awarding
a qualification. Thus “skills” (and “abilities”)
are integral parts of “competence”. Kennedy,
Hyland and Ryan (2009) support the idea
that “skills” are a part of “competence” by
defining the conception of “competence” as
the entirety of knowledge, skills and attitudes
(Fig. 1).

Kennedy, Hyland and Ryans (2009) con-
ception of “competence” differs from the EQF
conception as “responsibility” here is defined
only through attitudes without highlighting
values' that determine individual’s attitudes
(“independence” is presented as the entirety of
knowledge and skills).

Mokéjimai
Skills

1pav. Kompetentingas asmuo yra tas, kuris turi butinas Zinias, mokéjimus ir pozitirius
(Declan, Hyland ir Ryan, 2009, p. 11)

Fig. 1. Competent person has necessary knowledge, skills and attitudes
(Declan, Hyland and Ryan, 2009, p. 11)

standards", nes ,,learning outcomes® yra subjektyvas asmens
»mokymosi® arba ,,studijavimo rezultatai‘, bet ne objektyvus
»studijy rezultatai® (placiau zr. Pukelis ir Smetona, 2011)

5 A competent individual is one that has the necessary
knowledge, skills and attitudes.

16 Placiau zr. Pukelis K. (2009). Ability, Competency, Learn-
ing / Study Outcome, Qualification and Competence: Theo-
retical Dimension // The Quality of Higher Education, 6,
p- 26.

' For more information, see Pukelis (2009). Ability, Com-
petency, Learning/Study Outcome, Qualification and Com-
petence: Theoretical Dimension // The Quality of Higher
Education, No. 6, p. 26.



Europos Komisija (2005), apibrézdama
sgvokos ,,competence® sandarg, pazymi: s3-
voka ,,competence” jtraukia: (1) kognityvine
»competence® samprata, apimancig teorijy
ir koncepcijy naudojima, taip pat ,nebylias*
(»tylias®, ,numanomas®) zinias, jgytas per
patirtj; (2) funkcine ,,competence® sampratg
(mokéjimus arba ,know-how®), t. y. tokius
dalykus, kuriuos asmuo privalo padaryti,
kai jis veikia darbo, mokymosi ar socialinéje
aplinkoje; (3) asmening ,,competence® sam-
prata, apimancia zinojima kaip elgtis speci-
finése situacijose; ir (4) eting ,competence®
sampratg, apimancig tam tikras asmenines ir
profesines vertybes® (cituota i§ Sultana, 2009,
p. 21). Viena vertus, tokia sandaros traktuoté
taikytina ir savokai ,skill, nes ,competen-
ce“ ir ,,skill“ yra kokybiskai tapatas reiskiniai
(»padaryti kg nors gerai®). Kita vertus, ,,skill“
yra ,,competence“ dalis, vadinasi, kiekybiskai
mazesnis darinys uz ,competence®. Sis kie-
kybinis skirtumas reiksty, kad ,,skill* turéty
bati sudaryta i$ smulkesniy Ziniy, mokéjimy
(veiksmy, operacijy), vertybiy ir pozitriy su-
dedamuyjy daliy, nei ,,competence.

J. Murray (2007, p. 8-9), remdamasis
Airijos nacionaline kvalifikacijy saranga,
isskiria keturis ,,competence“ kokybe nusa-
kancius kriterijus: a) kontekstg arba gebéjima
efektyviai veikti sudétingose, nevisiskai api-
bréztose ir nenuspéjamosiose situacijose; b)
vaidmenj arba gebéjima veikti grupéje, kas
reikalauja tam tikry socialiniy mokéjimy tai-
kymo gebéjimy bei keliamy uzduodiy supra-
timo. Tai susije su lyderystés, iniciatyvumo
ir savarankiskumo derinimu; ¢) mokymasis
mokytis arba gebéjimas suprasti ir pripazinti
savo turimy Ziniy, mokéjimy ir kompetentin-
gumo apribojimus bei planuoti ir jgyvendinti
jy $alinima per tolesnj mokymasi. Mokymosi
mokytis gebéjimas susijes su gebéjimu stebé-
ti, dalyvauti naujose patirtyse ir i$ ty patirciy
paimti prasmingus dalykus; d) jZvalga arba
gebéjimas reflektuojant patirtj suprasti vis su-
détingesnius reiskinius. JZvalgos sritis apima

Kestutis PUKELIS, Antanas SMETONA

SVIETIMO SAVOKOS,, COMPETENCE” MIKROSISTEMOS DARNINIMAS
HARMONISING THE MICROSYSTEM OF THE EDUCATIONAL CONCEPT COMPETENCE

When describing the structure of “compe-
tence” the European Commission (2005) notes
that the concept “competence” encompasses
(1) cognitive conception of “competence”
that involves the use of theories and concep-
tions, as well as “silent”, “implicit” knowledge
that is gained through experience; (2) func-
tional conception of “competence” (skills and
»know-how*), i.e. things that a person must
do when acting in work, learning or social en-
vironment; (3 personal conception of “compe-
tence” that involves knowing how to behave in
specific situations; and (4) ethical conception
of “competence” that involves specific personal
and professional values” (from Sultana, 2009,
p. 21). On the one hand, this structure could
also be applied to the concept “skill” as “com-
petence” and “skill” are qualitatively identical
phenomena (“to do something well”). On the
other hand, “skill” is a part of “competence”;
therefore from the quantitative perspective it is
a smaller formation than “competence”. These
quantitative differences would indicate that
“skill” should be formed of smaller knowledge,
skills (actions, operations), values and atti-
tudes than “competence’”.

Taking into consideration the Irish national
qualifications framework, Murray (2007, p. 8-9)
distinguishes four criteria defining the quality
of “competence” a) context or the ability to act
effectively in difficult situations that are unpre-
dictable and not fully defined; b) role or the abil-
ity to act in a group, that requires specific abili-
ties to apply social skills and understand given
tasks. This is related to leadership, initiative and
independence coordination; c) learning to learn
or the ability to understand and acknowledge
limits of one’s knowledge, abilities and com-
petence and planning and implementing their
elimination process through further learning.
Learning to learn ability is related to the abil-
ity to observe and participate in new experi-
ences and to take meaningful things from this
experience; d) insight or the ability to under-
stand more difficult phenomena by reflecting
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kito tipo Ziniy, mokéjimy ir kompetentingu-
my integravimg su besimokanciojo pozii-
riais, motyvais, vertybémis, jsitikinimais, pa-
zinimo stiliumi bei asmenybés savybémis.

Mokéjimy (,,skills*) kokybé nusakoma
dviem kriterijais: jy diapazonu (range) ir at-
rankumu (selectivity). Vadinasi, suteikiamos
kvalifikacijos lygmuo priklausyty nuo turimy
mokéjimy kiekio ir kokybés (diapazono) bei
sugebéjimo i$ jy pasirinkti tokius mokéjimus
(atrankumas), kurie yra tinkami konkre¢iam
kontekstui ir uzdaviniui atlikti. Tam reikalin-
ga jzvalga ir, esant reikalui, mokéjimas mo-
kytis. Kadangi ,skill“ susideda i§ tokiy pat,
tik smulkesniy nei ,,competence® reiskinj
sudaranciy daliy, tai galime teigti, kad kon-
kretus ,,competence® yra tam tikry konkreciy
,»skills“ deriniy visuma.

Taigi, i$ to, kas ¢ia iSdéstyta, galima da-
ryti vieng esminj apibendrinima. Ne veltui
iki $iol straipsnyje buvo vengiama lietuvis-
kuose sakiniuose lietuviskai jvardyti sgvoka
~competence®. Cia aptartg savoky ,,compe-
tence® ir ,,skill“ santykj labai tiksliai ir trum-
pai apibendrina R. B. Brown ir S. McCartney
(1995) teiginys: ,Greiciau tie, kurie buvo
kvalifikuoti, laikytini kompetentingais®
(p. 51). Niekas, tikriausiai, nediskutuoja, kad
»competent® i$§ angly kalbos ver¢iama viena-
reik§miskai kaip ,kompetentingas® ISeity,
kad ,competence® yra savokos (ypatybés)
~competent“ depersonalizavimas, abstra-
havimas, sudaiktavardinimas. Kokybiniam
budvardziui abstrahuoti, depersonalizuoti,
daiktavardinti lietuviy kalboje yra labai da-
rus modelis - su priesaga -umas. Deja, o gal
tai lietuviy kalbos turtingumo jrodymas, lie-
tuviy kalboje apie abstrahuojama ypatybés
raiskos zodj egzistuoja trinaré sistema: geras
darbas - darbo gerumas - darbo géris, grei-
tas Zvilgsnis — Zvilgsnio greitumas - zZvilgsnio
greitis, baltas paukstis - paukscio baltumas -
paukscio baltis, grazus paveikslas — paveikslo
grazumas - paveikslo groZis, svarus Zodis -
2od%io svarumas — Zodzio svoris. Cia aisku,

experience. Insight involves integrating other
types of knowledge, skills and competences
into learner’s attitudes, motives, values, beliefs,
cognitive style and personal characteristics.

The quality of “skills” is defined by two cri-
teria, i.e. their range and selectivity. Therefore,
the level of the awarded qualification depends
on the number and quality (range) of skills
and the ability to choose skills (selectivity)
appropriate in a specific context or for a spe-
cific task. Insight and, when required, ability
to learn should be used here. “Skill” consists of
the same just smaller aspects as “competence”;
thus it could be stated that a specific “compe-
tence” is the entirety of certain combinations
of specific “skills”.

Oneimportant generalisation could be pro-
vided here. The authors of this article have so
far avoided using the Lithuanian equivalent of
the concept “competence”. The relation between
the concepts “competence” and “skill” is very
accurately and shortly generalised by Brown
and McCartney (1995): “Rather, those who had
been qualified were assumed to be competent”
(p. 51). Most probably nobody questions the
translation of the English term “competent”
into Lithuanian as “kompetentingas”. It could
be said that “competence” is depersonalisation,
abstraction and nominalisation of the concept
(feature) “competent”. To abstract, deperson-
alise or nominalise an adjective that expresses
some specific feature the Lithuanian language
uses the model with the suffix -umas. However,
or maybe it is an indication of the richness of
the Lithuanian language, a trinomial system is
found in Lithuanian when abstracting a word
that expresses some feature: geras darbas -
darbo gerumas - darbo géris (good work - the
goodness of work - the good of work), greitas
zZvilgsnis - Zvilgsnio greitumas - Zvilgsnio greitis
(a speedy look - the speediness of look - the speed
of look), baltas paukstis — paukscio baltumas -
paukscio baltis (a white bird - the white of bird -
the whiteness of bird), graZus paveikslas - paveik-
slo grazumas - paveikslo grozis (a beautiful



kad visi daiktavardziai yra padaryti i§ ba-
dvardziy ir i§ esmés reiskia labai artimus
dalykus - ¢ia paminétos daiktavardziy po-
ros yra sinonimai, badvardzio abstraktai,
tik priesagos -umas vediniai gerokai regu-
liaresni ir daznesni, pvz., linksmas Zmogus
ir Zmogaus linksmumas - tre¢io nario var-
tosenos pavyzdziy néra, nors dirbtinai pa-
daryti lyg ir galima. Dabar panasus modelis:
kompetentingas Zmogus - Zmogaus kompe-
tentingumas - Zmogaus kompetencija. Deja,
jis yra tik panasus, o ne tapatus, mat kom-
petentingumas yra padarytas i§ budvardzio
pagal ¢ia paminétg modelj, o daiktavardis
kompetencija yra skolinys, i§ kurio pirmiau
daromas budvardis kompetentingas (dary-
bos reik§mé — turintis kompetencijg), i$ ku-
rio savo ruoztu daromas kompetentingumas
(darybos reik$mé - ypatybés kompetentin-
gas abstraktas). IS viso to mes matome, kad
bendraja, neterminologine prasme j lietuviy
kalbg ,,kompetencija“ vis dar daznai vercia-
ma i$ ,,competence® (pats Zodis greiciausiai
pasiskolintas i$ lotyny kalbos). Ir toks verti-
mas bendriesiems keliakalbiams Zodynams
visi$kai jmanomas. Taciau lietuviy kalbos
darybiniai santykiai rodo visiskai prie§inga
padétj nei yra dalykinéje edukologijos sri-
tyje, ir net klaidina. Lietuviy kalbos dary-
bos modelis vercia ypatybe kompetentingas
kildinti i§ kompetencijos, tac¢iau dalykinéje
mokslo srityje taip néra - i§ pradziy Zmogus
pasidaro kompetentingas, tik po to pripazjs-
tamas jo kompetentingumas. Prisiminkime
ka tik minétg R. B. Brown ir S. McCartney
(1995) teiginj - kompetentingas pasidaro tik
tada, kai kvalifikuojasi ar yra kvalifikuoja-
mas. ,Kompetencijos“ atsiradimas i§ esmés
yra tik tiesioginis bendrosios zodzio ,,com-
petence® reik§més vertimas j lietuviy kalba,
nesigilinant j $ios sgvokos kultarinj, daly-
kinj bei darybinj kontekstg. T. y., pirmiau
jigytos ,,zinios“ (,knowledge®), ,mokéjimai®
(»skills“) ir ,,poziariai® (,altitudes) padaro
zmogy ,kompetentingg” (competent), o tik
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painting - the beauty of painting — the beauti-
fulness of painting), svarus Zodis - ZodZio svaru-
mas — Zodzio svoris (a valid word - validity of
word — validness of word). All these nouns are
formed from adjectives and basically express
very closely related phenomena. These noun
pairs are synonyms, abstracts of adjectives. De-
rivatives with the suffix -umas are more regular
and more frequently used, e.g. linksmas Zmogus
(a cheerful person) and Zmogaus linksmumas
(persons cheerfulness). Examples of the third
form were not found even though it might be
possible to form it artificially. A similar model
is: kompetentingas Zmogus — Zmogaus kompe-
tentingumas — Zmogaus kompetencija (a com-
petent person — person’s competence — person’s
competency). However, it has to be stressed that
this is just a similar but not identical model as
kompetentingumas (competence) is made from
an adjective following the above mentioned
model while a noun kompetencija (compe-
tency) is a loanword that is first of all used to
make an adjective kompetentingas (competent,
meaning having competency) that is then used
to make kompetentingumas (abstract of the
feature competent). All the above indicates that
general, non-terminological meaning of “kom-
petencija’ (“‘competency”) is often translated
into Lithuanian from the English “competence”
(the word itself is perhaps a Latin loanword).
This translation is totally acceptable for general
purpose multilingual dictionaries. However,
certain aspects of word formation in the Lithu-
anian language present a totally opposite situa-
tion to the one that is found in the subject field
of educology (education research). The Lithu-
anian word formation model requires deriving
kompetentingas (competent) from kompeten-
cija (competency), while this is not the case in
the subject field, i.e. a person becomes compe-
tent and only then his/her competence is ac-
knowledged. We should remember Brown and
McCartney’s (1995) statement that those who
had been qualified were assumed to be compe-
tent. “Kompetencija” (“competency”) therefore
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paskui mes to Zzmogaus ,kompetentingumg*
(,competence®) galime kaip nors vertinti,
pripazinti ar patvirtinti.

Kompetentingumas yra asmens savybé,
jos neatskiriama dalis. Kompetentingumo
pagrindu asmeniui suteikiamos pareigos arba
titulas (kvalifikacija). Jei pareigas ar titulg
(kvalifikacijg) galima i§ asmens dél vienokiy
ar kitokiy priezas¢iy atimti (nes tai néra ne-
atskiriama asmens dalis), tai kompetentingu-
mo atimti i§ asmens, jo kaip nors nesunaiki-
nus, negalima, nes kompetentingumas (kaip
mokéjimai, gebéjimai, jgaidziai) yra neatski-
riama asmens savybé, jo dalis.

Ir lieka gana nepatogus klausimas, kurio
apeiti i§ esmés nepavyks - o kur visoje $itoje
sistemoje yra ,kompetencijos® vieta, juoba
kad tiek kompetentingas, tiek kompetentin-
gumas turi kompetencijos Saknj. Kalbamos
dalykinés srities kontekste ,kompetencijg“
galima pripazinti i§ esmés nevykusiu Zodzio
»kvalifikacija“ pakaitalu. Juk mes negalime
pasakyti: asmuo yra ,.kompetencija“? Mes tik
galime pasakyti: asmuo yra kompetentingas.
Tuo tarpu sakyti ,,asmuo turi kompetencija“
galima, kaip galima sakyti ,asmuo turi kvali-
fikacija® Palyginus $iy pasakymy semantika
paaiskéja, kad kalbame apie vieng ir tg patj.
Todél savoky sistemos aprase (kaip ir termi-
ny zodyne) reikéty apsispresti, kurj termi-
na vartoti: ,kompetencija“ ar ,,kvalifikacija“
(nes abu nusako tg patj tikrovés reiskinj)?
Tradiciskai (tiek Lietuvoje, tiek uzsienyje)
»kvalifikacija“ turi neabejoting pirmuma,
tiek paplitimo, tiek sistemingumo prasme.
»~Kompetencija“ i§ esmés tapo ,terminu fan-
tomu*, kaip angly kalboje nutiko terminui
»competency*.

Tikslinga atskleisti ir skirtuma tarp ,,skill
ir ,ability“ (,gebéjimo®). Oxfordo Zodynas
teigia, kad antra ,,skill“ reik§mé yra ,konkre-
tus gebéjimas“ arba ,,gebéjimo tipas® ,, Abili-
ty* 8is zodynas apibrézia kaip: ,,1. faktas, kad
kazkas kazka gali padaryti; 2. mokéjimo lyg-
muo arba inteligencija®

is a direct translation of a general meaning of
‘competence” into the Lithuanian language
without taking into consideration any cultural,
subject field or formation context, i.e. first of
all, gained knowledge, skills and attitudes make
a person competent and only then we can start
assessing, acknowledging and approving that
person’s competence.

Competence is a personal feature, its in-
tegral part. It is used as the basis for awarding
a title (qualification) or offering a position. The
position or title (qualification) can be taken
away from a person for some reason as it is not
an integral part of a person. However, compe-
tence cannot be taken away without destroy-
ing a person as competence (just like abilities,
skills, and automatic skills) is an integral part
and feature of a person.

The following rather uncomfortable ques-
tion remains unsolved: what the place of “com-
petency” (“kompetencija”) is in this whole
system, especially as both kompetentingas (com-
petent), and kompetentingumas (competence)
have the same root as kompetencija (compe-
tency). In the context of the discussed subject
field, “kompetencija” (“‘competency”) could be
treated as a lame substitute of the word “kvali-
fikacija” (qualification). We cannot say that a
person is “kompetencija’ (“competency”). We
can only say that a person is “kompetentingas”
(“competent”). However, we can say that “asmuo
turi kompetencijg” (“a person has a competen-
cy”) or that “asmuo turi kvalifikacija” (“a person
has a qualification”). Semantic comparison of
these sayings reveals that both of them discuss
the same thing. It should therefore be decided
which term - “kompetencija’ (“competency”)
or “kvalifikacija” (“qualification”) - is to be used
in the description of the system of concepts as
both of them define the same phenomenon.
Traditionally (both in Lithuania and abroad)
priority is given to “kvalifikacija” (“qualifica-
tion”). “Kompetencija” has basically become
“the phantom term” and the same has happened
to “competency” in the English language.



»ECTS Users Guide“ (2004; 2007)
»skills“!” apibréziami kaip ,.gebéjimai, isugdyti
per mokymosi veiklas, kurie gali buti skirs-
tomi | ,,dalyko specifinius® ir ,,bendruosius®
(2004, p. 45; 2007, p. 35-36, isskirta autoriy).
Vadinasi, gebéjimai (,,abilities”) yra ,,skills“
prielaida, nes ,skills“ yra gebéjimai, iSugdyti
per mokymosi veiklg. Jovaisa (2007) gebé-
jima apibrézia kaip ,fizing ar psichine galia
atlikti tam tikrg veiksma, veikla, poelgj; mo-
kéjimo prielaida...“ (p. 80). Vadinasi, ,,skill“
galétume ir turétume versti j lietuviy kalba
kaip ,,mokéjimas®

Kiekviena mokymo veikla grindziama
tam tikra mokymo teorija arba praktine mo-
kymo patirtimi (subjektyvia mokymo teori-
ja). Galime teigti, kad mokéjimas yra pagal
tam tikrg teorijg artikuliuotas gebéjimas,
gebéjimo tipas. Kitas skirtumas tarp mo-
kéjimo ir gebéjimo yra tas, kad mokéjimai
paprastai yra vertinami kaip galimi studijy
rezultatai, norint suteikti kvalifikacijg (arba
kreditus), o gebéjimai - ne. Kita vertus, ge-
béjimai yra taip pat svarbi iSmokimo dalis,
nes per juos mokéjimy deriniai jungiami j
kompetentingumg (Zr. EQF ,,competence®
apibrézima). Skirtuma tarp gebéjimo ir mo-
kéjimo populiariai buty galima paaiskinti ir
tokiu pavyzdziu: ,visi geba dainuoti (piesti,
remontuoti, ugdyti ir t. t.), bet ne visi moka
dainuoti (piesti, remontuoti, ugdyti ir t. t.).
Mokéjimas yra pagal tam tikra teorijg arti-
kuliuotas gebéjimas, tam tikra gebéjimo in-
teligencija, lygmuo.

Apibendrindami pateiktas mintis, sii-
lytume diskutuoti: a) ar verta edukologinéje
angly kalboje apskritai naudoti ,competency*
terming (pl. ,,competencies“)'s?; b) naudoti

17 Skills are abilities formed in learning activities which can
be divided into ‘subject specific’ and ‘generic’ (ECTS User’s
Guide, 2004, p. 45) ir (ECTS User’s Guide, 2007, p. 35-36,
paryskinta autoriy).

'8 Buropiniame projekte NICE (,,Network for Innovations
in Career Guidance and Counselling in Europe®), kuria-
me dalyvauja 40 Europos Sgjungos Saliy universitety, taip
pat pritarta nuostatai nevartoti ,competency“ termino.
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It would also be useful to reveal differ-
ences between “skill” and “ability”. The Oxford
dictionary indicates that the second meaning
of “skill” is “a particular ability” or “a type of
ability”. “Ability” is defined in this diction-
ary as: “1. the fact that somebody/something
is able to do something; 2. A level of skill or
intelligence”.

ECTS Users Guide (2004; 2007) defines
“skills” as abilities formed in learning activities
which can be divided into ‘subject specific’ and
‘generic’ (2004, p. 45; 2007, p. 35-36, italicised
by authors). Thus abilities are prerequisite for
skills as they (i.e. skills) are abilities developed
through learning. Jovai$a (2007) defines abil-
ity as “a physical or mental power to perform
a particular action, activity or act; prerequisite
for skill...” (p. 80). Therefore a “skill” could
and should be translated into Lithuanian as
“mokéjimas’”.

Each educational activity is based on a
particular educational theory or practical
experience (subjective educational theory).
It can therefore be stated that a skill is ability
or a type of ability articulated on the basis
of a particular theory. Yet another differ-
ence between a skill and ability is the fact
that skills are usually assessed as possible
learning outcomes when a qualification (or
credits) is to be awarded. This is not the case
with abilities. On the other hand, abilities
are also an important part of learning as
they are used to combine skills into compe-
tence (see EQF definition of “competence”).
The following example could be used to ex-
plain differences between ability and a skill:
“everybody is able to sing (draw, fix, educate
etc.), but not everybody is able to sing (draw,
fix, educate etc.) according stated require-
ments. Skill is ability articulated on the basis
of a particular theory; specific intelligence,
level of ability.

We therefore suggest to: a) discuss
whether it is still worthwhile to use the
term “competency” (pl. “competencies”) in

67
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tik ,competence“ (kompetentingumo, pl.
»competences“ - kompetentingumai) arba
»skill“ (mokéjimas; pl. ,,skills“ — mokéjimai)
terminus; c) atsisakyti vartoti lietuviy edu-
kologijos terming vaiduoklj , kompetencija“
(pl. ,,kompetencijos), nes jis nezymi jokio
tikrovés reiskinio; d) mokéjima (,,skill“) lai-
kyti pagal tam tikra mokymo teorija iSugdytu
gebéjimu (artikuliuotu gebéjimu); e) gebéji-
ma (,,ability®) laikyti mokéjimo prielaida, i$-
siugdyta socializacijos procese; f) mokéjima
laikyti jgudzio (,automatic skill“) prielaida;
g) gabuma (jgimta, potencialy ,gebéjima®)
laikyti gebéjimo prielaida; h) kompetentingu-
m3g (,competence®) apibrézti kaip ,,praktiskai
patikrintg gebéjima integruotai ir tikslingai
panaudoti jgytas zinias, mokéjimus, vertybes
ir poziurius jvairiose darbo ar studijy situa-
cijose, taip pat tobuléti profesiskai bei asme-
niskai“ (Pukelis, Smetona, 2011); i) mokéjima
apibrézti kaip ,kompetentingumo pagrinda,
rodantj gebéjima tinkamai atlikti profesinj
veiksma“ (Pukelis, Smetona, 2011).

Vadinasi, galétume i$skirti keturis asmens
veiklos (veiksmy) atlikimo kokybés lygme-
nis: gabumai, gebéjimai, mokéjimai ir jgndziai
(2 pav.).

Veiklos atlikimo kokybe i§ esmés lemia
trys veiksniai: jgimty gabumy pobudis arba
intelekto tipas® (jo kokybé ir kiekybé), Zinios
(ju kokybé ir kiekybé) bei darbstumas (jo ko-
kybé ir kiekybé). Matome, kad auksc¢iausias
veiklos atlikimo kokybés lygmuo yra jguadis
(automatizuotas mokéjimas), kuris leidzia
démesj atpalaiduoti: a) papildomoms prob-
lemoms pastebéti ir b) toms problemoms
spresti. Atlikimo lygmenj (,level of perfor-
mance“) galétume apibrézti kaip gebéjimo ka
nors atlikti kokybiskumo pakopa.

Placiau zr. NICE Handbook for the Academic Training of
Career Guidance and Counselling Professionals (2012). Eds.
Ch. Schiersmann, B.J. Ertelt, J. Katsarov, R. Mulvey, H. Reid,
P. C. Weber, Heidelberg University, Germany, p. 34.

' Pvz., J. Holland (1997) RIASEC tipologija arba profesinio
tapatumo (angl. vocational identity) tipai.

educational English?';; b) only use “compe-
tence” (kompetentingumas, pl. “competenc-
es” — kompetentingumai) or “skill” (mokéjimas;
pl. “skills” - mokéjimai); c) stop using the
Lithuanian educational term “kompetencija’
(pl. “kompetencijos”) as it does not signify any
phenomenon of reality; d) treat skill as ability
(articulated ability) developed on the basis of a
particular educational theory; e) treat ability as
a prerequisite for skill developed through the
process of socialisation; f) treat skill as a prereq-
uisite for an automatic skill; g) treat an aptitude
(inborn, potential “ability”) as a prerequisite for
ability; h) define competence as a “practically
tested ability to use acquired knowledge, skills,
values or attitudes integrally and purposefully
in a variety of work or study situations, as well
as to use it for personal and professional devel-
opment” (Pukelis, Smetona, 2011); i) define a
skill as “a component of competence that shows
one’s ability to perform a particular profession-
al action” (Pukelis, Smetona, 2011).

Therefore, four levels of the quality of in-
dividual activity (action) performance could
be distinguished: aptitudes, abilities, skills and
automatic skills (Fig. 2).

The quality of performance is basically
influenced by three factors: the type of inborn
aptitudes or intellect' (its quality and quan-
tity), knowledge (its quality and quantity) and
diligence (its quality and quantity). Automatic
skill is the highest level of performance that al-
lows drawing attention to: a) identifying addi-
tional problems and b) solving these problems.
The level of performance could be defined as
the level of quality of being able to perform
something.

1" The European project NICE (“Network for Innovations in
Career Guidance and Counselling in Europe”), with 40 par-
ticipating universities from the EU member states, has also
agreed to stop using the term “competency”. For more infor-
mation see NICE Handbook for the Academic Training of
Career Guidance and Counselling Professionals (2012). Eds.
Ch. Schiersmann, B. J. Ertelt, J. Katsarov, R. Mulvey, H. Reid,
P. C. Weber, Heidelberg University, Germany, p. 34.

2 For example, Holland’s (1997) RIASEC typology or types
of vocational identity.
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ZINIOS / i DARBSTUMAS /
KNOWLEDGE IGUDIS/ DILLIGENCE
AUTOMATIC
SKILL
(automatizuotas

mokéjimas / automatic skill)

MOKEJIMAS / SKILL
(gebéjimas iSsiugdytas
mokymosi procese / ability developed through
learning)

GEBEJIMAS / ABILITY
(gabumas i$siugdytas socializacijos procese / aptitude
developed through socialisation)

GABUMAS / APTITUDE
(igimta potencija / galia tikslingai veikti / inborn
potential power to act purposefully)

2 pav. Asmens veiklos (veiksmy) atlikimo kokybés lygmenys
Fig. 2. Levels of the quality of individual performance

3
TERMINY KAKOFONIJOS
EDUKOLOGIJOJE MAZINIMO LINK

Uzsienio mokslinés literatros, Europos s3-
jungos $vietimo politiniy dokumenty tekstuo-
se vis dar placiai $alia vienas kito vartojamos
»competency“ (pl. ,competencies®) ir ,,compe-
tence” (pl. ,,competences®) terminai. Daugelis
tyréjy juos skirtingai ir net priestaringai api-
brézia. Pavyzdziui, J. Burgoyne (1988) isskiria
sgvokas ,buvimas kompetentingam® (,,being
competent”), tai reiksty gebéjima darbg atlik-
ti gerai, patikimai, kompetentingai ir ,,turéji-
mas mokéjimy“® (,,having competencies®), tai
reiksty, kad asmuo turi batinus atributus ($iuo
atveju — mokéjimus), kad galéty darbg atlikti
kompetentingai. Tac¢iau atributy turéjimas dar

2 Cia remiamés misy ankséiau pagristu teiginiu jau pub-
likuotuose angly kalbos tekstuose ,,competency* terming j
lietuviy ar kitas kalbas versti (priklausomai nuo konteksto)
i kompetentinguma arba mokéjima. Ateityje sialytume atsi-
sakyti $io termino vartojimo moksliniuose tekstuose angly
kalba, kad buty i$vengta semantinés painiavos tarp jvairiy
tauty ir mokykly mokslininky.

3

TOWORDS REDUCTION OF
THE CACOPHONY OF TERMS IN
EDUCOLOGY

The terms “competency” (pl. ,competen-
cies“) and “competence” (pl. ,competences®)
are still often used together both in foreign
scientific literature and in the EU political
texts related to education. Many researchers
provide different and even inconsistent def-
initions of the two terms. For example, Bur-
goyne (1988) makes distinction between be-
ing competent (ability to perform something
well, in a reliable and competent manner)
and having competencies’® (a person has
necessary attributes, i.e. skills, to perform
activity in a competent manner. However,
13 This aspect is based on the already validated statement
that the term “competency” that has been found in the pub-
lished English texts should, depending on the context, be
translated into Lithuanian and other languages as kompe-
tentingumas (EN “competence”) or mokéjimas (EN “skill”).
We would suggest stopping using this term in the English

scientific texts in order to avoid semantic problems among
scientists from different nations and different schools.
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nereiskia, kad darbas bus atliktas gerai, nes
ji gali tekti atlikti nejprastame kontekste, pa-
vyzdziui, stingant informacijos, laiko ar esant
kokiai kitai jtampai. Vadinasi, sekant J. Bur-
goyne (1988), asmens kompetentingumas
(,competence®) lyg buty gebéjimas panaudoti
(specifiskai integruojant, sujungiant) turimus
mokéjimus (,competencies®) taip, kad darbas
baty atliktas (arba problema buty i$spresta)
gerai. J. Burgoyne (1988) nuomonei pritaria
ir C. Woodruffe (1991), kuris irgi bando at-
skirti ,,competence® ir ,,competency“ sgvokas.
~Competence” sgvoka jis apibrézia kaip turimo
atlikti darbo aspektus, o ,,competency® prily-
gina asmens elgsenai, kuri sudaro prielaidas,
pagrindzia kompetentinga  (,,competent®)
darbo atlikimg (,,performance®). Masy sialytu
»competency” vertimo atveju tai buty moke-
jimai (,competency® = ,,skill“). Kitaip tariant,
asmens ,,competency* (,,skill“) yra batina, bet
nepakankama sglyga kompetentingai (,,com-
petent®) atlikti darbg. C. Woodruffe (1991)
raSo: ,Mokéjimai (,competencies®) skiriasi
nuo darbo aspekty. Mokéjimai (,,competen-
cies“) yra tai, ka asmuo ,atsine$a“ j darba...
Mokéjimai (,competencies®) yra elgsenos di-
mensijos, susietos su geresniu, kokybiskesniu
darbo atlikimu. Mokéjimai (,,competencies®)
yra elgsenos budas, dél kurio kai kurie zmonés
veiklg atlieka geriau uz kitus“ (cituota i§ Ken-
nedy, Hyland, Ryan, 2009, p. 11).

M. Mulder (2007) ,,competence® ir ,,com-
petency® (,skill“) savokas traktuoja kaip vi-
sumg ir jos dalj: ,mokéjimas (,,competency®)
yra kompetentingumo (,,competence®) dalis.
Taigi jZvelgiama sasaja tarp kompetentingu-
mo (,competence®) ir mokéjimo (,,compe-
tency®) kaip tarp visumos ir dalies“?* (p. 11).
Vadovaudamasis $ia M. Mulder (2007) iSsa-
kyta nuostata tarp kompetentingumo (,,com-
petence®) ir mokéjimo (,,competency®) kaip
tarp visumos ir dalies, R. G. Sultana (2009)

2l A competency is a part of competence. So I see relations-
hip between competence and competency as a whole-part
relationship.

having attributes does not necessarily mean
that a task will be performed well. A per-
son may need to perform it in an unusual
context, e.g. lack of information, time or
other stress). Thus following Burgoyne’s
(1988) ideas, individual’s competence could
be understood as ability to apply (integrate,
combine) present competencies for work
to be performed (or problem to be solved)
well. Woodruffe (1991) agrees to Burgoyne
(1988) and attempts to distinguish between
competence and competency by describing
competence as aspects of the job which an
individual can perform with competency
referring to a person’s behaviour that un-
derpins competent performance. In our
case it would mean skills (i.e. “compe-
tency” = “skill”). In other words, person’s
competency (skill) is a necessary but not
a sufficient condition to perform one’s job
in a competent manner. Woodruffe (1991)
notes: “Competencies are different from as-
pects of the job. They are what the person
brings to the job....Competencies are di-
mensions of behaviour which are related to
superior job performance. They are ways of
behaving that some people carry out better
than others.” (from Kennedy, Hyland, Ryan,
2009, p. 11).

Mulder (2007) treats the concepts of
“competence” and “competency” (“skill”)
as a whole-part relationship: “competency
is a part of competence. So I see relation-
ship between competence and competency
as a whole-part relationship.” (p. 11). Sul-
tana (2009) takes into consideration Mul-
der’s (2007) idea and concludes that “such
distinctions, which conceptualise the link
between competence and competency as a
whole-part relationship, guard against con-
fusing input competencies' (a more atom-
istic concept labelling specific abilities) with

4 “input competencies” can basically be understood as

things that are put into a learner through the process of
learning/studying.



daro i$vadg, kad ,tai apsaugo nuo galimybés
supainioti mokéjimus* (labiau atomistiné
koncepcija, Zyminti specifinius gebéjimus) su
kompetentingumais, gaunamais mokymosi
pabaigoje® (labiau integruotos koncepcijos,
akcentuojancios atlikimg)“ (p. 19). Ankséiau
uz R. G. Sultana (2009) panasiai savo darbuo-
se ,competency” ir ,competence sampratas
traktuoja C. Woodruffe (1991) bei W. Tate
(1995), perspédami nepainioti pradiniy moké-
jimy (,,input competencies®) su baigiamaisiais
kompetentingumais (,output competences®).

Mokéjimai (,,skill) visada yra kompeten-
tingumo prielaida, t. y. batini (bet nepakanka-
mi) asmens atributai, norint uzduotis atlikti
kompetentingai. Mokymo / studijy procese vi-
sada dazniausiai pirma sudaromi atskiri moke-
jimai kaip savotiskas ,,indélis“ | besimokantijj,
o véliau praktinéje mokymo ar studijy veikloje
jie jungiami j tam tikrus derinius — kompeten-
tingumus, kurie leidzia kompetentingai atlikti
konkrecig uzduotj konkreciame kontekste.
Kad tai jvykty besimokantysis turi disponuo-
ti batinu mokéjimy skai¢iumi ir jy kokybe
(.diapazonas®), mokéti i§ viso turimo moké-
jimy ,,diapazono® atsirinkti tokius mokéjimus
(»atrankumas“), kurie atitinka uzduoties ir
konteksto pobtdj (,jzvalga®). Jei nors viena i§
$iy trijy salygy néra tenkinama, kompetentin-
gas asmuo turi sugebéti juos pats savarankis-
kai i$siugdyti (,mokéjimas mokytis“). Todeél
mokéjimus (,,skills*) galime laikyti ,,pradiniy
mokéjimy“ (,input competencies®), o kompe-
tentingumus - ,baigiamyjy kompetentingu-
my“ (,output competences®) atitikmenimis
ir iSvengti tiek ,,competency termino, tiek
zodziy ,input® ir ,,output® vartojimo. Tai su-
paprastinty ir palengvinty tiek anglisky teksty

supratima, tiek ir jy vertima j kitas kalbas.
2 input competencies“ - ,pradinius mokeéjimus® i§ esmés
galima suvokti kaip tai, kas jdedama j besimokantjjj moky-
mosi/studijavimo procese.

# output competences” - ,baigiamuosius kompetentingu-
mus® i§ esmés galima suvokti kaip kompetentinguma - mo-
kéjimy sujungima, integracija | vieninga darinj, leidZiantj
darbg atlikti gerai.
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output competences” (a more integrative
concept labelling performance)” (p. 19). Be-
fore Sultana (2009) similar ideas about the
relationship between conceptions of “com-
petency” and “competence” were provided
by Woodruffe (1991) and Tate (1995) who
warned not to confuse input competencies
and output competencies.

Skills are always a precondition for com-
petence, i.e. they are necessary (but not suf-
ficient) individual’s attributes if tasks are to
be completed in a competent manner. When
learning/studying separate skills are initially
formed as an “input” into a learner and dur-
ing practical learning or studying activities are
later combined into competences that allow
performing a specific task in a specific con-
text competently. This can only be achieved
having necessary number and quality (range)
of skills and the ability to choose skills (se-
lectivity) appropriate in a specific context or
for a specific task (insight). If at least one of
these conditions is not satisfied, a competent
individual should be able to develop them
individually (“a skill to learn” or “mokéjimas
mokytis“). Thus skills could be treated as “in-
put competencies” and competences could be
understood as “output competencies” This
would allow avoiding the use of the term
“competency” as well as words “input” and
“output”. English texts therefore would be-
come easier to understand and translate into
other languages.

Many researchers discuss and question
the conceptions of “competence” and “com-
petency”. Klink and Boon (2003) note that
“competence” is not only interpreted differ-
ently by different authors but is also defined
differently in different countries. For ex-
ample, in the United Kingdom the concept
“competence” is related to “output compe-
tences” (“performance standards”), while in

'S In general, “output competences” can be understood as
competence, i.e. combination, integration of skills into a sin-
gle formation that allows performing work well.

n



72 AUKST0JO MOKSLO KOKYBE - THE QUALITY OF HIGHER EDUCATION -2012/9

Matome, kad daugelis tyréjy astriai disku-
tuoja dél savoky ,,competence®ir ,competency*
sampraty. M. R. Klink ir J. Boon (2003) konsta-
tuoja, kad ne tik skirtingi autoriai skirtingai in-
terpretuoja ,competence® sgvoka, bet ir skirtin-
gose Salyse ja skirtingai apibrézia. Pavyzdziui,
Jungtinéje Karalystéje ,competence sgvoka
labiau siejama su ,,output competences” — vei-
klos atlikimo standartais (,,performance stan-
dards®), o JAV savoka ,,competency“ daugiau
siejama su ,,input competencies“— mokéjimais
(Ziniomis ir asmens savybémis, vertybémis ir
pozitriais arba motyvais, savivoka), kurie le-
mia uzduoties atlikimo meistriskuma.

Baigiant pasvarstymus sgvoky ,compe-
tence® ir ,,competency* santykio atzvilgiu, yra
batina pazymeéti, kad dalis autoriy (Brown,
1993, 1994; McBeath 1990; Spencer, Spencer,
1993, ir pan.) sgvokas ,,competence® ir ,,com-
petency® traktuoja kaip sinonimus. Misy
analizé rodyty, kad toks teiginys galéty buti
diskutuotinas dél termino ,,competency® am-
bivalentiskumo (gali turéti ir ,,competence®, ir
»skill“ prasmes).

APIBENDRINIMAS

Matome, kad sgvoky ,,competence® ir ,,com-
petency® aiskinimas yra gan komplikuotas ir
pacioje angly kalboje (,,fuzzy concept®, Klink
& Boon, 2003), i$ kurios, kaip lingua fraca
tai plinta ir j kitas kalbas. Siame straipsnyje
déstomais pavyzdziais, samprotavimais ir ar-
gumentais siekiama inicijuoti diskusija dél
sgvokos ,,competence® mikrosistemoje esan-
¢iy sgvoky sampratos, vartosenos ir jy tiks-
laus vertimo i$ angly kalbos j lietuviy bei ki-
tas kalbas. Apibendrindami tai, kas i$déstyta,
galime teikti tokius pasitlymus arba teiginius
tolimesnei mokslinei diskusijai:

» moksliniuose tekstuose angly kalba atsi-
sakyti vartoti terming ,,competency“ (pl. ,,com-
petencies”) kaip ambivalentiska ir neatitinkantj
mobksliniams terminams keliamy reikalavimuy;

the USA the concept “competency” is more
closely related to “input competencies’, i.e.
skills (knowledge and personal features,
values and attitudes or motives, self-image)
that determine whether a task is performed
skilfully.

When concluding the discussion on the
relationship between “competence” and “com-
petency” it has to be noted that some authors
(Brown, 1993, 1994; McBeath, 1990; Spencer ,
Spencer 1993, etc.) consider these concepts as
synonyms. Our analysis would show that this
statement could be questioned due to the am-
bivalence of the term “competency” (which
can have the meaning of both “competence”
and “skill”).

GENERALISATION

It has to be noted that describing the con-
cepts of “competence” and “competency”
is a rather complicated issue in the English
language (“fuzzy concept”, Klink & Boon,
2003), from which they enter other lan-
guages as a lingua franca. Examples, sug-
gestions and arguments are presented in the
article with the aim to start a discussion on
the conception and use of concepts that are
found in the microsystem of the concept
“competence”, as well as their exact transla-
tion from English into Lithuanian and other
languages. The following suggestions and
statements for further scientific discussion
can be provided upon generalisation of the
above information:

o Not to use the term “competency”
(pl. “competencies”) in scientific texts as it
is considered to be ambivalent and does not
correspond to the requirements of scientific
terms;

o The following English terms should be
used to define the main study and teaching
related phenomena in scientific texts: “com-
petence” and “competences’, “skill”, “aptitude’,



» moksliniuose tekstuose angly kalba
pagrindiniams studijy ir mokymo tikrovés
rei$kiniams nusakyti vartoti terminus ,,com-
petence” ir ,,competences® (versti j lietuviy
kalbg - , kompetentingumas® ir ,,kompeten-
tingumai®), ,,skill“ (,,mokéjimas®), ,aptitude®
(»gabumas®), ,,ability” (,,gebéjimas®), ,know-
ledge® (,,zinios“), ,understanding® (,,suprati-
mas"“) ir ,,automatic skill“ (,,jgadis“);

o atlikimo lygmens kokybiskumga supras-
ti kaip asmens savybiy tobuléjimo piramide,
kurios pagrindas yra: a) jgimti gabumai, kurie
b) dél socializacijos (savaiminio ar neforma-
laus mokymosi) tampa gebéjimais; c) forma-
lus mokymasis gebéjimus pavercia | moke-
jimus, kurie praktiskai lavinami atsiduria
piramidés vir§inéje ir virsta d) jgudziais.

o Mokéjimai yra kompetentingumo, o
jgdziai — asmens profesionalumo pagrindas;

o atsisakyti termino vaiduoklio ,kom-
petencija“ (dgs. ,,kompetencijos®) vartojimo
lietuviskuose moksliniuose tekstuose kaip
nevykusio termino , kvalifikacija“ pakaitalo.
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“ability”, “knowledge”, “understanding” and
“automatic skill”;

o Quality of the level of performance
should be understood as the pyramid of de-
veloping personal features. This pyramid is
based on: a) inborn aptitudes that b) through
socialisation (informal and non-formal
learning) are turned into abilities; ¢) formal
learning helps to turn abilities into skills that,
when developed practically, are put at the top
of the pyramid and are turned into d) auto-
matic skills.

o Skills are the main element of compe-
tence while automatic skills form the basis of
person’s professionalism;

o To stop using a ghost-term “kompeten-
cija” (pl. “kompetencijos”; EN.: competency/
ies) in scientific texts as a bad substitute for
»kvalifikacija“ (EN.: qualification).
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