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Anotacija

Tarpkulttrinés kompetencijos ugdymas tam-
pa vis aktualesne tyrimy tema atsizvelgiant {
globalizacijos procesus. Sékmingas mokymosi
procesas siejasi su palankia edukacine aplinka,
kuri pasizymi tuo, kad akcentuojamas aukstas
atsakomybés lygis, galimyb¢ iSreiksti autono-
mija, bet kada naudotis reikalingais iStekliais,
nesékmiy toleravimas ir kokybiskas griztama-
sis rySys, stiprinantis studento tikéjima savo
gebéjimais, skatinantis studento motyvaci-
ja. Edukaciné studenta jgalinanti studijuoti
aplinka apima kompetencines, psichologines,
didaktines, organizacines — materialigsias ir
sociokultirines salygas. Minétos edukacinés
aplinkos salygos straipsnyje {vertinamos ir
analizuojamos per magistranty tarpkulttrinés
kompetencijos ugdymo Lietuvos ir uzsienio
aukstosiose mokyklose patirtis. Tyrimo daly-
viai, lygindami gauta patirtj Lietuvoje, savo
institucijoje ir uzsienyje iSskiria tiek moky-
mosi metodus, tiek psichologines salygas, tick
infrastruktiiros indikatorius, padedancius ug-
dyti ju tarpkultiiring kompetencija.

Siame straipsnyje pristatomo tyrimo tikslas

Kaunas VWtautas Magnus University

MASTER STUDENTS’
REFLECTIONS ON
INTERCULTURAL
EXPERIENCE: COMPARATIVE
ANALYSIS OF EDUCATIONAL
ENVIRONMENT, LEARNING
AND ASSESSMENT
STRATEGIES AND METHODS
IN LITHUANIAN AND FOREIGN
HIGHER EDUCATION
INSTUTIONS

Abstract

Considering  globalisation  processes,
development of the intercultural competence
becomes an increasingly relevant research
topic. Successful learning process is related
to favourable educational environment which
distinguishes itself by emphasis on high
level of responsibility, possibility to express
autonomy, availability of necessary resources,
tolerance for failures and quality feedback,
enhancing students’ belief in his/her abilities
and encouraging students’ motivation.
Educational environment that empowers
student to study encompasses competence,
psychological,  didactic,  organisational-
material and  sociocultural  conditions.
The article deals with the said conditions
through master students’ experiences of
developing the intercultural competence in
Lithuanian and foreign education institutions.
Comparing experience acquired in Lithuania
and abroad, research participants distinguish
teaching methods, psychological conditions
and infrastructure indicators, contributing



Eglé GERULAITIENE, Natalija MAZEIKIENE

Magistranty tarpkultiirinés patirties refleksijos: edukacinés aplinkos bei ugdymo ir vertinimo strategijy ir metody Lietuvos ir uzsienio aukstojo mokslo

institucijose lyginamoji analizé

61

yra aptarti magistranty patirtis bei refleksijas
analizuojant edukaciniy aplinky bei tarpkultt-
rinés kompetencijos ugdymo ir vertinimo stra-
tegiju ir metody Lietuvos ir uzsienio aukstojo
mokslo institucijose efektyvuma.

Pagrindiniai Zodziai: tarpkultiirinés kom-
petencijos ugdymas, edukaciné studentq jga-
linanti studijuoti aplinka, tarpkultirinés kom-
petencijos ugdymo ir vertinimo strategijos ir
metodai, konstruktyvistinis pozituris | moky-
maqsi.

Ivadas

Del vykstanciy pokyc¢iy socialingje, techni-
néje, edukacingje ir kitoje aplinkoje moder-
nioje visuomenéje informacija, zinios ir gebé-
jimai greitai sensta, todél iskyla visa gyveni-
mga trunkan¢io mokymosi ir nuolatinio naujy
gebéjimy igijimo biitinybé (Langner, Kaftan,
1999). Mokymasis, pasak Longworth (2000),
kaip natiiralus ir besipleCiantis procesas, turi
tapti malonia, motyvuojancia veikla, vykstan-
¢ia visag Zmogaus gyvenima bet kurioje erdve-
je: namuose, Svietimo institucijoje, darbe, bare
ar parduotuvéje ir pan., ir jgalinancia Zmones
plétoti ju asmeninius jgtidzius bei kompeten-
cijas, uztikrinancias pasitikéjima savimi atei-
tyje. Siandien mokymasis tiesiogiai nebesieja-
mas su mokymo ar ugdymo procesu. Kalbant
apie mokymasi akcentuojamas besimokancio-
jo apriipinimas efektyviomis mokymosi prie-
monémis, atitinkanc¢ios mokymosi stiliy ir po-
reikius. Tad pereinama nuo mokymo prie mo-
kymosi paradigmos, nuo ziniomis grindziamo
ugdymo (angl. knowledge based approach)
prie kompetencijomis grindziamo ugdymo(si)
(angl. competence based approach) bei nuo
1 dalyka orientuoto vertinimo prie i studenta
orientuoto vertinimo. Tradicing mokymo(si)
samprata, akcentuojancia ziniy jgijimo ir per-
davimo svarba, aukstosiose mokyklose keicia
Siuolaikiné — konstruktyvistiné mokymosi pa-
radigma, apibudinanti mokymasi kaip proce-
sa, apimanti studento mastymo, jausmy, suvo-
kimo ir elgesio kokybinius poky¢ius, ir iSrys-
kinanti jo gebéjima matyti, patirti ir suprasti

to the development of their intercultural
competence.

The article aims to discuss master students’
experiences and reflections, analysing
effectiveness of educational environments,
learning and assessment strategies and methods
of intercultural competence development
in Lithuanian and foreign higher education
institutions.

Key words: development of intercultural
competence, educational environment
empowering student to study, learning
and assessment strategies and methods
of intercultural competence development,
constructivist approach to learning.

Introduction

Due to ongoing changes in social, technical,
educational and other environment in the
modern society, information, knowledge and
abilities quickly outdate and the necessity to
acquire lifelong learning and new abilities
arises (Langner, Kaftan, 1999). According to
Longworth (2000), learning as a natural and
developing process has to turn into a pleasant
and motivating activity, which takes place
throughoutalllifeandeverywhere,empowering
people to develop their personal skills and
competences, ensuring self-confidence in the
future. Today learning is no longer directly
related to the process of teaching or education.
The learner’s provision with effective teaching
aids that correspond to the learning style and
needs is emphasized. Thus, it is progressed
from the teaching paradigm to the learning
paradigm, from knowledge based approach to
competence based approach and from subject
based assessment to student based assessment.
Traditional conception of teaching and learning
is replaced by modern: constructivist learning
paradigm, describing learning as a process
encompassing qualitative changes in students’
thinking, feelings, perception and behaviour
and highlighting the student’s ability to see,
experience and understand processes taking
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realiame pasaulyje vykstanéius procesus bei
galimybe paciam kurti individualy Zinojima,
mastyti ir vertinti savo asmenini augima (Te-
reseviéiené ir kt. 2004; Sahlberg, 2006). Kons-
truktyvistiné paradigma daug démesio skiria
mokymosi i§ asmeninés patirties strategijoms
kurti ir refleksijos, kaip aktyvinancios prielai-
dos mokytis visa gyvenima, procesui suvokti.
Konstruktyvistiné paradigma akcentuoja mo-
kymasi nattralioje socialinéje veikloje (t.y.
bendradarbiaujant ir sprendziant problemas).
Studenty vertinima konstruktyvistiné paradi-
gma apibrézia jvairiomis | studento nuomong
ir patirt] orientuotomis vertinimo formomis:
saves vertinimu, bendrakursiy vertinimu, gru-
piniu vertinimu, portfolio ir pan. Tarpkultiri-
nés kompetencijos ugdymui reikia sudarytos
palankios ugdymo aplinkos, diferencijuoty
ugdymo ir vertinimo metody ir formy, atsi-
zvelgiant | auksStosios mokyklos institucing
internacionalizacija (studenty mobiluma, tarp-
tauting moksling veikla, internacionalizacijos
namuose strategijas, internacionalizuojant
studijy programas, plétojant i gebéjimy ugdy-
ma orientuotg akademing veikla, integruojant
europines dimensijas, skatinant tarptautinius
mokslinius tyrimus ir projektus bei liberalios
akademinés kulttiros studijy veiklas).

Siame straipsnyje pristatomo tyrimo tikslas
yra aptarti magistranty patirtis bei refleksijas
analizuojant edukaciniy aplinky bei tarpkultii-
rinés kompetencijos ugdymo ir vertinimo stra-
tegiju ir metody Lietuvos ir uzsienio aukstojo
mokslo institucijose efektyvuma. Keliamas
mokslinis klausimas, kaip pasakodami savo
gyvenimo istorija magistrantai atskleidzia
aukstojo mokslo procese (tiek Lietuvoje, tiek
uzsienyje) igyta edukaciniy aplinky bei ugdy-
mo ir vertinimo strategiju ir metody patirti,
kuri jtakojo ju tarpkultiirinés kompetencijos
ugdimasi. Tyrimo tikslui pasiekti buvo pasi-
rinktas kokybinis tyrimas: tyrimo duomenys
buvo surinkti 2010 m. kovo — balandzio mé-
nesiais dviejuose Lietuvos universitetuose
biografinio interviu pagalba, o gauti duome-
nys analizuojami pasitelkiant subjektyvia-in-

place in the real world and the possibility to
create individual knowing, think and evaluate
personal development (Teresevidiené et al.
2004; Sahlberg, 2006). The constructivist
paradigm emphasizes creation of strategies
for learning from personal experience and
perception of reflection as an activating
precondition of lifelong learning. The
constructivist paradigm underlines learning in
the natural social activity (i.e., collaborating
and solving problems). Students’ assessment
is defined by various assessment forms
oriented to students’ opinion and experience:
self-assessment, peer assessment, group
assessment, portfolio, etc. Development of the
intercultural competence requires favourable
educational environment, differentiated forms
and methods of education and assessment,
considering institutional internationalisation
(students” mobility, international research
activities, international strategies at home,
internationalising study programmes,
developing academic activities oriented to
development of abilities, integrating European
dimensions, encouraging international
scientific researches and projects and liberal
academic culture activities).

The research aim presented in the article
is to discuss master students’ experiences
and reflections, analysing effectiveness
of educational environments, learning
and assessment strategies and methods of
intercultural competence development in
Lithuanian and foreign higher education
institutions. The research question raised
is how master students disclose experience
of educational environments, strategies
and methods of education and assessment,
which have influenced development of their
intercultural competence, acquired in the
higher education process (both in Lithuania
and abroad). To achieve this, the qualitative
research was carried out: research data
were collected in March-April, 2010, at two
Lithuanian universities, employing biographic
interview, and obtained data were analysed
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terpretuojamqja — konstruktyvistine koncepci-
ja (Berger, Luckmann, 1999; Denzin, Lincoln,
2003), magistranty tarpkultfirinés kompe-
tencijos elementy raiska matoma per tyrimo
dalyviy patirtj. I8kyla socialinio konstravimo
perspektyvos svarba, nes pripazistame, kad
kasdienis gyvenimas yra tikrové, kurig zmo-
nés interpretuoja ir kuri jiems yra subjektyviai
prasminga kaip vientisas pasaulis. Laikomasi
nuostatos, kad tarpkultiiriné kompetencija yra
formuojama, ugdoma ir konstruojama visa gy-
venima, kaupiant profesing ir asmening patirti.
Praeities rekonstrukcija iskyla kaip samonés
situacija, iSreiksta verbaline pasakojimo for-
ma. Todél papasakotos magistranty tarpkultii-
rinés kompetencijos igijimo auks$tojo mokslo
institucijose ir ugdymo patirtys, i atminties
prikelti istorijon nurasyti gyvenimo jvykiai
igauna prasmg, galinCia suteikti naujas zinias
tolesniam tarpkultiirinés kompetencijos ugdy-
mui ir edukaciniy procesy plétrai aukstosiose
mokyklose.

Kokybinis tyrimas sudaré galimybes at-
skleisti magistranty tarpkultiirinés kompeten-
cijos ugdymo galimybes ir ypatybes naudojant
ne tik edukacines priemones, taikomas auksty-
ju mokykly studiju procese, bet ir mokymosi
realioje tarpkultiirinéje aplinkoje strategijas.
Tyrime dalyvavo 24 SU ir VDU magistrantai,
giluminis interviu skirtas atskleisti tyrimo da-
lyviy edukacines patirtis Salies ir uzsienio ins-
titucijose, plétojancias ju tarpkultiring kom-
petencija.

Konstruktyvistinis poziiris i mokymasi
skirtingy teoriniy ir metodologiniy prieigy
ir paradigmy kontekste

Analizuojant $iuolaikinio mokymosi pa-
radigma, remiamasi konstruktyvizmu (ko-
gnityviniu, socialiniu, pragmatiniu), kuris
akcentuoja besimokanciojo turima patirtj ir
pazinimo struktiiras, iSankstines nuomones,
informacijos pobudj, aplinkas, kuriose moko-
masi. Kognityvinio konstruktyvizmo atstovas
Jean Piaget teigia, kad mokymosi pradzia yra
kognityviniai konfliktai. Pastarieji formuojasi

using subjective-interpretative — constructivist
conception (Berger, Luckmann, 1999; Denzin,
Lincoln, 2003) and manifestation of master
students’ intercultural competence elements. It
is maintained that the intercultural competence
is formed and developed throughout all life,
accumulating professional and personal
experience. Reconstruction of the past
arises as a verbally expressed situation of
consciousness. Therefore, verbalised
experiences of acquisition of the intercultural
competence at higher education institutions,
of its development and life events acquire
meaning, which enables to provide with new
knowledge for further development of the
intercultural competence and educational
processes at higher education institutions.

The qualitative research enabled to disclose
possibilities and peculiarities of development
of master students’ intercultural competence,
employing both educational means applied in
the study process and strategies of learning in
real intercultural environment. The research
was attended by 24 master students of U and
VMU, the in-depth interview was employed
to disclose research participants’ educational
experiences, developing their intercultural
competence.

Constructivist Approach towards
Learning in the Context of Different
Theoreticaland Methodological Approaches
and Paradigms

Analysis of the modern learning paradigm
is based on constructivism (cognitive, social,
pragmatic), which emphasises the learner’s
possessed experience and cognition structures,
preconceptions, type of information and
learning environments. The representative of
cognitive constructivism Jean Piaget states
that learning begins with cognitive conflicts,
which are formed when there is insufficient
knowledge to solve them. If the learner
acquires necessary knowledge, learning takes
place. This way learning turns into invention
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tada, kai nepakanka turimy ziniy juos iSspres-
ti. Jei besimokantysis igyja reikalingy ziniy,
vyksta mokymasis. Taip mokymasis tampa
daugiau iSradimu nei atradimu. Pasak kons-
truktyvistinio poziiirio i mokymasi atstovy,
mokymosi procese svarbiausias yra rySys tarp
i$ anksto turéty ziniy (angl. prior knowledge)
ir naujai igyty ziniy (Birenbaum, 2003). Jean
Piaget teigia, kad pries tai turéty ir naujai igy-
jamy ziniy saveika apiblidinama asimiliacijos
ir akomodacijos terminais. Asimiliacija - nesa-
moningas procesas, kurios metu naujos zZinios
ir patirtys susilieja su jau turimomis Ziniomis,
padedanciomis besimokanciajam pazinti pa-
sauli ir jame veikti. Akomodacijos procesas
ivyksta naujoms Zzinioms ir patir¢iai susiker-
tant ir nesutampant su prie$ tai turimomis Zi-
niomis, taigi besimokantysis modifikuoja savo
turétas kognityvines struktiiras i naujas zinias
ir patirtis. Mokymosi procese studento patirtis
ir turétos Zinios tampa labai svarbiu mokymo-
si Saltiniu (Proulx, 2006).

Socialinio konstruktyvizmo atstovas Lev
Vygotsky pasaulio pazinima sieja su sociali-
ne aplinka, kuriancia tikrovés konstrukcijas,
ypac bendradarbiavima su kitais. Svarbiausias
yra ne tikrovés isivaizdavimas, o metody, ku-
riant tikrovés konstrukcijas, taikymas. Todél
mokymosi procese, ugdant tarpkultiiring kom-
petencija, svarbils tampa metodai, orientuoti |
veikla, problemini mokymasi, patirtini moky-
masi, nes suvokimas ir prasmé konstruojami
veikloje, pasizymincioje bendru interesu ir
tikslu (Rogoff, 1990). Socialinio konstrukty-
vizmo teoretiky nuomone, mokymasis vyksta
bendravimo ir bendradarbiavimo procese, ku-
riam buidinga tai, kad mokiniai turi autentisky
(realiy, su gyvenimu susijusiy) potyriy ir gali
biiti mokymosi programy (angl. curriculum)
bendraautoriai (zr. 1 pav.). Socialinis kons-
truktyvizmas pabrézia socialinés kultiros ir
konteksto vaidmeni mokymosi procese: Zinios
apie pasauli konstruojamos pasiremiant suvo-
kimu, priklausanc¢iu nuo konteksto. Socialinis
konstruktyvizmas isrySkéja tada, kai patys be-

rather than discovery. The most important
link in the learning process is between prior
knowledge and newly obtained knowledge
(Birenbaum, 2003). Jean Piaget states that
this interaction is described by assimilation
and accommodation. Assimilation is an
unconscious process during which new
knowledge and experiences merge with the
already possessed knowledge that helps the
learner to cognate the world and act in it. The
process of accommodation takes place when
new knowledge and experience intersect and
do not coincide with previous knowledge;
thus, the learner modifies his/her possessed
cognitive structures into new knowledge and
experiences. In the learning process students’
experience and possessed knowledge become
a very important source of learning (Proulx,
2000).

The representative of social constructivism
Lev Vygotsky relates world cognition to
social environment that creates structures of
reality, particularly collaboration with others.
Not imagination of reality but application of
methods while creating structures of reality
is most important. Therefore, developing
the intercultural competence, methods
oriented to activities, problem based
learning and experiential learning become
important because perception and meaning
are constructed in the activity distinguished
by general interest and aim (Rogoff, 1990).
Learning takes place in the communication and
collaboration process characterised by pupils’
authentic experiences and possibility that
pupils will become co-authors of curricula (see
Fig. 1). Social constructivism emphasises the
role of social culture and context in the leaning
process: knowledge about the world is formed
based on perception that depends on context.
Social constructivism  distinguishes itself
when the very learners turn into the learning
community (Lave & Wenger, 1991). Currently,
the supporters of social constructivism (Patry
and Weinberger) are performing pedagogical
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simokantieji pavirsta mokymosi bendruomene
(Lave & Wenger, 1991). Pastaruoju metu so-
cialinio konstruktyvizmo $alininkai (Patry ir
Weinbergeris) atlicka pedagoginius tyrimus,
kaip susieti vertybiy ugdyma su Ziniy igijimu.
Besimokantieji jtraukiami i dilemuy, kurios ati-
tinka juy poreikius, sprendima.

Pragmatinio konstruktyvizmo atstovas John
Dewey, kaip ir kiti konstruktyvistai, iSryskina
mokymosi, kaip aktyvaus proceso, prigimti,
teigdamas, kad mokymasis sprendziant rea-
lias problemas ir bendradarbiaujant yra labai
svarbus besimokanéiojo ugdymuisi. J. Dewey
daug démesio skyré ugdytinio patirties ap-
mastymams, nes patirtis, anot jo, yra lemia-
mas veiksnys pazjstant pasaulj, formuojantis
holistinj pasaulio vaizda, ji reiskiant ir uZzsiti-
krinant prakting nauda. J. Dewey teigia, kad
besimokantysis turi konstravimo instinkta, to-
dél jo polinkj tyrinéti galima nukreipti tinka-
ma linkme, tik reikia sudaryti kuo ivairesnes
salygas patirCiai ir iSmokyti apmastyti savo
darbo rezultatus.

(onstructivism

individual learning

answers

Tradicinis mokymasis
Palengvintas mokymasis /
Traditional learning
Facilitated learning
Déstytojas/Tutorius/Studentas /
Lecturer/Tutor/Studént
-paskaitos / lecturgs

Mokymosi

learning

ndividual learning
-atvejy analizé / case analysis
-individualus mokymasis /

-medziaga / materials

-klausimai-atsakymai / questions- ¢
ial is konstruktyvizmas
Bendradgrbiavimu gristas mokymasis /

biidai / Ways of

researches aiming to relate development of
values to knowledge acquisition. Learners
are involved in the solution of dilemmas that
correspond to their needs.

The representative of
constructivism John Dewey, like other
constructivists, highlights the nature of
learning as an active process, stating that
learning through solving real problems and
collaboration is very important for the learner’s
self-education. J. Dewey paid much attention
to considerations of the learner’s experience
because in his opinion, experience is a critical
factor cognising the world, expressing it and
ensuring practical benefit.

pragmatic

Social con\tructivism
Collaboratidp based learning
Déstytojas/ Tulgrius/Studentas /
-atvejy analize

-probleminis mokymasis

- patirtinis mokymas
~diskusijos

-prezentacijos / fresentations |
- knygos/vadogeliai / books/textbooks

\/i—komandims darbas

1 pav. Per¢jimas nuo mokymo prie mokymosi paradigmos
Fig.1. Transition from Teaching Paradigm to Learning Paradigm
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Tarpkultiirinés kompetencijos ugdymo ir
vertinimo strategijos ir metodai

Tarpkultirinés kompetencijos ugdymas
traktuojamas kaip nuolatinis procesas, inte-
gruojantis kompetencijy poreikio nustatyma,
ugdymo ir vertinimo strategijy ir metody pa-
rinkima, o tai i§ esmés turi atsispindéti studi-
ju programos ar net studiju dalyko rezultaty
apraSe (angl. learning outcomes). Pasak Pu-
kelio ir Pilei¢ikienés (2005), studijy rezultatai
apima Zinias, supratima ir gebéjimus, kuriuos
turi pasiekti studentas sékmingy studiju pa-
baigoje. Tie rezultatai atspindi objektyvius
darbo rinkos ir visuomenés keliamus reikala-
vimus studijy turiniui, kurie apibréziami per
igyjamu kompetencijy sistema — suteikiama
kvalifikacija (Lauzackas, Pukelis, 2002). Mo-
kymosi procese, ugdant tarpkultiring kompe-
tencija, turi biiti remiamasi konstruktyvistine
paradigma ir taikomos patirtinio mokymosi,
probleminio mokymosi, bendradarbiavimu
gristo mokymosi, refleksyviojo mokymosi ir
kognityvinio mokymosi strategijos. Visos i$-
vardytos mokymosi strategijos yra orientuotos
1 Ziniy, gebéjimy, nuostaty ugdyma ir pries tai
turétos patirties (angl. prior knowledge) pa-
naudojima ugdymo procese, sukuriant realias
ar imituotas (simuliacines) tarpkulttirines situ-
acijas. Remiantis mokslinés literatiiros analize
bei konstruktyvistinio mokymosi paradigmos
ypatumais, sudarytas hipotetinis tarpkultii-
rinés kompetencijos ugdymo modelis (zr. 2
pav.). Siame modelyje tarpkultiirinei kompe-
tencijai ugdytis pirmiausia reikalinga aplinka
(multikult@iriné visuomen¢), o tada iSskiria-
mos pagrindinés tarpkultiirinés kompetencijos
ugdymo ir vertinimo strategijos bei metodai,
kurie orientuoti i realioje veikloje ir situacijo-
se ugdoma tarpkultiiring kompetencija.

Strategies and Methods of Intercultural
Competence Development and Assessment

Development ofthe intercultural competence
is treated as a permanent process, integrating
identification of the need of competences,
the choice of strategies and methods of
development and assessment and this in
principal has to be reflected in the description
of the study programme and even of learning
outcomes of the study subject. According to
PukelisandPileicikiene(2005),study outcomes
encompass knowledge, understanding and
abilities that have to be achieved by the
student at the end of successful studies. These
outcomes reflect objective requirements of
labour market and society for the content of
studies, which are defined through the system
of acquired competences — given qualification
(Lauzackas, Pukelis, 2002). Developing the
intercultural competence, the learning process
hastoemploystrategies ofexperiential learning,
problem based learning, collaboration based
learning, reflective learning and cognitive
learning. These strategies are oriented to
the development of knowledge, abilities,
attitudes and usage of prior knowledge in the
education process, creating real or simulated
intercultural situations. The hypothetic
model of development of the intercultural
competence has been drawn up (see Fig. 2.).
According to this model, the development of
the intercultural competence first requires the
environment (multicultural society); then main
strategies and methods of development and
assessment of the intercultural competence
are singled out.
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Multikultiiriné visuomené / Multicultural society

o

Tarpkultiirinés kompetencijos

\

Tarpkultirinés kompetencijos

ugdymas / Development of <
intercultural competence

P»| vertinimas / Assessment of intercultural
competence

| Strategijos / Strategies

Metodai / Methods | | Strategijos / Strategies |

| Metodai / Methods

' '

! '

Patirtinio mokymosi strategija / | Patirtinis mokymasis kitame

Strategy ~ of  experiential | kultdriniame kontekste /
learning; Learning abroad;
(experiencial learning); kritiniai atvejai / critical
probleminio mokymosi | incidente;

strategija / Strategy of problem | simuliaciniai Zaidimai /
based learning; simulation games;

scenarijai / scenarios;

(problem based learning);
komandinis darbas / team

bendradarbiavimu gristo
mokymosi strategija / Strategy work;

of collaborative learning; refleksyvieji dienoras¢iai ir kt.
(collaborative learning); / reflexive journals, etc.
reflektyviojo mokymosi
strategija /  Strategy  of

Saves vertinimas / self- aplankai / Portfolios;

assessment; uzduotys / assignments;
grupinis vertinimas / group- apklausos / surveys;
assessment; refleksyvis Zurnalai / reflexive
bendrakursiy vertinimas / journals;

peer-assessment;
destytoju vertinimas / tutor-

klausimynai / questionnaires;
diskusijy forumai / discussion

assessment; forums;

kompetencijy aplankas / blogai / blogs;

portfolio. prezentacijos / presentations;
esé¢ / essay,;

interviu / interview;
stebéjimas ir kt. / observation,

reflective learning;
(reflective learning);
kognityvinio mokymosi

]!

etc.

strategija /  Strategy  of
cognitive learning
(cognitive learning).

Tarpkultiiriné kompetencija / Cross-cultural competence

2 pav. Hipotetinis tarpkultiirinés kompetencijos ugdymo ir vertinimo modelis
Fig.2. Hypothetic Model of Development and Assessment of the Intercultural Competence

Siekiant ugdyti ir ivertinti ziniy, gebéjimuy,
nuostaty, kito svarbaus tarpkultiirinés kompe-
tencijos komponento — kultiirinio samoningu-
mo lygi (angl. cultural awareness), pabréziant
besimokanciojo metakognityviniy strategiju
svarbg savo kompetencijy vystymo ir kons-
travimo procese, tarpkultiirinés kompetenci-
jos ugdymo ir vertinimo procese, kuris vyksta
realiy arba imituoty tarpkultiiriniy susidiirimy
salygomis, ypa¢ pabréziamas refleksyviyju
techniky (refleksyvieji dienorasciai, asmeni-
niai zurnalai, esé, ivairts refleksyvieji tekstai,
interviu, kt.) ir kompetencijos jrodymy rinki-
mo ir pristatymo metody (portfolio — kompe-
tenciju aplankai) naudojimas. Reflektyviuju

Seeking to develop and assess the cultural
awareness level, emphasising the importance
of the learner’s metacognitive strategies in
the process of his/her competence formation
and development, in real and simulated
cross-cultural encounters particular emphasis
is placed on reflexive techniques (reflexive
journals, personal journals, essays, various
reflexive texts, interviews, etc.) and methods
of collecting and presenting competence
proofs (portfolio). Assessing and developing
the intercultural competence, reflection can
also be justified by the fact that the majority
of intercultrual education practices are based
on experiential learning; therefore, based



68

Mokytojy ugdymas 2012

praktiky naudojimas vertinant ir ugdant tarp-
kultiiring kompetencija gali buti pagristas
ir tuo, kad dauguma tarpkultiirinio ugdymo
praktiky remiasi patirtiniu mokymusi, todél,
remiantis Kolbo (1984) patirtinio mokymosi
vystimosi modeliu (angl. developmental mo-
del of experiential learning), refleksija yra
biitinas patirtinio mokymosi elementas, uzti-
krinantis tokio mokymosi sékmg.

Viena i§ efektyviausiy tarpkultirinio ugdi-
mosi strategijy — tai patirtinis mokymasis ki-
tame kulttriniame kontekste. Akivaizdu, kad
toks mokymasis labiausiai atitinka realiy tarp-
kulttiriniy susidiirimy situacijas ir problemas,
todél tokiomis salygomis galima tikétis pa-
siekti gebéjimy tobulinimo, Ziniy pritaikymo
ir emocijy raiskos realiame kontekste. Siuo
metu vykdomos Europos ir pasaulio organiza-
ciju studenty ir savanoriy mobilumo progra-
mos, mokymasis ir profesionaly darbas uzsie-
nyje leidzia paversti tarpkulttrinio mokymosi
kitose kultirose metoda vienu i§ svarbiausiy,
itraukianc¢iy tokstancius dalyviy ir iSplecian-
¢iy Saliy ir kultiiry sarasa. Tacéiau tokio realiy
saveiky kontekste atlickamo mokymosi tei-
giami rezultatai néra savaime uztikrinami be
specialiy edukaciniy metody ir techniky. Tik
neseniai buvo pradétas taikyti pedagoginis po-
zitiris ir pradedama padéti iSvykstantiesiems |
uzsienj siekiant uztikrinti sékmingg integraci-
ja ir sumazinti kulttirinio Soko tikimybg. Jeigu
buvimas kitoje kultliroje néra organizuojamas
pagal atitinkamus edukacinius scenarijus ir
nenaudojami tinkami edukaciniai instrumen-
tai, buvimo kitoje kultiiroje rezultatas gali biiti
ne tarpkultfirinio jautrumo vystimasis, kuri
vainikuoja tarpkultiirinés kompetencijos auks-
tesnis lygis, bet santykiai su kita kultiira gali
rutuliotis ir virsti atvykusiojo marginalizacija
ir segregacija.

Patirtinio mokymosi metu kitoje kulttiroje
kiekviena diena asmuo patiria skirtumus tarp
kulttiry, stebi, vertina ir apmasto, kaip jo kul-
tiira, vertybés, stereotipai veikia elgesi ir san-
tyki su kitais. Patirtinis mokymasis, anot Kol-
bo (1984), pereina tokius etapus: patyrimas,

on Kolbo’s (1984) developmental model
of experiential learning, reflection is an
indispensable element of experiential learning,
ensuring success of such learning.

One of the most effective cross-cultural
self-development strategies is experiential
learning in another cultural context. It is
obvious that such learning mostly corresponds
to actual cross-cultural collision situations and
problems; therefore, such conditions enable to
expect improvement of abilities, knowledge
application and expression of emotions in the
real context. Currently implemented European
and global students’ and volunteers’ mobility
programmes, learning and professionals’ work
abroad enable to turn the method of intercultural
learning in other cultures into one of the most
important, involving thousands of participants
and expanding the list of countries and cultures.
However, positive results are not ensured if
special educational methods and techniques
are not used. Only lately the pedagogical
approach was started to be applied to ensure
successful integration and reduce culture
shock for those leaving to foreign countries.
In case of absence of educational scenarios
and suitable educational instruments staying in
another culture may result not in development
of intercultural sensitivity, reaching higher
level of intercultural competence, but in the
newcomer’s marginalisation and segregation.

Experiential learning in another culture
every day enables the person to experience
differences between cultures, observe,
assess and consider how his culture, values,
stereotypes influence behaviour and relations
with others. According to Kolb (1984),
experiential learning passes the following
stages: experience, reflexive observation of
experience, abstract conceptualisation and
active experimentation. Assessment of the
results of such learning can take place before
the visit or at the beginning of the visit, during
the stay in another country and at the end of
the visit or having returned. Another way
of assessment is assessment of changes in
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patyrimo refleksyvusis stebéjimas, abstraktus
konceptualizavimas ir aktyvus eksperimenta-
vimas. Siekiant jvertinti tokio mokymosi re-
zultatus ir tarpkultiirinés kompetencijos vys-
timasi, taikomi metodai ir technikos, kurios
yra ir ugdymo, ir kartu vertinimo metodai bei
instrumentai. Vertinimas gali vykti atlickant ji
prie$ arba pradzioje vizito, buvimo kitoje Sa-
lyje ir pabaigoje arba grizus. Kitas vertinimo
biidas yra kompetenciju pokycio vertinamas —
ne tik pradzioje ir pabaigoje, bet ir viso vizito
metu. Prie§ iSvykstant taikomi tarpkultiirinés
kompetencijos vertinimo metodai (su iSvyks-
tanciaisiais atlickami interviu, pildomi saves
vertinimo klausimynai). Po pradiniy matavi-
my ir vertinimy paprastai vykdomas paren-
giamasis etapas: suteikiamos zinios, gali buti
tobulinamos ar tik atskleidziamas gebéjimy ir
nuostaty lygis (kartais stereotipy turinys) ivai-
riy zaidimy metu, atlickant pratimus. ISvykus
1 uzsieni ir kiekviena diena patiriant tarpkul-
tirinés saveikos situacijas besimokantiesiems
padedama pereiti atitinkamas patirtinio moky-
mosi stadijas.

Aktyvus mokymasis tampa svarbiu studenty
igtdziy $altiniu, nes tokio mokymosi procese
studentai pereina i$ pasyviy vartotoju i akty-
vius veikéjus, kurie, be igtidziy, ugdo ir ver-
tybes bei pozitirius. Aktyvaus mokymosi metu
studentai tyrinéja savo paciy nuostatas ir ver-
tybes. Mayers ir Jones (1993) teigia, kad akty-
vus mokymasis susideda i§ 3 veiksniy, kurie
tarpusavyje glaudziai susijg: 1) pagrindiniy
elementy (kalbéjimas, klausymasis, skaity-
mas, raSymas ir refleksija), visi 5 elementai
itraukia kognityvines veiklas, kurios leidzia
studentams formuluoti kryptingus klausimus
bei sujungti turimas zinias su naujai {gyjamo-
mis; 2) mokymosi strategijy (mazos grupe-
lés, grupinis darbas, simuliaciniai zaidimai,
diskusijos, problemy sprendimas, zurnaly pil-
dymas); 3) mokymosi Saltiniy (angl. resour-
ces), kuriuos déstytojas panaudoja kad padra-
sinty ir motyvuoty studentus aktyviai isitrauk-
ti 1 mokymosi veikla. Todél tiriant i§samiau,

competences not only at the beginning and the
end but also during the whole visit. Before leaving
outgoing persons are interviewed, they fill in self-
assessment questionnaires. Initial measurements
and assessments are usually followed by a
preparatory stage: provision of knowledge,
improvement or only disclosure of the level of
abilities and approaches during various games
and exercises. Experiencing daily cross-cultural
collision situations, learners are assisted to proceed
through corresponding stages of experiential
learning. Because in this stage of assessment direct
contact with the person assessed is limited due to
his/her stay in a different place, indirect education
and assessment methods are used: journals,
personal learning journals, competence portfolios,
essays, etc. The said instruments also reflect one
of the more important stages of experiential
learning: reflexive observation and abstract
conceptualisation. Learners are encouraged to
describe their daily intercultural experience,
separate episodes and cases, relate experience to
various theories. All these assessment and report
documents are presented later, having returned
home, or e-mailed. Combination of experiential
learning and methods encouraging reflection
enable both to expand learners’ knowledge,
abilities, disclose manifestation of emotions
and attitudes and observe, assess them, consider
the level of competences and shortcomings.
These assessment methods enable to consider
the metacognitive aspect of the intercultural
competence when the learner assesses his/her
learning process and its outcomes.

Active learning becomes an important source
of students’ skills because students proceed from
passive users to active actors, who in addition
to skills develop their attitudes and values too.
Students investigate their own attitudes and
values. Mayers and Jones (1993) state that active
learning consists of three closely interrelated
factors: 1) key elements (speaking, listening,
reading, writing and reflection); all five elements
contain cognitive activities, enabling students to
formulate purposeful questions and link existing



70

Mokytojy ugdymas 2012

reikia iSanalizuoti aktyvinancius ugdymo ir
vertinimo strategijas ir metodus bei edukaci-
nes aplinkas, kurie, pasak tyrimo dalyviy, turi
tiesioginés jtakos tarpkultiirinéms kompeten-
cijoms ugdyti.

Edukacinés aplinkos jtaka magistranty
tarpkultiirinés kompetencijos ugdymui:
kokybinio tyrimo rezultatai

Sékmingas mokymosi procesas siejasi su
palankia edukacine aplinka, kuri pasizymi
tuo, kad akcentuojamas aukstas atsakomybés
lygis, galimybé isreiksti autonomija, bet kada
naudotis reikalingais iStekliais, nesékmiy tole-
ravimas ir kokybiskas griztamasis rysys, sti-
prinantis studento tikéjima savo gebéjimais,
skatinantis studento motyvacija (Biggs, 1987;
Ramsden, 2000). Pasak Lipinskienés (2000),
edukaciné studenta jgalinanti studijuoti sis-
tema apima kompetencines, psichologines,
didaktines, organizacines — materialigsias ir
sociokultiirines salygas.

Tokioje mokymosi aplinkoje suteikta auto-
nomija ir atsakomybé uz savo veiklos rezulta-
tus leidzia studentui kontroliuoti savo moky-
mosi procesa, nesé¢kmiy toleravimas, reflek-
sijos, savikontrolés ir saves vertinimo akcen-
tavimas sudaro galimybe mokytis i§ klaidy,
kelia jo pasitikéjima savo jégomis ir palaiko
kokybisko mokymosi motyvacija.

Kompetencines, psichologines ir didakti-
nes edukacinés aplinkos salygas galima biity
ivertinti ir analizuoti per magistranty tarp-
kultiirinés kompetencijos ugdyma aukstojoje
mokykloje. Tyrimo dalyviai, lygindami gauta
patirti Lietuvoje, savo institucijoje ir uzsienyje
taip pat i$skiria tick mokymosi metodus, tiek
psichologines salygas, tiek kompetencines
salygas, padedancias ugdyti juy tarpkultfiring
kompetencija (zr. 1 lentelg).

knowledge with new; 2) learning strategies
(small groups, group work, simulation
games, discussions, problem  solving,
filling in journals); 3) learning resources,
which the lecturer uses to encourage and
motivate students to actively get involved
in learning activities. Therefore, deeper
research requires that activating education
and assessment strategies, methods and
educational environments, which, according
to research participants, have direct influence
on development of intercultural competences,
should be analysed.

Influence of Educational Environment
on Development of Master Students’
Intercultural Competence: Results of the
Qualitative Research

Successful learning process is related
to favourable educational environment,
which  distinguishes itself by high level
of responsibility, possibility to express
autonomy, access to necessary resources,
tolerance for failures and quality feedback,
enhancing students’ belief in his/her abilities
and encouraging students’ motivation
(Biggs, 1987; Ramsden, 2000). According
to Lipinskiené (2000), educational system
enabling the student to study encompasses

competence, psychological, didactic,
organisational-material and  sociocultural
conditions.

These conditions can be assessed and
analysed through development of master
students’ intercultural competence at the
higher education institution. Comparing
experience in Lithuania and abroad, research
participants also distinguish learning methods,
psychological and competence conditions,
contributing to development of the intercultural
competence (see Table 1).
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1 lentelé. Edukacinés aplinkos salygy jtaka magistranty tarpkultiirinés kompetencijos ugdymui

studijy programoje

Table 1. Influence of Conditions of Educational Environment on Development of Master Students’
Intercultural Competence in the Study Programme

Edukacinés aplinkos salygos, lemiancios
tarpkulturinés kompetencijos ugdyma
Conditions of educational environment,
determining development of the intercultural
competence

Studijy programoje (Lietuvoje) jgyta patirtis
Experience acquired in the study programme (Lithuania)

Kompetencinés salygos / Competence
conditions

Déstytojo ir studento kompetencijos / Lecturer’s
and student’s competences

Gebejimas keistis ziniomis ir nuolat reflektuoti /
The ability to exchange knowledge and constantly
reflect

., Vis dar déstytojams yra lengviau duoti studentams rasyti
referatus, uzduoti 20 klausimy, besti pirstu ir laukti atsakymo,
nes tai yra lengviau. Naujos uzduotys reikalauja labai daug
pasiruosimo, paties pastangy. Mano studijy metu vyko
tradicinis mokymas, ne mokymasis, o mokymas“. Kornelija
(25m.)

“Lecturers stillfind it easier to give students written assignments,
give 20 questions and wait for answers because this way it is
easier. New assignments require much preparation, efforts.
When I studied it was traditional teaching, not learning but
teaching”. Kornelija (25)

., Nepakankamas paciy déstytojy pasiruosimas deéstyti angly
kalba, ne visi déstytojai kalba uzsienio kalbomis“. Kornelija
(25m.)

“Insufficient is the very lecturers’ preparation to teach in
English, not all lecturers speak foreign languages”. Kornelija
(25)

, Dabar mes turéjome airj déstytojq, atvaziavusi destyti,
tai toks déstytojas turéty atvaziuoti kiekvienq semestrq, nes
supazindino, kaip reikia elgtis su paciu filosofiniu tekstu, paciu
kalbiniu aspektu. Tu eini, Snekiesi su juo po paskaity . Mantas
(24 m))

“Now we had an Irish lecturer who came to teach, so such
lecturer should come every semester because he familiarised
us how to read philosophical texts, consider the very linguistic
aspect. You go, speak with him after lectures”. Mantas (24)

,, Labai buty gerai, jei biity déstytojy kitatauciy, kalbanciy savo
gimtgja kalba, nes lietuviai déstytojai, nors ir kalba puikia
angly kalba, bet gal neturi tiek patirties tarpkultirinés . Eva
(23 m.)

“It would be very good if there were lecturers of other
nationalities speaking their mother-tongue because Lithuanian
lecturers, although they speak perfect English, they may not
have that much interucultural experience”. Eva (23)

Psichologinés salygos / Psychological conditions
Pozityvaus klimato kiirimas / Creation of positive
atmosphere

Adekvataus vertinimo uztikrinimas / Assurance of
adequate assessment

Kokybiskas griztamasis rySys / Quality feedback
Paritetiné déstytojo ir studento saveika,
grindziama kuirybiskumu ir interaktyvumu / Parity
based lecturer-student interaction, grounded on
creativity and interactivity

,, Pries isvaziuojant | Amerikq, pirmame kurse privaloma angly
k. ir mums reikéjo pristatyti | centrq pazymq pasiimti angly
k. mokytojos patvirtinimq, kad isvaziuojantis Zzmogus sugebés
susikalbéti. AS atsimenu, kai nuéjau pas déstytojq ir paprasiau
to paraso, tai ji pasirasé, bet nusisypsojo kritiskai, ar as tikrai
ten sugebésiu su savo turimom ziniom. Sugebéjau . Tomas (23
m.)

“Before going to America in year one we had to submit a
certificate certifying that the person will be able to make
himself understand in English. I remember when I went to
the lecturer and asked for a signature, she signed but smiled
critically if I will be able to get by with my knowledge, I was
able to”. Tomas (23)
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1 lentelés tesinys
Continued of the Table 1

Edukacinés aplinkos salygos, lemiancios
tarpkultiirinés kompetencijos ugdyma
Conditions of educational environment,
determining development of the intercultural
competence

Studijy programoje (Lietuvoje) jgyta patirtis
Experience acquired in the study programme (Lithuania)

., Santykis su déstytoju lietuviy ir uzsienieciy yra visiskai kitoks.
Yra buve ne kartq ir ne du po paskaity, kai nueini su déstytoju
ir alaus bokalq isgerti, ar padiskutuoti {vairiausiomis temomis.
Arba pasidziaugia, kad jo knygq isleis kazkur, kviecia mus
studentus pasidziaugti kartu su juo. Tokiy atvejy is lietuviy
deéstytojy neprisimenu . Tomas (23 m.)

“The relation with the lecturer is completely different. More
than once or twice after the lectures we would go with the
lecturer and have a glass of beer or discuss various topics. Or
he rejoices at publishing his book somewhere, invites students to
rejoice together, I don't remember such cases with Lithuanian
lecturers”. Tomas (23)

Didaktinés (studiju) salygos/ Didactic conditions
(of studies)

Didaktiniy tiksly transformavimas { mokymosi
tikslus / Transformation of didactic aims into
learning aims

Turinio ir mokymosi tiksly ir turinio dinamikos
atitikimas / Correspondence between content
and learning aims and dynamics of content
Priemoniy, metody ir mokymosi tiksly, poreikiy
atitikimas / Correspondence between means,
methods and learning aims and needs

wBuvo nuotolinés studijos, kur turéjom daug literatiros,
buvo patalpinta, galéjome jq studijuoti. Pirmame kurse
magistrantiros lankémés bendruomenése baltarusiy, vokieciy
bendruomenése ir éméme interviu, pristatymus daréme. Buvo
literatiiros studijavimas ir patirties refleksijy iSsakymas kalbant
apie jvairias kultiiras, kur galéjau gyvai palyginti savo turimas
patirtis ir Zinias.* Kornelija (25 m.)

“There were distance studies, where we had much literature, it
was available, we could study it. In year one of Master studies
we visited Byelorussian, German communities, interviewed
them, made presentations. We studied literature, reflected
on experience speaking about various cultures where I could
compare my possessed experiences and knowledge” Kornelija
(25)

., Priprate mes prie formalaus bendravimo tarp déstytojo ir
studento ir neturime pakankamai kitokiy patirciy. Tq formaly
bendravimgq atsinesi is mokyklos, reikia Zinoti savo vietq, bet
kada negali pasakyti, ko nori, ten ir kita nuomoné nelabai
toleruojama. Déstytojai, kurie turi tarptautinés patirties, visai
kitaip bendrauja. Susisodina studentus prie apskrito stalo,
atviriau bendrauja . Tomas (23 m.)

“We are used to formal communication between the lecturer and
the student and we don t have enough different experiences. You
bring that formal communication from school, you have to know
your place, you can't say what you want whenever you want,
and different opinion there isn't so tolerated. Lecturers who
have international experience communicate very differently.
They seat students at the round table, openly communicate”.
Tomas (23)

LwTriksta ty paciy simuliacijy, kad tu atsiduri tam tikroje
kultiroje, turi isspresti problemas ir pan. Gyvos patirties
tritkumas didelis, vien tik apie tai kalbama, kad tai yra gerai,
Sito reikia“. Kornelija (25 m.)

“There is a shortage of the very simulations when you find
yourself in a certain culture, have to solve problems, etc. We
considerably miss live experiences, they are only discussed, this
is what we need”. Kornelija (25)
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1 lentelés tesinys
Continued of the Table 1

Edukacinés aplinkos salygos, lemiancios
tarpkultiirinés kompetencijos ugdyma
Conditions of educational environment,
determining development of the intercultural
competence

Studijy programoje (Lietuvoje) jgyta patirtis
Experience acquired in the study programme (Lithuania)

Jaunesni déstytojai taiko jvairius metodus, bet vyresni tikrai
netaiko, nelinke nieko keisti, skeptiskai Ziiiri { naujoves ir tiesiog
pateikia informacijq. Kol kas vyrauja tradicinis mokymas. Po
truputi pereina, bet nenoriai, manau ir patirties taikant jvairius
metodus tritksta*.
~Man labiausiai patiko nuotolinés studijos Moodle aplinkoje.
Refleksija paremtas mokymas padéjo pasitikvinti  turimas
kompetencijas ir jgyti naujy. Vaiva (35 m.)
“Younger lecturers apply different methods but older ones really
don 't apply, they are not inclined to change anything, they are
sceptical about novelties and just provide information. So
far traditional teaching is dominating. It slowly transfers but
unwillingly, I think there is insufficient experience applying
various methods”.
“I mostly enjoyed distance studies in Moodle environment.
Reflection based teaching helped to test possessed competences
and acquire new ones”. Vaiva (35)
»Tiek grupinis darbas, tiek nuotolinés studijos, tiek kooperuotos
studijos padéjo man jgyti tarpkultirinés kompetencijos™. Tomas
(23 m.)
“Both group work and distance studies and cooperative studies
helped me to acquire intercultural competences”. Tomas (23)
wPas mus labai didele dalj laiko suvalgo pacios paskaitos. Ir
to laiko individualiam darbui kartais tikrai nelieka, arba lieka
tik tam perskaitymui medziagos, bet nebekalbama tada apie
isigilinimq ar supratimq*‘. Tomas (23 m.)
“Here considerable part of time is eaten by the very lectures
and sometimes there is really little time for individual work
or there is time only to read materials but not to go deep into
them”. Tomas (23) 5
~Kalbant apie bakalauro studijas Siaulivose, nepasakyciau, kad
biity ugdomi tokie metodai bendravimo uzsienio kalba, o VDU
yra paskaitos su ,,erasminikais “, darbas grupése, komunikacija,
projektiniai darbai, vyksta angly k.. Jovilé (24 m.)
“As to Bachelor studies in Siauliai, I wouldnt say that
communication in a foreign language is developed, whilst at
VMU there are lectures for Erasmus students, group work,
communication, project works in English”. Jovilé (24)
Magistro studijose daugiau dialogo, daugiau bendravimo
ir pan. | Erasmus vaziuoji labai norédamas, o cia turi atlikti
ir tai, ko tu nenori arba kas tau nejdomu. Pats principas
studijuojant su Lojolos universitetu buvo jdomus tuo, kad
buvo uzduodamas klausimas ir mes atsakydavome, paskui jie
atsakydavo. Pasiimdavome straipsnj, kazkas ji pristatydavo, ir
diskutuodavome. Aisku apskritai apie metodus suzinai, darbo
grupése, socialinio darbo jvairiy metody ir pan. pastoviai gauni
kazko naujo*. Indra (24 m.)
“There are more dialogues, communication in Master studies.
You go on Erasmus because you want to go very much, while
here you have to do things which you don 't want or which are
not interesting for you. Studying at Loyola university, the very
principle was interesting because the question was given and
we would reply, then they would reply. We would take an article,
somebody would make a presentation and we discussed. Of
course in general you learn about methods in working groups,
various social work methods, etc., you constantly get something
new™. Indra (24)
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Analizuojant tyrimo dalyviy pamastymus ir
patirtis, igytas Lietuvos institucijose, galima
pastebéti dideliy vidiniy priestaravimy ir edu-
kaciniy paradigmy kaitos aspekty. Tyrimo da-
lyviai vis dar pastebi ir suvokia ugdyma kaip
ziniy perdavima, kurj atlicka labiau patyre
zmonés maziau zinantiems. Ju pasakojimuo-
se iSryskéja tradicinés ugdymo paradigmos
dominavimas bakalauro ir magistro studijy
programose ugdant tarpkultiiring kompetenci-
ja. Ir tik minédami atskirus atvejus ir patirtis
studijy procese, tyrimo dalyviai atranda ugdy-
ma kaip savo, prasminga gyvenamo pasaulio
konstravima, atrandant galimybes, mokantis
i§ savo patirties, kaupiant nauja patirti. Tyri-
mo dalyviy apmastymuose (ypac¢ kalbant apie
inovatyviy mokymosi metody taikyma studiju
procese) galima aptikti tradicinés mokymo(si)
sampratos, akcentuojanéios ziniy igijimo ir
perdavimo svarba, auksStosiose mokyklose
kaita i Siuolaiking — konstruktyvisting moky-
mosi paradigma, apibiidin¢ia mokymasi kaip
procesa, apimantj studento mastymo, jausmuy,
suvokimo ir elgesio kokybinius pokycius ir
iSrySkinancia jo gebéjima matyti, patirti ir su-
prasti realiame pasaulyje vykstancius procesus
bei galimybg paciam kurti individualy Zinoji-
ma, mastyti ir vertinti savo asmeninj augima.

Taciau magistrantai, kalbédami apie santyki
tarp déstytojo ir studento, savo institucijose
pastebi dar nesikeiCiancia realybe, kai désty-
tojas ugdymo procese yra ziniy perteikéjas ir
pagrindinis juy Saltinis, o studentai, t.y. magis-
trantai, — pasyviis informacijos priéméjai, ska-
tinami ne pazinti, o isiminti turinj.

Taciau analizuojant tyrimo dalyviy patir-
tis, igytas uzsienio institucijose, akivaizdziai
iSryskéja Siuolaikinés mokymosi paradigmos
vyravimas ir kitokiy edukaciniy aplinkos saly-
gy, lemian¢iy magistranty tarpkultiirinés kom-
petencijos ugdyma, i§skyrimas tyrimo dalyviy
pasisakymuose. UzZsienio institucijose ma-
gistrantai atranda asmens ankstesnés patirties
reikSme kaip reikSminga ugdymo procesui,
naujus mokymo ir mokymosi metodus, prie-
mones, formas, ugdancias kritinj mastyma,
déstytojy ir studenty bendradarbiavima ir pan.
(zr. 2 lentelg).

Analysing research participants’
considerations and experiences acquired
at Lithuanian institutions, one can notice
considerable internal contradictions and
aspects of changes in educational paradigms.
Research participants still notice and perceive
education as rendering of knowledge.
Developing intercultural competence,
traditional education paradigm dominates in
Bachelor and Master study programmes. Only
in certain cases research participants discover
education as their own and meaningful
construction of the lived world, discovering
possibilities, learning from their own
experience, accumulating new experiences.
Research participants’ considerations disclose
a shift from traditional teaching and learning
conception to constructivist (particularly
speaking about application of innovative
methods in the study process), describing
learning as a process, encompassing qualitative
changes in students’ thinking, feelings,
perception and behaviour and highlighting his/
her ability to see, experience and understand
processes taking place in the real world and
the possibility to create individual knowing

himself/herself, think and assess his/her
personal development.
However, speaking about the relation

between the lecturer and the student, in their
institutions master students notice reality that
is still not changing: the lecturer in the renderer
and main source of knowledge whilst master
students, passive receivers of information,
encouraged not to cognate but to memorise
the content.

However, analysing research participants’
experiences in foreign institutions, obviously
domination of modern learning paradigm
shows up as well as discernment of different
conditions of educational environment,
determining development of master students’
intercultural ~ competence. In  foreign
institutions master students discover the
importance of prior personal experience as
significant for the educational process, new
teaching and learning methods, means and
forms, developing critical thinking, lecturers’
and students’ collaboration, etc. (see Table 2).
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2 lentelé. Edukacinés aplinkos salygy jtaka magistranty tarpkultiirinés kompetencijos ugdymui

uzsienyje

Table 2. Influence of Conditions of Educational Environment on Development of Master Students’

Intercultural Competence Abroad

Edukacinés aplinkos salygos ugdant
tarpkultiring kompetencija
Conditions of educational environment,
developing intercultural competence

UiZsienyje jgyta patirtis
Experience acquired abroad

Kompetencinés salygos / Competence conditions
Déstytojo ir studento kompetencijos / Lecturer’s
and student’s competences

Gebé¢jimas keistis ziniomis ir nuolat reflektuoti /
The ability to exchange knowledge and constantly
reflect

,, Dideli skirtumai kalbant apie déstytojy kompetencijq, kaip
diena ir naktis, cia (Lietuvoje) viskas labai sausa, lietuviska,
net nezinau kaip pasakyti, o ten visy pirma yra kitoks poziiiris
ir déstytojy ir studenty { pacias studijas, déstytojai stengiasi
sudominti ir informacijq pateikti kitaip. Tiek patys studentai
labiau domisi, jiems viskas jdomu negu Lietuvoj, ir ta studijy
kokybé is karto kyla*. Jovile (24 m.)

“There are big differences in lecturers’ competence, like day
and night; here (in Lithuania) everything is very Lithuanian,
1 even don 't know how to say; and there, there is a different
attitude towards the very studies, lecturers try to make
students interested and provide information in a different
way. And the very students are more interested, everything is
more interesting for them than in Lithuania, then quality of
studies raises straightaway”. Jovilé (24)

Psichologinés salygos / Psychological conditions
Pozityvaus klimato kiirimas / Creation of positive
atmosphere

Adekvataus vertinimo uztikrinimas / Assurance of
adequate assessment

Kokybiskas griztamasis rySys / Quality feedback
Paritetiné déstytojo ir studento saveika, grindziama
kirybiskumu ir interaktyvumu / Parity based
lecturer-student interaction, grounded on creativity
and interactivity

., Ten (studijose Vokietijoje) buvo tokiy dalyky, kad
atsiskaitymas — bendras pokalbis. Bendras pasidzZiaugimas
rezultatais, ir jis nejsivaizduojat, kaip studentai mielai
tai daro ir tikrai dar daugiau parodo kq jie iSmoko per tq
pusmetj, negu rasydami tq egzaming jtemptai ir biitinai
turi atsiminti biitent tai, nemoku net paaiskinti. Studento
motyvacija isauga nezinau net kiek karty, negu rasant tq
patj testq, ar mintinai kalant tq 600 psl. knygq teorijos, kuri
tau nieko neduoda ir, kuriq vis tiek kitq dienq po paros laiko
pamirsti . Perlina (24 m.)

“There (studies in Germany) were such things as accounting
— general conversation. Joint rejoice at the results and
you don't imagine how readily students do this and really
demonstrate even more compared to what they can write
tensely during the exam. Student’s motivation increases
1 don't know how many times compared to cramming 600
pages of theory which does not give you anything and which
anyway you forget after 24 hours”. Perlina (24)

, Man patiko Erasmus, nes daug laisviau paskaitos, tokios
neformalios. Erasmus studijose tu gauni skirtingy patirciy
ir nebijai klausti, o cia Lietuvoj kai déstytojas paklausia
klausimo visi tyli, nes nenori apsijuokti . Indra (24 m.)

“I enjoyed Erasmus because lectures are such informal. You
get different experiences and you are not afraid to ask, while
here in Lithuania when the lecturer gives a question everyone
keeps silent, no one wants to make a fool of oneself”. Indra
24
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2 lentelés tesinys
Continued of the Table 2

Edukacinés aplinkos salygos ugdant
tarpkultiring kompetencija
Conditions of educational environment,
developing intercultural competence

UiZsienyje jgyta patirtis
Experience acquired abroad

Didaktinés (studijy) salygos / Didactic
conditions (of studies)

Didaktiniy tiksly transformavimas { mokymosi
tikslus / Transformation of didactic aims into
learning aims

Turinio ir mokymosi tiksly ir turinio dinamikos
atitikimas / Correspondence between content and
learning aims and dynamics of content

. Studijy procesas labai skiriasi nei pas mus, paskaitos skiriasi,
paskaita organizuojama visq vienq ménesj, intensyviai, tik vienas
dalykas, labai interaktyviai, studentai fantastiskai Zzingeidiis, ir
aktyviis. Man buvo sunku, buvo Sokas, nes pas mus visi sédi ir
klausosi déstytojo, o ten visi studentai Sneka, diskutuoja, o déstytojas
tik moderuoja“. Kornelija (25 m.)

“The study process is very different from what we have here, lectures
are different, the lecture is organised for the whole month, intensively,
only one subject, very interactively, students are fantastically
inquisitive and active. I found it difficult, I experienced a shock
because here everyone is siting and listening to the lecturer and
there all students speak, discuss and the lecturer only moderates”.
Kornelija (25)

., Suomijoj, visi edukologijos moksly srities studentai privalo atlikti
praktikq uzsienyje, 3 mén. maziausiai“. Kornelija (25 m.)

“In Finland all students studying education studies have to do practice
abroad, lasting at least 3 months”. Kornelija (25)

,,Svedijoje, biinant Erasmus studentu, didelj ispidj paliko darbas
grupése, kuris duodavo naudos. Ir tas procesas laisvesnis bendravimas
grupéje, suartéjimas {vyksta su Zmoném, tiek edukacine prasme, nes
isimeni daug daugiau per paprastus dalykus geriau, nei kaldamas
sudétingq tekstq . Tomas (23 m.)

“When I was an Erasmus student in Sweden, [ was impressed by work
in groups which was beneficial. This process is more liberal when you
communicate in a group, you remember much more through simple
things than cramming a difficult text”. Tomas (23)

. Pats darbas vykdavo kitaip, tas darbas grupése, kai kada
nebiidavo paskaity, bet liepdavo susitikti grupése ir daryti uzduotis,
prezentacijas ruosti, arba rasto darbq, kaip man vaidinimas buvo,
paskui per rasto darbq reikéjo susieti. Tuomet grupinis darbas tampa
esminis, ne taip, kaip pas mus per paskaitas biina grupinis paskaitos
darbas, ten sueini | butq, ar bibliotekq ir tikrai dirbi, susirenki biitent
tam tikslui . Tomas (23 m.)

“The very work took place differently, work in groups, sometimes
there were no lectures but they asked us to meet in groups and
do assignments, prepare presentations or do a written task, like
performance, given for me, then I had to relate it. In such case group
work becomes essential, not like here when there is group work during
lectures; there you meet in a flat or library and really work, you come
namely for that purpose”. Tomas (23)

., Didziausia motyvacija nuvykti tarkim | tq paciq Olandijq, dél to,
kad suzinoti kuo jvairesniy ty déstymo, mokymosi metody, grupése
darbas, portfolio taikymq, nuolatinis bendravimas su kitais, pazinti
skirtingq kultiirg . Jovile (24 m.)

“The biggest motivation was to go let s say to that same Holland to find
out more different methods of teaching and learning, do group work,
use portfolio, constantly communicate with others, get familiarised
with different culture”. Jovile (24)
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2 lentelés tesinys
Continued of the Table 2

Edukacinés aplinkos salygos ugdant
tarpkultiring kompetencija
Conditions of educational environment,
developing intercultural competence

UiZsienyje jgyta patirtis
Experience acquired abroad

11 4 mén. buvo Tabai intensyviis, stipriausia buvo darbas grupése,
kiekvieng savaitg kei¢iami nariai, bet tu nori nenori privalai su jais
dirbti, nors gal ne visada ir sutari, bet zinai, kad turi darba atlikti
su juo, ir darai. Savaités gale, turédavome atsiskaityti, t.y. grupés
portfolio, kurj pateiki savaités pabaigoje, ka tu iSmokai, ka padarei,
kiekvienas asmeniskai pildydavome, darai savo jvertinimus, paskui
jungi i vieng bendra. Dar buvo lauko tyrimas, Olandija multikulttrine
Salis, porq tyrimy daréme religinése bendruomenése, teko po mecetes
vaikscioti ir pan. turé¢jome klausinéti zmoniy, tiesiog patys metodai
suzavéjo, atrodo, viskas labai interaktyvu, ir néra taip, kaip nutinka
¢ia bestudijuojant, kad po dienos pamirsti viska“. Jovile (23 m.)
These 4 months were very intensive, we did a lot of group work, group
members are changed every week, but you have to work with them
even if you don’t want, not always agree with them but you know
that you have to do the work with him and you do it. At the end of
the week you had to account; i.e., prepare a group portfolio, reflecting
what you have learned, done, everyone filled it in, assessed oneself
personally, then joined into one whole. There was also a field study;
Holland is a multicultural country, we did several studies in religious
communities, we had to interview people, just we were amazed by the
very methods, it seems that everything is very interactive and it is not
so as here, when after studies you forget everything”. Jovil¢ (23)
~Marketingas déstomas per praktika, vezasi | parodas, aiskina gyvai,
pamatai patj logotipy kiirimo procesa, praktikos labai daug ir paties
destytojo paskaity sudéliojimas taip, kad vos ne kas antra paskaita
atsiduri kazkur*. Perlina (24 m.)

“Marketing is taught through practice, they take students to the
exhibitions, you see the process of creating logos, there is very much
practice and lectures are distributed so that almost every other lecture
you find yourself somewhere”. Perlina (24)

Apibendrinant galima teigti, kad edukaci-
né aplinka Lietuvos aukstosiose mokyklose
dar néra pakankamai orientuota { mokymosi
paradigma ir jgalinanti studenta jgyti tarpkul-
tariniy kompetencijy. Nors pavieniy atvejy,
pasak tyrimo dalyviy, yra, bet analizuojant vi-
sas edukacinés veiklos salygas, pradedant nuo
psichologiniy salygu, t.y. pozityvaus klimato,
paritetiniy déstytoju studenty santykiy, pasak
tyrimo dalyviy, dar néra, nes labai isiSaknijgs
ir atéjgs i$ ankstesniy studenty patir¢iy yra for-
malus bendravimas tarp déstytojo ir studento
(vieno ekspertiné funkcija, kito — pasyvaus
vartotojo). Tiesa, kaita Sioje srityje pastebima,
nes tyrimo dalyviai atkreipia démesj | tai, jog
jaunesni déstytojai yra daugiau linkeg koope-

To sum up, it can be stated that educational
environment at Lithuanian higher education
institutions is still insufficiently oriented to
the learning paradigm and empowering the
student to acquire intercultural competences.
Although solitary cases exist but psychological
conditions; 1i.e., positive atmosphere, parity
based lecturer-student relationships, are still
missing because formal lecturer-student
communication is substantially rooted and
comes from students’ prior experiences. True,
there are changes in this area because research
participants point out that younger lecturers
are more inclined to collaborate, communicate,
meet in unofficial places for discussions,
etc. Another very important observation is
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ruotis, bendrauti, susitikti neoficialiose vie-
tose padiskutuoti ir pan. Kitas labai svarbus
tyrimo dalyviy pasteb¢jimas — nepakankama
destytoju kompetencija, kuria sudaro, pasak
Lipinskienés (2002), dalykiné, pedagoging,
komunikaciné, moksliné kompetencijos. Lie-
tuvos déstytojams dar triiksta ypac¢ pedagogi-
nés (susidedancios i§ didaktikos iSmanymo,
psichologijos i$manymo ir §vietimo vadybos
iSmanymo ir komunikacinés kompetencijos,
apimancios bendravimo, darbo grupéje mo-
kéjimus, uzsienio kalby zinojima ir informa-
cinius gebéjimus. Ypac studentai pastebi ir
atskleidzia kaip neigiama veiksnj déstytojo
uzsienio kalbos nemokéjima, kas i§ esmés
silpnina paciy studenty paruos$ima ir jy tarp-
kultariskumo ugdyma. Lygindami uZsienio
déstytojy kompetencija, studentai ypac atkrei-
pia démesi i mokéjima motyvuoti ir sudomin-
ti juos savo dalyku, naudoti jvairius aktyvius
mokymosi metodus, leidzZianCius jiems pa-
siekti itin gery rezultaty. Magistrantai, ana-
lizuodami studijy procesa savo institucijose,
pasigenda interaktyviy, aktyvinan¢iy metoduy,
kuriuos randa studijuodami uzsienio instituci-
jose, kaip, pavyzdziui, komandinj darba, dis-
kusijas, simuliacinius zaidimus, problemini
mokyma. Aktyvinantys metodai, pasak tyrimo
dalyviy, yra vienas i$ labiausiai juos motyvuo-
janciy studijuoti veiksniy.

ISvados

Tarpkulttirinés kompetencijos ugdymas trak-
tuojamas kaip nuolatinis procesas, integruojan-
tis kompetenciju poreikio nustatyma, ugdymo
ir vertinimo strategijy ir metody parinkima.
Mokymosi procese, ugdant tarpkulttring kom-
petencija, turi biti remiamasi konstruktyvisti-
ne paradigma ir taikomos patirtinio mokymo-
si, probleminio mokymosi, bendradarbiavimu
gristo mokymosi, refleksyviojo mokymosi ir
kognityvinio mokymosi strategijos. Visos is-
vardytos mokymosi strategijos yra orientuotos
1 ziniy, gebéjimy, nuostaty ugdyma ir pries tai
turétos patirties (angl. prior knowledge) pa-
naudojima ugdymo procese, sukuriant realias
ar imituotas (simuliacines) tarpkulttrines situ-

lecturers’ insufficient competence, which,
according to Lipinskiené (2002), consists
of subject, pedagogical, communicative,
scientific competences. Lithuanian lecturers
particularly lack pedagogical competence
(consisting of knowledge of didactics,
psychology, education management and
communicative competence, encompassing
knowledge of communication, group work,
foreign languages and informational abilities.
Students particularly notice and disclose as
a negative factor lecturer’s inability to speak
a foreign language, in principal weakening
students’ training and development of their
interculturality. Comparing foreign lecturers’
competence, students particularly point out the
ability to motivate and arouse interest in their
subject, use various active teaching methods,
enabling them to achieve particularly good
results. Analysing study process in their
institutions, master students miss interactive,
activating methods, which they find abroad;
e.g., team work, discussions, simulation
games, problem based learning. According to
research participants, activating methods are
among the factors motivating them to study
most.

Conclusions

Development ofthe intercultural competence
is treated as a constant process, integrating
identification of the need of competences,
choice of learning and assessment strategies
and methods. Developing the intercultural
competence, the learning process has to
be based on the constructivist paradigm,
employing experiential learning, problem
based learning, collaboration learning,
reflective learning and cognitive learning
strategies. The said strategies are oriented
to the development of knowledge, abilities,
attitudes and usage of prior knowledge in the
education process, creating real or simulated
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acijas. Studenty tarpkultiirinés kompetencijos
patirtis parodé, kad probleminés situacijos yra
kartu ir ugdymosi situacijos.

Apibendrinant tyrimy dalyviy patirtis, jgytas
Lietuvos aukstosiose mokyklose iSryskéja tai,
kad edukaciné aplinka dar néra pakankamai
orientuota | mokymosi paradigma, igalinan-
ti studenta igyti tarpkultiiriniy kompetencijy.
Nors pavieniy atvejy, pasak tyrimo dalyviy,
yra, bet analizuojant visas edukacinés veiklos
salygas, pradedant nuo psichologiniy salygu,
t.y. pozityvaus klimato, paritetiniy déstytoju
studenty santykiy, pasak tyrimo dalyviy, dar
néra, nes labai isiSaknijgs ir atéjgs i§ ankstes-
niy studenty patir¢iy yra formalus bendravi-
mas tarp déstytojo ir studento (vieno eksperti-
né funkcija, kito — pasyvaus vartotojo). Tiesa,
kaita Sioje srityje pastebima, nes tyrimo daly-
viai atkreipia démesi i tai, jog jaunesni désty-
tojai yra daugiau linke kooperuotis, bendrauti,
susitikti neoficialiose vietose padiskutuoti ir
pan. Tuo tarpu didaktinés salygos bei ugdymo
ir vertinimo strategijy bei metoduy panaudoji-
mas studijy procese vertinamas palankiai, nors
tyrimo dalyviai vis dar pastebi teorijos domi-
navima paskaity metu ir lyginant su uzsienio
aukstojo mokslo institucijomis, vis dar mazai
interaktyviy metody (grupinio darbo, proble-
minio mokymosi, simuliaciniy zaidimy, sava-
rankisky studijy ir kt.).

Apibendrinant tyrimo dalyviy patirtis, igy-
tas uzsienio institucijose, iSryskéja Siuolaiki-
nés mokymosi paradigmos vyravimas ir kito-
kiy edukaciniy aplinkos salygu (tiek psicho-
loginiy, tiek didaktiniy, tieck kompetenciniy),
lemian¢iy magistranty tarpkultiirinés kompe-
tencijos ugdyma, i$skyrimas tyrimo dalyviy
pasisakymuose. Uzsienio institucijose ma-
gistrantai atranda asmens ankstesnés patirties
reikSmg kaip reikSminga ugdymo procesui,
naujus mokymo ir mokymosi metodus, prie-
mones, formas, ugdancias kritini mastyma,
déstytojy ir studenty bendradarbiavima.

intercultural situations. Experience of students’
intercultural competence demonstrated that
problem based situations at the same time are
educational situations too.

Research participants’ experiences acquired
at Lithuanian higher education institutions
disclose that educational environment is still
insufficiently oriented to the learning paradigm
and empowering the student to acquire
intercultural competences. Although solitary
cases exist but psychological conditions; i.e.,
positive atmosphere, parity based lecturer-
student relationships, are still missing because
formal lecturer-student communication is
substantially rooted and comes from students’
prior experiences. True, there are changes in
this area because research participants point
out that younger lecturers are more inclined to
collaborate, communicate, meet in unofficial
places for discussions, etc. Meanwhile
didactic conditions and usage of education
and assessment strategies and methods in the
study process is assessed favourably, although
research participants still notice domination of
theory during lectures and still little interactive
methods (group work, problem based learning,
simulation games, independent studies, etc.).

Summing up research participants’
experiences acquired at foreign institutions,
domination of the modern learning paradigm
shows up as well as existence of different
conditions  (psychological, didactic and
competence conditions) of educational
environment, determining development of
master students’ competence. In foreign
institutions master students discover the
importance of prior personal experience as
significant for the educational process, new
teaching and learning methods, means and
forms developing critical thinking, lecturers’
and students’ collaboration, etc.
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