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SVIETIMO SAVOKOS
LEARNING OUTCOME
DARNINIMAS LIETUVIY
KALBOJE

SANTRAUKA

Straipsnyje anglisko termino learning out-
come vertimo | lietuviy Svietimo terminy
sistemg pavyzdziu diskutuojami semanti-
niai profesiniy terminy vertimo ypatumai.
Atskleidziama sgvokos zZymiklio ir sgvokos
turinio atitiktis bei jy dermé su jau egzis-
tuojanc¢iomis $§vietimo terminy sistemo-
mis, atsizvelgiant j skirtingg $vietimo rai-
da, kultarine tradicijg ir lingvistinius bei
terminologinius skirtumus. Atskleidziami
tiesioginio vertimo i§ vienos Svietimo ter-
miny sistemos j kita semantiniai pavojai,
kai iSverstas terminas neatitinka pirmapra-
dés reiskinio prasmés pirminéje $vietimo
tradicijoje.

PAGRINDINIYU SAVOKY APIBREZIMAI

o Apibréztis — savoka apibréziantis apraso-
masis teiginys, padedantis ja skirti nuo susi-
jusiy savoky.

o Nomenklatiira — pagal i§ anksto nustatytas
jvardijimo taisykles sistemiskai sutvarkyta
tam tikros mokslo, technikos ar kitos srities
terminija.

o Sgvoka - tikrovés kaip reiskinio (objekto)
pazinimo vienetas, kurj sudaro savitas pozy-
miy derinys.

HARMONISATION OF THE
EDUCATIONAL CONCEPT
LEARNING OUTCOME IN THE
LITHUANIAN LANGUAGE

ABSTRACT

In this article, an example of translation of the
English term learning outcome into the Lithua-
nian system of educational terms is used to dis-
cuss semantic peculiarities of translating profes-
sional terms. Consistency of a concept signifier
and content of a concept, as well as their tune
with already existing systems of educational
terms are revealed, taking into consideration dif-
ferent evolution of education, cultural tradition
and linguistic as well as terminological differ-
ences. Semantic risks of direct translations from
one system of educational terms into another
when a translated term does not correspond to
the original meaning of a phenomenon in a pri-
mary educational tradition are identified.

DEFINITIONS OF KEY WORDS

o Definition — a descriptive statement that de-
fines a concept and helps to distinguish it from
other related concepts.

o Nomenclature — terminology of a particular
scientific, technological or other field, systemi-
cally ordered in accordance with naming rules
set in advance.

o Concept — a cognitive unit of reality as a phe-
nomenon (object) comprised of a specific set
of attributes.
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o Sgvokos pozymis - abstrahuota tikrovés
rei$kinio (objekto) ar reiskiniy (objekty) ai-
bés savybé.

o Sqvoky darninimas - veikla, kuria siekiama
sumazinti arba pasalinti nedidelius skirtumus,
esancius tarp dviejy arba daugiau savoky, kurios
jau ir taip yra artimai tarpusavyje susijusios.

o Studijavimo pasiekimas — subjektyvios stu-
dento studijavimo pastangomis jgytos tam ti-
kros zinios, mokéjimai, vertybés ir pozitriai.
o Studijavimo pazZymys — konkreti studento
studijavimo pasiekimy iSraiska skaiciumi,
raide ar kitu simboliu, grindziama i§ anksto
zinomais vertinimo Kkriterijais, nustatytais
studijy rezultaty pagrindu.

o Studijavimo rezultatas - objektyvizuotas
tam tikru pazymiu studento studijavimo pa-
siekimas po vertinimo procediros, grindzia-
mos jo asmeniniy studijavimo pasiekimy ly-
ginimu su nustatytais studijy rezultatais.

o Studijy rezultatas - objektyvis visuomenés
bei darbo pasaulio reikalavimai, kuriais ap-
raSoma, ka studentas privalo zinoti, suprasti
ir gebéti padaryti pasibaigus studijy proce-
sui; jie apibréziami Zziniomis, mokéjimais,
vertybémis, poziariais ir demonstruojamu
kompetentingumu.

o Terminas — zodinis bendrosios sagvokos Zy-
miklis specialiojoje dalykinéje kalboje.

o Terminy darninimas — veikla, kuria siekia-
ma jvardyti tam tikrg skirtingy kalby savoka
terminais, atspindinciais tokius pacius ar pa-
nasius pozymius ir kuriy forma yra tokia pati
ar kiek skirtinga.

o Zymiklis - zenklas, kuriuo Zymima sgvoka.
Zymikliai yra terminai, simboliai ir tikriniai
vardai.

JVADAS
Po Bolonijos deklaracijos (1999 m.) prasidé-

jusi Europos aukstojo mokslo pertvarka vyko
ir vyksta lydima naujy $vietimo reiskiniy,

o Attribute of a concept — an abstract feature
of a phenomenon (object) or phenomena (ob-
jects) in reality.

o Harmonisation of concepts — activity that
aims to reduce or eliminate slight differences
between two or more concepts that are already
closely interrelated.

o Learning achievement — subjective knowl-
edge, skills, values and attitudes gained through
learning efforts of a student.

o Learning grade — concrete student’s learn-
ing achievement expressed in a number, letter
or any other symbol and based on assessment
criteria that are known in advance and that are
determined on the basis of learning outcomes
standards.

o Learning outcome - subjective students
learning achievement that is objectivised by a
certain learning grade after the procedure of
assessment based on comparison of his/her
individual learning achievements to the set
learning outcomes standards.

o Learning outcome standard - objective state-
ments that, in accordance with requirements
of society and labour world, describe what a
student should know, understand and be able
to do on completion of a learning process; it is
defined in terms of knowledge, skills, values,
attitudes and demonstrated competence.

o Term — verbal signifier of a general concept
in a specialised subject language.

o Harmonisation of terms — activity that aims
to name a specific concept of different lan-
guages in terms that reflect identical or similar
characteristics and the form of which is identi-
cal or slightly different.

o Signifier — a sign that signifies a concept. Signi-
fiers can be terms, symbols and proper names.

INTRODUCTION

Reconstruction of the European higher educa-
tion that started after the Bologna declaration
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apibudinamy atitinkamomis sgvokomis bei
juos jvardijanciais terminais. Pagrindiné Bo-
lonijos proceso kalba - angly kalba. Siuo
metu Bolonijos procese dalyvauja 47 Salys.
Daugumos i$ jy valstybiné kalba néra angly.
Vadinasi, Bolonijos proceso vartojami angly
kalbos terminai turi bati veré¢iami j nacionali-
nes Bolonijos proceso $aliy kalbas, kad Bolo-
nijos proceso idéjos pasiekty kiekvieng $alies
deéstytoja, studentg bei kitus studijy proceso
dalyvius. Kita vertus, esama reikalo keistis na-
cionaline patirtimi, o tas keitimasis irgi daz-
nai vyksta angly arba kuria kita tarptautinio
bendravimo kalba. Zmoniy bendravimas tiek
viena, tiek keliomis kalbomis yra nepaprastai
sudétingas procesas, nei$vengiamai implikuo-
jantis prasmiy uzkodavima, persiuntima ir at-
kodavimg - tai lemia tiek terminy, tiek sgvo-
ky paklaidas, neatitikimus. Esminés Bolonijos
proceso idéjos irgi uzkoduotos tam tikrais
simboliais ($iuo atveju angly kalbos $vietimo
terminy nomenklatiiros' simboliais), kad jas
buty galima perteikti kitiems Zmonéms.
Zmoniy komunikacijos proceso metu
sgvoky reik§més neiSvengiamai daugiau
ar maziau iSkreipiamos, kai: a) adresantas
uzkoduoja jas tam tikrais simboliais, kad
jomis buty galima dalytis su kitais; b) kai
adresanto uzkoduotos reik§meés jvairiau-
siais budais perduodamos adresatui; c¢) kai
adresatas $ig informacija atkoduoja savo
samonéje ir d) kai atkoduota informacija
adresato sgmonéje jungiama j jau turima sg-
voky ir jy reik§miy sistema. Visuose $iuose
komunikavimo etapuose pirmapradé pras-
mé daugiau ar maziau subjektyviai, vadina-
si, ir objektyviai, iSkreipiama. Pagrindinis
mokslo pozymis - komunikavimo patiki-
mumas (tikslumas), kai komunikuojantys
mokslininkai po tais paciais semantiniais?

! Angly kalbos §vietimo terminai nebtinai tiesiogiai atitin-
ka kitos tautos, pavyzdziui, vokieciy, $vietimo nomenklatara

ir kultairos simbolius.

2 Semiotikos dalis, tirianti zenkly santykj su objektais, ku-

riuos jie zymi.

(1999) has been followed by the appearance
of new education-related phenomena that are
described in terms of particular concepts and
terms that name them. English is the main
language of the Bologna process. Currently, 47
countries take part in the Bologna process. Eng-
lish is not an official language in the majority of
these countries. Thus terms of the English lan-
guage that are used in the Bologna process have
to be translated into the national languages of
the Bologna process member states so that the
ideas of the Bologna process could reach every
teacher, student and other study process par-
ticipants. On the other hand, there is a need to
exchange national experiences. This exchange
is often carried out in English or any other
language used for international communica-
tion. Human communication is an extremely
complex process both in one and in several
languages. This process necessarily implicates
encoding, transfer and decoding of meanings
that often condition errors and mismatches of
both terms and concepts. Essential ideas of the
Bologna process are encoded in particular sym-
bols (in this case, symbols of the nomenclature
of the English language educational terms') so
that they could be delivered to other people.
During the process of human communi-
cation, the meanings of concepts are inevitably
distorted to some extent when: a) an addresser
encodes them in some specific symbols so that
they could be shared with others; b) meanings
encoded by an addresser are in a variety of ways
transferred to an addressee; c¢) an addressee
decodes this information in his/her mind and
d) decoded information is integrated into the
system of concepts and their meanings that ex-
ists in the addressee’s mind. In all these stages of
communication, primary meaning is more or
less subjectively (objectively as well) distorted.
The main feature of science is reliability (accu-
racy) of communication when scientists who

! Educational terms in the English language do not neces-
sarily correspond to the educational nomenclature and cul-
tural symbols of the other nation, for example Germans.
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simboliais (masy kalbamu atveju dazniau-
siai terminais) suvokia tas pacias prasmes’.
PrieSingu atveju bet koks, taip pat ir moks-
linis, komunikavimas pasidaro painus ir
klaidus. Akcentuodamas $iuos bendravimo
ypatumus G. W. Leibnicas (1646-1716),
jvedé apercepcijos* (lot. ad+perceptio — prie
suvokimo) terming, apibiidinantj Zzmogaus
suvokimo proceso i$kraipymus. J. F. Her-
bartas, remdamasis I. Kanto (1724-1804)
kriticizmo teorija, apercepcijos (suvoki-
mo iskraipymo) radimasi aiskino dviem
pagrindinémis priezastimis: a) skirtin-
gais komunikacijos akto dalyviy prigimti-
niais intelekto tipais® (,apriori Zinios“)® ir
b) skirtinga komunikacijos akto dalyviy
patirtimi (,,aposteriori zinios“)”. Akivaizdu,
kad sudétinga: a) rasti du Zmones su tapacia
gyvenimiska patirtimi arba b) su identiska
fizine bei dvasine (o galbut dvasine ir fizi-
ne®) prigimtimi. Vadinasi, suvokimo iskrai-
pymai Zmoniy komunikacijos procesuose

*  Akivaizdu, kad kalbant apie moksla kaip reiskinj, mokslo
vartojamos prasmes turi atitikti objektyvia tikrove.

* Suvokimo iSkraipymai. Vokieciy filosofas, psichologas
ir pedagogas J. E Herbartas (1776-1841) $ia idéja véliau
i$plétojo ir pritaiké psichologijoje bei $vietimo moksle
(edukologijoje).

5 Siuolaikinis karjeros projektavimo mokslas (daugiausia
remdamasis J. Hollando teorija) skiria $esis prigimtinio in-
telekto tipus: socialinj, intelektinj-verbalinj, praktinj-tech-
ninj, meninj, versly ir somatinj (skirtingose klasifikavimo
sistemose $ie tipai gali bati skirtingai klasifikuojami ir jvar-
dijami, pavyzdziui, vietoj somatinio J. Hollandas vartoja
konvencionalyjj).

¢ Apriori zinios“ - ,zinojimas iki patirties, kuris lemia,
kaip, kokiu budu jgimtas Zmogaus intelekto tipas interpre-
tuos patiriamus tikrovés faktus. Dél $ios priezasties kiekvie-
no zmogaus intelektas sandiroje su tikrove labai specifiskai
konvertuojasi j samone (protg ir valig), dél ko kiekvienas
asmuo yra individualus ir nepakartojamas.

7 Aposteriori zinios“ - ,,zinios po patirties” — lemia, kaip,
kokiu budu zmogus, remdamasis savo individualaus inte-
lekto tipu ir jau turimu tam tikro lygmens individualiu s3-
moningumu, interpretuos toliau patiriamus tikrovés faktus.
»Apriori® ir ,aposteriori Ziniy terminai vartojami filosofy
mokymuose nuo Antikos laiky.

8 Paleontologas Teilhardas de Chardenas savo veikale
»Zmogaus fenomenas* (1995, lietuviy kalba) teigia, kad ba-
tybés dvasios charakteristikos lemia kano tipo, kuriuo ,,ap-
sivelka® dvasia, kiekybinius ir kokybinius pozymius.

communicate realise the same meanings” under
the same semantic® symbols (in this case, terms).
In the opposite case, any kind of communication
(including scientific) becomes confusing and
clumsy. Leibniz (1646-1716) emphasised these
peculiarities of communication and introduced
the term of apperception* (lot. ad+perceptio - to-
wards perception) that describes distortions in
the process of human perception. On the basis
of Kant’s (1724-1804) theory of criticism, Her-
bart enumerated the following two main rea-
sons of apperception (distortion of perception):
a) different types of inborn intellect® of individ-
ual participants of communication act (“a pri-
ori knowledge®)° and b) different experience of
communication act participants (“a posteriori
knowledge”)’. It is evident that its difficult to
find: a) two people with identical life experience
or b) two people with identical physical and spir-
itual (or maybe spiritual and physical®) nature.
This means that distortions of perception during

% Itis evident that when talking about science as a phenom-
enon, certain meanings used in science have to correspond
to objective reality.

> A part of semiotics that analyses relations between signs
and objects that these signs signify.

* Distortions of perception. A German philosopher, psy-
chologist and pedagogue Herbart (1776-1841) developed
this idea later and applied it to the science of education (edu-
cology) and psychology.

° Contemporary science of career designing (basically on
the grounds of Holland’s theory) distinguishes six types of
inborn intelligence: social, intelligent-verbal, practical-tech-
nical, art-related, enterprising and somatic (different classi-
fication systems classify and identify these types differently;
for example, Holland use conventional instead of somatic).

¢ “A priori knowledge” - “knowing prior to experience”
that determines how the type of inborn human intellect
will interpret facts of reality to be experienced. Due to this
reason, human intellect specifically converts itself into intel-
ligence (consciousness — mind and will) when faced with re-
ality. Because of that every human is individual and unique.
7 “A posteriori knowledge” - “knowledge after experience”;
determines how a person will interpret further experienced
facts of reality on the basis of his/her type of individual intel-
ligence and certain level of individual consciousness that is
already present. Terms of “a priori” and “a posteriori” knowl-
edge are used by philosophers ever since the Ancient times.
8 Palaeontologist Teilhard de Charden claims in his work
“Human Phenomenon” (1995, in Lithuanian) that charac-
teristics of soul of a creature determine qualitative and quan-
titative features of a type of body that the soul “puts on”
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yra nei$vengiami ir j juos butina atsizvelgti,
kaip ir j paklaidas nustatant tyrimo rezul-
taty patikimumg bei pagristumg. Trecia
vertus, nors Sie komunikavimo ypatumai
menkina Zmoniy tarpusavio supratimg,
trikdo mokslinés idéjos ar minties sklaida,
vadinasi, ir mokslo pazangg, tam tikrais
atvejais apercepcija gali bati ir naudinga,
nes suvokimo, supratimo, pazinimo ir pan.
individualumas, jo subjektyvis iskraipy-
mai gali bati postimiu naujoms pazinimo
jzvalgoms, todél gali pasitarnauti naujoms,
reik§mingoms Zmonijos pazangai patirtims
rastis.

Dél paminéty komunikavimo bei kulta-
riniy priezasciy, atskiros kalbos ir kalbinés
bendruomenés sgvokoms ir terminams kurti
telkiasi skirtingus principus, lemiamus so-
cialiniy, ekonominiy, kultariniy ir kalbiniy
veiksniy. Tarptautinis standartas ,,Termino-
logy work - Harmonization of Concepts and
Terms®, 1SO 860:1996, pabrézia: ,,Sgvoky
sistemy, kurias galima gretinti, skirtumai ir
klaidinantis terminy panasumas kelia tarp-
tautinio bendravimo problemy“ (p. VI). Tai
budinga ir $vietimo terminy jvairiakalbéms
sistemoms. Sgvoky ir terminy darninimas
néra visi$kai tapat@is procesai. Darninti pa-
prastai pradedama nuo sgvoky kaip pirminio
reiskinio, be to, sagvoky skirtingumas nebiti-
nai akivaizdus terminy lygmenyje, o skirtin-
gy kalby terminy panas$umas nebutinai reis-
kia, kad tais terminais reiskiamos sgvokos yra
tapacios.

Bolonijos procese komunikavimas vyks-
ta ne tik globaliai tarp daugybés saliy ir
Zmoniy, turinciy jvairiy prigimtinio intelek-
to tipy bei gyvenimo patiréiy, bet ir skirtin-
guose kontekstuose, nes tos patirtys nulem-
tos istoriniu poziariu skirtingy kultariniy,
kalbiniy, socialiniy bei profesiniy patirciy
tiek svietimo, tiek ir kitose profesinés veiklos
srityse. Kokybiskas prasmiy perteikimas,
kuris butinas vieningam ir sutelktam veiki-
mui, siekiant sutarty, musy atveju Bolonijos

human communication processes are unavoid-
able; therefore, they, as well as biases, have to be
paid attention to when trying to identify reli-
ability and validity of research results. However,
even though these peculiarities of communica-
tion interrupt reciprocal understanding, disturb
the spread of scientific idea or thought (and, as
a result, scientific development), in some cases
apperception can be useful as individuality of
perception, understanding, cognition etc. and its
subjective distortions can act as a certain push
towards new cognitive insights. As a result, it de-
termines the origination of new significant ex-
periences that influence progress of humanity.
Due to the already mentioned reasons
related to communication and culture, dif-
ferent languages and linguistic communi-
ties use different principles to create concepts
and terms. These principles are influenced by
social, economic, cultural and linguistic fac-
tors. The international standard “Terminology
work — Harmonization of Concepts and Terms”,
ISO 860:1996, emphasises that: “Differences of
comparable concept systems and misleading
similarities of terms create problems related to
international communication” (p. VI). This is
also the case with multilingual systems of edu-
cational terms. Harmonisation of concepts and
terms are not two identical processes. Harmo-
nisation usually starts with concepts as a pri-
mary phenomenon. Besides concept differenc-
es are not necessarily evident on the term level,
as well as similarities among terms in different
languages do not necessarily mean that con-
cepts represented by these terms are identical.
In the Bologna process, communication
takes place not only globally among a large
number of countries and people with a variety of
inborn intellect and life experiences, but also in
different contexts as these experiences are histor-
ically determined by different cultural, linguistic,
social and professional experiences both in edu-
cational and other professional activity fields. It
is very important to ensure high-quality rendi-
tion of meanings which is necessary when trying
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proceso tiksly, yra ypa¢ svarbus. Visame $ia-
me kontekste tampa svarbu darninti prasmes
tarp angly kalbos ir nacionaliniy Bolonijos
proceso saliy kalby.

Moksliskai pagrjsta sagvoky darninimg
tarp skirtingy kultary, be jau minéty veiks-
niy, lemia ir geras: a) kitos Salies nacionali-
nés $vietimo sistemos pazinimas (kulttrine,
socialine, ekonomine, kalbine bei profesine
prasmémis); b) savo nacionalinés $vietimo
sistemos pazinimas (tomis paciomis pras-
mémis); ¢) mokéjimas perkelti sagvoka bei ja
nusakantj terming (simbolj) i§ vienos kul-
tarinés, socialinés, kalbinés bei ekonominés
$vietimo sistemos j kitg, nepazeidus jos pras-
meés ir jau susiklosciusiy ty $aliy Svietimo ter-
miny nomenklatary’.

Savoky ir terminy perkélimo j skirtin-
gas kalbas praktika vis délto rodo, kad neat-
sizvelgiama tiek j bendruosius jvairiakalbés
komunikacijos perkélimo désningumus,
tiek i terminy bei sagvoky darninimo reko-
mendacijas. Tai ypa¢ matyti palyginti nau-
jose, menkas kultarines tradicijas turincio-
se pazinimo ir praktinés veiklos srityse - tai
ir kompiuterija, nanotechnologijos, naujo-
sios telekomunikacijos ir t. t. Zinoma, ¢ia
patenka ir Bolonijos proceso jgyvendini-
mo praktika atskirose Salyse. Todél neretai
nacionalinése $vietimo (kaip ir kity sri¢iy)
sagvoky ir terminy sistemose kyla vienokio
arba kitokio pobtidzio semantiné sumaistis:
a) dubliuojamos savokos arba tas savokas
jvardijantys terminai su jau anksc¢iau nacio-
nalinés tradicijos pripazintomis sgvokomis
ir terminais (kariesas - éduonis, sédyné -
pasosté, generacija - karta); b) terminali,
jvardijantys sgvoka priimancioje kalboje,
sagvoky lygmeniu pries§tarauja pazodiniams
terminy atitikmenims kilmés kalboje (an-
gly petrol - ,benzinas® ir prancizy petrole —
»nafta“; rusy kurok — ,skiltuvas, dauziklis®
lietuviy gaidukas - ,paleidiklis, trigeris®);

® Cia tikty lotyniskas posakis ,vetere novis augere“ - ,,nau-
jovémis aukstinti sengsias pazitiras®

to achieve the agreed aims; in our case these are
the aims of the Bologna process. In this context,
it becomes important to harmonise meanings
between the English language and national lan-
guages of the Bologna process member states.

In addition to the above-mentioned fac-
tors, scientifically validated harmonisation of
concepts among different cultures is also influ-
enced by: a) good knowledge of national educa-
tion system in other countries (cultural, social,
economic, linguistic and professional aspects);
b) good knowledge of the own national edu-
cation system (the same aspects); c) ability to
transfer a concept and its term (symbol) from
one cultural, social, linguistic and economic
educational system into another without dis-
torting its meaning and already settled no-
menclatures of terms of these countries’.

However, the practice of transferring con-
cepts and terms into different languages shows
that neither general regularities of multilingual
communication transfer, nor recommendations
for harmonisation of concepts and terms are
taken into consideration. This can be clearly seen
in such fields of cognition and practical activity
that are still relatively new and have insufficient
cultural traditions (e.g., computer science, nan-
otechnologies, new telecommunications etc.).
The practice of implementation of the Bologna
process in separate countries is also included
here. Therefore some kind of semantic confu-
sion is quite often found in national systems of
educational (as well as other fields) concepts and
terms: a) concepts or terms used to name these
concepts overlap with terms or concepts that
have already been acknowledged by national
tradition for example, decay in Lithuanian has
two terms: international — kariesas (en. caries)
and Lithuanian - éduonis (en. decay); box-seat
in Lithuanian has sédyneé (en. seat) — pasosté (en.
box-seat), generation in Lithuanian has again two
terms: international generacija (en. generation)
and Lithuanian - karta (en. generation); b) terms

° A Latin saying “vetere novis augere” (to praise old atti-
tudes with innovations) could be used here.
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¢) sukelia prieStaravimus tarp sagvoky arba
tarp terminy, jau funkcionuojanciy nacio-
nalinéje sistemoje, t. y. nedera arba pries-
tarauja jau funkcionuojanciai nacionalinei
nomenklatarai. Apskritai, nieko nuosta-
baus, kad tokia padétis klostosi Bolonijos
proceso $alyse. Jau minétame terminy dar-
ninimo standarte'® nurodytos tai lemian-
¢ios priezastys: a) kai dalykinéje srityje yra
keli teoriniai pozitriai; b) dalykiné sritis yra
nauja ir sparciai plétojama; c) dalykiné sritis
susijusi su humanitariniais arba socialiniais
mokslais (t. y. su filosofiniais, politiniais,
ideologiniais klausimais ir pan.) ir d) néra
tos dalykinés srities standartizacijos tradici-
jos. Kaip matome, (c) punkte aiskiai pasaky-
ta: tarp Svietimo sistemy, kurios turi gilias
kultarines, kalbines, politines ir ideologines
tradicijas, nomenklatary dermés tikrai daz-
nai stigs. Taip pat, nepaisant apskritai seny
$vietimo tradicijy, pats Bolonijos procesas
yra naujas ir naujoviskas, o tai lemia ir skir-
tinguy teoriniy poziiriy gausa.

Siame straipsnyje Lietuvos patirties pa-
vyzdziu atskleisime problemas, su kuriomis
buvo susidurta j lietuviy kalba verciant!!
pagrindine Bolonijos proceso savoka (reis-
kinj) - learning outcome'. Galbut §i patirtis
bus naudinga kitoms $alims plétojant savo
nacionaling $vietimo sistemos terminijg. Sa-
voka ir jg jvardijantis terminas i§ esmés téra
nedidelé matoma mokslo ledkalnio vir§ané.
»Po vandeniu® gladi didzioji ir esminé $io
ledkalnio dalis: daugiau arba maziau pagrjs-
tos ir patikimos mokslinés teorijos, kuriy pa-
grindu ir apibréziami bei jvardijami tikrovés
10" Terminology work — Harmonization of concepts and terms,
1O 860:1996 (§ 4.1.1.2).

"' Turimas omeny kruopstus prasmés perkélimas i§ vienos
$vietimo tradicijos i kitg, priskiriant tai prasmei adekvaty
nacionalinés $vietimo sistemos simbolj (terming), kuris ne
tik nepriestarauty jau funkcionuojanciai nacionalinei Svieti-
mo nomenklatarai, bet ir papildyty bei praturtinty ja.

12 Ne ka maziau sudétingas ir kito svarbaus Bolonijos pro-
ceso termino - ,competence — vertimas, nes jis j lietuviy

kalba iverstas tiesiogiai kaip ,,kompetencija‘, ignoruojant jo
turinyje jdéta ,,kompetentingumo® prasme.

that name a concept in a language that accepts it
contradict (on a concept level) to literal equiva-
lents of terms in the original language (English
petrol — Lithuanian “benzinas” and French pe-
trole — Lithuanian “nafta” (en. oil); Russian kurok
(en. striker)— Lithuanian “skiltuvas, dauziklis”,
Lithuanian gaidukas (en. trigger) — Lithuanian
“paleidiklis, trigeris“); c¢) cause contradictions
among concepts or terms that already function
in a national system, i.e. do not correspond to
or contradict to an already functioning national
nomenclature. It is hardly surprising that mem-
ber states of the Bologna process face this kind
of situation. The main reasons are indicated in
the above-mentioned standard for harmonisa-
tion of terms!®: a) several theoretical attitudes
are found in a subject area; b) a subject area is
new and is being rapidly developed; c) a subject
area is related to the humanities or social sci-
ences (i.e. to philosophical, political, ideologi-
cal issues etc.) and d) there is no standardisa-
tion traditions for that subject area. Section (c)
clearly indicates that: there is often going to be
some lack of harmony of nomenclatures among
educational systems that have deep cultural,
linguistic and ideological traditions. Besides, in
spite of generally quite old traditions in educa-
tion, the Bologna process itself is a new and in-
novative phenomenon. All this determines the
large number of different theoretic attitudes.

In this article, Lithuanian experience is used
as an example for revealing problems that were
faced when translating' into Lithuanian the
main concept (phenomenon) of the Bologna
process — learning outcome'. Other countries

10 Terminology work — Harmonization of concepts and terms,
ISO 860:1996 (§ 4.1.1.2).

' We talk here about a thorough transfer of meaning from
one educational tradition into another when ascribing an
adequate symbol (term) of a national educational system
to this meaning. The symbol should not contradict to the
already functioning national educational nomenclature and
should supplement and enrich it.

12 Another important term of the Bologna process that has
a complicated translation is “competence”. In Lithuanian,
it is literally translated as “kompetencija” which both in
English and Lithuanian means the power that a court, an
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rei$kiniai (jy atspindys abstrahuotas musy
samonéje). Tad tyrimy plétoté kiekvienoje ti-
krovés pazinimo srityje ir mokslinis jy pripa-
zinimas nei$vengiamai susijes su tos tikrovés
srities rei$kiniy nusakymu atitinkamomis
sgvokomis ir terminais, kurie paklasta siste-
miniams reikalavimams ir pasitvirtina prak-
tinio veikimo rezultatais. Juk reiskinio esmés
pazinimas ir nusakymas nei$vengiamai susi-
jes su to reiskinio tyrimais: kuo geriau istir-
tas reiskinys, tuo tiksliau jis apibréziamas bei
jvardijamas.

Remiantis terminy ir sgvoky darninimo
metodologija, pristatyta minétame standar-
te", Siame straipsnyje savokos learning out-
come darninimo veiksmai apims pirmine
sgvokos analize. Jos metu nustatoma, kurie
atskiry kalby sgvoky pozymiai sutampa ir
kurie vienos kalbos savokos pozymiai ski-
riasi nuo kitos kalbos sgvokos pozymiy. Sa-
vokos pirmiausia nagrinéjamos lyginant jy
apibréztis (t. y. pacias savokas), o ne jy ter-
minus. Kaip nurodo minétas standartas',
apibréztys, kuriomis vadovaujamasi $iame
straipsnyje, imamos i§ patikimy Saltiniy,
jskaitant Zinomy srities specialisty nuomo-
nes, ir nustatomi intensiniai®® ir (arba) eks-
tensiniai'® skirtumai. Ir tik sutarus dél vie-
nodo skirtingose $vietimo kultiirose sgvoky
supratimo (tos pacios apibrézties), imamasi
terminy atitikties.

13 Terminology work — Harmonization of concepts and terms,
ISO 860:1996 (§ 4.1.2).

" Terminology work — Harmonization of concepts and terms,
ISO 860:1996 (§ 4.2.2).

15 Savokos intensija - pozymiy, sudaranciy savoka, aibé; sa-
vokos turinys.

16 Savokos ekstensija — visuma objekty, kuriuos atitinka sa-
voka; savokos apimtis.

could use this experience when developing their
national terminology of the educational system.
A concept and a term that names it are basically
just a small part of the tip of the science iceberg
that we can see. Underneathlie thelargestand the
most important part of this iceberg, i.e. more or
less validated and reliable scientific theories that
are used as a basis for defining and naming real
phenomena (their reflection is abstracted in our
mind). Therefore, research development in each
sphere of reality cognition and their scientific
acknowledgement are inevitably related to the
description of phenomena of this reality sphere
by specific concepts and terms which conform
to systemic requirements and are validated by
practical use. Without a doubt, knowledge and
description of the essence of a phenomenon are
related to researches this phenomenon; the bet-
ter a phenomenon is researched, the more pre-
cisely it can be defined and named.

In accordance with the methodology for
harmonisation of terms and concepts, intro-
duced in the above-mentioned standard®, har-
monisation of the concept learning outcome
in this article will involve a primary concept
analysis. This analysis helps to identify features
of concepts in different languages that match
each other and features of a concept in one lan-
guage that differ from features of this concept
in another language. First of all, definitions of
concepts (i.e. concepts themselves) rather than
their terms are compared. The standard"* indi-
cates that definitions used in this article are tak-
en from reliable sources, including opinions of
famous specialists in a field. Intensive’ and (or)
extensive'® differences are then identified. Only

organization or a person has to deal with something, ignor-
ing the meaning of “kompetentingumas” (competence - the
ability to do something well) that is coded in its content.

13 Terminology work — Harmonization of concepts and terms,
ISO 860:1996 (§ 4.1.2).

" Terminology work — Harmonization of concepts and terms,
ISO 860:1996 (§ 4.2.2).

!5 Intension of a concept - a set of attributes that comprise a
concept; the content of a concept.

16 Extension of a concept - entirety of objects that a concept
corresponds to; the volume of a concept.

19
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1
Z0DZI0 LEARNING VERTIMAS

] LIETUVIY KALBA SAVOKOS
LEARNING OUTCOME PRASMES
KONTEKSTE

Learning outcome - viena svarbiausiy ir
dazniausiai vartojama Bolonijos proceso
sgvoka ir terminas. B. Bartoshas (2008) le-
arning outcome prilygino Bolonijos proceso
kodui. Didziausia $iuo terminu nusakomos
sagvokos vertimo problema gludéjo ne jos
prasméje, nes anot S. Adamo (2007), ,,$iuo
metu Europoje ir pasaulyje néra vieningos
nuomoneés dél studijy rezultaty sgvokos api-
brézties, taciau néra dideliy nesutarimy dél
studijy rezultaty sampratos. Nuo Siaurés Eu-
ropos iki Australijos, Naujosios Zelandijos,
Siaurés Amerikos ir Piety Afrikos studijy
rezultatai apibréziami su neesminiais skir-
tumais® (p. 4). Tai galéty reiksti tik viena -
sgvokos pozymiai visose S. Adamo minétose
Salyse skiriami daugmaz vienodai, o apibré-
Zimas daromas i$ sgvokos pozymiy, vadinasi,
tiek apibréztis, tiek pati sgvoka neturi kelti
darninimo klausimo.

Dauguma tyréjy (Adam, 2004; 2007;
Gosling, Moon, 2001; Moon, 2002; Kenne-
dy, 2007; Kenedy, Hyland, Ryan, 2009; The
Shift to Learning Outcomes, 2008 ir kt.) i$
esmés sutaria: ,,learnig outcoms“"’ yra , teigi-
niai, nusakantys, kg studentas zino, supranta

7 Terminas ,learning outcome“ priklausomai nuo kon-
teksto gali buti verc¢iamas dvejopai: a) kaip ,studijy re-
zultatas’, kuris reprezentuoja objektyvius reikalavimus
studijuojanciyjy pasiekimams kvalifikacijai arba kreditams
suteikti, aprasytus studijas reglamentuojanciuose doku-
mentuose, todél angliskai tokig savoka tikslingiau jvardinti
terminu ,learning outcome standard*; b) kaip ,,studijavimo
rezultatas®, kuris reprezentuoja objektyvizuota subjektyvy
studento studijavimo pasiekimg po vertinimo proceduros,
kuris gali atitikti arba ne objektyvius reikalavimus (,,learning
outcome standards®) kvalifikacijai arba kreditams suteikti
(angliskas atitikmuo buty ,learning outcome®). Pvz., EQF
(2008, p. 11) ,,learning outcome® sgvoka apibrézta kaip sub-
jektyvus studento ,,studijavimo rezultatas®, bet pac¢iame do-
kumente naudojamas kaip ,,studijy rezultatas“ — objektyvus
reikalavimas skirtingiems kvalifikacijy lygmenims aprasyti.

when an agreement is reached upon identical
understanding (the same definition) of concepts
in different educational cultures, terminological
consistency is taken into consideration.

1

TRANSLATION OF LEARNING INTO
LITHUANIAN IN THE CONTEXT OF
THE MEANING OF THE CONCEPT
LEARNING OUTCOME

Learning outcome is one of the most important
and most often used concept and term of the
Bologna process. Bartosh (2008) referred to
a learning outcome as the code of the Bologna
process. The biggest translation problem related
to the concept described by this term was not
its meaning. According to Adam (2007), “there
is currently no precise agreement about, or def-
inition of, the term “learning outcome” across
Europe or the rest of the globe. However, this
does not necessarily signify a problem as most
who use the term have taken it with minor vari-
ations from Northern European, Australian,
New Zealand, South African and US practice”
(p.4). This can only mean that features of a con-
cept are more or less identically distinguished in
all the countries mentioned by Adam. Besides,
attributes of a concept are used when defining
it. Thus neither a definition nor a concept itself
should have issues related to harmonisation.
Many researchers (Adam, 2004; 2007;
Gosling, Moon, 2001; Moon, 2002; Kennedy,
2007; Kenedy, Hyland, Ryan, 2009; The Shift to
Learning Outcomes, 2008 and others) basically
agree that learning outcomes'” are “statements

7 Term ,learning outcome“ depending on context could
be translated twofold: a) as ,learning outcome standard®
(“studijy rezultatas”) which represents objective require-
ments for student learning achievements to award qualifica-
tion or credits, described in studies regulating documents.
Therefore more precise would be to name such concept with
term ,,learning outcome standard®; b) as ,learning outcome
(“studijavimo rezultatas”) which represent objectivised sub-
jective learning achievement of student after assessment
procedure. The latter (,learning outcome®/’studijavimo
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ir yra pajégus padaryti pasibaigus studijy
procesui bei yra apibréziami ziniomis (Zi-
nojimu), mokéjimais ir kompetentingumu®
(EQE, 2008, p. 11).

Didziausia problema verciant learning
outcome | lietuviy kalba'® buvo ne pati sgvo-
ka (jos apibréztis), bet lietuviy kalbos Zodziy
priskyrimas tai prasmei. Ir tai siejosi su abiem
zodziais: tiek learning, tiek outcome.

Angly kalbos zodis learning paprastai j
lietuviy kalba verciamas kaip ,,mokymasis®
Tac¢iau auk$tajame moksle, skirtingai nuo
bendrojo ugdymo ir profesinio mokymo sek-
toriy, dominuoja ne mokymas(is), bet désty-
mas ir studijavimas®® (studijos). Dél $ios prie-
zasties, priklausomai nuo $vietimo sektoriaus
(bendrojo ugdymo, profesinio mokymo ar
aukstojo mokslo), zodis learning turéty buti
veréiamas kaip ,mokymasis (bendrojo ug-
dymo arba profesinio mokymo sektoriuose)
arba kaip ,studijavimas® (aukstojo mokslo
sektoriuje). Taciau toks zodzio learning ver-
timas neatitikty learning outcome kaip reiski-
nio originalios prasmés, nes ,,mokymosi“ ar
»studijavimo® rezultatai yra subjektyviy as-
mens mokymosi arba studijavimo pastangy
ir gabumy iSdava, kuriy kokybé jvertinama
lyginant su nustatytais reikalavimais (stan-
dartais). Si subjektyvioji learning outcome
prasmé Bolonijos procese yra $alutiné ir tam
tikra prasme, kaip minéjome, klaidinanti. Pa-
grindiné learning outcome prasmé Bolonijos
procese — objektyviis reikalavimai®® studenty
studijavimo pasiekimams, kuriuos jie turi
pademonstruoti, kad buty suteikta siekiama

'8 Esame jsitiking, kad su panaiomis vertimo proble-
momis j savo nacionaling terminijg susidaré ir kity Saliy
mokslininkai.

1 Studijavimas yra mokymasis per tyrimus, t. y. kai Zinios
igyjamos atliekant didesnio ar mazesnio savarankisku-
mo tyrimus, 0 ne perimant Zinias i§ jvairiy informacijos
Saltiniy.

% Paprastai, priklausomai nuo aukstosios mokyklos apsis-
prendimo, savo studijose ji gali taikyti minimalius, tipinius
arba isskirtinius reikalavimus studenty studijavimo pasieki-
mams. Atitinkamai skiriami slenkstiniai (minimalas), tipi-
niai ir isskirtiniai studijy rezultatai.

of what a learner knows, understands and is
able to do on a completion of a learning pro-
cess, which is defined in terms of knowledge,
skills and competence” (EQF, 2008, p. 11).

The biggest problem when translating learn-
ing outcome into Lithuanian'® was not the concept
itself (its definition) but rather the attribution of
Lithuanian words to that meaning. This was relat-
ed to both of the words - learning and outcome.

English word learning is usually translated
into Lithuanian as “mokymasis” (“learning at
secondary or VET school”). However, unlike
sectors of general education and vocational
training, higher education is related to lecturing
(teaching at HEI) and studying"® (composition
of lecturing and studying gives “studies”) rather
than learning. Taking into consideration edu-
cational sector (general education, vocational
training or higher education), learning should
be translated as “mokymasis” (in the sectors of
general education or VET) or as “studijavimas”
(studying or learning at higher education in-
stitution). However this translation of learning
would not correspond to the meaning of learn-
ing outcome as a phenomenon as “mokymosi”
(learning at school or VET school) or “studi-
javimo” (studying or learning at HEI) outcomes
are a result of subjective individual's efforts
and aptitude to learn or study. Their quality is
evaluated when comparing them to the set re-
quirements (standards). This subjective mean-
ing of learning outcome is rather indirect and,
to a certain extent, as it was mentioned above,
misleading in the Bologna process. The main

rezultatas”) could correspond or not to the objective re-
quirements (,,learning outcome standards®) to award quali-
fication or credits (equivalent in English it would be “learn-
ing outcome”). For example, in EQF (2008, p. 11) concept
of ,learning outcome® is described as subjective ,,learning
outcome* of student, but in the document on its own is used
as objective requirement to describe different levels of quali-
fications - ,,learning outcome standard®.

'8 We are sure that foreign scientists have also faced similar
translation-related problems in their national terminology.
19 Studying is learning through researches; i.e. when knowl-
edge is acquainted through more or less independent re-
searches rather than taking knowledge from a variety of
sources of information.

21
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kvalifikacija*'. Kitaip tariant, learning out-
come yra objektyvus reikalavimas studijoms
(déstymui ir studijavimui, t. y. bendroms
déstytojo ir studento pastangoms, jy savei-
kai), kurie nurodo atitinkama studijy kokybe.
Vadinasi, i$ tikryjy angly kalboje turéty bati
vartojamas ne learning outcome, bet learning
outcome standard ar panasus terminas®.

Studijos gali buti universitetinés, baka-
lauro, magistro, sociologijos ar psichologijos
ir pan. Visy studijy tipams (universitetinés,
koleginés), pakopoms (bakalauro, magistro)
ir formoms (sociologijos, inZzinerijos, medi-
cinos ir t. t.) keliami atitinkami reikalavimai,
kuriuos konkreciai nusako studijy rezultatai.
S. Adamas (2007) pabrézia: studijy rezultatai
(learning outcomes) yra visy trijy lygiy reika-
lavimai studijoms - instituciniai (studijy da-
lyko, studijy programos), nacionaliniai (3alies
mastu ir atskiruose sektoriuose) bei tarptau-
tiniai (tarptautiniam kvalifikacijy pripazi-
nimui ir palyginimui). Svarbu turéti omeny,
kad visuose $iuose trijuose lygmenyse ir juos
nusakanciuose Europos, nacionalinése ir sek-
torinése kvalifikacijy sarangose, studijy pa-
kopy, studijy krypties, studijy programy bei
studijy dalyky ar moduliy aprasuose (1 pav.)
reikalavimai kvalifikacijy (arba kredity) su-
teikimui apibréziami remiantis tik studijy
rezultatais™ (vartojamas tas pats terminas —
learning outcome).

21 Learning outcomes* yra reikalavimai, kuriuos pasiekus
suteikiama kvalifikacija (baigus studijy programa) arba kre-
ditai (baigus studijy dalyka ar modulj).

2 Bent jau mokslinéje literatiiroje. Tada moksliné an-
gly kalba buty tikslesné, lengviau suprantama kity Saliy
skaitytojams.

# Bolonijos ir kituose Europos Sajungos dokumentuose
reikalavimai kvalifikacijos ar kredity suteikimui visose
studijy pakopose, studijy krypties aprasuose, studijy pro-
gramose ar studijy dalykuose arba moduliuose aprasomi
ta pacia ,learning outcomes“ (studijy rezultaty) kategorija.
Lietuvoje Studijy kokybés vertinimo centro (SKVC) direk-
toriaus 2010 m. kovo 3 d. jsakymu Nr. 1-01-18 patvirtintose
»Ketinamy vykdyti studijy programy apra$o rengimo ir jo
atitikties Lietuvos Respublikos $vietimo ir mokslo ministro
patvirtintiems bendriesiems ir specialiesiems reikalavimams
studijy programoms nustatymo metodiniuose nurody-
muose” ,,learning outcomes studijy programos lygmenyje

meaning of learning outcome in the Bologna
process is as follows: objective requirements™ for
student learning achievements which they have
to demonstrate in order to be awarded a quali-
fication*. In other words, learning outcome is
objective requirements for studies (for teaching
and learning as well as lecturing and studying,
i.e. joint teachers and students’ efforts, their in-
teraction) that indicate some specific quality of
studies. Thus a term learning outcome standard
or a similar term should be used in English in-
stead of the term learning outcome®.

There are university, bachelor, master, soci-
ology or psychology and other types of studies.
All types (university, college), cycles (bachelor,
master) and forms (sociology, engineer, medi-
cine etc.) of studies have specific requirements
that are specifically defined in terms of learning
outcomes. Adam (2007) highlights that learn-
ing outcomes are study requirements of all
three types — institutional (course unit, study
programme), national (at state level and indi-
vidual sectors) and international (for interna-
tional acknowledgement and comparison of
qualifications). It is important to keep in mind
that all these three levels at European, national
and sector qualifications frameworks that de-
fine them, as well as in descriptions of study
cycles, fields of studies, study programmes and
course units or modules (Fig. 1), requirements
for awarding a qualification (or credits) are de-
fined in terms of learning outcomes only*.

2 Usually, a higher education institution itself decides what
requirements (minimal, typical or exceptional) should be
applied to students’ learning achievements. According to
this, threshold (minimal), typical and exceptional learning
outcomes standards are distinguished.

21 “Learning outcomes” here are requirements that have to
be achieved in order to be awarded a qualification (upon
completion of a study programme) or credits (upon comple-
tion of a course unit or module).

2 At least in scientific literature. In that case scientific Eng-
lish would be more precise and easier to understand for for-
eign readers.

% In the Bologna and other European Union documents, re-
quirements for awarding a qualification or credits in all the cy-
cles of studies, descriptions of study fields, study programmes
or course units or modules are described in terms of the same
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1 pav. Studijy rezultatai studijas reglamentuojanciuose dokumentuose
Fig. 1. Learning outcomes standards in documents that regulate studies
(EKS — Europos kvalifikacijy sqranga / EQF — European qualifications framework; NKS — nacionaliné kvalifikacijy sqranga / NQF — National qualifications framework;
SKS — sektoriné kvalifikacijy sqranga / SQF — Sectoral qualifications framework; SKA — studijy krypties aprasai / DFS — descriptions of a field of studies;
SPA - studijy programy aprasai / DSP — descriptions of study programmes; SDA — studijy dalyky/moduliy aprasai / DCU — descriptions of course units/modules)

Taigi savokos learning outcome turinyje
uzkoduoti objektyvis (darbo rinkos ir vi-
suomenés) reikalavimai absolvento Zinioms,
Zinojimui, supratimui, mokéjimams, ver-
tybéms, poziGriams ir kompetentingumui
neleidzia zodzio learning versti kaip ,,moky-
masis“ ar ,,studijavimas®, nes tai Zyméty su-
bjektyvias mokinio ar studento veiklas. Todél
vercéiant learning outcome kaip ,,mokymosi®
ar ,,studijavimo rezultatas“ baty iskreipiama
originali learning outcome kaip objektyvaus
reikalavimo (standarto) prasmé ir atspin-
dimi subjektyvis studenty studijavimo pa-
siekimai, savo ruoztu galintys nesutapti su
nustatytais objektyviais reikalavimais, kuriy
pagrindu turi bati suteikiama kvalifikacija
(arba kreditai). Butent reikalavimy objekty-
vumas (standartas) uzkoduotas learning out-
come turinyje neleidzia Sios sgvokos versti

verciami kaip ,,studijy siekiniai®, ta¢iau studijy dalyko lyg-
menyje ,learning outcomes® jau verciami kaip ,,studijy re-
zultatai“ (1 priedo 3 lentelé). Sis nesusipratimas (juo labiau
kad LR $vietimo ir mokslo ministro jsakymuose vartojamas
tik studijy rezultaty terminas) véliau buvo pasalintas isleidus
kita 2010 m. gruodzio 20 d. SKVC direktoriaus jsakyma Nr.
1-01-163.

Thus objective (set by labour market and
society) requirements for graduate’s knowl-
edge, knowing, understanding, skills, values,
attitudes and competence that are encoded in
the content of the concept learning outcome
do not allow translating the word learning as
“mokymasis” (learning at school or VET) or
“studijavimas” (studying or learning at HEI) as
this would signify a learner’s or student’s sub-
jective activities. Therefore, if learning outcome
would be translated as “mokymosi” (learning

“learning outcomes” category. In the “Methodical Descrip-
tions for Preparation of Descriptions of Study Programme
Projects and Identification of its Compliance to the Require-
ments for Study Programmes Set by the Minister of Science
and Education of the Republic of Lithuania” approved by the
order No. 1-01-18, 3™ March 2010, of the director of the Cen-
tre for Quality Assessment in Higher Education, “learning out-
comes” are translated as “studijy siekiniai” (“learning aims”)
at the study programme level; however, “learning outcomes”
are already being translated as “studijy rezultatai” (“learning
outcomes”) at the course unit level (Annex 1, Table 3). This
misunderstanding (the rather that the term “learning outcome
standard” is used in all the orders of the minister of education
and science of the Republic of Lithuania) was later eliminated
with the publication of the other order No. 1-01-163, 20* De-
cember 2010, of the director of the Centre for Quality Assess-
ment in Higher Education.
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zodziu ,,mokymasis“ ar ,studijavimas®. Tam
lietuviy $vietimo tradicija suteikia bene arti-
miausig pagal learning prasme ,,objektyvaus
turinio® Zodj - ,,studijos” (arba ,ugdymas“)*.
Besimokanciajam gali buti suteikta kvalifika-
cija ar kreditai tik tuo atveju, jei subjektyvis
studento studijavimo pasiekimai atitinka nu-
statytus objektyvius studijy (universitetiniy
ar koleginiy, bakalauro ar magistro, eduko-
logijos ar medicinos ir t. t.) rezultatus. Vadi-
nasi, termino learning outcome zodj learning
j lietuviska $vietimo tyrimy kulttrg batina
versti ne tiesiogiai kaip ,,studijavimas® arba
»mokymasis®, bet kaip ,,studijos” arba ,,ugdy-
mas’, nes jie atskleidzia ugdymui arba studi-
joms keliamus reikalavimus, o kartu nurodo
ir pastaryjy kokybe.

Matome, kad tai neatitinka tiesioginés
zodzio learning prasmés angly kalboje, bet
moksle labai daznai tiesioginis vertimas i$
vienos kultaros j kita gali bati ne tik klaidin-
gas, nes iSkreipia pamatine rei$kinio prasme,
bet ir kurioziskas®. Terminologijos praktiko-
je, kaip ir terminy darninimo darbe, pripa-
zjstami keli terminy atitikties tipai. Standar-
tas ,Terminology work - Harmonization of
Concepts and Terms®, ISO 860:1996, priim-
tinais laiko tris terminy atitikties tipus: a) ati-
tiktis, grindziama terminy formomis (histo-
ry — histoire — ucmopus - istorija); b) atitiktis,

¢ Bendrajame ,,Lietuviy kalbos Zodyne“ sgvoka ,,studijos*
apibréziamos taip: ,,1. mokymasis aukstojoje arba specia-
liojoje mokykloje, studijavimas; 2. gilinimasis j kurj nors
dalyka, kruopstus jo tyrinéjimas® SKVC su studijomis
susijusiy savoky zodynélyje (2011) ,,studijos” apibréztos taip:
»Asmens, jgijusio ne zemesnj kaip vidurinj i§simokslinima,
studijavimas aukstojoje mokykloje pagal tam tikra studijy
programg arba rengiant disertacijg. Pastaba: Studijavi-
mas yra specifinis mokymosi budas, kai zinios jgyjamos
ir tyrimy budu®“ Objektyvumo pozymj ,studijy“ savokai
suteikia patikslinimai ,pagal studijy programg” ir ,tyrimy
badu’, nes tiek studijy programai, tiek tyrimams keliama
gausybé objektyviy reikalavimy, iSdéstyty daugybéje studi-
jas reglamentuojanc¢iy dokumenty.

% Pavyzdziui, aukstos kvalifikacijos angly-lietuviy kalbos
vertéjas, net ir matydamas konteksta, bet giliau nesusipa-
zines su Vakary $aliy $vietimo tradicija, Zodj ,letter” verté
kaip ,laiskas®, nors originalo autoriai turéjo omeny vertini-
mo pazymj (raide - A, B, C, D, E).

at school or VET) or “studijavimo rezultatas”
(studying or learning at HEI), the original
meaning of learning outcome as an objective re-
quirement (standard) would be distorted. This
would also reflect subjective student learning
achievements that could not correspond to the
set objective requirements that are used as a
basis for awarding a qualification (or allocat-
ing credits). It is objectivity of requirements
(standard) which is encoded in the content
of learning outcome and which does not al-
low translating this concept as “mokymasis”
(learning at school or VET) or “studijavimas”
(learning at HEI) as subjective results of learn-
ing. For this purpose, Lithuanian educational
tradition suggests to use a word “studijos” (en.
studies) or “ugdymas” (en. education)** which
has the closest “objective content” to the Eng-
lish learning. A learner can be awarded a qual-
ification or allocated credits only if student’s
subjective learning achievements correspond
to the set objective requirements for learning
(university or college, bachelor or master, edu-
cology or medicine etc.) outcomes. This means
that in the Lithuanian educational research
culture, the word learning of the term learning
outcome has to be translated as “studijos” (en.
studies) or “ugdymas” (en. education) rather
than literally as “studijavimas” (en. studying)
or “mokymasis” (en. learning). Only “studijos”
(en. studies) or “ugdymas” (en. education) re-
veal objective requirements set for learning or

2 In the general “Lithuanian Language Dictionary” (in
Lithuanian) the concept “studijos” (studies) is defined as:
“l. Learning in a higher or special school, studying; 2. go-
ing deep into a subject, researching it thoroughly” In the
dictionary of study-related concepts, prepared by the Cen-
tre for Study Quality Assessment (2011), “studijos” (studies)
is defined as “individual’s, who has no less than secondary
education, studying in a higher education institution in ac-
cordance with a specific study programme or when writing
a dissertation. Note: Studying is a specific way of learning
when knowledge is also gained through researches”. The fea-
ture of objectivity is given to the concept “studijos” (studies)
by specifications “in accordance with a specific study pro-
gramme” and “through researches” as a lot of objective re-
quirements outlined in documents that regulate studies are
set for both a study programme and researches.
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grindZiama terminy reik§mémis (data pro-
cessing — traitment des donnees — 06pabomxka
Oannvix - duomeny apdorojimas); ¢) misri
atitiktis (magnetic tape — bande magnetique -
MAZHUMHHASA JleHma - magnetiné juosta).
Kaip matome, atitiktis, grindziama terminy
reik§mémis, yra jprasta skirtingy kalby termi-
nams, bet learning ir ,studijavimas® atitiktis
i tiesy tokia néra, nes lietuviskas zodis savo
reik§me iSkreipia esminius sgvokos pozymius.
Kita vertus, pats pirmapradis sgvokos learning
outcome jvardijimas angly kalbos simboliais,
kaip jau minéjome, galéjo buti adekvatesnis
ir tikslesnis, pavyzdziui, nurodant, kad tai
yra reikalavimai (standartai) studenty studi-
javimo pasiekimams kvalifikacijai ar kredi-
tams suteikti, o ne Siaip bet kokie subjektyviis
»studijavimo rezultatai® (learning outcomes).
Pirmapradis (originalusis) savokos learning
outcome naudojimas akivaizdziai tokig pras-
me ir atskleidzia. Taciau daznai verciant j kitg
kalba terminus operuojama tik terming su-
daranciais Zodziais® ir jy tiesioginiu vertimu
i§ vienos kalbos j kita, nejsigilinus j savokos
prasme ir naudojima, kuri uzkoduota tais zo-
dziais. Vadinasi, anksciau pristatyta originali
learning outcome savokos prasmé, kuri pirmi-
nio Saltinio kalba uzkoduota kaip objektyvus
reikalavimas (standartas) déstymui ir studi-
javimui (studijoms), ir lietuviskoje aukstojo
mokslo tyrimy ir praktikos tradicijoje turéty
lygiai taip pat atkoduoti (ir versti) Zodj lear-
ning kaip zodj ,studijos“ (arba ,ugdymas®
bendrojo ugdymo ir profesinio mokymo sek-
toriuose), kad nebuty iskraipyti sgvokai lear-
ning outcome (o ne atskiram zodziui learning)
karéjy suteikti esminiai pozymiai. Keis¢iau-
sia, kad dél tokios akivaizdzios vertimo nea-
titikties Lietuvos $vietimo, ypa¢ akademinéje
bendruomenéje didesniy diskusijy nekilo”.

%% Panasiai atsitiko ir su termino ,,competence® vertimu, kai
jis buvo tiesiogiai isverstas j ,kompetencija*, o ne j “kompe-
tentingumg“ (Van der Klink, Boon, 2002).

¥ Tokia situacijg gal biit galima bty paaiskinti tuo, kad
nacionaliniuose $vietimo dokumentuose ir mokslinéje lite-

studies and indicate the quality of the latter at
the same time.

We can see that this does not match the
direct meaning of learning in the English lan-
guage. However, in science literal translation
from one culture into another quite often can
be not only misleading as it distorts original
meaning of the concept but also quite curi-
ous®. Several types of term consistency are
acknowledged in terminological practice and
activities related to harmonisation of terms.
The standard “Terminology work — Harmoni-
zation of Concepts and Terms’, ISO 860:1996,
identifies three types of terminological consis-
tency as acceptable: a) consistency based on
forms of terms (history - histoire — ucmopust -
istorija); b) consistency based on meanings of
terms (data processing — traitment des donnees —
obpabomxa danHvix — duomeny apdorojimas);
c) mixed consistency (magnetic tape - bande
magnetique - MAZHUMHHAS TleHMa — magnetiné
juosta). It can be seen that consistency based
on meanings of terms is rather common from
terms in different languages; however, consis-
tency of learning and “studijavimas” (studying
or learning at HEI) is not of that kind as the
Lithuanian word in its meaning distorts es-
sential features of the concept. On the other
hand, the very first naming of the concept
learning outcome in the English language
symbols could have been more adequate and
precise; for example, by indicating that this is
requirements (standards) for student learning
achievements in order to be awarded a quali-
fication or credits rather than some simple
subjective “studijavimo rezultatai” (studying
or learning outcomes). The very first (original)
use of the concept learning outcome apparently
reveals this meaning. However, when trans-
lating terms from one language into another

» For example, “knowing the context but without a proper
knowledge of the Western educational tradition, a qualified
English-Lithuanian translator translated the word “letter” as
“laiskas” (piece of writing), even though the authors meant
the grade for assessment (letter - A, B, C, D, E).

25



26 AUKST0JO MOKSLO KOKYBE - THE QUALITY OF HIGHER EDUCATION -2011/8

2
70DZI0 OUTCOME VERTIMAS

] LIETUVIY KALBA SAVOKOS
LEARNING OUTCOME PRASMES
KONTEKSTE

Verciant Zodj outcome, situacija buvo ne tokia
sudétinga, nes tiesioginis jo vertimas j lietuviy
kalbg nepriestaravo originaliai uzkoduotai sg-
vokos learning outcome prasmei. Kita vertus,
zodis outcome lietuviy kalboje turi kelias reiks-
mes: ,rezultatas, pasekme, i§dava“ (Zr. zody-
nus Alkonas; Anglonas). Ta aplinkybé, kad sa-
voka learning outcome jau aprasyta Bolonijos
ir kituose Europos Sgjungos dokumentuose,
zodis outcome taip pat turi bati ver¢iamas ne-
priestaraujant originalios sgvokos pozymiams
ir termino prasmei. Dabartiniame lietuviy kal-
bos zodyne (DLKZ) 7odziai ,rezultatas® »pa-
sekmé® ir ,,i§dava“ aiskinami taip:

o ,Rezultatas: 1. kas pasidaro nuo ko-
kio veiksmo, veiksnio, priezasties, padari-
nys. 2. kokio veikimo konkretus rodiklis,
pasekmé*.

o ,Pasekmé: padarinys, rezultatas®

o ,I8dava: padarinys, rezultatas®

Matome, kad tiek zodis ,,pasekmé®, tiek
zodis ,iSdava“ aiskinami remiantis Zodziu
»rezultatas® Aiskinant pastaruosius Zodzius
(,pasekmeé®; ,isdava®“) pasitelkiamas dar vie-
nas zodis ,padarinys® DLKZ 7o0dj ,padari-
nys“ taip pat aiSkina remdamasis Zodziu ,re-
zultatas®: ,Padarinys: rezultatas, vaisius (ypac
neigiamas)*

Zodzio outcome prasme kaip ,rezultatg”
taip pat aiskina ir ,,Oxford Advanced Learner’s
Dictionary“ (7th edition, 1997, p. 1075)* bei
,Oxford Dictionary“ (1998, p. 580)%. Vadinasi,
lietuviy kalboje zodziai ,,pasekmé®, ,isdava® ir
»padarinys®, o angly kalboje outcome i§ esmés

rataroje dazniausiai buvo vartojama tik ,,studijy” savoka, o
»studijavimo® sagvoka beveik nevartojama.

2 Outcome - the result or effect of an action or
event® (p. 1075). ,,Effect — a result” (p. 488).

% Outcome - a result; a visible effect (p. 580).

very often only the words®* that comprise a
term and their direct translation are taken into
consideration without analysing the meaning
and use of the concept that is encoded in these
words. Thus a previously introduced origi-
nal meaning of the concept learning outcome
that was encoded by the primary source as an
objective requirement (standard) for lectur-
ing and studying (both lecturing and studying
compose studies) should identically decode
(and translate) the word learning in the Lithu-
anian tradition of higher education researches
and practice as “studijos” (or “ugdymas” in the
sectors of general education and vocational
training), so that the essential features given
to the concept learning outcome (rather than
a separate word learning) by its creators were
not distorted. Strange to say but no big discus-
sions were caused due to this apparent transla-
tion inconsistency in education and especially
academic community” of Lithuania.

2

TRANSLATION OF OUTCOME INTO
LITHUANIAN IN THE CONTEXT OF
THE MEANING OF THE CONCEPT
LEARNING OUTCOME

Situation was not as complicated with the
translation of outcome as its direct translation
into Lithuanian did not contradict the origi-
nal meaning encoded in learning outcome. On
the other hand, the word outcome has several
meanings in Lithuanian: “rezultatas (en. result,
outcome), pasekmé (en. train, outcome), iSdava
(en. upshot, outcome)” as indicated in diction-
aries Alkonas and Anglonas. The fact that the

% A similar problem is faced with the term “competence”
when it was directly translated as “kompetencija” rather than
“kompetentingumas” (en. competence; Van der Klink, Boon,
2002).

¥ The situation may be explained by the fact that national
education-related documents and scientific literature have
most often used only the concept “studijos” (studies) while
the concept “studijavimas” (studying or learning at HEI) has
been almost completely avoided.
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ai$kinami remiantis tuo paciu zodziu - ,re-
zultatas®. Todél galima teigti: lietuviy kalboje
geriausiai Zodzio outcome vertima atitikty zo-
dis ,,rezultatas® Juo labiau, kad antroji zodzio
»rezultatas aiskinimo prasmé lietuviy kalboje
yra ,,kokio veikimo konkretus rodiklis, pase-
kmé“ (DLKZ). Learning outcome savo giliausia
prasme kaip tik yra studijy kokybés rodiklis,
bitinas studento veikimo (studijavimo) rezul-
tatas (pasekmé) kvalifikacijai (ar kreditams)
suteikti. Zodis ,rodiklis“ aiskinant Zodj ,,re-
zultatas“ ypac tinka tiksliai nusakyti learning
outcome prasme, nes zodis ,rodiklis rodo
rei$kinio matavimo galimumag, o tai yra vienas
i$ esminiy studijy rezultato (learning outcome
standard) prasme nusakanciy pozymiy.
Uzsienio mokslininkai j kitas (ne angly)
kalbas taip pat Zodj outcome vercia kaip ,,re-
zultatas®. Pavyzdziui, vokie¢iy mokslininkai
V. Gehmlichas, T. Mitchellas ir M. Steimannas
(2008) outcome irgi vercia kaip ,rezultatas®
(vok. ergebnis)®. Europos Sgjungos dokumen-
tuose nuo 2009 m. $alia ZodZio outcome pradéta
ras$yti Zodj result, norint aiSkiai parodyti ZodzZio
outcome prasme ir padéti Bolonijos procese da-
lyvaujanc¢ioms $alims vienareik$miskai jj i$si-
versti. Pavyzdziui: ,,An information policy has
been devised to ensure optimum disclosure of
quality results/outcomes subject to national/
regional data protection requirements...<...>
Evaluation and review covers processes and re-
sults/outcomes of education including the as-

outcomes of the evaluation process are discus-
sed with relevant stakeholders and appropriate
action plans are put in place*”'. Cia galima biity
atkreipti démesj ir i standartinés kalbos vieng

30 Gehmlich V., Mitchell T. N. and Steimann M. (2008).
Lernergebnisse (Learning outcomes) in der Praxis - Ein
Leitfaden. Vok. ,Ergebnis“ - liet. ,rezultatas“ (Fulst K.,
Scholz A., Talmantas J., Paskevicius J. Vokieciy-lietuviy
kalbos Zodynas. Vasario 16-osios gimnazija, p. 745); Angl.
»outcome® - vok. ,ergebnis“ (Worterbuch: English-Deutsch,
p. 349).

3! Official Journal of the European Union, p. 155/6, Annex I,
from 8.7.2009. Paryskinta mano (aut. pastaba).

concept learning outcome has already been
described in the Bologna and other Euro-
pean Union documents means that the word
outcome should also be translated without
any contradictions to the features of an origi-
nal concept and the meaning of a term. The
Dictionary of Modern Lithuanian Language
(DLKZ) provides the following definitions of
“rezultatas” (en. result, outcome), “pasekmé”
(en. train, outcome) and “iSdava” (en. upshot,
outcome):

o “Rezultatas (en. result, outcome):
1. something caused by a specific action, force,
reason; a consequence. 2. a specific indicator,
train of an action”

o “Pasekmeé (en. train, outcome): conse-
quence, result”.

o “Isdava (en. upshot, outcome): conse-
quence, result”.

It can be seen that both “pasekmé” (en.
train, outcome) and “i$dava” (en. upshot, out-
come) are described in terms of a word “rezul-
tatas” (en. result). Yet another word (“padari-
nys’, en. consequence) is used when describing
the latter (“pasekmé”; “isdava”). DLKZ explains
the word “padarinys” with the help of a word
“rezultatas” (en. result): “Consequence: result,
offspring (especially a negative one)”

The meaning of outcome as a “result” is
also defined by the “Oxford Advanced Learn-
ers Dictionary” (7th edition, 1997, p. 1075)%
and “Oxford Dictionary” (1998, p. 580)%.
Thus, Lithuanian “pasekmé’, “isdava” and “pa-
darinys” and English outcome are basically de-
fined with the help of a word “rezultatas” (en.
result or outcome). Therefore it can be claimed
that the most consistent translation of outcome
in Lithuanian would be “rezultatas” Besides,
the second meaning of the Lithuanian “rezul-
tatas” is “a specific indicator, train of an action”
(DLKZ). The deepest meaning of learning
outcome is an indicator of quality of studies,

2 “Outcome - the result or effect of an action or event”
(p. 1075). “Effect — a result” (p. 488).
¥ “Outcome - a result; a visible effect” (p. 580).
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i$ kodifikavimo principy - teikti pirmenybe
nacionalinei leksikai, kuris terminologijoje
néra absoliutus. Mat terminijos tarptautisku-
mas néra laikytinas terminijos yda - galbat
net atvirksciai: tarptautiniai terminai (jei ne-
iskraipytos jy reik§més) kaip tik terminy dar-
ninimo prasme yra privalumas — gaunama jau
anksc¢iau minéta terminy atitiktis, grindziama
terminy formomis. Matome, kad angly kal-
boje, kurioje i$ tiesy standartizavimo procesai
néra tokie ryskas ir aktualiis kaip nacionalinése
kalbose, aigkiai siilomas salygiskai nacionalaus
termino outcome daug internacionalesnis (ir
tuo aiSkesnis) sinonimas result, kurio formos
atitikmeny esama daugelyje Europos kalby. Tai
labai palengvina terminy darninimg ir apskri-
tai susikalbéjima.

Pokalbiuose su kity $aliy mokslininkais
paaiskéjo: j savo gimtasias kalbas Zodj outco-
me jie vercia irgi kaip ,rezultatas“?. Tik esty
mokslininkai nurodé, kad jy learning outco-
me vertimas ,opivaljundid® labiau reiskia
»isdava“, nei ,,rezultatas®.

Anks¢iau minéjome, kad kai kuriuose
SKVC dokumentuose learning outcomes tuo
paciu metu buvo ver¢iamas dvejopai: ir kaip
»studijy rezultatai®, ir kaip ,,studijy siekiniai®
Akivaizdu, kad tiek moksline, tiek praktine
prasmémis tai neatlaiko jokios kritikos, nes
tas pats reiskinys negali bati tuo paciu metu
vadinamas ir ,,A ir ,,B“ - tiek terminy sino-
nimija®, tiek polisemija** yra terminologijos
ydos. Terminologijos standartas ,Termino-
logy work - Principles and Methods®, ISO
704:2000 (§ 7.3.1) taip ir reikalauja — viena
sgvoka turi atitikti vienas terminas: ,,Pagei-
dautina, kad standartizuotoje terminijoje

32 Learning outcomes® j kitas kalbas ver¢iami kaip: ceky —
»Vysledki u¢eni, dany - ,,Loerings udbytte, esty — ,,Opival-
jundid®, olandy - ,,Leerresultaten®, pranctzy - ,,Les resultats
D’apprentissage®, suomiy - ,,Oppimis tulokset®, vengry —
»Tanulasi kimenetek® , vokie¢iy - ,,Lernergebnisse®

33 Sinonimija - santykis tarp terminy, vienoje kalboje Zy-
minciy tg pacia savoka.

3* Polisemija — dviejy ar daugiau savoky, turin¢iy bendry
pozymiy, jvardijimas vienu terminu.

a result (outcome) of student’s actions neces-
sary to be awarded a qualification or credits.
A word “rodiklis” (indicator) in the descrip-
tion of “rezultatas” (en. result, outcome) helps
to precisely define the meaning of learning out-
come as “rodiklis” (en. indicator) shows ability
to measure a phenomenon. This is one of the
essential features that help to define the mean-
ing of learning outcome standard.

Foreign authors also translate the word
outcome as “rezultatas” (en. result) in other
(not English) languages. For example, Ger-
man scientists Gehmlich, Mitchell and Stei-
mann (2008) also translate outcome as “rezul-
tatas” (German ergebnis)®. Since 2009 result
has been started to be used next to outcome
in the European Union documents having the
aim to clearly indicate the meaning of outcome
and help the Bologna process member states
to translate in unambiguously. For example:
“An information policy has been devised to
ensure optimum disclosure of quality results/
outcomes subject to national/regional data
protection requirements...<...> Evaluation
and review covers processes and results/out-
comes of education including the assessment
of learner satisfaction...<..> Results/out-
comes of the evaluation process are discussed
with relevant stakeholders and appropriate ac-
tion plans are put in place™!. Attention could
be drawn to one of the principles of standard
language codification, i.e. to prioritise national
lexis, which is not absolute in terminology.
Internationality is not treated as a defect of
terminology. On the contrary, international
terms (if their meanings are not distorted) are
an advantage in the field of harmonisation of

3 Gehmlich V., Mitchell T. N. and Steimann M. (2008).
Lernergebnisse (Learning outcomes) in der Praxis — Ein
Leitfaden. German ,Ergebnis“ - Lithuanian “rezultatas”
(Fulst K., Scholz A., Talmantas J., Paskevicius J. German-
Lithuanian dictionary (in Lithuanian). Vasario 16-osios
gimnazija, p. 745); English “outcome” — German “ergebnis”
(Worterbuch: English-Deutsch, p. 349).

3 Official Journal of the European Union, p. 155/6, Annex I,
from 8.7.2009. Highlighted by the author.
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terminas buty priskirtas vienintelei savokai.
[...] Jei viena savoka turi kelis zymiklius, i$
jy turéty buti i$rinktas tas, kuris atitikty dau-
giausia toliau i$vardyty principy [t. y. gero
termino pozymiy]“ Nepaisant auksc¢iau i$-
déstyty argumenty, ,,studijy siekiniy“ termi-
nas $vietimo praktikoje ir toliau proteguoja-
mas®. Tadiau ,studijy siekinio® semantika,
mes manome, ne tik orientuoja j savokos le-
arning outcome pozymiy iSkraipyma, bet ir ju
pakeitimg. Kodél?

DLKZ 7odis »siekinys® aiS$kinamas taip:
»1. Siekiamas dalykas, tikslas. 2. Nykstanti
tarminé veiksmazodZio forma, reiSkianti,
kokio veiksmo siekiama kitu veiksmu® Abi
zodzio ,siekinys“ reik§més néra vienodai
svarbios $iam tyrimui. Antroji reik§mé pa-
teikta kaip kalbotyros savoka (lot. supinum)
ir tai yra jau tos dalykinés srities sgvoky sis-
temos reikalas, i§ esmés niekaip nesusijes su
$vietimo sritimi. Nors kalbotyros dalykinéje
srityje pavartoto tarptautinio termino su-
pinum nacionalinis atitikmuo parodo patj
bendriausiag Zzodzio ,siekinys“ semantinj
lauka, kuris menkai dera su ,,studijy rezulta-
ty“ semantiniu lauku. DLKZ zodis ,tikslas*
aiSkinamas taip: ,Tikslas — norimas pasiekti
dalykas, siekimas® Vadinasi, ,,siekinys“ bent
i$ dalies yra ,tikslo“ sinonimas ir priklau-
so tam padiam semantiniam laukui®. ] an-
gly kalbg zodis ,,siekinys® ver¢iamas trimis
reik§meémis: aim, objective arba supine. Visy
jy bendra sema®” — ,tikslas“ (Anglonas). Out-
come reik§mé neteikiama (ir negali buti tei-
kiama), nes outcome néra nei aim, nei objec-
tive. Vadinasi, Zodj outcome verciant kaip

35 7Zr. nacionalinio projekto ,,Europos kredity perkélimo ir
kaupimo sistemos (ECTS) nacionalinés koncepcijos paren-
gimas: kredity harmonizavimas ir mokymosi pasiekimais
grindziamy studijy programy metodikos karimas bei diegi-
mas (Nr. VP1-2.2-SMM-08-V-01-001)“ dokumentus.

% Tikslas“ gali Zyméti konkretesne ir artimesne, ,sieki-
nys" — abstraktesne ir tolimesne ateitj arba atvirksciai.

¥ Sema - maziausias reik§minis vienetas, atitinkantis Zo-
dziais pavadinamy dalyky pozymius. Tai santykinis elemen-
tariosios reik§meés strukturos (sememos) vienetas, neturintis
tiesioginés garsinés israiskos.

terms. Terminological consistency based on
the forms of terms is achieved. The English
language, where standardisation processes
are not as clearly-defined and relevant as in
national languages, clearly suggests a more in-
ternational (and clearer) synonym result for a
relatively national term outcome. Many Euro-
pean languages have equivalent forms for the
English result. This makes harmonisation of
terms and communication in general easier.

Conversations with foreign scientists have
shown that they also translate outcome as “re-
sult” in their native languages®. Only Estonian
scientists have indicated that their translation
of learning outcome as “opivaljundid” means
“upshot, outcome” rather than “result”.

We have already mentioned that several
documents of the Centre for Quality Assess-
ment in Higher Education use an ambivalent
translation of learning outcomes at the same
time - “studijy rezultatai” (en. “learning out-
comes”) and “studijy siekiniai” (en. “learning
objectives”)*. It is clear that this situation can-
not avoid any criticism neither scientifically,
nor practically as the same phenomenon can-
not be translated at the same time as both A
and B. Both synonymy* and polysemy® are
defects of terminology. The standard “Termi-
nology work - Principles and Methods”, ISO
704:2000 (§ 7.3.1) also requests a single term
to be used for a single concept. ...<...> if a sin-
gle concept has several signifiers, the one that
corresponds to the majority of the following
principles (i.e. features of a good term) should

2 Translation of “learning outcomes” into other lan-

guages: Czech - “Vysledki uceni’, Danish - “Loerings ud-
bytte”, Estonian - “Opivaljundid”, Dutch - “Leerresultaten’,
French - “Les resultats D’apprentissage”, Finnish - “Op-
pimis tulokset” , Hungarian - “Tanulasi kimenetek” ,
German - “Lernergebnisse”.

3 Siekiniai“ (singular - “siekinys”) in the Lithuanian lan-
guage means English “objectives” what is synonymous to
“tikslai“ (singular — “tikslas”) what in English means “aims”.
** Synonymy - relation among terms that signify the same
concept in a language.

¥ Polysemy - the use of a single term to name two or more
concepts that have common features.
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»siekinj“ iSkreipiami sgvokos learning outco-
me esminiai poZymiai, nes zodis ,siekinys*
bendriausia prasme zymi nebe i$dava, pa-
sekme, rezultata, o tikslg. Dél tokio vertimo
sukeliamas semantinis konfliktas tarp esmi-
niy sgvokos pozymiy ir sgvoka jvardijancio
zodzio semy, nes tikslas ir rezultatas Zymi du
i$ principo skirtingus turinius. Kaip Zinoma,
i$ principo gal ir galima terminologizuojant
zodj ,siekinys“ apriboti jo semantinj lauka,
taciau vis tiek tikrg sumaistj sukels Zodynuo-
se teikiami angliski atitikmenys aim ir objec-
tive, kurie Bolonijos proceso angliskoje no-
menklataroje egzistuoja kaip savarankiskos
savokos, vadinasi, nei§vengiamai tapsiantys
ir nacionaliniy nomenklatiry dalimi. Kitaip
tariant, rasis neiSvegiama sgvoky painiava®.
O kur dar visam tam artima sgvoka learning
achievement!

»Studijy siekiniy“ terminas priestarauja
ir egzistuojanciai kvalifikacijos (ar kredity)
suteikimo praktikai. Kvalifikacija (kreditai)
nesuteikiama uz siekimg (pastangas). Kvali-
fikacija (kreditai) nesuteikiama ir uz bet kokj
pasiekimg (kazkokj tai rezultaty). Kvalifikaci-
ja (kreditai) suteikiama uz konkrety pasieki-
ma, t. y. rezultata (rodiklj)*.

3 Pirmakarta ,learning outcome®termino vertimasilietuviy
kalba kaip ,,studijy rezultatas® buvo pasitlytas 2002 m. SKVC
organizuotame karybiniame seminare vieno i$ $iy eiluciy
autoriaus. Lietuviskoje mokslinéje literataroje ,learning
outcome® termino vertimas kaip ,,studijy rezultatas“ pirma
karta buvo pavartotas 2005 m. (Pukelis K., Pilei¢ikiené N.
Aukstojo mokslo kokybé, Nr. 2). Teisiniuose dokumentuose —
Mokslo ir studijy jstatyme (2009), LR $vietimo ir mokslo
ministro jsakymuose: ,,Laipsnj suteikian¢iy pirmosios pa-
kopos ir vientisyjy studijy programy bendryjy reikalavimy
aprasas (2010 m. balandzio 9 d. jsakymas Nr. V-501)¢
»Magistrantaros studijy programy bendryjy reikalavimy
aprasas (2010 m. birzelio 3 d. jsakymas Nr. V-826) ir kt.
Pla¢iau zr. ,,Ai$kinamasis su studijomis susijusiy terminy
zodynas, 2011 (http://www.skvc.t).

¥ Galima ir tokia klausimy logika ,,studijy siekiniy“ termi-
no kritikai: 1. Ar kvalifikacija suteikiama uz siekimg, ar uz
pasiekima? 2. Ar kvalifikacija suteikiama uz bet kokj pasieki-
ma, ar uz kazkokj konkrety pasiekima? 3. Kaip mes vadina-
me tg ,,kazkokj konkrety pasiekimg“? Be to, Zodis ,,siekinys“
visada suponuoja subjekts, o ne objekts, tad jj vartoti jun-
ginyje su zodziu ,studijos®, kuris Zymi objekta, semantiskai
sunkiai pagrindZiama.

be chosen”. Despite the above arguments, the
term “studijy siekiniai® (en. “learning objec-
tives”) is still being protected in educational
practice®. However, we think that semantics
of “studijy siekinys” (en. “learning objective”)
orients not only towards distortions of the fea-
tures of the concept learning outcome but also
towards their alteration. Why?

DLKZ describes the word “siekinys”
(en. objective) as: “1. A thing to be achieved,
an aim. 2. Obsolescent dialectal form of a
verb which means what action is aimed to
be achieved by another action”. Both mean-
ings of the word “siekinys” (en. objective) are
not equally important for this research. The
second meaning is given as a linguistic con-
cept (lot. supinum) and is a subject matter
of the system of concepts of that particular
subject field and is basically absolutely unre-
lated to the field of education. Though national
equivalent of the international term supinum
that belongs to the subject field of linguistics
reveals the most general semantic field of the
word “siekinys” (en. objective) which almost
does not match the semantic field of “studijy
rezultatas” (en. “learning outcome”). DLKZ de-
scribes the word “tikslas” (en. aim) as “Aim - a
thing to be achieved, endeavour” Thus “sieki-
nys~ (en. objective) is at least partially a syn-
onym of “tikslas” (en. aim) and belongs to the
same semantic field”. “Siekinys” (en. objective)
can have three meanings when translated into
English: aim, objective or supine. A common
seme™® for all of them is — “tikslas” (en. aim)
3 See documents of the national project “Preparation of the
National Conception of the European Credit Transfer and
Accumulation System (ECTS): Credit Harmonisation and
Design and Implementation of the Methodology of Learn-
ing Achievements-based Study Programmes (No. VPI-
2.2- MM-08-V-01-001)"

37 “Tikslas” (en. aim) should signify a less specific and more
abstract and further future while “siekinys” (en. objective)
should signify more concrete and nearer future or vice
versa.

% Seme - the smallest unit of meaning that refers to at-
tributes of items identified by words. It is a relative unit of
an elementary structure of meaning (sememe) that has no
direct phonic expression.
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3

SAVOKOS LEARNING ACHIEVEMENT
VAIDMUO VERCIANT | LIETUVIY
KALBA TERMINA LEARNIG OUTCOME

Bolonijos procese $alia savokos learning out-
come placiai vartojama ir sgvoka learning
achievement. Siai sgvokai suvokti bitina ge-
rai iSmanyti kitoje $alyje funkcionuojancios
$vietimo terminy nomenklatiros kultarinj
konteksta. Vadinasi, perkeliant terminus i$
vienokios $vietimo tradicijos i kitg nepakan-
ka suvokti esminius veré¢iamo reiskinio po-
zymius, bet butina atsizvelgti | tai, kad ,,ats-
kirose kalbose ir kalbinése bendruomenése
sgvokos ir terminai kuriami nevienodai ir tai
priklauso nuo socialiniy, ekonominiy, kulta-
riniy ir kalbiniy veiksniy“ (standartas ,, Ter-
minology Work - Harmonization of Concepts
and Terms®, ISO 860:1996), kuriy paisymas
neleisty, kad kalbos, j kurig ver¢iama, naujai
pavadintas terminas veré¢iamas atgal j kilmés
kalbg nebuty i$verstas kitu kilmés kalbos ter-
minu®. Sgvoka learning achievement ir joje
slypintis pozymiy komplektas jau yra kitos
$vietimo tradicijos savoky pazinimo siste-
minio lygmens argumentas, pagrindziantis,
kodél learning outcome termino negalime
versti nei kaip ,,studijy pasiekimas®, nei kaip
»studijavimo pasiekimas®. Viena vertus, to-
dél, kad butent achievement i lietuviy kalbg
verc¢iamas kaip ,pasiekimas® (Anglonas), o
tai neleidzia outcome sieti su ,pasiekimu®
pirmiausia dél atsirandancios ydingos ter-
miny polisemijos. Antra vertus, bet koks
pasiekimas, net ir Zemiau nustatyty reikala-
vimy (standarto) vis viena lieka pasiekimu.
Taciau, kaip minéjome, uz tokius pasiekimus
kvalifikacija (ar kreditai) néra ir negali bati

0 Pavyzdziui, ilgg laika tokia klaidinga praktika egzistavo
ver¢iant terming ,,stakeholders® kaip ,,socialiniai partneriai®
Taciau praktika parodé, kad taip i lietuviy kalbg i$verstas
terminas labai daznai buvo ver¢iamas atgal j angly kalba
kaip ,social partners®, bet ne ,stakeholders. Tuo buvo is-
kreipiama informacija komunikuojant tarp dviejy $vietimo
tradicijy.

(Anglonas). The meaning of outcome is not
provided (and cannot be provided) as out-
come is neither an aim, nor an objective. Thus
if outcome is translated as “siekinys” (en. ob-
jective), essential features of the concept learn-
ing outcome are distorted as the most general
meaning of “siekinys” (en. objective) indicates
aim rather than upshot, train or result. Such
a translation causes semantic conflict among
essential attributes of a concept and semes of
a word that names a concept as aim and result
in principle signify two different contents. In
principle, maybe there is a possibility to limit
the semantic field of a word “siekinys” (en.
objective) when terminologising it; however,
confusion would still be caused by the English
language equivalents aim and objective that ex-
ist as independent concepts in the English no-
menclature of the Bologna process and would
inevitably become a part of national nomen-
clatures. In other words, concepts will be inev-
itably confused®. And what about yet another
concept which is very close to all this - learn-
ing achievement!

The term “studijy siekiniai™* (en. “learn-
ing objectives”) also contradicts an existing
practice of awarding a qualification or cred-
its. A qualification (or credits) is not awarded
for endeavour (efforts, striving). A qualifica-
tion (or credits) is also not awarded for any

¥ A translation of “learning outcome” as “studijy rezulta-
tas” in Lithuanian was suggested for the first time by one of
the authors of these lines in a creative seminar organised by
the Centre for Quality Assessment in Higher Education in
2002. In the Lithuanian scientific literature, the translation
of “learning outcome” as “studijy rezultatas” was for the first
time used in 2005 (Pukelis K., Pilei¢ikiené N. The Quality of
Higher Education, No. 2). Legal documents — The Law on
Science and Studies (2009), orders by the minister of educa-
tion and science of the Republic of Lithuania: “Description
of General Requirements for First Cycle Study Programmes
that Award a Degree and Integrated Study Programmes” (9%
April 2010, order No. V-501), “Description of General Re-
quirements for Master Study Programmes” (3 June 2010,
order No. V-826) and others. For more information see
“Explanatory Dictionary of Study-related Terms” (in Lithua-
nian), 2011 (http://www.skvc.lt).

0 The origin of a word ,,siekinys“ stems from a Lithuanian
verb ,,siekti“ (en. “fo reach” related to “to strive”).
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suteikiama. Kvalifikacija (ar kreditai) sutei-
kiami ne uz bet kokius pasiekimus, bet tik
uz tokius, kurie atitinka (arba yra aukstesni)
nustatytus reikalavimus - standartus arba
studijy rezultatus. Trecia vertus, zodis ,pa-
siekimas® visada implikuoja subjektyvig as-
mens veikimo*! i§davg, vadinasi, $alia ZodzZio
»pasiekimas® (angl. achievement) learning
turi bati ver¢iamas kaip ,,studijavimas“ arba
»mokymasis“ — zodziais, kurie Zymi asmens
subjektyvig veikla, o ne objektyviai pagal tam
tikrus nustatytus reikalavimus vykstancias
»studijas“ Todél net semantiné ,,studijy sie-
kiniy“ konotacija** yra smarkiai diskutuotina
ir kritikuotina. Vadinasi, ne kiekvienas stu-
dento studijavimo pasiekimas atitinka studi-
ju rezultata. Kita vertus, kiekvienas jvertintas
studijavimo pasiekimas tampa studijavimo
rezultatu ir visada atitinka tam tikrg studijy
rezultatg, kuris, deja, gali ir neatitikti mini-
maliy (slenkstiniy) studijy rezultaty reika-
lavimy (1 lentelé) kvalifikacijai ar kreditams
suteikti.

Studijavimas yra asmeniska, subjektyvi
studento veikla. Studijavimo pasekmé - stu-
dentas ,kazka“ pasiekia. Kad galima buty
nustatyti, ka studentas pasieké, studento
studijavimo pasiekimai vertinami remiantis
studijy rezultaty pagrindu suformuluotais
studenty studijavimo pasiekimy jvertinimo
kriterijais. Vertinimo metu jvertinti studento
studijavimo pasiekimai tampa studento stu-
dijavimo rezultatais. Studento studijavimo
rezultatai lyginami su studijy rezultatais ir
taip nustatomi studento studijavimo pazy-
miai, kurie gali tenkinti studijy rezultaty rei-
kalavimus (kvalifikacija, kreditai suteikiami)
arba netenkinti.

41 Gali buti ir kolektyviniy pastangy pasiekimas (pvz., ko-
mandos tam tikras pasiekimas, neuztikrinantis tolesnio da-
lyvavimo varzybose dél nugalétojo titulo).

42 Kalbos vieneto Salutiné reikimé, turinti semantiniy arba
stilistiniy elementy, susijusiy su pagrindine reik$me (Tarp-
tautiniy Zodziy Zodynas, TZZ7). Zodis ,,studijos* Zymi objek-
tyvuma, o zodis ,,siekinys* - subjektyvuma. Zodis ,,rezulta-
tas“ implikuoja (vienokj ar kitokj) objektyvuma.

achievement (any kind of result). A qualifica-
tion (credits) is awarded for a specific achieve-
ment, i.e. outcome (indicator)*.

3

THE ROLE OF THE CONCEPT
LEARNING ACHIEVEMENT WHEN
TRANSLATING THE TERM LEARNING
OUTCOME INTO LITHUANIAN

In the Bologna process, the concept learning
achievement is widely used next to the concept
learning outcome. In order to properly perceive
this concept one needs to be well acquainted
with the cultural context of the nomenclature
of educational terms that functions in a foreign
country. Thus it is not enough to just under-
stand essential attributes of a concept to be
translated when transferring terms from one
educational tradition into another. It is neces-
sary to pay attention to the fact that “different
languages and linguistic communities use dif-
ferent ways to form concepts and terms. All
this depends on social, economic, cultural and
linguistic factors” (the standard “Terminology
Work - Harmonization of Concepts and Terms’,
ISO 860:1996) that help to avoid misunder-
standings when a newly named term in the
target language is back-translated with a differ-
ent term of the source language®. The concept

41 The following logic can also be used for the criticism of
the term “studijy siekiniai” (en. “learning objectives”): 1. Is
a qualification awarded for endeavours or for achievement?
2. Is a qualification awarded for any achievement or for a
specific achievement? 3. How is this “some specific achieve-
ment” named”? Besides a word “siekinys” (en. objective) al-
ways supposes some subject rather than object; therefore, it
is semantically quite difficult to validate the use of “siekinys”
(en. objective) together with a word “studijos” (en. studies)
which signifies an object.

2 For example, this kind of faulty practice existed for a
long time when translating a term “stakeholders” as “social-
iniai partneriai” (en. social partners). However, the practice
has shown that the term “socialiniai partneriai” were then
back-translated into English as “social partners” rather than
“stakeholders”. That is how information was distorted when
communication between the two educational traditions
took place.
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Studijavimo rezultatai iSreiskiami stu-
dijavimo pazymiais. Studijavimo paZymiai
gali buti skaiciai (balai, procentai ir pan.),
gali bati ir raidés (A, B, C, D ir pan.). Kie-
kviena $alis ir auks$tojo mokslo institucija
nustato slenkstinius (minimalius) pazy-
mius, kuriuos pasiekus laiduojama suteikta
kvalifikacija ar kreditai. Studentams, désty-
tojams ir studijy programy kokybés vertin-
tojams svarbu i§ anksto zinoti studijy pro-
gramos rezultatus. Pirmiesiems tai leidzia
planuoti savo studijy laikg ir pastangas,
déstytojams - geriau pasirengti darbui, o
vertintojams — objektyviau jvertinti studijy
programos atitikimg nustatytiems kokybés
reikalavimams.

APIBENDRINIMAS

Savoky bei terminy perkélimas i§ vienos
$vietimo kultaros sistemos j kitg ir jy dar-
ninimas turi bati atliekamas ne tik atsizvel-
giant i: a) skirtinga kalbine aplinka, b) esmi-
nius sgvokos pozymius (apibréztis), bet ir j
c) visg Svietimo terminy nomenklatiirg, eg-
zistuojancig skirtingomis socialinémis, eko-
nominémis, kultarinémis ir profesinémis
aplinkybémis. Sgvoky darninimo procese
esminiai sgvokos pozymiai teori$kai pir-
miausia turéty bati suderinti ir nekelti vie-
nodo savokos supratimo problemos. Taciau
humanitariniy ir socialiniy moksly tikrové-
je (t.y. ir Svietimo sistemoje) nejmanoma to
galutinai pasiekti dél savarankisky ir savity
$iy moksly (taip pat ir $vietimo) tradicijy
(moksliniy koncepcijy ir pazitry, jgyven-
dinimo politiky ir pan.) konkrecioje $vieti-
mo kultarinéje, socialinéje ir ekonominéje
terpéje. Paskutinis, sisteminis reikalavimas
turi apsaugoti nuo pavojaus, kad i$ kalbos,
j kurig perkeltas (i$verstas, sukurtas) termi-
nas, nebuty ver¢iamas atgal j kilmés kalba
jau kitg reiskinj Zyminciu terminu. Kilmés
Salies skaitytojas tuomet atkoduos kitokia

learning achievement and a set of attributes that
lies in it are already an argument of systemic
level for cognition of concepts of yet another
educational tradition. This argument validates
why a term learning outcome cannot be trans-
lated as “studijy pasiekimas” (en. achievement
of studies) or “studijavimo pasiekimas” (en.
achievement of studying). The reason for that,
on the one hand, is the fact that achievement is
translated into Lithuanian as “pasiekimas” (An-
glonas); and this does not allow relating out-
come to “pasiekimas” (firstly, due to defective
polysemy of terms). On the other hand, any
achievement, even the one that is below the set
requirements (standard), is still considered to
be an achievement. However, we have already
mentioned that a qualification (or credits) is
not and cannot be awarded. A qualification (or
credits) is awarded not for any achievement
but rather for achievement that correspond
to (or are higher than) the set requirements —
or learning outcomes standards. However, a
word “pasiekimas” (en. achievement) always
implicates a subjective upshot of an individual’s
actions®; thus learning should be translated as
“studijavimas” (studying or learning at HEI) or
“mokymasis” (learning at school or VET) next
to the word “pasiekimas” (en. achievement).
“Studijavimas” or “mokymasis” signifies indi-
viduals subjective activity rather than “studijos”
(en. studies) that objectively take place accord-
ing to the set requirements. Therefore, even a
semantic connotation* of “studijy siekiniai”
(en. objectives of studies) is strongly question-
able and criticisable. It means that not every
students learning achievement corresponds
to a learning outcome standard. On the other

# There can also be an achievement of group efforts (e.g.,
a certain achievement of a team that does not ensure further
participation in the competition to win the first place).

* A secondary meaning of a linguistic unit that has semantic
and stylistic elements related to the main meaning (Diction-
ary of International Words, in Lithuanian). A word “studijos”
(en. studies) signifies objectivity while a word “siekinys” -
subjectivity. A word “rezultatas” (en. outcome) implicates a
certain degree of objectivity.
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1lentelé. Studijavimo pasiekimy, studijavimo pasiekimy jvertinimo kriterijy® ir studijavimo rezultaty santykis su kvalifikacijos

ar kredity suteikimu

Table 1. The relation of learning achievements, criteria for evaluation of learning achievements® and learning outcomes with
awarding qualification or credits

STUDENTO STUDI- LYGINAMI SU GAUTI STUDIJAVIMO STUDIJAVIMO REZULTATU
JAVIMO PASIEKIMAI STUDIJAVIMO PASIE- REZULTATAI PAGRINDU SUTEIKIAMA ARBA
(IKI VERTINIMO) KIMU IVERTINIMO (PO IVERTINIMO), NESUTEIKIAMA KVALIFIKACIJA
KRITERIJAIS KURIE PARODO (AR KREDITAI)*
;Tlgglﬁrﬁ{ligég: COMPARED TO CRI- RECEIVED LEARNING IF A QUALIFICATION (OR CRED-
MENTS (BEFORE TERIA FOR EVALUA- OUTCOMES (AFTER ITS) IS OR IS NOT AWARDED
ASSESSMENT) TION OF LEARNING EVALUATION) THAT ON THE BASIS OF LEARNING
ACHIEVEMENTS INDICATE OUTCOMES*
? 10 10 Suteikiama / Awarded
? 9 9 Suteikiama / Awarded
? 8 8 Suteikiama / Awarded
? 7 7 Suteikiama / Awarded
? 6 6 Suteikiama / Awarded
? 5 5 Suteikiama / Awarded
? 4 4 Nesuteikiama / Not awarded
? 3 3 Nesuteikiama / Not awarded
? 2 2 Nesuteikiama / Not awarded
? 1 1 Nesuteikiama / Not awarded

prasme, nei buvo norima uzkoduoti. Pa-
vyzdziui: a) nejsigilinus i sgvoka ir terming
learning outcome iSvertus | lietuviy kalbg
terminu ,studijy siekinys®, atgalinio verti-
mo atveju rastysi didelé tikimybé supainioti
su sgvokomis study aim/objective ar learning
aim/objective; b) lygiai taip pat terming le-
arning outcome i$vertus j lietuviy kalbg kaip
»studijavimo pasiekimas®, nei$vengiamai
arba atgalinio vertimo atveju painiotume su
savoka learning achievement, arba susidur-
tume su achievement deramo atitikmens
paieskos problemomis lietuviy kalboje. Kita
vertus, patys termino ,,studijy siekinys“ Zo-
dziai semantiskai konfliktuoja tarpusavyje
ir akivaizdziai nedera su sgvokos learning
outcome esminiais skiriamaisiais pozymiais.
Vadinasi, tiesiogiai veréiant terminus i$ kil-
més kalbos j tokig kalba, kurios $vietimo
tradicija ir parenkamy Zodziy semantika
# Studijavimo pasiekimy jvertinimo kriterijai formuluoja-

mi studijy rezultaty pagrindu remiantis tam tikrais didakti-
niais reikalavimais.

# Lietuvoje minimalus slenkstinis balas yra 5.

hand, every evaluated learning achievement
becomes a learning outcome and always cor-
responds to a particular learning grade which,
however, sometimes does not correspond to
the minimal (threshold) learning outcome
standards (Table 1) for a qualification or credits
to be awarded.

Studying/learning is an individual, subjec-
tive activity of a student. Learning achievement
is “something” that a student has achieved. In
order to identify what a student has achieved,
student’s learning achievements are assessed in
accordance with the criteria for evaluation of
student learning achievements formulated on
the basis of learning outcomes standards. Af-
ter assessment, student’s learning achievements
become student’s learning outcomes. Student’s
learning outcomes are compared to assessment
criteria derived from learning outcomes stand-
ards and that is how student’s learning grades
4 Criteria for evaluation of learning achievements are for-
mulated on the basis of learning outcomes standards in ac-

cordance with several didactic requirements.
4 A minimal threshold grade in Lithuania is 5.
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neatitinka kilmés kalboje egzistuojancios
termino semantikos (bent vieno esminio
sagvokos pozymio), belieka ne versti, o pa-
rinkti tokius Zymiklius, kurie i$ tiesy atitik-
ty originalig prasme, t. y. deréty semantis-
kai. Taigi, vargu ar §j terminy parinkimo,
paieskos procesg apskritai dera vadinti ver-
timu - tai yra terminy karyba, neatsiejama
nuo sgvoky ir terminy darninimo, atsizvel-
giant j kaltdrines, socialines ir ekonomines
aplinkybes.

Verciant taip pat nedera pamirsti ir skir-
tingose Salyse skirtingomis kultirinémis,
socialinémis bei ekonominémis salygomis
funkcionuojanéiy terminy sistemy (pvz.,
terminy learning outcome ir learning achieve-
ment nesinonimiskas buvimas angly $vietimo
terminy nomenklataroje rodo juos zymint
skirtingas sgvokas, todél reikalauja ir skirtin-
gai versti i lietuviy ar kokig kitg kalbg). Ly-
giai taip pat svarbu matyti ir vertinti terminy
(savoky) mikrosistemas, kurias gali sudaryti
labai artimos sgvokos, kuriy esminius ski-
riamuosius pozymius nejsigilines svetimos
$vietimo tradicijos specialistas sunkiai paste-
bi arba lengva ranka praleidzia nemaciom.
Taip yra nutike su savoka learning outcome,
kurios tiek prasminiai niuansai, tiek kiti mi-
krosistemos nariai reikalauja j lietuviy $vie-
timo nomenklatarg Salia ,,studijy rezultaty®
jsivesti tokias apskritai labai artimas, bet vis
délto turincias esminiy skiriamyjy pozy-
miy sgvokas, kaip ,,studijavimo pasiekimai®,
»studijavimo rezultatai®, ,studijavimo pa-
zymys*, ,studijavimo pasiekimy jvertinimo
kriterijai“ ir pan. Kita vertus, tikslus sgvoka
learning outcome nusakantis terminas angly
kalboje, priklausomai nuo konteksto, turéty
bati learning outcome standard ar pan., ir tai
leisty iSvengti daugelio nesusipratimy, kilu-
siy verciant §j terming j kitas nacionalines
kalbas.

are identified. Grades either satisfy learn-
ing outcome standards (qualification, credits
awarded) or don't satisfy.

Learning outcomes are expressed by
grades. Learning grades can be either num-
bers (points, per cent etc.) or letters (A, B, C,D
and others). Every state and higher education
institution sets threshold (minimal) grades the
achievement of which ensures awarded quali-
fication or credits. It is important for students,
teachers and assessors of study programme
quality to be in advance familiar with study
programme outcomes. This allows students to
plan their study time and efforts; teachers are
enabled to better prepare for their work; and
assessors are enabled to objectively evaluate
the compliance of a study programme to the
set quality requirements.

GENERALISATIONS

Transferring concepts and terms from one
system of educational culture into another and
their harmonisation shall be performed tak-
ing into consideration not only: a) different
linguistic environment, b) essential attributes
(definitions) of a concept, but also c) the entire
nomenclature of educational terms that exists
in different social, economic, cultural and pro-
fessional circumstances. In the process of har-
monisation of concepts, essential attributes of
a concept should theoretically be coordinated
first of all and should not cause any problems
related to identical understanding of a con-
cept. However, in the reality of humanities and
social sciences (i.e. in the system of education
as well), it is impossible to achieve this because
of independent and peculiar traditions (scien-
tific conceptions and attitudes, implementa-
tion policies etc.) of these sciences (and educa-
tion in general) in specific cultural, social and
economic environment of education. The last
systemic requirement should help to avoid risk
of back-translating a term that was transferred
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(translated, created) into one language by a
term that already means a different concept in
the source language. A reader of a source coun-
try would then decode a different meaning
than the one that was encoded. For example,
a) without seeing into a concept or term learn-
ing outcome and translating it in Lithuanian as
“studijy siekinys” (en. learning objective), there
is a possibility to confuse it with the terms
study aim/objective or learning aim/objective
when trying to back-translate it; b) the same
can be said when translating a term learning
outcome in Lithuanian as “studijavimo pasie-
kimas” (studying or learning achievement in
HEI); in back-translation, it can be confused
with a term learning achievement or we could
also face problems when trying to find an ap-
propriate equivalent for achievement in the
Lithuanian language. On the other hand, the
words of a term “studijy siekinys” (en. learn-
ing objective) contradict each other and clearly
do not match essential attributes of a concept
learning outcome. Therefore, when terms from
the language of origin are to be translated into
a language which has different educational
tradition and semantics of the chosen words
differs from the ones in the language of origin
(at least one essential attributes of a concept),
a decision should be made not to translate but
to choose signifiers that would really corre-
spond to its original meaning, i.e. matched se-
mantically. All the process of searching for and
choosing terms can hardly be called translation
at all. It is the process of creating terms which
cannot be dissociated from harmonisation of
concepts and terms taking into consideration
cultural, social and economic circumstances.

When making translations, it is impor-
tant not to forget that systems of terms func-
tion in different states and under different
cultural, social and economic circumstances
(e.g., non-synonymous existence of terms
learning outcome and learning achievement
in the English nomenclature of educational
terms indicates that they signify different
concepts and require different translations in
the Lithuanian language). It is equally impor-
tant to see and asses microsystems of terms
(concepts) that can be comprised of very
closely related concepts. A specialist from a
foreign educational tradition finds it difficult
to see some essential attributes that distin-
guish between the related concepts or simply
does not pay much attention to that. That was
the case with a concept learning outcome. The
notional nuances of it and other members of
a microsystem require the Lithuanian educa-
tional nomenclature next to “studijy rezul-
tatai” (en. learning outcome standard) to in-
troduce some other very close concepts that,
however, have some distinctive characteris-
tics — “studijavimo pasiekimai” (en. learning
achievements in HEI), “studijavimo rezul-
tatai” (en. learning outcomes in HEI), “studi-
javimo pazymys” (en. learning grade in HEI),
“studijavimo pasiekimy jvertinimo kriterijai”
(en. criteria for evaluation of learning achieve-
ments) etc. On the other hand, a specific term
that describes a concept learning outcome
in English should be named, depending on
the context, as learning outcome standard or
something like that. This would help to avoid
many misunderstandings caused by translat-
ing this term into other national languages.
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