KLAIPEDA UNIVERSITY

AELITA SKARBALIENE

THE LEADERSHIP COMPETENCIES OF TEACHERS
MENTORS AS A FACTOR OF EDUCATION
OF LEADERSHIP COMPETENCIES IN STUDENTS

Summary of Doctoral Dissertation
Social Sciences, Education Sciences (07S)

Klaipéda, 2015



The dissertation was completed in the period 002012014 at Klaipda University.

Scientific Advisor — prof. dr. Liudmila RupSiené
(Klaipéda University, Social Sciences, Education Scierc@8S)

The dissertation will be defended in the meetinthefDefence Board in the Field of
Education Sciences, Klaiga University

Chair
assoc. prof. dr. Rita Girdzijauskiené
(Klaipéda University, Social Sciences, Education Scierc@8S)

Members:

prof. dr. Ona Monkeviéiené

(Lithuanian University of Education Sciences, SbSieiences, Education Sciences —
07S)

prof. dr. Loreta Zadeikait é

(Lithuanian University of Education Sciences, Sb8iciences, Education Sciences —
07S)

prof. dr. Vilma ZydZi ainaité

(Vytautas Magnus University, Social Sciences, EtiangSciences — 07S)

assoc. prof. dr. Rasa Braslauskian

(Klaipéda University, Social Sciences, Education Scierc@8S)

Opponents:

prof. dr. habil. Ona Tij anéliené

(Klaipéda University, Social Sciences, Education Scierd@sS)

assoc. prof. dr. AuSra Rutkieré

(Vytautas Magnus University, Social Sciences, EtiangSciences — 07S)

The dissertation will be defended in a public magbf the Defence Board in the Field
of Education Sciences, Klaiga University, in Room 220, the Faculty of Pedagogy
Klaipéda University, at 12.00 on 20 March, 2015.

Address: S. Bries 5, LT-92227, Klaida, Lithuania.

The summary of the dissertation was sent out oRetuary, 2015.

The dissertation is available for review at theipdda University Library.
You are kindly invited to send comments to ResearahArts Office, Klaipda
University, Herkaus Manto str. 84, LT-922294 Klalp.

Tel. (8 46) 39 89 37. Email: daiva.stasiene@ku.lt

Email of the author of disertation: aelita.skarba#@gmail.com



KLAIPEDOS UNIVERSITETAS

Aelita Skarbaliea

MOKYTOJ U MENTORI U LYDERY$TES KOMPETENCIJOS
KAIP STUDENT U LYDERYSTES KOMPETENCIJ U
UGDYMO VEIKSNYS

Daktaro disertacijos santrauka
Socialiniai mokslai, Edukologija (07S)

Klaipéda, 2015



Disertacija rengta 2010 — 2014 metais Kéaips universitete

Moksliné vadow — prof. dr. Liudmila RupSiené
(Klaipéedos universitetas, Socialiniai mokslai, Edukologij@7S)

Disertacija ginama Klaigglos universiteto Edukologijos mokslo krypties gyaitary-
bos posdyje

Gynimo tarybos pirminink é
doc. dr. Rita Girdzijauskiené
(Klaipédos universitetas, Socialiniai mokslai, Edukologij@7S)

Gynimo tarybos nariai:

prof. dr. Ona Monkeviéiené

(Lietuvos edukologijos universitetas, Socialiniaikslai, Edukologija — 07S)
prof. dr. Loreta Zadeikait &

(Lietuvos edukologijos universitetas, Socialiniakslai, Edukologija — 07S)
prof. dr. Vilma ZydZi anaité

(Vytauto Didziojo universitetas, Socialiniai mokislEdukologija — 07S)

doc. dr. Rasa Braslauskiea

(Klaipéedos universitetas, Socialiniai mokslai, Edukologij@7S)

Oponentai:

prof. habil. dr. Ona Tij anéliené

(Klaipédos universitetas, Socialiniai mokslai, Edukologij@7S)

doc. dr. Ausra Rutkiené

(Vytauto Didziojo universitetas, Socialiniai mokislEdukologija — 07S)

Disertacija bus ginama vieSame Edukologijos moksypties gynimo tarybos pédyje
2015 m. kovo 20 d. 12 val. Klaigos universiteto Pedagogikos fakulteto 220 auditori
joje.

Adresas: S. Bries 5, LT — 92227, Klaigga, Lietuva.

Disertacijos santrauka igsita 2015 m. vasario 19 d.

Su disertacija galima susipazinti Klagos universiteto bibliotekoje

Atsiliepimus sijsti Siuo adresu Mokslo ir meno skyrius, Kkadps universitetas,
Herkaus Manto g. 84, LT-922294 Klaia.

Tel. (8 46) 39 89 37.

El. pastas: daiva.stasiene@kul.lt;

Disertanto el. paStas: aelita.skarbaliene@gmail.com



INTRODUCTION

Practical significance of a problem and its scientific novelty. The
idea of leadership has been concerning people since Ancient times. An-
cient philosophers were interested in it; later it took the attention of the
representatives of social and natural sciences. It was aimed and has still
been aimed to define the concept of leadership as precise as possible as
well as reveal the factors providing a person with aleader’s position; it
was tried and has still been tried to reveal the characteristics of a person
that enable one to become a leader. It has been analyzed through what
and how leadership expresses itself, how it influences an organization
aswell as various processes, and what influence it does on their quality.

Intensive development of leadership theory and practice in recent
decades has motivated the representatives of various spheres to get in-
terested in the idea of leadership, including the representatives of edu-
cation. The interest in leadership in education is related to the issues of
the quality of education. In contemporary scientific literature the impor-
tance of leadership for the development and progress of school has been
particularly emphasized (Ogawa, Bossert, 1995; Fullan, 2001; Day,
Harris, 2003; Crowther, Hann, McMaster, Fergurson, 2000; Silins, Mul-
ford, 2002; Leithwood et al., 2006; Berliner, 2006; Marzano, Waters,
McNulty, 2011; Jarvis, 2012; Maxcy, Nguyen, 2013; Bogler, Nir, 2014,
Day, Gurr, 2014 at a.); that’s why the research on this issue has non-
incidentally increased.

In recent years the leadership of heads of schools as well as the im-
pact of the formal head of a school proved by scientific research on the
efficiency of activity of school has been more emphasized (Edmonds,
1979; Hallinger, Murphy, 1985; Murphy, 2002; Zvirdauskas, 2006; et
a.). However, recently the proof that in common leadership environ-
ment at schools the significance of leadership of teachers is not less
important has increased; moreover, in some aspects it is even more sig-
nificant for the achievements of students than the leadership of the head
of schools (Leithwood, Jantzi, 2000, Y ork-Bar, Duke, 2005). The idea
of teacher leadership is based on that (Harris, 2001; MacBeath, Morti-
more, 2001; Crowther et a., 2002; Hopkins, Jackson, 2003; Lieberman,
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Miller, 2004; Glickman, 2009; Jarvis, 2012; Jackson, Marriott, 2012;
Price, 2012; et d.).

The importance of teachers leaders has especialy been emphasized
in recent years; it has been claimed that heads of schools with a strong
team of teachers leaders guarantee greater creative and ideological po-
tential of an organization, possibilities to expand activity and connec-
tions as well as participate in various projects (National Comprehensive
Center for Teacher Quality, 2007). Consequently, scientists (for exam-
ple, Getz, 2009; Wells, 2010; Wells, Maxfield, 2010) has recently
raised an idea that teachers should be prepared for leadership aready at
higher schooal.

In recent years there has been more and more researches done con-
cerning the preparation of students for leadership (Getz, 2009; Glatter,
2009; Stewart, 2009; Wells, 2010; Cox, Cekic, Adams, 2010; Sankar,
Kawulich, Clayton, Raju, 2010; Hooper, 2010). The role of practice in
this process has been increasingly emphasized (i.e. Day, 2001; Brun-
gardt et a., 2006; Dugan, Komives, 2007; Eich, 2008; Cox, Cekic, Ad-
ams, 2010; et al.). At the same time, the influence of mentors on the
education of students as leaders has also been acknowledged (Rowley,
1996). It has been acknowledged that mentors (later year students,
teachers, supervisors of trainings and internships as well as other per-
sons having greater experience) help students establish relations with
higher school, motivate to join academic, artistic, sporting activities,
participate in activities of student and youth organizations, help to as-
sess on€e' s strengths and weakness in an organization, receive confiden-
tial feedback from a leader, learn new skills and behaviors, create sig-
nificant connections in an organization; through all of this their leader-
ship competencies are aso developed ((Day, 2001; Brungardt et al.,
2006; Dugan, Komives, 2007; Scandura, 2011; et al.); K. Adams et al.
(2006) who have researched the factors of students’ professiona iden-
tity formation have determined that the help provided by a supervisor (a
mentor) is especialy important in practical work and influence greatly
the formation of students professiona identity, whereas M. Panfilova
(2008) emphasizes the fact that the help provided by professionals,
membership in a professional group, meeting professiona require-
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ments, norms, and ideals on the one hand and personal characteristics
and individualities that are developed by a future speciaist during pro-
fessional training on the other hand influence positively professiona
identity of afuture specialist. Nevertheless, although the significance of
practical activity and mentorship has been emphasized in scientific pub-
lications, still thereis alack of research that could reveal the connection
between the practice of mentors (teachers) and leadership competencies
of students. The display of these connections is important because it
could help to display factors for the improvement of an object re-
searched as well as create possibilities to purposefully act, fulfill expe-
dient intervention into the processes of education of leadership compe-
tencies, teaching training, and mentorship processes in order to seek to
improve them and achieve better results in education of students’ lead-
ership competencies. Due to practical relevance, taking into account the
lack of scientific research the issue of connection between leadership
competencies and mentorship has been chosen for this dissertationa
research.

The object of the research is the education of leadership compe-
tencies at higher school.

Scientific problem has been detailed by raising the following ques-

tions:

1. What isthe conception of teachers' leadership competencies and
their theoretical background?

2. What is the demand of students from teacher training pro-
grammes to educate leadership competencies and what is the re-
alization of it while studying at higher school?

3. What is the connection between leadership competencies of
teachers-mentors and the leadership competencies of students?

4. What is the influence of leadership competencies possessed by
teachers-mentors for the development of leadership competen-
cies of students?



The aim of this research is to reason the influence of leadership
competencies of teachers-mentors while developing leadership compe-
tenciesin students.

Tasks:

1

2.

To reason theoretically and define the structure and elements
of the leadership competencies of teachers;

To reason theoretically the influence of leadership competen-
cies of teachers-mentors on the development of leadership
competencies of students from teacher training programmes
while doing teaching practicum;

To reveal the demand of students from teacher training pro-
grammes to educate leadership competencies in study pro-
grammes at higher school as well as the realization of this de-
mand;

To empirically reason the influence of leadership competen-
cies of teachers-mentors while developing leadership compe-
tenciesin students.

The hypothesis of the research: There is a direct link between
teachers-mentors and the leadership competencies of their students: the
higher level of the leadership competencies of mentors, the higher level
of the leadership competencies of their students.

The statements to be defended:
1. The leadership competencies of teachers-mentors and their stu-

dents are connected; it has been determined that the leadership
competencies of students grow together with the leadership
competencies of teachers. It means, that it could be stated that
leadership competencies of mentors influence positively the
leadership competencies of students.

Communicational and cooperational skills of students and their
mentors are especially important in the context of other leader-
ship competencies. The trend that if a student before teaching
practicum has already possessed strong communicational and
cooperational skills and his’her mentor has had these skills as

8



well, the change in leadership competencies is greater. It means
that these skills could be defined as a premise for the efficient
education of students leadership competencies during teaching
practicum.

The trend has been determined that the stronger the leadership
competencies acquired before teaching practicum determines the
greater change in leadership competencies during teaching prac-
ticum.

The dissertation is based on the following theoretical provisions
and conceptions:

1

Theory of shared |eadership (Ogawa, Bossert, 1995; Spilane et
a. 2001; Gronn, 2002; Pearce, Conger, 2003; Harris, 2004;
Alvarez, Svejenova, 2005; Jameson, 2007; et al.) that is based
on the provision that heads of schools together with teachers-
leaders through mutual work and actions increase the quality
of education; heads of schools are responsible for strategic
leadership, whereas teachers-leaders take responsibility for the
leadership of pedagogical and educational process as well as
organizational activity (Crowther et a., 2002). This theory
reasons the importance of demands for teachers-leaders and
actualizes this dissertation research as the one that could help
to solve the issue of training of teachers-leaders.

Postmodern leadership concept emphasizing that leadership
could be educated in human-beings (Rost, 1991, 1993, 1997;
Rogers, 1992; Rost, Barker, 2000). This leadership concept al-
lows one to develop research in the education of leadership
competencies as only by sticking to the approach that |eader-
ship could be educated it is possible to analyze the problem of
|eadership education.

The concept of leadership competencies according to which
leadership is comprehended as a sum of persona characteris-
tics, temper, knowledge, skills, and attitudes that determines
leadership (Goethals et a., 2004; Brownwell, 2006; Clark,



2012; Hoffman et a., 2011; Derue et a., 2011; Rothwell,
2012; Schedlitzki, Edwards, 2014 at al.).

Mentorship as a concept of cooperation of a person possessing
greater experience with a person possessing less experience
with the aim to develop specific competencies of the latter one
(Levinson, Darrow, Klein, Levinson, 1978; Schein, 1978;
Odiorne, 1985; Daloz, 1990; Murray, 1991; et a.). This con-
cept reasons the working hypothesis that leadership competen-
cies could be educated through mentorship.

The working hypothesis is based on the idea that |eaders edu-
cate leaders (Gregersen, Morrison, 1998; Harrison, 2010; The
Roya Austraian College of Genera Practitioners, 2011; et
a.).

Positivistic research paradigm emphasizing the appropriate-
ness of experimental and quantitative research for solving of
problems in social sciences (including education sciences)
(Coalin, 2002, Creswell, 2009, Moses, Knutsen, 2012). Pilot
study based on this paradigm have been fulfilled, the cause-
effect connections of leadership competencies of students and
their mentors have been analyzed, natural experiment as well
as statistical analysis of quantitative data has been accom-
plished.

The novelty of the research shall be substantiated by the follow-
ing propositions:

1

Theoretically and empirically reasoned influence of the leader-
ship competencies of teachers for the development of students
leadership competencies from teacher training programmes
while fulfilling practice.

Empirically substantiated importance of cooperational and
communicational skills of students and their teachers-mentors
in the context of other leadership competencies.

Empirically substantiated significance of the leadership com-
petencies acquired before teaching practice. It has been rea-
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soned that these competencies determine greater change in the
|eadership competencies during practice.

The practical significance of the research is substantiated by the
following propositions:

1

The research accomplished has provided an opportunity to as-
sess for the first time the demand to educate leadership com-
petencies at higher school and possibilities of realization of
this demand. According to this knowledge, higher school gets
an opportunity to create and apply most appropriate educa-
tional strategies of leadership competencies.

The revelation of leadership competencies, functions fulfilled,
and connections of students' leadership competencies is im-
portant because it helps to reveal the improvement factors of
the objects researched, provides opportunities to act single-
mindedly, implement single-minded intervention into the pro-
cesses of teaching practicum and mentorship in order to im-
prove them and in search of better results in the education of
students’ leadership competencies.

The methodology of the leadership competencies of teachers
could be applied for other scientific researches when analyz-
ing leadership in educational sphere. This methodology could
be adapted for the branches of social sciences aswell.

An overview of the structure and content of the dissertation

This research work consists of introduction, three main chapters,
discussion, recommendations, conclusions, literature list, and appen-
dixes. The dissertation consists of 201 pages (appendixes have been
added on a CD). The research work is provided with 53 visual tools: 29
tables and 24 pictures. 376 sources of literature have been used for this
work. In al stages of the research 1380 respondents have taken part,
1882 filled questionnaires have been processed using SPSS programme.
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The plan of the dissertation

1. LEADERSHIP COMPETENCIES OF TEACHERS AND THE-
ORETICAL JUSTIFICATION OF THEIR EDUCATION

1.1. Theoretical discourse of leadership

1.2. Leadership of teachers in the context of educational leadership
and educational quality

1.3. Structure and elements of |eadership competencies of teachers

1.4. The problem of education of |eadership competenciesin training
of teachers and solving strategies of it at contemporary higher school

1.5. Hypothetical justification of the role of leadership competencies
of mentorsin the education of |eadership competencies of students

2. RESEARCH METHODOLOGY

2.1. Logic of research

2.2. Survey methodology of students from teacher training pro-
grammes

2.3. Methodology of natural experiment

3. RESEARCH RESULTS

3.1. Survey results of students from teacher training programmes

3.1.1. Students' demand to educate leadership competencies at high-
er schools

3.1.2. The redlization of students demand to educate leadership
competencies at higher schools

3.2. Results of natural experiment

3.2.1. The change in leadership competencies of students during
teaching practicum

3.2.2. Differences in leadership competencies of students and their
mentors

3.2.3. The relation between leadership competencies of students and
functions fulfilled by a mentor

3.2.4. The forecast concerning the impact of mentor’'s competencies
on leadership competencies of students

DISCUSSION AND RECOMMENDATIONS

CONCLUSIONS

LITERATURE

APPENDIXES (provided on a CD)
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After an introduction in the first chapter Leadership competencies
of teachers and theoretical judtification of their education have been
discussed in order to theoretically justify and describe the structure and
elements of |eadership competencies of teachers as well as theoretically
justify the influence of leadership competencies of teachers-mentors on
developing leadership competencies of students from teacher training
programmes fulfilling teaching practicum; scientific literature and doc-
uments have been analyzed. The review of leadership theories provided
in the subchapter Theoretical discourse of leadership have provided an
opportunity to revea the fact that leadership is an extraordinary socia
phenomenon that has been treated differently by representatives of dif-
ferent theories and paradigms; scientific researchers of a particular pe-
riod of time treat it differently. Moreover, vast theoretical discourse
provided creates conditions to choose theoretical provisions that most
successfully match the research field chosen i.e. the research in teacher
leadership.

In the following subchapter Leadership of teachersin the context of
educational leadership and educational quality it has been analyzed
that intensive development of leadership theory and leadership practice
in recent decades has encouraged representatives of various spheres,
including the sphere of education, to get interested in the idea of leader-
ship. Therefore, in this subchapter it is aimed to provide an answer to a
guestion why the idea of leadership is so valuable while searching for
the quality of higher education. The idea of teachers leadership has
been based on the theory of distributed leadership (Ogawa, Bossert,
1995; Spilane et al. 2001; Gronn, 2002; Pearce, Conger, 2003; Harris,
2004; Alvarez, Svejenova, 2005; Jameson, 2007; et a.). This idea
makes provisions for the implementation of teachers' leadership in edu-
cationa system as well as at school and at the same time it makes pro-
visions for teachers to take a leader role. It has been explained that
teachers’ leadership could act in two ways:. through impact and author-
ity on students to raise their learning level and the level of meaningful
participation, whereas for a teacher by joining meaningful activity and
managerial activity involving search for changes for improving of
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school level. Positive influence has been done through this not only on
school, but aso on the whole educational system.

After the leadership idea has been explained in the third subchapter
Structure and elements of leadership competencies of teachers the
model of leadership competencies of teachers used in the dissertation
has been described and justified in which the following leadership com-
petencies have been emphasized: (1) fostering a collaborative culture to
support educator development and student learning; (2) accessing and
using research to improve practice and student learning; (3) promoting
professional learning for continuous improvement; (4) facilitating im-
provements in instruction and student learning; (5) promoting the use of
assessments and data for school and district improvement; (6) improv-
ing outreach and collaboration with families and community; (7) advo-
cating for student learning and the profession. This model covers teach-
ers relations with students, colleagues-teachers, school administration,
parents of students, and community, other participants inside the sys-
tem, i.e. it covers participation in activities at school on afull scale. At
the same time this model includes the need in permanent persona de-
velopment of a teacher. This makes this model an accomplished one.
Thus it is claimed that this model of leadership competencies of a
teacher could be considered as an appropriate one for training of teach-
ers-leaders.

In the fourth subchapter The problem of education of leadership
competencies in training of teachers and solving strategies of it at
contemporary higher school the education of leadership competencies
at higher school has been reviewed. The role of higher schools in the
education of leadership competencies has been justified, the problem of
education of leadership competencies while training specialists of vari-
ous spheres at higher school has been revealed as well as basic strate-
gies of the education of leadership competencies at higher schools have
been reviewed. This chapter has been closed with the thoughts that nei-
ther of ideas of education leadership competencies could be treated as a
better one than others, whereas the founders of postmodern paradigm of
leadership notice that due to change in comprehension concerning what
leadership is, i.e. after starting to treat it as a cooperational process,
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strategies of its education aso change. According to J. Rost (1991) and
C. Day (2001), the concept of education of leadership competencies has
been changing; that’s why it could no longer be based only on one sub-
ject so integrated strategy should be applied. According to this idea as
well as the opinion that the vision of young teachers concerning work at
school usuadly does not meet reality, and the level of their practica
skills is insufficient (The Quality of Training of Educators at Higher
Schools in Lithuania and Their Employment Opportunities, 2002; Kal-
vaitis, Tamositnas, Vaiuskeviciate, 2007; The Quality of Teach-
ing/Study Programme, 2008, Monkevic¢iene, Rauckien¢, 2010, et a.),
and the provision that leadership competencies could be trained through
practical activities (Baxter Magolda, 2001; Komives, et a., 2005, 2009,
et al.), it could be claimed that leadership competencies of students that
are future teachers could be trained during teaching practicum while
working with the mentor of teaching practicum. This provision provides
conditions for hypothetical justification of the role of leadership compe-
tencies of mentors in the education of leadership competencies of stu-
dents.

Consequently, in the fifth subchapter of the first chapter Hypotheti-
cal justification of the role of leadership competencies of mentors of
practical work in the education of leadership competencies of students
the concept of a mentor and mentorship has been analyzed; it has been
gone into the issue what is the role of a mentor in practical work of stu-
dents; it has been analyzed what factors influence efficient cooperation
between a student and a mentor as well as successful transfer of compe-
tencies including leadership ones. Moreover, in this subchapter theo-
retical justification of the relation between leadership competencies of
mentors at practical work and leadership competencies acquired by stu-
dents at teacher training programmes have been analyzed.

In the second chapter of the dissertation Research methodology the
methodology of empirical research created to analyze the connection
between leadership competencies of students and leadership competen-
cies of mentors of their practica work. This chapter consists of three
subchapters. In the first one Logic of the Research general course of
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research has been introduced. Planned scheme of the research as well as
stages of empirical research has been presented.

In the second subchapter Survey methodology of students from tea-
cher training programmes the research methodology of the research
work fulfilled in 2011 has been presented in detail. This research is ai-
med to reveal the demand of students from teacher training programmes
to educate leadership competencies and their realization in the process
of studying at higher school.

In order to achieve the aim of research the following tasks have been
raised:

1. To revea the demand of students from teacher training pro-
grammes to educate leadership competencies in the process of
studying at higher schooal;

2. To define realisational possibilities of the demand of students
from teacher training programmes to educate |eadership compe-
tenciesin the process of studying at higher school.

In this subchapter the organization of research (survey), research
ethics, sample composition (381 respondents. Sample, composed in a
convenient way) have been described; created research instrument has
been described; methods of research analysis have been detailed (de-
scriptive statistics, Mann-Whitney and chi-square criterion).

In the third subchapter The Methodology of Natural Experiment the
judtification of chosen strategy of natural experiment as well as meth-
odological requirements necessary for such research strategy, sampling
(536 fina year students from teacher training programmes — pre-test),
502 respondents the same students — post-test, 463 respondents — men-
tors of the students), research ethics, instruments created (question-
naires), procedures of data collecting described and their analysis
(analysis of frequency and averages, Cronbach’s afa coefficient, t crite-
rion of repeated measuring, Wilcoxon criterion, correlation analysis,
multiple linear regression analysis).

The third chapter of the dissertation Research results is dedicated
for The results of survey of students from teacher training pro-
grammes: their demand to educate leadership competencies at higher
schools, and realization possibilities of this demand. Moreover, The
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results of natural experiment have been revealed there: change in lead-
ership competencies of students during teaching practicum as well as
differences between their mentors leadership competencies and their
own ones, connection between students leadership competencies and
their mentor’s functions fulfilled, and forecast of impact of mentors
leadership competencies on students' |eadership competencies has been
provided.

Discussion and conclusions

The education of leadership competencies at higher school has been
chosen as an object of thiswork.

It has been noticed that in recent years more and more attention has
been paid for the issue concerning how students are trained for leader-
ship; at the same time it has been searched for most effective methods
and activities (Getz, 2009; Glatter, 2009; Stewart, 2009; Wells, 2010;
Cox, Cekic, Adams, 2010; Sankar, Kawulich, Clayton, Rau, 2010;
Hooper, 2010).

However, in research works the lack of students’ own opinion on the
education of leadership competencies has been felt, i.e. there is the lack
of data on how students themselves feel the need to educate |eadership
competencies at higher school, and to what extent this demand has been
reaized. The lack of such kind of research has been noticed by J. P.
Dugan, S. R. Komives (2007), and R. Greenwald (2010). Therefore, the
pilot study fulfilled has provided important results that are novel scien-
tifically and relevant practically.

This research has revealed that only a small part of students at uni-
versities and colleges in Lithuania think that the education of leadership
competencies is their own concern so higher school has no need to care
about this. The mgjority of them have more or less stated willingness
for higher school to help them to educate leadership competencies. Al-
though quite a significant part of students have emphasized that they
have acquired leadership competencies at higher school, there are more
of those who would like to acquire such competencies. In general, these
results correspond with the results of research works done by above
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mentioned authors J. P. Dugan, S. R. Komives (2007), and R. Green-
wald (2010) who have revealed great willingness and demand of stu-
dentsto prepare at higher school for |eadership.

It should be mentioned that while doing research it has been faced
with several limitations of the research; for example, non-
representativeness of sample, because sample has been composed in a
convenient way. This fact could derogate the reliability of research con-
clusions. However, due to the fact that sample representativeness has
been tested in aspects of particular social and demographica character-
istics, it has been thought that research data could be analyzed in the
dissertational research.

After the demand to educate leadership competencies at higher sch-
ool has been determined, realization possibilities of this demand have
also been assessed. Firstly, one of the main ideas concerning how the
activities educating leadership competencies included into formal edu-
cation programmes has been taken into account. For example,
C. Brungardt et al. (2006), J. P. Dugan and S.R.Komives (2007),
D. Eich (2008), M. F. Cox, O. Cekic, S. G. Adams (2010) et al. think
that the subject or programme of leadership studies is necessary at
higher school. This opinion is reasoned by claiming that students need
at least to get acquainted with leadership theory as well as realize that
leadership could be educated. Leadership studies subject should provide
fundamental knowledge about leadership theory and practice, and
knowledge concerning what leadership is necessary for, what value
should leaders be based on, what leadership styles are, and how they
enable to act in one or another situation. The research fulfilled has re-
vealed that the special leadership studies subject has still been rare in
Lithuanian teacher training programmes.

Degspite the fact, that only a small part of research participants have
studied the special leadership subject, quite a significant part of students
think that they have acquired these competencies while studying other
study subject. Among other subjects especidly significant in educating
leadership competencies students have mentioned psychology, organ-
izational behavior, human resources, and organizational management
subjects. This insight matches with the opinion of several authors (e.g.
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Brungardt et a., 2006; Dugan, Komives, 2007; Cox, Cekic, Adams,
2010; et al.) that one study subject is not enough for effective education
of leadership competencies, whereas in order to educate various |leader-
ship competencies various corresponding activities should be included
into other studies subjects aswell.

Results acquired during the pilot study proved a possibility to an-
swer to one of tasks of this dissertational work and formulate the con-
clusion that there is a great demand of students to educate leadership
competencies at higher school, but it has been realized only partly.

The conclusions of pilot study also provide useful information about
the situation concerning education of leadership competencies at con-
temporary Lithuanian higher school. At the same time, the necessity of
higher amount of research aimed at students' demand to educate leader-
ship competencies and realization of this demand has been actualized.

In the theoretical part after various activities educating leadership
competencies at higher school have been described and the idea of inte-
grated educational strategy of leadership competencies has been rea-
soned, it is thought that further research on the education of leadership
competencies analyzing how students evaluate the importance of vari-
ous activities and usefulness of tasks for education of |eadership compe-
tencies would be valuable and meaningful.

The research done by applying the strategy of natura research has
been aimed at reasoning the influence of leadership competencies of
teachers-mentors for the development of students leadership compe-
tencies. Selection of the model of leadership competencies appropriate
for this research has become a huge challenge. Confusion has been in-
creased due to the fact that there are two existing approaches to leader-
ship. In the theoretical part of this work it has been claimed that, on the
one hand, leadership istreated in a narrow sense as one of competencies
in the structure of manager's competencies (Byham, Smith, Pease,
2002; Bristow ir kt., 2005; et al.); on the other hand, leadership could be
treated in a broad sense, i.e. as a set of competencies or groups of com-
petencies (McCauley, 2006; Clark, 2010; et a.). In this work the con-
cept of leadership is implied in both meanings. It has been agreed that
the leadership competence is one of the competencies in the structure of
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teacher’ s competencies. Still at the same time leadership is understood
as a set of integrate competencies. It is necessary for the alaboration of
its structure and an opportunity to appear for the evaluation of separate
elements. It is thought that the distribution of a competence into sepa-
rate elements of set of competencies enables a researcher to measure a
competence. The chosen model created by The American Teacher
Leadership Exploratory Consortium with defined competencies, func-
tions, and activities has provided possibility to create measuring instru-
ment for leadership competencies, and use it in research. By means of it
the research has been accomplished and approved the idea of measur-
ability of competence raised by G. Chung-Herrera, C. A. Enz and M. J.
Lankau (2003), R. Kontautiené and J. Melnikova (2010), R. Adamo-
niené and L. Ruibyté (2010), and other researchers.

For the measurement and assessment of leadership competencies
three partly origina questionnaires have been formed (pre-test, post-test
questionnaires and the questionnaire for the practicum mentor). All
questionnaires have been unified by one common part devoted to assess
leadership competencies of a respondent: (1) fostering a collaborative
culture to support educator development and student learning; (2) ac-
cessing and using research to improve practice and student learning; (3)
promoting professional learning for continuous improvement; (4) facili-
tating improvements in instruction and student learning; (5) promoting
the use of assessments and data for school and district improvement; (6)
improving outreach and collaboration with families and community; (7)
advocating for student learning and the profession. It has been sug-
gested that the application of this questionnaire in the research work
proved its purpose; that’' s why the broader application of this instrument
in research works of educationa leadership could be argued and dis-
cussed.

While analyzing how the choice of the method of natural experiment
has proved to be right it is thought that any other research methods
would not have reflected so precisely psychosocia readlity. It is known
that by applying this method due to limited possibilities of a researcher
it is difficult to guarantee the aspect of internal reliability, i.e. construc-
tive and causal reliability. The researcher by applying the method of
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natural experiment is unable to limit the impact of external factors on
results. In this case the question could be discussed what information in
an analyzed case would be more useful: relations artificially created and
assessed by a mentor or relations between a mentor and a student natu-
rally developed and assessed in a vast sample. In the opinion of the au-
thor of thiswork, neither of higher schools could provide a student with
laboratory relations during practical training is it takes place in natural
environment, where unpredicted situations emerge as it has been acted
in natura environment. That's why the most efficient is to search for
factors that help students to educate leadership competences in unex-
pected situations and search for possihilities of strengthen these factors.
In order to achieve reliable research results all final year students from
al Lithuanian teacher training studies programmes have been incited to
participate in this research and all of them who agreed have participated
in this research. That's why this research, according to D. C. Mutz
(2011), could be considered as national, whereas its results could be
considered as reflecting general situation in Lithuania on the subject
researched.

While researching particularly the results achieved while doing the
research first of al it has been determined that during final teaching
practicum all leadership competencies of students have been more or
less strengthened. These results match with the strategy distinguished
by C. Day (2001), C. Brungardt et a. (2006), J. P. Dugan, S. R. Ko-
mives (2007), D. Eich (2008), M. F. Cox, O. Cekic, S. G. Adams
(2010) et a. and other researchers according to which leadership educa-
tion is considered as practical activity during which students have an
opportunity to become leaders. Thus, these research results have re-
vealed the significance of practical activities and the importance of it to
the education of leadership competencies.

Nevertheless, detailed analysis of change in each element of leader-
ship competence has revealed that not all abilities of students during
teaching practicum have improved; assessment results of some of them
have worsened. It is suggested that this could happen, because students
filling in questionnaires and assessing their own chances to act could
have had different understanding of teaching activity, whereas during
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teaching practicum the assessment of their chances has changed. The
belief that the vision of young teachers about work at school usually
does not match the reality, whereas the level of their practical skillsis
insufficient have been met in the works of other researchers as well as
in the documents of analysis of educational policy (for example, The
Quality of teacher Training at Lithuanian Higher Schools and Their
Employment Prospects, 2002; Kalvaitis, TamoSitnas, Valiuskevidiute,
2007; The Quality of Teaching/Studies Programmes, 2008; Monke-
viciené, Rauckieng, 2010; et al.). These insights are significant and cre-
ate premises to form recommendations for teacher training institutions.

After the reasoning the significance of a mentor to the training of
students during teaching practicum in the theoretical part of this work,
in the empirical research it has been searched for links between quality
of the functions implemented by mentors and the change in students
leadership competencies. Consequently, it has been proved that the
leadership competencies of students (after teaching practicum) are re-
lated with the functions implemented by mentors by a statistically sig-
nificant and linear functional correlation. This correation shows that
students whose mentors during teaching practicum have implemented
career planning, psychosocial and role modeling functions better more
frequently possess stronger leadership competencies. These research
results add to numerous research works (for example, M. B. Baxter
Magolda (2001), L. Cummins (2004), A. Pollard (2006), K. Stanke-
viciené and O. Monkevicien¢ (2007), S. R. Komives (2005, 2009), G.
Omatsu (2012) et a.) that reason the influence of a mentor on the
achievements of students, but at the same time bring novelty as the
linearity and significance of correlation between mentors functions
and students' leader ship competencies has been revealed.

These results provide a clear and unambiguous answer to one of
working issues as well as allow one to make a conclusion that the lead-
ership competencies of teachers-mentors and their students are interre-
lated; the increase in leader ship competencies of teachers-mentors lead
to the increase in leadership competencies of their students. It means
that the leadership competencies influence positively the leadership
competencies of students. This conclusion also proves the hypothesis
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raised that the direct connection between teachers-mentors and the
leadership competencies of their students: the higher level of leadership
competencies of mentors of teaching practicum the higher level of lead-
ership competencies of their students.

While assessing the prognostic model of education of leadership
competencies and analyzing variables influencing the change in leader-
ship competencies of students the most during teaching practicum, i.e.
leadership competencies of students acquired before, the leadership
competencies of mentors, and the quality of functions implemented by
mentors, statistically significant linear causal connection has been de-
termined. The importance of each component has been estimated, as-
sessed, and reasoned in this work. All three of them explain more than
90 per cent causa factors that during teaching practicum have influ-
enced the education of leadership competencies of students. This
knowledge opens news perspectives for the education of leadership
competencies of students.

The hypothetical reasoning of the significance of leadership compe-
tencies of mentors for the education of leadership competencies of stu-
dents in the theoretical part of this work is based on the insights of sev-
eral authors on the principles of mentorship. For example, B. S. Possner
(2009) explains that a teacher who has acquired a mentor’s role takes it
as the evaluation of one’s own work and motivation to seek better re-
sults. Consequently, the higher expression of leadership competencies
as well as strive to share one's own experiences and competencies with
a student occurs. M. B. Baxter Magolda (2001) claims that mentor-
leader by using the experience gained pays attention to the competen-
cies that a student posses and find ways to revea them. Thus, it could
be stated that the prognostic model of leadership competencies created
as well as research results estimated that show that the leadership com-
petencies of mentors not only prove the dissertation hypothesis raised,
but also pay contribution to the theories of education of mentorship and
|eadership competencies.

The founder of postmodern paradigm of leadership J. Rost (1991)
also reasons the significance of relations between leaders and his/her
followers as the foundation of activity of an effective contemporary
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organization. The aspect of communication has been revealed in this
work. The results of natural experiment have reveaed the tendency that
the stronger communicational and cooperational skills a student and
one’'s mentor possesses the stronger leadership competencies a student
acquired during teaching practicum. These results provide a chance to
claim that the right model of leadership competencies has been chosen.
Moreover, it could be stated that this model matches not only with theo-
retical contemporary theories of teacher leadership, but also practically
reflects and helps to assess most important aspects of postmodern lead-
ership.

Due to the insights occurred from the research results it becomes
possible to form several recommendations.

Recommendationsfor scientific researchers:

e After the demand of students to educate |eadership competenciesin
the process of studies at higher school has been revealed through pi-
lot study implemented it would be meaningful to continue this re-
search in order to assess the demand of education of separate lead-
ership competencies, the realization of this demand by searching for
ways and forms that would satisfy the needs of students;

o Natural experiment that has revealed important connections be-
tween the competencies of students and mentors creates the founda-
tion to longitudinal research. While accomplishing such kind of re-
search and implementing direct changes in the process of training
of students and mentors new significant aspects of the improvement
of processes could be revealed.

Recommendationsfor higher schools:

e To prepare specia subjects of leadership studies, according to con-
temporary programme forming principles oriented to the education
of competencies;

o After the theoretical and empirical reasoning of the significance of
teaching practicum for the education of leadership competencies it
is recommended to include into the descriptions of content of teach-
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ing practicum not only the professional and general aspects, but al-
so aspects of leadership education of leadership competencies;

o After the research has revealed the significance of communicationa
and cooperational skills, the necessity of strengthening of these
abilities during studiesis to be actudized;

¢ Higher schools should create and maintain relations with the ingtitu-
tions providing practice for students based on partnership. By shar-
ing positive experience, knowledge, and expectations students,
practice supervisors at higher schools and mentors create appropri-
ate conditions and environment for the successful education of
competencies, including leadership ones.

Recommendations for the institutions of quality rising of teach-

ers

e This dissertation provides background and actualizes the necessity
and importance of qualitative training of mentors. It has been de-
termined that mentors having sufficient knowledge in leadership
theory and practice are able to notice faster the potential of a stu-
dent and could revead it better. That's why qualitative training of
mentors not only could help to improve the current generation of
teachers, not only convey the idea of leadership to schools, but also
influence greatly the process of education and professiona devel-
opment of a new generation of teachers.

The principal propositions of the doctoral dissertation were pre-
sented in the following scientific publications:

1. Skarbalien¢, A., RupSiené, L. (2013). Demand of pedagogical
programme’s students to educate leadership competencies and its reali-
sation at Lithuanian higher education. Tiltai, Nr. 3(64), p. 221 — 230.

2. Skarbalien¢, A. (2013). The problem of training of leadership
competencies and its solving strategies at contemporary high school.
European Scientific Journal, Vol.9, No.14, p. 21 — 28.

3. Skarbaliene, A., RupSiené, L. (2011). The education of leadership
competencies in teacher training programmes at Lithuanian Universi-
ties. Andragogika, Nr.2, p. 161-168.
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4. RupSiené¢ L., Skarbalien¢ A. (2010). The characteristics of teacher
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The propositions of the dissertation were approved by giving
presentationsin national and international scientific conferences:

1. November 7-8th, 2013 m. The report ,, The place of leadership in
Lithuanian higher education” delivered at The International Forum for
Future Europe ,, Sustainable Economy and Harmonious Society: Future
Visions and Today Actions’ organized by The University of Applied
Socia Sciences and The Ministry of Foreign Affairs of the Republic of
Lithuania.

2. October 3-4th, 2013. The report ,, The problem of training of lead-
ership competencies and its solving strategies at the contemporary high
school” delivered at the Internationa scientific conference ,, Quality of
Education and Training in the Context of Regional and Global Chal-
lenges’ organized by Klaipeda University.

3. December 10th, 2011. The report , The demand of students from
pedagogical programmes to educate leadership competencies and its
realisation at higher schools* delivered at practical-scientific conference
» The quality of socia education as a factor of equal opportunities and
socia cohesion strengthening® organized by The Ministry of Education
and Science of the Republic of Lithuania, Klaipéda University,
Klaipéda City Municipality, Lithuanian University of Educational Sci-
ences, Kaunas University of Technology, and The Association of Social
Pedagogues of Lithuania.

4. The report ,The demand of students from pedagogical pro-
grammes to educate leadership competencies and its realization at uni-
versities’ delivered at the scientific conference , Topicality of an-
dragogy: the professionalisation of adult education actors* organized by
The Continuing Studies Institute of Klaipeda University.

5. The report , The education of leadership competencies at teacher
training programmes at Lithuanian universities* at the Republican sci-
entific conference ,,Civic identity of a person as a connecting link of
society members* organized by The Faculty of Pedagogy of Klaipéda
University and The Center of Educational Innovations.
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IVADAS

Problemos praktinis relkSmingumas ir mokdinis naujumas. Ly-
derystés idéja Zmones jaudina dar nuo antikos laiky. Ja doméjosi senigi
filosofai, vélesniais amZiais — socidiniy ir gamtos moksly atstovai.
Bandyta ir bandoma kuo tiksliau jvardyti lyderystes savokos apibréZi-
ma, atskleisti veiksnius, suteikiancius asmeniui lyderio pozicija, bandy-
ta ir bandoma nustatyti asmens savybes, kurios jgalina jj tapti lyderiu.
Nagrinéjama, kuo ir kaip lyderysté pasireidkia, kokia jtaka daro organi-
zacijai, kaip veikiajvairius procesus, kokia jtaka daro jy kokybei.

Intensyvus lyderystés teorijos ir praktikos plétojimas pastaraisiais
deSimtmeciais paskatino lyderystés idéja susidométi jvairiy sriciy atsto-
vus, tarp jy — Svietimo. Susidoméjimas lyderyste Svietimo srityje susijes
su dvietimo kokybes klausimais. Siuolaikingje mokslingje literatiiroje
ypa¢ pabréziama lyderystés reikSmé mokyklos vystymuisi ir progresui
(Ogawa, Bossert, 1995; Fullan, 2001; Day, Harris, 2003; Crowther,
Hann, McMaster, Fergurson, 2000; Sillins, Mulford, 2002; Leithwood
ir kt., 2006; Berliner, 2006; Marzano, Waters, McNulty, 2011; Jarvis,
2012; Maxcy, Nguyen, 2013; Bogler, Nir, 2014, Day, Gurr, 2014, ir
kt.), todel neatsitiktinai Suo klausimu daugéjair moksliniy tyrinm.

Ankstesniais metais labiau akcentuota mokyklos direktoriy lyderysté
ir moksliniais tyrimais grista formalaus mokyklos vadovo jtaka mokyk-
los veiklos efektyvumui (Edmonds, 1979; Hallinger, Murphy, 1985;
Murphy, 2002; Zvirdauskas, 2006; ir kt.). Tagiau pastaruoju metu atsi-
randa vis daugiau jrodymy, kad bendroje mokyklos lyderystés aplinkoje
mokytojy lyderysté yra ne maZiau svarbi, o kai kuriais aspektais netgi
reikSmingesné mokiniy pasiekimams nei  direktoriy lyderysté
(Leithwood, Jantzi, 2000; Y ork-Bar, Duke, 2005). Tuo pagrjsta moky-
toju lyderystés idéja (Harris, 2001; MacBeath, Mortimore, 2001;
Crowther ir kt., 2002; Hopkins, Jackson, 2003; Lieberman, Miller,
2004; Glickman, 2009; Jarvis, 2012; Jackson, Marriott, 2012; Price,
2012; ir kt.).

Mokytojy lyderiy svarba ypa¢ akcentuojama pastaraisiais metais —
teigiama, kad mokyklos vadovai, turintys stiprig mokytojy lyderiy ko-
manda, uZtikrina didesnj karybinj ir idéjinj organizacijos potenciala,
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galimybes plesti veikla, rySius, dalyvauti jvairiuose projektuose (Natio-
nal Comprehensive Center for Teacher Quality, 2007). Todél dabartiniu
metu nemaZzai mokslininky (pvz., Getz, 2009; Wells, 2010; Wdlls,
Maxfield, 2010) kelia mintj, kad baisimuosius pedagogus jau aukstojoje
mokykloje reikiarengti lyderystei.

Pastaraisiais metais vis daZniau nagringjama, kaip aukstosiose mo-
kyklose studentai rengiami lyderystei (Getz, 2009; Glatter, 2009;
Stewart, 2009; Wadls, 2010; Cox, Cekic, Adams, 2010; Sankar,
Kawulich, Clayton, Raju, 2010; Hooper, 2010). Siame procese vis la-
biau ryskéja praktinés veiklos vaidmuo (pvz., Day, 2001; Brungardt ir
kt., 2006; Dugan, Komives, 2007; Eich, 2008; Cox, Cekic, Adams,
2010; ir kt.). Kartu konstatuojama mentoriy jtaka ugdant studentus kaip
lyderius (Rowley, 1996). Konstatuojama, kad mentoriai (vyresniy kursy
studentai, déstytojai, praktiky ir stazuociy vadovai, kiti didesng patirtj
turintys asmenys) padeda studentams kurti santykius su aukstagja mo-
kykla, motyvuoja aktyviau jsitraukti j akademine, meny, sporto, studen-
ty ir jaunimo organizacijy veikla, padeda jvertinti savo stiprybes ir sil-
pnybes organizacijoje, gauti konfidencialy griztamajj ry§ iS lyderio,
mokytis naujy jgadZiy ir elgsenos, kurti reik8mingus rySius organizaci-
joje — tuo vystomos ir jy lyderystés kompetencijos (Day, 2001; Brun-
gardt ir kt., 2006; Dugan, Komives, 2007; Scandura, 2011; kt.),
K. Adams ir kt. (2006), tyre studenty profesinio tapatumo formavi-
mo(si) veiksnius, nustaté, kad praktikos vadovo (mentoriaus) pagalba
yraitin svarbi praktinéje veikloje ir daro didel¢ jtaka studenty profesi-
nio tapatumo formavimuisi, o M. Panfilova (2008) pazymi, kad profe-
sionaly pagaba, priklausymas profesinei grupei, laikantis profesiniy
reikalavimy, normy ir idealy, viena vertus, o kita vertus, asmenybés
ypatumas ir individualumas, kuriuos profesinio rengimo metu iSsiugdé
busimasis specidistas, teigiamai veikia basmo specialisto profesinj
tapatuma. Vis délto, nors praktinés veiklos ir mentorystés svarbair yra
akcentuojama mokslinése publikacijose, iki Siol pasigendama tyrimy,
atskleidZianciy praktikos mentoriy (mokytojy) ir studenty lyderystés
kompetencijy rysi. Siy rySiy atskleidimas svarbus tuo, kad tai gali padé-
ti nustatyti tiriamo objekto tobulinimo veiksnius, sudaro galimybes
kryptingai veikti, daryti tikslinga intervencija i vykdomus lyderystés
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kompetencijy ugdymo, pedagoginés praktikos ir mentorystés procesus
ju tobulinimo tikdaisir siekiant geresniy studenty lyderystés kompeten-
Cijy ugdymo rezultaty. Dél praktinio aktualumo ir atsizvelgiant j moks-
linj neistirtuma lyderystés kompetencijy ir mentorystés rysio tema pasi-
rinkta Siam disertaciniam tyrimui.

Tyrimo objektas — studenty lyderystés kompetencijy ugdymas
aukstojoje mokykloje.

Mokdiné problema detaizuojama Siais klausmais:

1

2.

Kokia yra mokytojy lyderystés kompetencijy samprata ir jy
ugdymo teorinis pagrindas?

K oks yra mokytojy rengimo programy studenty poreikis ugdy-
tis lyderystés kompetencijas ir jo jgyvendinimas studijuojant
aukstojoje mokykloje?

Kaip susijusos mokytojy mentoriy ir studenty lyderystés
kompetencijos?

Kokia jtaka daro mokytojy mentoriy lyderystés kompetencijos
plétojant studenty lyderystés kompetencijas?

Tikslas — pagristi mokytojy mentoriy lyderystés kompetencijy jtaka
plétojant studenty lyderystés kompetencijas.

UZdaviniai:

1.  TeoriSka pagristi ir apibadinti mokytojy lyderystés kompe-
tencijy struktara ir elementus.

2. Teoriska pagristi mokytojy mentoriy lyderystés kompetencijy
jitaka plétojant praktika atliekanciy mokytojy rengimo progra-
my studenty lyderystés kompetencijas.

3. Atskleisti mokytojy rengimo programy studenty poreikj ugdy-
tis lyderystés kompetencijas aukstosios mokyklos studijy pro-
ceseir Sio poreikio realizavima.

4. Empirikai pagrjsti  mokytojy mentoriy lyderystés kom-

petencijy jtaka plétojant studenty lyderystés kompetencijas.
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Hipoteze: Egzistuoja tiesioginis rySys tarp mokytojy mentoriy ir jy
studenty lyderystés kompetencijy: kuo aukstesnis praktikos mentoriy
lyderystés kompetencijy lygmuo, tuo aukstesnis ir jy studenty lyderys-
tés kompetencijy lygmuo.

Ginamigji teiginiai:

1

Mokytojy mentoriy ir jy studenty lyderystés kompetencijas siga
tiesioginis rySys — nustatyta tendencija, kad didéjant mokytojy
mentoriy lyderystés kompetencijoms, didéja jy studenty lyderys-
tés kompetencijos. Vadinasi, galima konstatuoti, kad mokytojy
mentoriy lyderystés kompetencijos daro teigiama jtaka studenty
lyderystés kompetencijoms.

Studenty ir jy mokytojy mentoriy bendravimo ir bendradarbia-
vimo gebéjimal ypac svarbis kity lyderystés kompetencijy kon-
tekste. Nustatyta tendencija, kad jei studentas jau prieS praktika
turi stiprius bendravimo ir bendradarbiavimo gebéjimus ir jo
mentorius pasizymi Siais gebéjimais, studenty lyderystés kompe-
tencijy pokytis yra didesnis. Vadinasi, Se geb¢jimai gali bati
jvardyti kaip efektyvaus studenty lyderystés kompetencijy ug-
dymo pedagoginés praktikos metu prielaida.

Nustatyta tendencija, kad stipresnés iki pedagoginés praktikos
jgytos studenty lyderystés kompetencijos lemia didesnj lyderys-
tés kompetencijy pokytj praktikos metu.

Tyrimo teorinésir metodologinés nuostatos:

1

Pasidalytosios lyderystés teorija (Ogawa, Bossert, 1995; Spilane
ir kt. 2001; Gronn, 2002; Pearce, Conger, 2003; Harris, 2004;
Alvarez, Svejenova, 2005; Jameson, 2007; kt.), kurios nuostata
— mokyklos vadovai kartu su mokytojais lyderiais bendru darbu
ir veiksmais didina Svietimo kokybe: mokyklos vadovai atsakin-
gi uz strategine lyderyste, o mokytojai lyderiai — uz pedagogine
ir ugdymo proceso lyderyste bei organizacine veiklag (Crowther
ir kt., 2002). Si teorija grindZia mokytojy lyderiy poreikio svarba
ir aktualizuoja § disertacinj tyrima kaip jgalinantj spresti moky-
tojy lyderiy rengima.
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Postmodernistine lyderystés samprata, pabréZianti, kad asmeny
lyderysté gali buti ugdoma (Rost, 1991, 1993, 1997; Rogers,
1992; Rogt, Barker, 2000). Si lyderystés samprata leidZia plétoti
lyderystés kompetencijy ugdymo tyrima, nes tik laikantis pozZia-
rio, kad lyderysté yra ugdoma, galima tyrinéti lyderystés ugdy-
mo problema.

Lyderystés kompetencijy samprata, pagal kurig lyderysté suvo-
kiama kaip asmens Ziniy, mokéjimy, jgudZiy, poZitriy, vertybiy
ir Kity asmenybés savybiy lemiamas gebéjimas veikti (Lepaite,
2001; Goethasir kt., 2004; Brownwell, 2006; Clark, 2012; Hof-
fman ir kt., 2011; Derueir kt., 2011; Rothwell, 2012; Schedlitz-
ki, Edwards, 2014; ir kt.). Siame darbe lyderystés kompetencijos
savoka vartojama dviem prasmémis: siaurgjair platiagja. Siauraja
prasme lyderysté suprantama kaip viena i§ mokytojo kompeten-
Cijy. Bet disertacijoje lyderystés kompetencijos savoka vartoja-
mair plaigja prasme, t. y. kaip sudétiniy kompetencijy rinkinys.
Mentorystés kaip labiau patyrusio asmens bendradarbiavimo su
mazZiau patyrusiu asmeniu, siekiant plétoti pastarojo specifines
kompetencijas, koncepcija (Levinson ir kt., 1978; Schein, 1978;
Odiorne, 1985; Daloz, 1990; Murray, 1991; ir kt.). Si koncepcija
paskatino disertaciniame tyrime nagrinéti mokytojy mentoriy
vaidmenj, plétojant studenty lyderystés kompetencijas praktikos
metu.

Id¢ja, kad lyderiai ugdo lyderius (Gregersen, Morrison, 1998;
Harrison, 2010; The Royal Australian College of General Practi-
tioners, 2011; ir kt.), paskatino ieSkoti rySio tarp mokytojy ir
studenty lyderystés.

Poztyvistine tyrimo paradigma, pabréZianti eksperimentiniy ir
kiekybiniy tyrimy tinkamuma socialinéms problemoms (tarp jy
ir edukologinems) spresti (Colin, 2002; Creswell, 2009; Moses,
Knutsen, 2012). Vadovaujantis Sia paradigma, atlikti Zvalgomie-
ji tyrimai ir i&tirti studenty bei jy mentoriy lyderystés kompeten-
Cijy priezastiesir pasekmés rysiai, tuo tikslu naudojant anketines
apklausas, nattiralyji eksperimenta ir kiekybiniy duomeny statis-
tine analizg.

32



Tyrimo teorinis naujumas

1. Teoridka ir empiridkai pagrista mokytojy mentoriy lyderystés
kompetencijy jtaka plétojant praktika atliekanéiy mokytojy ren-
gimo programy studenty lyderystés kompetencijas.

2. Empiriskai pagrista ypatinga studenty ir jy mokytojy mentoriy
bendravimo ir bendradarbiavimo gebéjimy svarba kity lyderys-
tés kompetencijy kontekste.

3. Empiriskai pagrista studenty iki pedagoginés praktikos igyty ly-
derystés kompetencijy svarba. Nustatyta, kad minimos kompe-
tencijos lemia didesn; lyderystés kompetencijy pokytj praktikos
metu.

Tyrimo praktinisreikdmingumas

1. Atliktas tyrimas leido pirma kartg jvertinti studenty poreikj ug-
dytis lyderystés kompetencijas aukstojoje mokykloje ir So po-
reikio realizavimo galimybes. Remiantis Siomis Ziniomis, auks-
tosioms mokykloms sudaroma galimybé kurti ir taikyti |abiau-
siai tinkamas lyderystés kompetencijy ugdymo strategijas.

2. Praktikos mentoriy lyderystés kompetencijy, atliekamy funkcijy
ir studenty lyderystés kompetencijy rySiy nustatymas reik3min-
gas tuo, kad padeda atskleisti nagrinéjamy objekty tobulinimo
veiksnius, sudaro galimybes kryptingai veikti, daryti tikslinga
intervencija j vykdomus pedagoginés praktikos ir mentorystés
procesus, siekiant juos tobulinti ir gauti geresnius studenty lyde-
rystés kompetencijy ugdymo rezultatus.

3. Mokytojy lyderystés kompetencijy vertinimo metodologija ga-
lima pritaikyti kituose moksliniuose tyrimuose, nagrinéjant lyde-
ryste Svietimo srityje. Metodologija galima adaptuoti ir kitoms
socialiniy moksly Sakoms.

Disertacijos struktarosir turinio apZvalga

Darba sudaro jvadas, trys pagrindiniai skyriai, diskusija, rekomen-
dacijos, iSvados, literataros sgraSas ir priedai. Disertacijos apimtis 201
psl. (priedai pateikiami kompaktingje plokstel¢je). Darbe pateiktos 53
vaizdinés priemoneés: 29 lentelésir 24 paveikslai. Disertaciniam tyrimui
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panaudoti 376 literataros Saltiniai. Visuose tyrimo etapuose dalyvavo
1380 respondenty, SPSS programa apdoroti 1882 klausimynai.

Disertacijosturinys

1. MOKYTOJU LYDERYSTES KOMPETENCIJOS IR JU UG-
DYMO TEORINIS PAGRINDIMAS

1.1. Lyderystés teorinis diskursas

1.2. Mokytojy lyderysté Svietimo lyderystés ir Svietimo kokybés
kontekste

1.3. Mokytojy lyderystés kompetencijy struktarair elementai

1.4. Lyderystés kompetencijy ugdymo rengiant mokytojus problema
ir jos sprendimo strategijos Siuolaikingje aukstojoje mokykloje

1.5. Praktikos mentoriy lyderystés kompetencijy vaidmens ugdant
studenty lyderystés kompetencijas hipotetinis pagrindimas

2. TYRIMO METODOLOGIJA

2.1. Tyrimo logika

2.2. Mokytojy rengimo programy studenty apklausos metodol ogija

2.3. Natiralaus eksperimento metodol ogija

3. TYRIMO REZULTATAI

3.1. Mokytojy rengimo programy studenty apklausos rezultatai

3.1.1. Studenty poreikis ugdytis lyderystés kompetencijas aukstosio-
se mokyklose

3.1.2. Studenty poreikio ugdytis lyderystés kompetencijas auk3tosio-
se mokyklose realizavimas

3.2. Naturalaus eksperimento rezultatai

3.2.1. Studenty lyderystés kompetencijy pokytis pedagoginés prakti-
kos metu

3.2.2. Studenty ir jy mentoriy lyderystés kompetencijy skirtumai

3.2.3. Studenty lyderystées kompetencijy ir mentoriaus vykdomy
funkcijy rysSys

3.2.4. Mentoriaus kompetencijy poveikio studenty lyderystés kom-
petencijoms prognozé

DISKUSIJA IR ISVADOS

LITERATURA

PRIEDAI (pateikiami kompaktinéje plokstel¢je)

34



Po jvado pirmajame skyriuje Mokytojy lyderystés kompetencijos ir
ju ugdymo teorinis pagrindimas, siekiant teoridkai pagrijsti ir apibadinti
mokytojy lyderystés kompetencijy struktiira ir elementus, taip pat teo-
riskai pagrjsti mokytojy mentoriy lyderystés kompetencijy jtaka pléto-
jant praktika atliekanciy mokytojy rengimo programy studenty lyderys-
tés kompetencijas, analizuojama moksliné literatara ir dokumentai. Po-
skyryje Lyderystés teorinis diskursas pateikiama lyderystés teorijy ap-
Zvalgaleido atskleisti, jog lyderysté yra ypatingas socialinis fenomenas,
skirtingai traktuojamas skirtingy teorijy ir paradigmy atstovy, kei¢iantis
laikams vis kitaip aiSkinamas to meto mokslo tyréjy. Kartu pateiktas
platus teorinis diskursas sudaro salygas pasirinkti teorines nuostatas,
labiausiai derancias pasirinktam tyrimy laukui — mokytojy lyderystés
tyrimams.

Kitame poskyryje Mokytojy lyderyste Svietimo lyderystés ir Svietimo
kokybes kontekste nagrinéjama, kad intensyvus lyderystés teorijos ir
lyderystés praktikos plétojimas pastaraisiais deSimtmeciais paskatino
susidométi lyderystes idéja jvairiy sriciy atstovus, tarp jy — Svietimo.
Susidoméjimas lyderystés idéja Svietime yra susijes su siekiu uztikrinti
Svietimo kokybe, kuris yra ypatingai sustipréjes pastaraisiais metais.
D¢l to poskyryje siekiama atsakyti j klausima, kodeél siekiant Svietimo
kokybés taip vertinama lyderystés idéja. O remiantis pasidalytosios
lyderystés teorija (Ogawa, Bossert, 1995; Spilane ir kt. 2001; Gronn,
2002; Pearce, Conger, 2003; Harris, 2004; Alvarez, Svejenova, 2005;
Jameson, 2007; kt.), pagrindziama mokytojy lyderystés idéja. Si idéja
sudaro prielaidas mokytojy lyderystés jgyvendinimui Svietimo sistemo-
je ir mokykloje, o kartu sudaro prielaidas mokytojams imtis lyderio
vaidmens. PaaiSkinama, kad mokytojy lyderysté gali veikti dvejopai:
per jtaka ir autoritetg mokiniams kelti ju mokymosi ir prasmingo daly-
vavimo lygmenj, o mokytojui jsijungiant j prasmingos veiklos ir poky-
¢iy siekiancia mokyklos valdymo veikla kelti mokyklos lygmen. Per tai
daromateigiama jtaka ne tik mokyklai, bet ir visai Svietimo sistemai.

Paai Skinus mokytojy lyderystés idéja, treciajame poskyryje Mokyto-
ju lyderystes kompetencijy struktira ir elementai apraSomas ir pagrin-
dZiamas disertacijoje naudojamas mokytojy lyderystés kompetencijy
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modelis, kuriame akcentuojamos tokios lyderystés kompetencijos: (1)
skatinimas kurti ir stiprinti bendradarbiavimo kultara, siekiant geresniy
mokiniy rezultaty ir ugdytojo tobuléjimo; (2) gebéjimai rasti naujausius
mokslinius tyrimus, Zinias ir informacija ir juos panaudoti savo veiklos
ir mokiniy mokymosi gerinimui; (3) nuolatinio profesinio tobuléjimo
siekis ir profesiniy gebéjimy stiprinimas; (4) déstymo ir mokiniy mo-
kymosi gerinimas; (5) jvairiy vertinimo metody iSmanymasiir jy naudo-
jimas; (6) bendradarbiavimas su mokiniy Seimomis ir bendruomene; (7)
mokytojo profesijos autoriteto kélimas. Sis modelis apima mokytojo
santykius su mokiniais, kolegomis mokytojais, mokyklos administraci-
ja, mokiniy tévais ir bendruomene, kitais Svietimo sistemos dalyviais,
t.y. apima dalyvavima mokyklos veikloje pilna apimtimi. Kartu mode-
lyje jtraukta ir nuolatinio asmeninio mokytojo tobuléjimo batinybé. Tai
daro jj pilnutinj. D¢l to manoma, kad &is mokytojy lyderystés kompe-
tencijy modelis gali buti laikomas tinkamu spresti mokytojy lyderiy
rengima.

O ketvirtgjame poskyryje Lyderystés kompetencijy ugdymo rengiant
mokytojus problema ir jos sprendimo strategijos Siuolaikinéje aukstojo-
je mokykloje apzvelgiamas lyderystées kompetencijy ugdymas auksto-
siose mokyklose. Siame poskyryje yra grindZiamas auktyjy mokykly
vaidmuo, ugdant studenty lyderystés kompetencijas, atskleidziama ly-
derystés kompetencijy ugdymo rengiant jvairiy sriciy specialistus auks-
tojoje mokykloje problema ir apzvelgiamos pagrindinés lyderystés
kompetencijy ugdymo aukstosiose mokyklose strategijos. Poskyris bai-
giamas mintimis, jog nel viena lyderystés kompetencijy ugdymo idéja
negali bati ir néra laikoma pranaSesne uzZ kitas. O postmodernistinés
lyderystés paradigmos kiréjai pastebi, jog pakitus suvokimui, kas yra
lyderyste, t.y. pradéjus ja vertinti kaip bendradarbiavimo procesa, kinta
ir jos ugdymo strategijos. J. Rost (1991), C. Day (2001) teigimu, lyde-
rystés kompetencijy ugdymo koncepcija kinta ir ugdymas nebegali bati
paremtas tik viena disciplina, o turi bati talkoma integruota strategija.
Remiantis tuo, taip pat nuomone, jog jauny mokytojy vizija apie darba
mokykloje daZniausiai neatitinka realybés, jy praktiniy gebéjimy lygis
yra nepakankamas (Pedagogy rengimo kokybé Lietuvos aukstosiose
mokyklose ir jy isidarbinimo galimybes, 2002; Kalvaitis, Tamositnas,
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Valiuskeviciate, 2007; Mokymo/studijy programy kokybe, 2008; Mon-
keviciene, Rauckiené, 2010; kt.) ir nuostata, jog lyderystés kompetenci-
jos gali bati ugdomos praktinéje veikloje (Baxter Magolda, 2001; Ko-
mives, kt., 2005, 2009; kt.), daroma prielaida, kad studenty — biisimyjy
mokytojy lyderystés kompetencijos gali biti ugdomos pedagoginés
praktikos metu dirbant su pedagoginés praktikos mentoriumi. Si prie-
laida sudaro salygas praktikos mentoriy lyderystés kompetencijy vaid-
mens ugdant studenty lyderystés kompetencijas hipotetiniam pagrindi-
mui.

Taigi penktasis pirmojo skyriaus poskyris Praktikos mentoriy lyde-
rystés kompetencijy vaidmens ugdant studenty lyderystés kompetencijas
hipotetinis pagrindimas nagringjama mentoriaus ir mentorystés sampra-
ta, gilinamasi, koks mentoriaus vaidmuo studenty praktikos veikloje,
nagrinéjama kokie veiksniai turi jtakos produktyviam studento ir men-
toriaus bendradarbiavimui ir kompetencijy, iS jy ir lyderystés, seckmin-
gam perdavimui. Tai pat poskyryje pateikiamas teorinis pagrindimas,
jog yrarysys tarp praktikos mentoriy lyderystés kompetencijy ir moky-
tojy rengimo programy studenty iSugdyty lyderystés kompetencijy.

Antrgjame disertacijos skyriuje Tyrimo metodologija apraSoma su-
kurta studenty lyderystés kompetencijy ir ju rySio su praktikos mentoriy
lyderystés kompetencijomis empirinio tyrimo metodologija. Skyriy
sudaro trys poskyriai. Pirmgjame Tyrimo logika pristatoma bendroji
tyrimo eiga. Pateikiama suplanuota tyrimo schema ir empirinio tyrimo
etapai.

Tuomet antrajame poskyryje Mokytojy rengimo programose studi-
juojanciy studenty apklausos metodologija detalizuojama 2011 metais
atlikto Zvalgomojo tyrimo metodologija. Siuo tyrimu siekiama atskl eisti
mokytojy rengimo programy studenty poreiki ugdytis lyderystés kom-
petencijasir jo realizavima aukstosi os mokyklos studijy procese.

Tyrimo tikslui pasiekti kelti tokie uzdaviniai:

1. Atskleisti mokytojy rengimo programy studenty poreikj ugdytis
lyderystés kompetencijas aukstosios mokyklos studijy procese.

2. Nustatyti mokytojy rengimo programy studenty poreikio ugdytis
lyderystés kompetencijas aukstosios mokyklos studijy procese rea-
lizavimo galimybes.
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Poskyryje apraSomas tyrimo (apklausos) organizavimas, tyrimo eti-
ka, imties sudarymas (381 respondentas. Imtis sudaryta patogiuoju ba-
du.), apraSomas sukurtas tyrimo instrumentas, detalizuojami tyrimy
analizés metodai (apraSomoji statistika, Mann-Whitney ir chi kvadrato
kriterijus).

Trecigjame poskyryje Natiralaus eksperimento metodologija patei-
kiamas nattralaus eksperimento strategijos pasirinkimo pagrindimas,
tokiai tyrimo strategijai keliami metodologiniai reikalavimai, imties
sudarymas (536 respondentai — paskutiniojo kurso mokytojy rengimo
programy studentai — preteste, 502 respondentai — tie patys studentai —
postteste, 463 respondentai — apklaustyjy studenty pedagoginés prakti-
kos mentoriai), tyrimo etika, sukurti instrumentai (klausimynai), apraSy-
tos duomeny rinkimo procediaros ir jy analizé (dazniy ir vidurkiy anali-
z¢, Cronbacho alpha koeficientas, pakartotiniy matavimy t Kriterijus,
Wilcoxon kriterijus, koreliaciné analizeé, daugialypé tiesiné regresiné
analizé).

Treciasis disertacijos skyrius — Tyrimy rezultatai. Jame pateikiami
Mokytojy rengimo programose studijuojanciy studenty apklausos rezul -
tatai: studenty poreikis ugdytis lyderystés kompetencijas aukstosiose
mokyklose ir o poreikio redizavimo galimybés. Taip pat atskleidZia-
mi Natiralaus eksperimento rezultatai: studenty lyderystés kompeten-
cijy pokytis pedagoginés praktikos metu, studenty ir jy mentoriy lyde-
rystés kompetencijuy skirtumai, studenty lyderystés kompetencijy ir
mentoriaus vykdomy funkcijy ry3ys, pateikiama mentoriaus kompeten-
Cijy poveikio studenty lyderystés kompetencijoms prognoze.

Diskusijair isvados
Sio darbo objektu pasirinktas studenty lyderystés kompetencijy ug-
dymas aukstojoje mokykloje.
Pazymima, kad pastaraisiais metais vis daZzniau nagringjama, kaip
auk&tosiose mokyklose studentai rengiami lyderystel, kartu ieSkoma
efektyviausiy metody ir veikly (Getz, 2009; Glatter, 2009; Stewart,
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2009; Wells, 2010; Cox, Cekic, Adams, 2010; Sankar, Kawulich, Clay-
ton, Raju, 2010; Hooper, 2010).

Tatiau mokslo darbuose lyderystés kompetencijy ugdymo klausi-
mais pasigendama paciy studenty nuomoneés, t.y. troksta duomeny,
kiek patys studentai jaucia poreikj ugdytis lyderystés kompetencijas
aukstojoje mokykloje, kokia apimtimi Sis poreikis reaizuojamas. Tokiy
tyrimy trikuma taip pat pazymi J. P. Dugan, S. R. Komives (2007) ir R.
Greenwald (2010). D¢l to atliktas Zvalgomasis tyrimas pateikia svarbius
rezultatus, kurie yramoksliskai nauji ir praktiskai aktualas.

Tyrimas atskleidé, kad tik labai nedidelé Lietuvos universitety ir ko-
legijy studenty dalis mano, jog lyderystés kompetencijy ugdymas yraju
pxiy reikalas, todel aukstajai mokyklai tuo nereikia rapintis. DidZioji
daugumateigé daugiau ar maziau norintys, kad aukstoji mokykla padé-
ty jiems ugdytis lyderystés kompetencijas. Ir nors nemaza dalis studenty
pazyméjo, kad jie igijo lyderystés kompetencijas aukstojoje mokykloje,
norin¢iy jgyti tokiy kompetencijy yra daugiau. 15 esmés Sie rezultatai
dera su auk&iau minimy autoriy J. P. Dugan, S. R. Komives (2007) ir
R. Greenwald (2010) atlikty tyrimy rezultatais, kurie taip pat atskleidé
didelj studenty nora ir poreikj aukstojoje mokykloje rengtis lyderystei.

Reikia paminéti, kad susidurta su kai kuriais Sio tyrimo apribojimais
— imties nereprezentatyvumu, kadangi imtis sudaryta patogiuoju btdu.
Tai gai menkinti tyrimo iSvady patikimuma. TaCiau atsizvelgiant | tai,
kad imties reprezentatyvumas buvo patikrintas tam tikry socialiniy ir
demografiniy respondenty savybiy aspektais, manoma, kad tyrimo
duomenys gali bati nagrinéjami disertaciniame tyrime.

Nustagius studenty poreikj aukstojoje mokykloje ugdytis lyderystés
kompetencijas, vertintos ir Sio poreikio realizavimo galimybés. Visy
pirma, atsizvelgtaj viena pagrindiniy idéjy, kaip lyderystés kompetenci-
jas ugdancios veiklos gali bati jtrauktos j formaliojo ugdymo progra-
mas. PavyzdZiui, C.Brungardt ir kt. (2006), J.P.Dugan ir
S.R. Komives (2007), D.Eich (2008), M.F.Cox, O.Cekic,
S. G. Adams (2010) ir kt. mano, kad aukstoj oje mokykloje bitinas lyde-
rystés studijy dalykas arba programa. Tokia nuomoné argumentuojama
tuo, kad studentai turi bent susipaZinti su lyderystés teorija, taip pat
suvokti, kad lyderysté gali buti ugdoma. Lyderystés studijy dalykas
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turéty suteikti fundamentiniy Ziniy apie lyderystés teorija ir praktika,
taip pat Ziniy, kam lyderysté reikalinga, kokiomis vertybémis lyderiai
turi remtis, kokie yralyderystés stiliai ir kaip jie jgalina veikti vienokio-
je ar kitokioje situacijoje. Atliktas tyrimas atskleide, kad specialus lyde-
rystés studijy dalykas vis dar retas Lietuvos mokytojy rengimo progra-
mose. Tadiau nepaisant to, kad tik nedidelé tyrimo dalyviy dalis mokeési
specialaus lyderystés dalyko, nemaZza dalis studenty mano, kad auksto-
joje mokykloje igijo lyderystés kompetencijy. Daroma prielaida, kad Sy
kompetencijy jie jgijo studijuodami kitus studijy dalykus. I3 kity dalyky
kaip itin svarbius ugdant lyderystés kompetencijas studentai pazyméjo
psichologijos, organizacinés elgsenos, Zmogiskyjy istekliy ir organiza-
cijy valdymo dalykus. Si jZvalga dera su kai kuriy autoriy (pvz., Brun-
gardt ir kt., 2006; Dugan, Komives, 2007; Cox, Cekic, Adams, 2010; ir
kt.) nuomone, kad efektyviam lyderystés kompetencijy ugdymui neuz-
tenka vieno studijy dalyko, o siekiant efektyviai ugdyti jvairias lyderys-
tées kompetencijas jvairios atitinkamos veiklos turi bati jtrauktos ir j
kitus studijy dalykus.

Zvalgomojo tyrimo metu gauti rezultatai sudaro galimybe atsakyti
vieng i8 disertacinio darbo uzdaviniy ir formuluoti iSvada, jog studenty
poreikis ugdytis lyderystés kompetencijas aukstojoje mokykloje yra di-
delis, bet realizuojamastik iS dalies.

Zvalgomojo tyrimo ivados taip pat pateikia naudingos informacijos
apie lyderystés kompetencijy ugdymo situacijg Siandieninés Lietuvos
aukstojoje mokykloje. Kartu aktualizuojama didesnés apimties tyrimy,
skirty studenty poreikio ugdytis lyderystés kompetencijasir Sio poreikio
realizavima batinybé. Teorinéje dalyje apraSius jvairias lyderystés
kompetencijas aukstojoje mokykloje ugdancias veiklas ir pagrindus
integruotos lyderystés kompetencijy ugdymo strategijos idéja, manoma,
jog vertingi ir prasmingi bty tolesni lyderystés kompetencijy ugdymo
tyrimai, nagringjantys, kaip studentai vertina jvairiy veikly svarba ir
uzduociy veiksminguma ugdant jy lyderystés kompetencijas.

Tyrimas, taikant natiralaus tyrimo strategija, buvo skirtas mokytojy
mentoriy lyderystés kompetencijy jtakai, plétojant studenty lyderystés
kompetencijas, pagristi. Didelis iSSukis Siam tyrimui buvo tinkamo ly-
derystés kompetencijy modelio pasirinkimas. Painiavos jnes¢ ir tai, kad
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egzistuoja du poziarial j lyderystés kompetencijas. Teorinéje darbo da-
lyje apraSoma, kad vienu poZidriu lyderysté traktuojama siaurgja pra-
sme, t.y. ji apibréZiama kaip viena i§ kompetencijy vadovo kompeten-
cijy struktiroje (Byham, Smith, Pease, 2002; Bristow ir kt., 2005; ir
kt). O kitu atvgju lyderysté traktuojama pligja prasme, t.y. kaip
kompetencijy arba kompetencijy grupiy rinkinys (McCauley, 2006;
Clark, 2010; ir kt.). Siame darbe lyderystés kompetencijos savoka varto-
jama abiem prasmémis. Sutinkama, kad lyderystés kompetencija yra
viena i8 kompetencijy mokytojo kompetencijy struktiroje greta profesi-
nés, vadybinés, bendrosios, sociainésir kity kompetencijy. Bet kartu ji
suvokiama kaip sudétiniy kompetencijy rinkinys. To reikia tam, kad
kompetencijos sandara bity detalizuota ir atsirasty galimybé vertinti
atskirus elementus. Laikoma, kad kompetencijos iSskaidymas j atskirus
kompetencijos rinkinio elementus jgalina tyréja kompetencija iSmatuoti.
Pasirinktas JAV Mokytojy lyderystés tyrimy konsorciumo sukurtas
mokytojy lyderystés modelis su apibréZtomis kompetencijomis, funkci-
jomis ir veiklomis sudaré galimybes sukurti lyderystés kompetencijy
matavimo instrumenta ir jj panaudoti tyrime. Taip atliktas tyrimas dar ir
patvirtino G. Chung-Herrera, C. A. Enzir M. J. Lankau (2003), R. Kon-
tautienés ir J. Menikovos (2010), R. Adamonienés ir L. Ruibytés
(2010) bei kity mokslininky iSkelta kompetencijos iSmatuojamumo ide-
I3

Lyderystés kompetencijoms matuoti ir jvertinti buvo sudaryti trysis
dalies originalts klausmynai (pretesto, posttesto klausmynai ir klausi-
mynas praktikos mentoriui). Visi klausmynai turéjo viena bendra dalj,
skirtg respondento lyderystés kompetencijoms jvertinti:
(1) kompetencija kurti ir stiprinti bendradarbiavimo kultirg, siekiant
geresniy mokiniy rezultaty ir ugdytojo tobuléjimo, (2) kompetencija
rasti naujausius mokdlinius tyrimus, Zinias, informacijg ir juos panau-
doti savo veiklai ir mokiniy mokymuisi gerinti, (3) nuolatinio profesinio
tobuléjimo siekio ir profesiniy gebéjimy stiprinimo kompetencija, (4)
destymo ir mokiniy mokymosi gerinimo kompetencija, (5) jvairiy verti-
nimo metody iSmanymo ir jy naudojimo kompetencija, (6) bendradar-
biavimo su mokiniy Seimomisir bendruomene kompetencija ir (7) kom-
petencija kelti mokytojo profesijos autoritetg. Manoma, kad Sio instru-
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mento naudojimas darbe pasiteisino, todél gali bati diskutuojamas ir
svarstomas platesnis Sio instrumento pritaikomumas Svietimo lyderystés
tyrimuose.

Nagringjant, kaip tyrime pasiteisino nattraliojo eksperimento tyrimo
metodo pasirinkimas, manoma, kad joks kitas tyrimo metodas nebiity
taip tiksliai atskleides psichosocialine edukacine realybe. Zinoma, tai-
kant § metoda dél riboty tyréjo galimybiy yra sunku uztikrinti vidinio
patikimumo aspektus, t. y. konstrukcinj ir prieZzastingumo patikimuma.
Tyréjas, taikydamas nataraliojo eksperimento tyrimo metoda, niekaip
negali riboti iSoriniy veiksniy jtakos rezultatams. Diskutuotinas Siuo
atvgu gali bati klausmas, kokia informacija nagrinégjamu atveju yra
naudingesné: dirbtinai sukurti ir jvertinti mentoriaus ir jo studento san-
tykiai ar dideléje imtyje nataraliai susikloste ir jvertinti santykiai. Darbo
autorés nuomone, jokia aukstoji mokykla negali studentui sudaryti labo-
ratoriniy santykiy jo praktikos metu, praktika vyksta nattralioje aplin-
koje, jos metu susikuria jvairiy nenumatyty situacijy, kadangi veikiama
nataralioje aplinkoje. Todél veiksmingiausia ieSkoti veiksniy, padedan-
iy studentams ugdytis lyderystés kompetencijas nenuspéjamose Situa-
cijoseir ieSkoti Sy veiksniy stiprinimo galimybiy.

Siekiant patikimy tyrimo rezultaty, tyrime kviesti dalyvauti visi Lie-
tuvos mokytojy rengimo studijy programy paskutinio kurso studentai ir
dalyvavo vis sutike. Todél tyrimas, remiantis D. C. Mutz (2011), gali
bati laikomas nacionaliniu, o jo rezultatai gali bati vertinami, kaip at-
skleidZiantys bendra Lietuvos situacija nagrinéjamu klausimu.

Konkreciai nagrinéjant tyrimo metu gautus rezultatus, visy pirma
nustatyta, kad baigiamosios pedagoginés praktikos metu daugiau ar
maZiau sustipréjo visos studenty lyderystes kompetencijos. Sie rezulta-
tal derasu C. Day (2001), C. Brungardt ir kt. (2006), J. P. Dugan, S. R.
Komives (2007), D. Eich (2008), M. F. Cox, O. Cekic, S. G. Adams
(2010) ir kt. autoriy iSskiriama lyderystés ugdymo strategija — praktine
veikla, kurios metu studentai turi galimybe bati lyderiais. Taigi Sie ty-
rimo rezultatai atskleidé praktinés veiklos svarbg ir reikdme lyderystés
kompetencijy ugdymui.

Visgi kiekvienos lyderystés kompetencijos el ementy pokycio detali
analiz¢ atskleideé, kad ne visi studenty gebéjimai praktikos metu pageré-

42



jo — kai kuriy vertinimo rezultatai prastesni. Manoma, kad tai galéjo
nutikti del to, kad prieS praktika pildydami klausimynus ir vertindami
savo galimybes veikti, studentai galéjo turéti vienokj mokytojo veiklos
isivaizdavima. O praktikos metu susidiirus su mokytojo darbo reaybe,
savo galimybiy vertinimas pakito. Nuomong, kad jauny mokytojy vizija
apie darbg mokykloje daZniausiai nedtitinka realybés, o jy praktiniy
gebéjimy lygis yra nepakankamas, aptinkama ir kity autoriy darbuose
bei Svietimo politikos analizés dokumentuose (pavyzdZiui, Pedagogy
rengimo kokybé Lietuvos auk$tosiose mokyklose ir jy jsidarbinimo
galimybeés, 2002; Kalvaitis, TamoSiunas, Valiuskeviciate, 2007, Mo-
kymo/ studijy programy kokybeé, 2008; Monkeviciené, Rauckiene,
2010; ir kt.). Sios jzvalgos yra reikdmingos ir sudaro prielaidas formu-
luoti rekomendacijas mokytojus rengiancioms institucijoms.

Teorinéje darbo dalyje pagrindus mentoriaus svarba studenty ugdy-
mui praktikos metu, empiriniame tyrime ieSkota sasajy tarp mentoriy
vykdomy funkcijy kokybés ir studenty lyderystés kompetencijy poky-
¢io. Nustatyta, kad studenty (po praktikos) lyderystés kompetencijas ir
mentoriy vykdomas funkcijas siga statistiskai reikSmingas ir tiesinis
funkcinis rydys. Sis rySys rodo, kad tie studentai, kuriy mentoriai peda-
gogineés praktikos metu geriau atliko karjeros planavimo, psichosociali-
ne ir vaidmeny modeliavimo funkcijas, dazniau turi stipresnes lyderys-
tes kompetencijas. Sie tyrimo rezultatai papildo daugelj tyrimy (pvz.,
M. B. Baxter Magolda (2001), L. Cummins (2004), A. Pollard (2006),
K. Stankevicienés ir O. Monkevicienés (2007), S. R. Komives (2005,
2009), G. Omatsu (2012) ir kt.), kurie grindZia mentoriaus jtaka studen-
ty pasiekimams, tatiau j esamas teorijas jneSa naujumo, kadangi at-
skleistas rySio tarp mentoriy funkcijy ir studenty lyderystés kompetenci-
jy tiesSkumasir reilkSmingumas.

Sierezultatai pateikia aidky ir nedviprasm;j atsakyma j viena i darbo
probleminiy klausimy ir leidZia formuluoti iSvadg, kad mokytojy mento-
riy ir jy studenty lyderystés kompetencijas sigja tiesioginis rysys — dide-
jant mokytojy mentoriy lyderystés kompetencijoms, didéja jy studenty
lyderystés kompetencijos. Vadinasi, mokytojy mentoriy lyderystés
kompetencijos daro teigiama jtaka studenty lyderystés kompetencijoms.
Si idvada patvirtina ir i3kelta hipoteze, jog egzistuoja tiesioginis rysys
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tarp mokytojy mentoriy ir jy studenty lyderystés kompetencijy: kuo
aukdtesnis praktikos mentoriy lyderystes kompetencijy lygmuo, tuo
aukstesnis jy studenty lyderystes kompetencijy lygmuo.

Vertinant sudaryta lyderystés kompetencijy ugdymo prognostinj
modelj ir analizuojant kintamuosius, darancius didZiausia jtakg studenty
lyderystés kompetencijy pokyciui praktikos metu, t. y. studenty jau tu-
rétas lyderystés kompetencijas, mentoriy lyderystés kompetencijas ir
mentoriy atliekamy funkcijy kokybe, nustatytas statistiskai reikSmingas
tiesinis prieZastinis rydys. Darbe apskaiciuota, jvertintair pagrjsta kiek-
vieno demens svarba. Jie visi trys paaiskina daugiau nei 90 proc. prie-
Zastiniy veiksniy, praktikos laikotarpiu dariusiy jtaka studenty lyderys-
tes kompetencijy ugdymui. Sis Zinojimas atveria naujas perspektyvas
studenty (ir ne tik basimyjy mokytojy) lyderystés kompetencijoms ug-
dyti.

Teorinéje darbo dalyje hipotetiSkai grindZiant mentoriaus lyderystés
kompetencijy svarbg studenty lyderystés kompetencijy ugdymui, remta-
s kai kuriy autoriy teiginiais apie tai, kaip mentorysté veikia. Pavyz-
dzZiui, B. S. Possner (2009) nurodo, kad neretai mokytojas, gaudamas
mentoriaus vaidmenj, tai suvokia kaip savo darbo jvertinima ir motyva-
Cijg stengtis. Taip atsiranda didesné lyderystées kompetencijy raiska ir
siekis savo patirtimis ir kompetencijomis pasidalyti su studentu. M. B.
Baxter Magolda (2001) teigia, kad mentorius — lyderis, naudodamasis
sukaupta patirtimi, pastebi studento turimas kompetencijas ir randa bi-
dy jas atskleisti. Taigi galima teigti, kad sukurtas lyderystés kompeten-
Cijy prognostinis modelis ir apskaiciuoti tyrimo rezultatai, parodantys,
kad mentoriy lyderystées kompetencijos daro tiesiogine jtaka studenty
lyderystés kompetencijoms, ne tik patvirtina kelta disertacijos hipoteze,
bet ir jneSa indélj | mentorystés ir lyderystés kompetencijy ugdymo
teorijas.

Postmodernistings lyderystés paradigmos pradininkas J. Rost (1991)
taip pat grindzZia santykiy tarp lyderio ir jo sekéjy svarba kaip efekty-
vios Siuolaikinés organizacijos veiklos pagrinda. J. L. Rogers (1992)
nuomone, pagrindinis Sos paradigmos aspektas yra bendradarbiavimas
tarp lyderio ir sekéjy, kadangi lyderyste lailkoma nebe vien lyderio veik-
la, o bendra lyderio ir jo sekéjy veikla. Bendradarbiavimo aspektas at-
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skleistas ir Siame darbe. Nattraliojo ekperimento rezultatai atskleide
tendencija, kad kuo stipresnius bendravimo ir bendradarbiavimo gebé-
jimus turi studentas ir jo mentorius, tuo stipresnes lyderystés kompeten-
cijas studentas jgyja pedagogines praktikos metu. Sie rezultatai leidzia
teigti, kad tyrimui pasirinktas tinkamas lyderystés kompetencijy mode-
lis, kad jis dera ne tik su teorinémis Siuolaikinémis mokytojy lyderystés
teorijomis, bet ir praktiskai atskleidZia ir padeda jvertinti svarbiausius
postmodernistinés lyderystés aspektus.

Atsizvelgiant j tyrimy rezultatus, kilusios jZzvalgos leidzZia formu-
luoti ir kai kuriasrekomendacijas.

Rekomendacijos mokdo tyréjams.

e Zvalgomuoju tyrimu atskleidus studenty poreikj ugdytis lyderystés
kompetencijas aukstosios mokyklos studijy procese, prasminga bii-
ty Sio tyrimo tasa, siekiant jvertinti atskiry lyderystés kompetencijy
ugdymo poreikj, Sio poreikio realizavima, ieSkant studenty porei-
kius tenkinanciy ugdymo bady ir formy.

e Nataralusis eksperimentas, atskleidgs svarbius studenty ir mento-
riaus kompetencijy rySius, suteikia pagrinda longitudiniam tyrimui.
Vykdant tokj tyrima, darant tikslinius poky¢ius studenty ir mentoriy
rengimo procese, ypac isskirtinai svarbiame pedagoginés praktikos
procese, gali bati atskleisti nauji svarbiis procesy tobulinimo aspek-
tai.

Rekomendacijos auk&tosioms mokykloms:

e Remiantis Siuolaikinemis j kompetencijy ugdyma orientuotomis
studijy programomis ir jy konstravimo principais, parengti specia-
lius lyderystés studijy dalykus.

e Teoriskal ir empiriSkai pagrindus pedagoginés praktikos svarba
studenty lyderystés kompetencijoms ugdyti, rekomenduojama j pe-
dagoginés praktikos turinio apradus jtraukti ne tik profesiniy ir ben-
dryjy, bet ir lyderystés kompetencijy ugdymo aspektus.

o Tyrimu atskleidus bendravimo ir bendradarbiavimo gebéjimy svar-
ba, aktualizuojama Siy gebéjimy stiprinimo bitinybé studijy metu.
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e Aukstosios mokyklos turéty kurti ir palaikyti parneryste gristus
santykius su studenty praktikos institucijomis. Dalindamiesi geraja
patirtimi, Ziniomis ir lakestiais, studentai, aukstyjy mokykly prak-
tiky vadovai ir mentoriai sudaro tinkamas sglygas ir aplinkg sek-
mingai ugdyti kompetencijas, tarp jy ir lyderystés.

Rekomendacijos pedagoguy kvalifikacijos tobulinimo instituci-
joms:

e Disertacija sutelkia pagrinda ir aktualizuoja kokybisko mentoriy
rengimo batinuma ir svarba. Nustatyta, jog mentoriai, iSmanantys
lyderystés teorija ir praktika, greic¢iau pastebi studenty potencialg ir
geba i geriau atskleisti. Todel kokybiskas mentoriy rengimas ne tik
padéty tobuléti esamai mokytojy kartal, ne tik nesty lyderystes idéja
} mokyklas, bet daryty Zenklig jtaka naujos mokytojy kartos ugdy-
mo ir profesinio tobuléjimo procesui.

Disertacinio tyrimo rezultaty sklaida
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